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1. Call to Order 

2. Approval of the Minutes of June 2, 1999 and June 24, 1999 

3. Business Arising from the Minutes waht MUNICIPAL 
4. Approval of Agenda 


5 9 199 
ACTION ITEMS: sep 2 9 
5. Bridges of Steel Presentation 
6. Trevlac Implementation Team rer ct RREEPETS 
7. Pre-employment Screening Policy ee 
8. Staff Development Policy 


9. Secondary School Reform Implementation Plan — 1999-2000 

10. Hamilton- Wentworth Interscholastic Council Constitution 

11. Environmental Outdoor Education Follow-up to LEIC Sub-Committee Workgroups 
12. Environment Policy 

oJ 13. Student Trips Policy 

14. Arrival Check Policy 

15. Junior Kindergarten Expansion at Millgrove School 

16. Staffing Report — Full-Time Equivalent Positions 


CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 
17. List of Consultants and Special Assignment Teachers yroshe=tsrribmredureheuncetingys 


18. Public Questions for Clarification 


Future Meetings 


Board September 9, 1999 
Business Committee September 16, 1999 
Board September 23, 1999 


Special Education Advisory Committee September 29, 1999 


7:00 p.m. 


J. Bishop 


K. Waters 
W. Joudrie 


N. Campbell 
N. Campbell 


E. Bond 
K. Waters 
P. Gillie 
P. Gillie 
P. Gillie 
P. Gillie 
K. Bain 
D. Grant 


M. Botting 


8:00 p.m. 
7:00 p.m. 
8:00 p.m. 
TAS pan: 


MINUTES OF THE EDUCATION COMMITTEE 
JUNE 2, 1999 


Those present: Judith Bishop (Chair), Eleanor Johnstone, Joseph Rogers, Bruce Wallace and 
Ray Mulholland. 


Regrets: J. Dewar. 


Also present: Heather Bullock, Laura Peddle, Lillian Orban, Reg Woodworth, Elad Gafni 
(Student Trustee) and Michael Teng (Student Trustee-elect). 


(Superintendent of Education — City West), E. Bond (Sup@m “hucation — Secondary 
East), N. Campbell (Superintendent of Education — Mountd re 
of Education — County East), P. Gillie (Superintendent of Re 
(Superintendent of Business and Treasurer), W. Joudrie (Supe 
West). K. Waters (Superintendent of Education — Secondary We 


fai Last), D. Grant 
endent of Education — City 


The Chair called the meeting to order at 7: 


2. Approval of the Minutes of May 6, 19 


It was moved by B. Wa That t of May 6, 1999 be approved as distributed. 


education Advisory Committee May 26,1999. 
Profit Corporation 


It was also noted that item number 20 - Response from the Officials to the Delegation on Gifted 
Education would be moved up to follow item number 9 on the agenda so interested people in the 
audience wouldn’t have to wait until the end of the meeting. 


It was moved by J. Rogers: That the agenda be approved as amended. 
CARRIED. 


At this point the Chair called upon E. Gafni who introduced Michael Teng the new student 
trustee for 1999-2000. 


DELEGATIONS: 


5. Settlement and Integration Services Organization re ESL Instruction 
The Chair welcomed Gary Warner, Neville Nunes and Morteza Jafarpour from Settlement and 


Integration Services Organization. 


G. Warner, President of SISO highlighted five points: 
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* a one-size fits all philosophy toward ESL instruction will not work for a city who has the 
second highest level of immigration in Ontario; 
* the drop in ESL teachers; a shortfall of 30% has a negative impact on ESL students; 
* restriction of ESL funding for three years when research indicates three years is the minimum 
time to develop interpersonal language skills is detrimental to ESL students; 
* a lack of awareness shown at the point of entry by the assumption that immigrants have some 
English language; unfairness that they are then not entitled to ESL; 
* not only immigrants but children born in Canada to Non-English speaking parents will also 
suffer. 


In conclusion G. Warner expressed his concern that the social age to children would be 
catastrophic with the reductions in ESL teachers. He noted The S§yg@iton-Wentworth District 
School Board needs to take action to reverse these steps agg burge or Officials to revisit the 
funding model. G. Warner further advised the Board to Byeative action they could 


to reverse the reductions to ESL teachers. 


B. Wallace noted that the trustees would be attending the annti@@ageneral meeting of OPSBA in 
June. At that time The Hamilton-Wentworth District School 


n funding in regard to ESL. _H. Bullock 
py of their presentation to forward on to 


permits contiffg® to be a challenge for refugees: the Board needs to be 
enly to schools that the papers the refugees are given are official and 


The Chair thanked the delegation for their presentation. 


It was moved by B. Wallace: That the Settlement and Integration Services 


Organization presentation be received for information. 
CARRIED. 


H. Bullock further noted that at OPSBA it is the position of The Hamilton-Wentworth District 
School Board to support the vote in regard to ESL funding and include the material received 
tonight. 


E. Johnstone asked that the Board be kept up-to-date on new information as it arrives on this 
issue. 


6. Hamilton Association for Community Living re pilot project for handicapped adults 


over 21 
The presenter, Dawn Laidman was not in attendance. 
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ACTION ITEMS: 


og 7. Over 21 Funding 
M. Botting expressed her regret that D. Laidman was not there to present her individual story as 


it is an excellent example of the need to problem solve for our “Over 21” students. She went on 
to outline the recommendations in the report stating that we need to find a resolution for these 
students and the Ministry is not prepared to provide an answer. The Ministry believes the Board 
needs to find its own resolution. 


M. Botting explained as an example - a student who is twenty-thgee years of age to whom the 
Board continues to provide support is funded at a reduced resourct ® from the Ministry. M. 
Botting then clarified there are 42 students who fall withigeghe crit or over 21 funding with 
an approximate net cost of $242,000 and the total reven the Ministry for these 
42 students is approximately $95,000; the over 21 student ort are students 
with high needs who require life-skills programs. 


E. Johnstone asked if the Board would be monitoring the comm! t of these students when it 
gets very expensive if these students are not se bout educatiof#*M. Botting responded that 
most of these students are developmentally @ d require life-skills programs. She stated 


Several members asked for clar} Mudd funding. kK. Waters clarified that when a 
© student turns 21 before Decem6 : f how many years they have been in school. 
the funding beco 


less. 


D. Grant explained ag respect to fundiggg the over 21 program that the money would come from 
the special edugaf et: that amount of money would still be the same but it would be 
spread thinner. 0 noted that recommendation four suggests a one-year time reprieve 
for 1999-2000 .f that year the new program could be implemented. D. Grant also 
irst recommendation didn’t require any additional money as it was 
the request to form 


L. Orban referred members to Veronica Lacey’s letter on page 6-5 pointing out we could qualify 
for additional monies where there is an indication the student could benefit by staying in school 
longer and wondered if the Board has followed through on this initiative. M. Botting responded 
that indeed the submissions have been sent to the Ministry and the Board is waiting to hear back. 
She noted that last year there were only 38 successful applications throughout the province. 


L. Peddle expressed her concern that it hadn’t been clearer in the report that these students were 
high needs. She also noted that the inequity of doing something for one group and not for another 
group referring back to an adult student who was denied day classes back in March. L. Peddle 
also asked that the words “high needs” be incorporated into the recommendation before the word 
“students” for clarification. 


> K. Waters recalled there were several different options available to those students who are 
funded under adult and continuing education. 
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It was moved by B. Wallace: That a committee be established to develop a funded 
program which supports high needs students who are over 21 years old and have 
not completed seven years of secondary programming. The committee membership 
will be: 

Superintendent of Education - Secondary 
Superintendent of Instructional Services 
Principal for Continuing Education 
Representative parents 

S.E.A.C. 

Community Support Group representatives 
Special Education department representative 
Secondary School administrator 
Trustee 

CARRIED. 


nts and inchadiffg “students who 


J. Bishop suggested adding the words “high needs” beforeé a 
Arder to clarify the students the 


have exhausted the 7 year criteria” in recommendation four, 1 
program refers to and the timeline involved. 


It was moved by B. Wallace: Thatg eeds students who are over 21 years old 
and have exhausted the 7 year # a continuance of existing program 
support for the school year 19994 @uent to this year, a program that is 
fully funded and appropry ll be implemented. 


‘ Jeading to the development of this Plan for 1999/2000 
including: a reduc @ers; approximately 100 special needs JK/SK students 
entering the sysj@ ‘funding being frozen and dramatic response to accommodation needs. 
She explained # Wm offers stability and less movement for students. At this point M. 
Botting called to review the plan and commended him on his help and expertise 
with the large t is plan together. 


E. Hipkiss highlighted from the report how the information was gathered for the plan. He 
explained that accommodation needs of the schools were difficult noting sixteen schools were 
not viable due to their location and an additional thirty schools were at or above capacity. This 
left sixty-six schools with which to work. The result is a plan that tries to maximize resources 
and minimize a disruption to students. He also noted that several classes have been merged so 
that the location could remain the same. 


L. Peddle voiced her concern over the merging of the grade seven and eight gifted classes at 
Hampton Heights. She recalled the support the program had by the former City Board and felt 
this would be shifting back into an old program. She expressed that there must be a way to 
handle this issue more creatively. 


M. Botting stated that the Board is responding to two collective agreements and that reductions 
in staffing have been discussed at length. She noted that with respect to collective agreements 
and over 400 IPRC’s this plan is the best resolution given the existing pressures. 
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M. Matier advised that IPRC’s had just recently taken place and it was impossible to place 
students before they had been deemed exceptional. He further advised that the Board had only 
ratified an agreement with elementary teachers two weeks ago and therefore the plan couldnt 
have been finalized and brought forward previous to that. 


It was moved by E. Johnstone: That the Special Education Consolidation Plan be 
approved. 
LOST 
2 in favour; 2 opposed. 


B. Wallace stated he would be prepared to move the recommendatggn if it was to be received for 
‘nformation. He stated that this isn’t a policy rather an application Gj li 


It was moved by B. Wallace: That the Spec i nsolidation Plan be 

received for information. es 
CARRIED. 

2 in favour; 1 opposed; | abstention. 


8. a) Report of the Special Education Advise = 
B. Shepard, Chair of the Special Edug visory Committee, explained that this 
consolidation plan was brought forward tq M@PMveck. She noted the discussion around 
this issue took up a lot of their meeting and GEnd didn’t approve the plan as it stood. 
She explained that SEAC had no yag ey felt it was not an improvement. It 
seemed some excellent progra fd or no apparent reason. She noted it was 


to be looked at. 


R. Mulholland n 
is no money at 
reason the plan: rted was due to lack of funding. 
At this point J. R. Woodworth to assume the Chair. 

J. Bishop expressed that at this point the Board needs to consider their value system and 


priorities. She went on to say that in a community where needs continue to grow, the Board 
should be prepared to look at reducing another program to put money into special education. 


J. Bishop resumed the Chair. 


It was moved by B. Wallace: That the following Report of the Special Education 
Advisory Committee dated May 26, 1999 be received for information. 


Consolidation Plan for Special Classes 


(a) It was moved by D. Bucsis: Whereas Special Education Advisory Committee 
opposes the proposed funding for special education staffing for the 1999/2000 
school year, we respectfully request that the Board review the reduction to special 
classes and learning resource teachers and consider funding special education from 
alternative sources. 
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(b) It was moved by J. Bishop: That the Special Education Advisory Committee has 
grave concern that our Board is unable to support our special needs students. We 
request that our community merits a high weighting factor and we further request 
that a Ministry official respond to our concerns at a future Special Education © 
Advisory Committee meeting. 
CARRIED. 


9. Special Class Admission and Demission Criteria Policy 
M. Botting called upon Dr. Kathy Short, Psychologist, to present the report. 


Dr. Short explained that the report had already been to the 
Committee and the working group had followed the guidelines th 
These include that the document be parent friendly, brief gta 

former Boards be incorporated. Dr. Short outlined the th 
policy. Stage one included a survey of opinions; stage two* 
three was the preparation of the document. After several dq ey by stakeholders, 
approval by principals’ advisory team and SEAC the work group@elt they had met the guidelines 
that had been set out. 


ecial Education Advisory 
(AC had set out for them. 
e best practices of both 
ed in the designing the 


Dr. Short responded to a question that the 
Committee on Tuesday, June 8, 1999. 


It was moved by B. Ws 
Criteria Policy be ref 
CARRIED. 


rs the Gifted Delegation faces are the location of the 
, identifying at a specific grade level. On May 11, 1999 the Gifted 
in to discuss these issues. She further advised that at an upcoming 


Bed special 
Review Comm 
Principal clusté 
principals woul 
the principals. 


M. Botting stated that at a community meeting held on May 25, 1999 a suggestion to house the 
gifted program at an alternative facility was discussed but the difficulty with this is we do not 
have an additional teacher for the class. At present the two locations available for the gifted 
special classes are Viscount Montgomery and Holbrook and M. Botting has offered to meet with 
parents of the gifted community on Monday, June 7, 1999. 


R. Mulholland asked if all central locations have been reviewed. 


K. Bell responded that for example, Adelaide Hoodless has 26.5 full-time teachers this year. 
Next year in response to classroom ratio they will have 27 full-time teachers which leaves no 
room available. 


M. Botting clarified presently at Holbrook they have approximately twenty-two spaces available 
and at Viscount Montgomery they have more than that. Unless the Board receives a new teacher 
then the students will have a program in these locations or their home school. 
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11. Adult and Continuing Education Annual Report 
D. Mclsaac presented a PowerPoint presentation. He then highlighted the recommendations. 


. 

2 In response to a question about the number of classes Adult and Continuing Education offer. 
D. Mclsaac stated the programs run by register and it is to Adult and Continuing Education's 
advantage to run as many classes as possible in order to break even with respect to revenue and 
expenditures. 


It was moved by B. Wallace: 
(a) That the Adult and Continuing Educationg, 


information and that an Annual Year-end 
Education Committee in the fall of 199g@h cong 


Update be received for 
> be presented to the 
on with the Financial 


Department. 

(b) That the job descriptions for secret P position ithin Adult and 
Continuing Education be reviewed in co ion with the Haman Resources 
Department. 

(c) That until the secretarial job description revie ompleted, the Principal 


for Adult and Continuin 
task/assignment secretarial | 
(d) That The Hamilton-Went@ 


ucation be “@ftowed to hire special 
uired, through external funding. 

t School Board consider Adult and 
ebm modation planning. 


dent from Simak@en A. Macdonald. if those students who are 
e in day clasées but understand the dilemma of the funding 
grams that may be offered. 


E. Bond reviewe Ert. D. Mclsaac reviewed the objectives of the corporation referring 
members to page 11-2. He highlighted the Corporation has reached financial sufficiency and has 
been able to focus on development and expansion of programs. In closing, he expressed his hope 
that the ABC’s relationship with the Board would continue to benefit both groups. 


It was moved by B. Wallace: That the Annual Report of the Adult-Based 
Continuing Education and Training Corporation be received for information. 
CARRIED. 


It was moved by E. Johnstone: That The Hamilton-Wentworth District School 
Board enter into an annual lease arrangement with ABC etc...for the Red Hill 
School, effective September 1999, with terms and conditions that are satisfactory to 


the Board’s legal solicitor. 
CARRIED. 


D. Mclsaac responded to a query stating that the operating costs of the Corporation will be 
covered and offer a savings to the Board. 
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13. Opening a Junior Kindergarten Class at Collegiate Avenue School, Stoney Creek © 
K. Croxall reviewed the report. She noted that Collegiate could accommodate not only 
Collegiate students but also those junior kindergarten students on waiting lists at four other sites. 


It was moved by J. Rogers: That a junior kindergarten class be opened at 
Collegiate Avenue School for September 1999. 
CARRIED. 


14. Lake Avenue School Capping 
W. Joudrie reviewed the report. He clarified several points. The 


Lake Avenue area would be the apartment buildings locatg@i@ 
could be redirected to Green Acres. The Principal will ing 
a newsletter to inform parents and the community that the § 
He also noted if those students whose siblings already a 
school the intention would be to keep the siblings together. 
It was moved by J. Rogers: That for the 1999-20 hool Year, Lake Avenue 
School population be capped at 835, auyeiet ee 

be redirected to Green Acres Schog 
CARRIED. , 


® that would occur in the 
hool and these children 


conhnanaten of The “Ideas; 


iS: 


revision of the gra@g 
look at the assessmg] 


bx pressed her support of the IDEA’s program and the Board’s need 
to move forw ygyrt these curriculum guidelines. At this point E. Johnstone brought 
forward a motion [Otg@gaigerderation instead of the recommended action in the report. 

It was moved by Eleanor Johnstone: That The Hamilton-Wentworth District 

School Board enter a community partnership agreement to continue with the 

“IDEAS” program for the 1999-2000 school year. This agreement shall include the 

following: 

(a) The Hamilton-Wentworth Regional Public Health Department provide 
sufficient funding to the “IDEAS” coordinator, to complete the program 
curriculum. 

(b) The Board shall be ensured of the continued usage of the completed “IDEAS” 
program at no further cost to the Board. 


council that toca 


At this point L. Orban asked K. Croxall to comment on the change of the recommendation in her 
report. 

K. Croxall believed the intent to be the same and this wraps up in one recommendation that there 
will be a partnership and a request to provide funding. 


To the motion, CARRIED. 
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16. Hamilton-Wentworth Interscholastic Council Constitution 
It was moved by B. Wallace: That the Hamilton-Wentworth Interscholastic Council 
Constitution be deferred to the September Education Committee meeting. 
CARRIED. 


It was moved by B. Wallace: That the meeting be extended until 10:40 p.m. 
CARRIED. 


17. Policy Recommendation 


i) Staff Recognition Retirement Policy 
M. Matier outlined the policy. 


It was moved by B. Wallace: That the Staff Recognitig# Retirement Policy be 
approved as the policy for The Hamilton-Wenty apth Disa School Board. 


Policy Statement: 
It is the policy of The Hamilton-Wentworth Distri 


employees. 
CARRIED. 


ii) Safe Arrivals Policy =, 
The Chair noted this policy has already beeggmpprogggtigm the Joint Advisory Committee. 


It was moved by J. Rogers: at ».for Safe Arrivals be brought for 
approval to the Septem i : 


That the Early Identification Process policy be 
Joint Advisory Committee, Executive Council and 


Process. 
CARRIED. 


iv) Student Trips Policy 
P. Gillie thanked Joan Kott, Environment and Outdoor Education Consultant and D. Knight, 


Risk Management and Insurance Administrator, for their hard work on the policy. She then 
highlighted page 16(iv)-3 the cornerstone and foundation of the work. She stated they had 
reviewed the policies of other Boards, reviewed with the Board’s insurer and the health and 
safety guidelines. She noted the committee agrees the work is not yet finished, however, the goal 
‘s to have an in-service in the fall in order to implement the policy. P. Gillie thanked Irene 
Drozd, Secretary, Superintendent of Education for her hard work on designing the forms for 
addition to the Policy. 


J. Kott explained the policy contains OPHEA safety guidelines and the committee continues to 
work on goals. She noted that committee input has helped to make the policy user-friendly. 
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It was moved by B. Wallace: That the draft Student Trips Policy be forwarded to 
the Joint Advisory Committee. 
CARRIED. 


18. Request for Permission to conduct a survey for Grade 12 students on Employment 
and Awareness 

It was moved by E. Johnstone: That The Hamilton-Wentworth District School 
Board approve the request of Christian Van Dooren to administer a survey to 
Grade 12 students on employment and community awareness in secon’?ary schools, 
provided the school principal agrees to participate in the study as outlined, the 
involvement of the students is voluntary and with pgrental or theis’ consent, if 
adults, and a copy of the final report is provided to the Daag 


B. Wallace asked E. Gafni as student trustee to comment 
E. Gafni agreed that it would be a worthwhile survey on be f students. 


To the motion, CARRIED. 


19. Safe Schools Review Committee 
It was moved by E. Johnstone 


- afe Schools Review ‘/ommittee be 
established for the 1999-2000 Sch 


iew existing Safe Schools policies 
Wis in order to evaluate their strengths 
licies and programs for use across the 


and weaknesses and t 
District. 


21. Staffing RG | 
D. Russon noted thee Anal Audio-Visual Technician in the Staffing Report. 
It was moved by J. Rogers: That the May, 1999 Staffing Report regarding full-time 
Equivalent Positions be received for information purposes. 
CARRIED. 


22. Public Questions for Clarification 
M. Clarke asked for clarification on the meaning of high needs be answered at the next Board 
meeting. 


R. Mulholland informed members of another Budget meeting scheduled for Monday, June fie’ 
ese) 


It was moved by B. Wallace: That the meeting be adjourned, this being done at 
10:43 p.m. 
CARRIED. 


ke 


& 


MINUTES OF THE SPECIAL MEETING OF THE EDUCATION COMMITTEE 
JUNE 24, 1999 


Those present: J. Bishop (Chair), E. Johnstone, B. Wallace, J. Rogers and R. Mulholland. 
Regrets: J. Dewar 


Also present: H. Bullock, W. Hicks, L. Orban and R. Woodworth 


In attendance: M. Matier (Director of Education and Secretary). ofting (Superintendent of 
i East), K. Waters 

lent,of Education — 

. Croxall 


(Superintendent of Breaon = Secondary West), P. Gillie 
Mountain East), N. Campbell (Superintendent of Educatio 
(Superintendent of Education — County East). 


The Chair called the meeting to order at 7:00 p.m. 


2. _ Approval of the Agenda 
It was moved by B. Wallace: That th 


CARRIED. 


ACTION ITEMS: 


on the agenda for approval which was the Special Class 
» She clarified that the lay down contained revised 


ment had been approved at the Joint Advisory Committee meeting and 
e document show the revisions. She clarified that the only change is 
n replaced by “significant replacement program”. 


the wording 50% 
It was moved by B. Wallace: That the Special Class Admission and Demission 
Criteria Policy be approved. 

CARRIED. 


The Chair stated this is a very significant document and commended the work that had gone into 
producing it. 


There being no further business, the meeting then adjourned at 7:08 p.m. 


ke 
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by the Director. 


MEMORANDUM 


| 
>ignature: 
TO: MERV MATIER, DIRECTOR OF EDUCATION 


Jate: | 
FROM: KEN WATERS, SUPERINTENDENT OF EDUCATIO a a 
a 
DATE: August 26, 1999 
RE: BRIDGES OF STEEL 
eee eee eee ee eee ee ee ——————o—eES—== 
RECOMMENDATION: 


Moved by that the report on the Bridges of Steel be received 


for information. 


Attached is an outline of a program that has been initiated in conjunction with Human Resources 
Development Canada. This program has obtained the support in the region of a variety of 

9 organizations and partnerships - Industry Education Council of Hamilton-Wentworth, Stoney 
Creek. and Hamilton Chamber of Commerce etc. The support has been very positive due to the 
fact that this partnership addresses a real need in our region. 


A total grant of $1.8 million has been awarded by Human Resources Development Canada to 
support this initiative. 


KW:jb 


sS—/ 


Bridves of Steel 


Key components of the program: 


Grade 9 

» Awareness of the careers available in the tecnological trades and the shortage of 
skilled labour in the region of Hamilton Wentworth . This awareness will be fostered 
through a variety of initiatives targeted at Grade 9 students. The Teacher Advisor 
system should play a key role in delivering this message. 


Grade 10 

y A variety of self-assessment tools and aptitude testing will be made available to all 
Grade 10 students as they prepare their personal portfolio and learn about job 
readiness skills. Students will discover their strengths and aptitudes at this time. This 
will be made available through the compulsory Career Studies course mandated under 
Secondary School Reform. Encouraging industry guest speakers in this course as well 
as all Technological courses will also increase the awareness opportunities for 
students wishing to enter the skilled trades. At the end of Grade 10 potential 
candidates tor the specialized Bridges ot Steel program will be identified. 


Grade I 1 

y Students in Grade 11 will then attend school at one of six regional schools offering 
the Mohawk College Training Certificate as part of a Technological Studies course 
This will provide opportunities to further develop their skills while at the same time 
gaining further exposure to training options available to them through Community 
College As well, the opportunity to pursue an apprenticeship will be available upon 
completion ot the course through the Ontario Youth Apprenticeship Program. 
Identification of potential candidates (30) to attend the Steel Skills Centre 


Grade [2 

y~ The Steel Skills Centre will be developed ( Secondary School to be determined) and 
used to train candidates wishing to pursue a career in a skilled trade (Tool and Die. 
Machinist, etc ) Two credits will be offered at this site in a skilled area (to be 
determined) during semester [. Upon completion of semester I , students will then be 
offered a full day internship (4 credits related to the two Skills Centre credits) in 
industry which will lead to full time employment upon graduation. 


5-2 


The strong support our board has received in the area of co-operative education will r 
allow partnerships with business, industry and other community partners to grow € 
and support this program. 


The Bridges of Steel program has obtained support in the region through a variety of 
organizations and partnerships (OY AP Proposal — Consortium, Industry Education 
Council of Hamilton Wentworth, Stoney Creek and Hamilton Chambers of Commerce. 
Human Resources Development Canada etc.). The support has been very positive due to 
the fact that this proposal addresses a real need in our region. In addition to these 
organizations, the Industry Education Council of Hamilton Wentworth provides a link to 
many industry partners who participate in a variety of Industry-Education initiatives 
(Tuesday Night Trade Talks, Take Our Kids To Work Day, etc.). Our goal is to enhance 
and expand such partnerships. We hope to implement the following strategies: 


e Development of a strategic plan to promote the sharing of resources, information and 
curmculum to parents, students and other industry partners 

¢ Our industry partners will be active participants in curriculum development as we 
design internships to meet specific labour market needs. 

e We will build on existing industry partnerships to secure employment for those 
students who choose direct entry to the work place as an option. 

e We will continue to work closely with our local community college (Mohawk 
College) to develop articulation agreements and allow Bridges of Steel project 
students advanced standing in their chosen related program 

¢ [tis essential that industry be involved in all aspects of this project including: 
counseling strategies, Curriculum writing, student evaluation and tracking. By doing 
so, industry will play a large role in ensuring that the student is an appropriately 
trained emplovee who possesses the necessary skills for success in the industry 


Promotion of this program to students, teachers, employers and other prospective 
partners is imperative to ensure its success. 


A variety of methods will be utilized to promote the Bridges of Steel program 


¢ On-going public relations among all partners will be a prionty of the Bridges team 

e Development of a unit to be delivered by the Teacher Advisors in each school which 
will tocus on the steel industry in our region, related careers and more specially the 
Bridges ot Steel program 


e [n-service/presentations will be provided for: 
Representative and prospective partners 
Parent groups 
Teacher advisors 


3-3 


Industry partners identified on our steering committee will address peers within our 
region and present the benefits of the program and the mutual necessity for 
everyone's participation and support. 

Utilization of our successful OY AP marketing video which was produced by the 
Hamilton Wentworth District School Board’s media specialist and focussed on a 
number of trades and featured many local emplovers. 

Symposiums, information letters, pamphlets, newsletters, trade publications and the 
Internet will be utilized on an ongoing basis. 


There will be a strong need to ensure that employers understand and endorse the 
need for specific student work placements as the key to implementing the program. 


Although there 1s a need for young skilled labour/tradespeople in our region it will be 
articulated to industry that this partnership will only work if they play a kev role in 
the teaching of the student in their place of business. It will be clearly defined that the 
work placement 1s intended to complement curnculum content such that a student 
will receive credits towards his/her graduation diploma. 

Facilitate the necessary training and information sessions that would support the 
employers understanding of the need for entry level training and that the best way to 
provide job training 1s “on-the-job” through placement functions. 

Industry 1s aware of the need to develop young workers for careers in skilled 
labour/trades and specifically those positions in steel related industries. The Hamilton 
Wentworth Training Board and Human Resources Development Canada monitor 
labour/demographic trends on an ongoing basis. These statistics will be made 
available to all partners in this project on a regular basis. 

Business understands that in order to compete in the global marketplace, it 1s essential 
to recruit. select and train the right person for the job and that the key to excellence in 
training entry-level employees Is on the job training 

Emplovers will be made aware of the benefits that accompany on the job training 
which include associated costs savings. improved company morale, upgrading current 
employee skills, positive community image and diminishing the nsk of hiring young 
employees 


This program is more than career exploration and co-operative education 
programming to help work-bound students. 


Individually assessing students through the use of specific inventories and 
community/education career specialists and the infusion of the new Career Education 
Curriculum as set out in Secondary School retorm 

Identifying student interests, skills and suitability factors which will be contained in a 
Student Porttolio 

Involving the students themselves in the identification of their own needs and those of 
the labour market 
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e In-class components will focus on skill development specific to the steel industry 
(market need) and is directly related to the on the job function of the program. € 
e The work placement in the Bridges of Steel program will, in most instances. lead to 
full-time employment. 
e Industry is an equal partner in the delivery of curriculum content to complete a 
credit(s). 
¢ Industry standards will be included in the curriculum content since industry will be 
involved in the writing and will be responsible for a portion of the delivery 
e Teaching students how to develop their own career pathways and how to access 
school, community and labour market resources. 
¢ Completion of training sessions at Mohawk College prior to graduation provides 
industry specific training tor students 


How we intend to expand and diversify this program to include other sectors of 
employment. 


Through our experiences with the steel industry we are developing a template which will 
identify key components, stakeholders and procedures needed to effectively deliver a 
school to work “Bndges’ program in a variety of curriculum areas. The formation of 
Curticulum Sub-Committees similar to those in our OY AP program will ensure that key 
components of curriculum are met through internship programs in a variety of areas. The 
possibility certainly exists to address the Health Sciences related field in the region of 
Hamilton Wentworth given that it is the number one creator of jobs. It would be the next 
logical area to be targeted. 


Monitoring of the students in the program. 


Our program's success hinges on the frequency and quality of monitoring practices 
Regular monitoring ensures that the students are engaged in meaningful, productive. 
hands-on learning in a safe well-supervised work environment. It is essential that the 
training profile, which will be developed in conjunction with industry partners, be 
utulized to assess student competencies as they progress through the training. The 
monitoring record will provide the basis tor a credit to be granted by the secondary 
school principal 


Monitonng will occur; 

* prior to placement to ensure adequate safety and supervision of a student. 

e ata minimum once every three weeks and conclude with an anecdotal report per 
VISit 

e by a telephone call and/or visit on the first day of placement 


* to discuss/modify the student’s Training Profile to ensure that student learning is 
occurting at the placement 
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Identification process for potential students of this program. 


Presently in Ontario approximately 25% of our students go on to some form of post 
secondary school education and/or training. Close to 75°%o make an attempt to enter the 
work force directly. Students become frustrated when they are not able to find 
employment or find employment in an area for which they have little skill or interest. 


Identification of work bound students will begin during the transition years through the 
Teacher Advisor System — a kev component of Secondary School Reform. A variety of 
screening devices (assessments) will be made available to teacher advisors to use with 
their students 


The infusion ot Career Education curriculum in Grade 9 and 10 in addition to a variety of 
career awareness, self assessment, personal portfolio and aptitude testing activities will 
allow us to identify potential candidates for this program prior to Grade I1 | In fact, early 
identification of students is a major component of the program and critical to its success. 


In addition 


e Promotion and marketing of the program to secondary students of all ages will be part 
of the marketing strategy. 


e In Grade 10 a specialized package will be developed which will promote the whole 
concept of the Bridges of Steel program to students and their parents and will be 
congruent with the directions proposed in the Choices into Action consultation 
document 


e The assessment process, which begins early in the student’s secondarv school 
experience, will be the primary tool tor identifying work bound students. 


e School to work partnerships with existing dropout intervention programs and 
community based youth services programs (Stoney Creek Youth Employer and 
Youth Training Centre) will be encouraged 


e The Bridges of Steel program will be publicized with guidance counselors and Math 
and Technology teachers in senior elementary feeder schools 


Opportunities for exceptional students will be addressed as part of this program 
including support they will need in order to participate. 


Secondary School Reform mandates that a transition to employmenvtraining be part of 
every exceptional student’s Individual Education Plan. The Bridges of Steel proposal will 
necessitate the hiring of a job coach to assist exceptional students in achieving their 
aspiration of becoming successful, productive and contributing individuals. 
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The job coach will P 

e assist in developing realistic educational and employment portfolios in conjunction € 
with the appropnate school personnel 

e assist in obtaining work placements for exceptional students 

e assist in the development of meaningful training plans in conjunction with students, 
employers, parent and school personnel. 

e assist in the monitoring of the student at the work placement during the work 
experience modules and/or internship 


In-service among teachers and administrators is crucial to ensure broad support 
and understanding of the program. 


Participating teachers, other school staff, employers and workers will be provided with a 
variety of opportunities to learn about courses being offered and teaching methodologies 
used to deliver the key components of these courses. Stronger 
community/industry/education linkage will provide for a more seamless entry into the 
work torce and ensure program credibility in the eyes of all stakeholders. 


We have identified several key stakeholders to ensure broad support of the Bridges of 
Steel program. , 


e School administrators who control resources and scheduling are critical to the 
successful implementation of the program. Presentations at Principals’ meetings will 
be crucial in creating and maintaining support for the program. 

e Guidance counselors and teachers in the school are have a large impact on the 
percepuon ot the program the student’s receive. Providing internship opportunities as 
part of professional development may change the stigma that many alternative 
programs receive 

e Promotion of the program through the OY AP contact person at each school will also 
provide support and credibility because of the renewed emphasis on vouth 
apprentices 

e Promouon of the program through the Industry Education Council of Hamilton 
Wentworth will provide the educational conduit to industry, which should lend 
credibility to the program in not only the teacher's eves but also the eves of students 
and parents 


We must have a process for evaluating the program, which will provide 
opportunities to modify the program to meet our goals and ensure its success. 


e On going evaluation must occur over the term of the Bridges of Steel project in order 
to assess program strengths and weakness and strategies to modify the program where 
and when needed. Evaluation will occur in the following areas: 
y~ student assessments of training sites 


7 industry assessment of in school training 


Cy TE = 
~ industry assessment of student performance during training period 


e evaluation forms to obtain input from industry trainers, teachers, students, parents and 
school administrators of the overall effectiveness of the program. 


e constantly accessing local labour market trends through HRDC and the Hamilton 
Wentworth Training Board will identitv key labour market trends as more students 
enter the work force directly from school. 


e The Hamilton Wentworth District School Board’s statf will track destinations of 
secondary school graduates, which will provide a clear picture of those students 
entering the workplace directly upon secondary school graduation. 


This program will become self-sustaining after a period of three years. 


e The Bridges of Steel program will provide a tramework for continued growth and 
transportability. Train the trainer sessions will ensure that staff throughout the board 
is familiar with all program components. During the three-year program many 
policies. procedures and models will be put in place in order to expand into other 
labour market needs in our region. In addition many community/industry/education 
linkages and partnerships will develop from which the need for continued financial 
support will arise. It is hoped that that these partnerships between the Local Training 
and Adjustment Board, the chambers of commerce, Hamilton Wentworth Distnet 
School Board, HRDC and major businesses participating in the program will 
contribute financially to support the program. Capital start-up in this program Is a 
one-time Cost 


e Partnerships and sponsorships will be investigated and encouraged as we proceed 
through the program for the first time. Where possible, redeployment of existing 
system tunds will be studied and considered. 


e Entrepreneurial ventures by students, staff and volunteers will be encouraged, 

e Secure and maintain relationships with partners in Business and Industry promoting 
partnership and responsibility 

e Anon - going search for new stakeholders and creative funding ideas will be an 
integral part of the coordination teams funding plan 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


Approved for distribDution 
by the Director 


Abs: Merv Mater, Director of Education 


Signature: 
From: Wayne Joudrie, Superintendent of Education | | 
Dare: aI iia 
Date: September 1,.1999 | 
Subject: TREVLAC IMPLEMENTATION TEAM 


Recommended Action: 


Moved by , that the Trevlac Implementation Team be approved 
as outlined. 


Rationale: 


On December 10, 1998, the H.W.D.S.B. approved Trevlac Computer Services Ltd. 
as the providers of the new Student Information Services program for the Board. 

A submission to the School Board Restructuring Fund was approved by the 
Ministry on February 23, 1999. The approval was for an amount of $400,000. As 
well, an amount of $155,000 was set aside from the 1998/99 Budget to help finance 
this project. An amount of $475,000 was set aside for Software Licenses. After 
purchasing all necessary licenses and software, there 1s a surplus of $45,000. 


Colleen Hycz, Supervisor, was assigned to the role of Project Coordinator for the 
Student Information System. To date, we have implemented Trevlac in three 
secondary and three elementary schools as a pilot project to help with full 
implementation. As the pilots were being rolled out, Colleen approached Don 
Grant and me to ask for additional project management assistance. She was 
“swamped” in trying to roll out the pilots while sull carrying a full load of Student 
Information System management for the remainder of our schools. Given the 
current vacancy in the Computer Services Manager Position, Don and I approved 
a short term contract with Notlas Consulting, a firm with extensive Student 
Information Systems experience. The contract expires August 31, 1999. 


In mid August, 1999, Colleen tendered her resignation to the Board. She has been 
offered and has accepted employment with a private software company. We wish 
her well, however, this leaves us in a most difficult position. We are about to roll 
out Trevlac to all Secondary Schools this fall and all elementary schools during the 
winter/spring of 2000. 
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In order to have a chance at a successful implementation, I would recommend the 
following Implementation Team. It is a “bare bones” structure, but with the right 
staff and a strong team effort we should be successful. 


Staff-- 


Costing-- 


Funding-- 


Trevlac/Implementation Team: 


Communication & Supervision. ....... Wayne Joudrie 

Projeet @Oordinator 7... Notlas Consulting (Contract) 

Data Conversions. 22). ee 2 Technicians from the Technical 
Services Section 

Sratn I reintic agente een 2 Technicians currently assigned 
to this role 

SchoolSuppore Weati er. ses 1 Secretary + .5 Administrator 


seconded from their respective 
schools for the 1999-2000 School 
Year 

TTeCRnicakSUpPOliscGede ence 1 Computer Technician from the 
Technical Services Section 


There are two specific costs associated with the team. 

ie Project Coordinator—A contract would need to be developed 
with Notlas Consulting. Approximate cost would be $120,000 
for the September 1, 1999 to August 31, 2000 tme period. 


There are three funding sources to off set the costs involved. 

it Temporary non-replacement of one Computer Services 
positon for the duration of 1999-2000 year would generate 
$45,000 approximately. 


oe The anticipated savings in software costs are $45,000. 
o> The remaining $30,000 reallocated from Operating Budgets. 
= 


€ 


6 


THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main Street West, P.O. Box 2558 - 


HAMILTON, ONTARIO LBN 3L1 


MEMORANDUM 


| Approved for distribution 


To: The Director of Education by the Director. 


From: Nora Campbell 


Superintendent of Education Signature: 
Re: ‘Draft’ Pre-employment Screening Polic Date: 


Recommended Action: 
It was moved by that the ‘draft’ Pre-employment Screening Policy be 


referred to the Joint Advisory Committee. 


Background: 


The Criminal Reference Check Policy Committee met on several occasions and reviewed 
policies and practicies of other organizations. I believe that the wording of the ’draft’ policy is 
self-explanatory. For your information, members of the Committee are listed at the end of this 
package. 


Aug. 26/99 
/mlr 


PRE-EMPLOYMENT 
SCREENING POLICY 


= HAMILTON- WENTWORTH 
DISTRICT SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 


BOARD 


It is the policy of The Hamilton-Wentworth District School Board to ensure that all 
prospective employees will be screened prior to being hired and commencing work. The 
Board is in a position of trust with regard to its students, employees, and volunteers. The 
Board shall take reasonable steps to provide and maintain a safe and secure learning and 
working environment. 


RESPONSIBILITY: Superintendents of Education, Superintendent of Business & Treasurer, 
Superintendent of Plant : 


OPERATING PROCEDURES: 


il The Board will require the following to be completed as part of the pre-employment process: 
(a) reference check 
(b) certificate of good health 

©) (c) tuberculosis test 

(d) WHMIS training 

(e) police records check 

(f) appropriate certification as required 


in) 


All pre-employment screening costs are to be paid by the prospective employee. 


3 Prior to the recommendation to hire, the supervisor must complete Section C of the Pre- 
employment Screening form. : 


4. Prior to commencing employment, the Human Resources Department must have verified the 
completion of Sections D and E of the Pre-employment Screening form. 


4.1 Certificate of Good Health: 
The prospective employee must submit a recent (within 3 months) certificate of good 
health indicating that he/she is in good health. Prospective employees must be capable 
of fulfilling the essential duties of the job. 


4.2 Tuberculosis Test: 
All prospective employees must submit a certificate confirming that they have completed ., 
a Tuberculosis test (phase 1) within the last 12 months. 


4.3 WHMIS Training: 
In accordance with Sections 42(1)(2)(3) of the Occupational Health and Safety Act 
) (OHSA), all new employees must receive WHMIS training prior to commencing 


employment. New employees who have received WHMIS training within the past twelve 
months must provide written documentation. 
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4.4 Police Records Check: 

4.4.1 The Board, subject to 6.3 below, will not knowingly offer employment to any 
person with a record of criminal conviction for which a pardon has not been 
granted. The following offences especially compromise the safety and well-being 
of its students, employees, and volunteers: 


(a) any sexual offence under the Criminal Code; 

(b) any violations under the Controlled Drug and Substances Act; 

(c) any criminal offence involving minors; ’ 

(d) crimes of violence which include, but are not limited to, threats, assaults 
and use, possession or concealment of a weapon or imitation of a 
weapon; : 

(e) propagation of hate literature or incitement to hatred; 

(f) possession, distribution or sale of any pornographic or violent material; | 


(g) other offences specifically related to the job. 


4.4.2 While the conviction of any of the above noted offences would, in the normal | 
course, present a bar to employment, the Board does recognize the principle of : 
rehabilitation and may therefore consider the hiring of a person after a full | 
assessment based upon consideration of the following factors: 
a) the specific duties and responsibilities of the position in question and the 

relevance of the police records, criminal charge(s), and/or conviction(s) : 
to that position; : 


b) the length of time since the police record was established; 

Cc) rehabilitative efforts undertaken; : 

d) the risk posed to the safety and security of students, staff, volunteers : 
and/or Board property. é 


4.4.3. The Human Resources Department will examine the Police Records Check. 
Where there is a concern, the information will be assessed by a supervisory | 
officer. A meeting will be held with the candidate and the appropriate 
supervisory officer before a final recommendation is made. 


Legislative Authority: 

Canadian Charter of Rights and Freedoms 
the Criminal Code 

the Ontario Human Rights Code 

the Police Services Act 

the Child and Family Services Act 

the Young Offenders Act 

the Municipal Freedom of Information and Protection of Privacy Act 
the Education Act 

Policy/Program Memorandum #77. 

the Occupational Health & Safety Act 


eats 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


PRE-EMPLOYMENT SCREENING INFORMATION 


It is Board policy that all prospective employees participate in the pre-employment screening 
process. If an individual chooses not to participate, the application for employment will not 
be given further consideration. 


Prior to the interview the supervisor will ensure that the candidate has completed Sections A 
and B of the Pre-employment Screening form. 


The supervisor must check references and complete Section C of the Pre-employment 
Screening form. 


The recommended candidate is required to submit a Police Records Check from the Hamilton- | 
Wentworth Regional Police Department. : 


The Police Records Check shall be received, reviewed, and retained by Human Resources in 
a Secure ile: 


All pre-employment screening costs are to be paid by the prospective employee. 


tte 


PRE-EMPLOYMENT SCREENING FORM 


SECTION A - REFERENCE CHECK CONSENT FORM: 
(to be completed by the candidate) 


Prospective employees are required to submit a minimum of three(3) appropriate references. 
Under the Municipal Freedom of Information and Protection of Privacy Act I, 

, authorize The Hamilton-Wentworth District School 
Board to contact the persons or organizations listed below for the purpose of obtaining reference information|] _ 
including information contained in my personnel file(s). These persons are authorized to disclose such information. |f 


Name Position/Title 


Telephone No. 


Candidate’s Signature 


SECTION B - CRIMINAL OFFENCE DECLARATION: 
(to be completed by the candidate) 


Have you ever been convicted in Canada or in another country of a criminal offence for which you have not 
received a pardon? 

YES || ] No [ ] 
I declare that this information is true. I understand that a false statement may disqualify me from employment or 
cause my dismissal. 


Date Candidate’s Signature 


SECTION C - REFERENCE CHECK (TO BE COMPLETED BY THE HIRING SUPERVISOR) 


A minimum of two references must be contacted prior to recommending employment. 
Name Position/Title Telephone Date Contacted Recommendation 


Recommendation for hire ia} NOT recommended for hire [ ] 


Date: Supervisor 


SECTION D - TO BE COMPLETED BY HUMAN RESOURCES DEPARTMENT: 


Received Accepted 
Reference Check to 


Certificate of Good Health ia 
Tuberculosis Test (i 
WHMIS Training ira] 
Police Records Check li] 
Appropriate Certification, as required ‘i 


All pre-screening requirements completed: 


Date Verified by Human Resources | 


SECTION E - RECOMMENDATION TO HIRE: 


It is recommended that be hired for the position of 


Supervisory Officer 


NOTE: _ Signing authority for Section E: 


(a) Superintendent of Education responsible for Secondary Staffing (Secondary Teachers) 

(b) Superintendent of Education responsible for Elementary Staffing (Elementary Teachers) 

(c) Superintendent of Plant (CUPE & LIUNA Employee groups) 

(d) Superintendent of Instructional Services (Educational Assistants/Social Workers/Psycho- 
Educational Consultants/Speech & Language Pathologists) 

(e) Manager of Human Resources (OCTU & Non-unionized employees) 

(f) Director of Education (Supervisory Officers) 
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CRIMINAL REFERENCE CHECK POLICY COMMITTEE 


Marian Avery 


Ken Bain 


Nora Campbell 


Brian Radke 


Paula Dunn 


Kelly Hayes 


Stacey Hill 


Barb Jepson 


Ron Mauro 


Ana Misiti 


Ken Waters 


Myra Acciaroli 


MEMBERSHIP 


Education Centre 


Education Centre 


Education Centre 


1423 Upper Ottawa 
Hamilton 


Education Centre 


3rd Floor 
Sanford Ave. School 


Education Centre 


Gordon Price School 


Orchard Park Sec. Sch. 


1423 Upper Ottawa 
Hamilton 


Education Centre 


Police Department 


x 2410 


2622 


x 2674 


574-8285 


Ke2o2D 


529-1634 


x 2666 


574-6336 


Di 323550 


574-8285 


x 2361 


546-4767 


Human Resources 


Sen. Administration 


Sen. Administration 


Oss. FE. 


Human Resources 


Hew Eo. 


Human Resources 


Elem. Principals 


Sec. Principals 


Ors Cler! lech 


Sen. Administration 


Regional Police Dept. 


THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main StReet West, P.O. Box 2558 , 7 & 


HAMILTON, ONTARIO L8SN 3L1 TELEPHONE: (905) 527-5092 


MEMORANDUM 


a —— — ee eee 
Approved for distribution 


To: The Director of Education by the Director 


From: Nora Campbell 


Superintendent of Education Signature: 
Re: ‘Draft’ Staff Development Polic ate: (id 


Recommended Action: 


It was moved by that the ‘draft’ Staff Development Policy be referred to 
the Joint Advisory Committee. 


©) Background: 
In April of 1998, as part of an LEIC recommendation, a Board committee regarding Staff 


Development was formed. The mandate of this committee was to examine three areas: 


* General Staff Development 
> Leadership Development 
> Principal/Vice-Principal Selection Process 


The final report of the General Staff Development Sub-committee and the Ledership Committee 
are attached (Appendix A) as background information for the ‘draft’ policy statement. Appendix 
B represents the list of Committee members. 


Aug. 24/99 
/mlr 
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a Policy No. 000 


STAFF DEVELOPMENT POLICY 


™ HAMILTON-WENTWORTH 
DISTRICT SHON Date Approved: 00/00 Projected Review Date: 00/00 
ae OA ade aE a ee a a eee 
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It is the policy of The Hamilton-Wentworth District 
School Board to improve student performance and system effectiveness by 
facilitating the continuous growth of its employees through a comprehensive 
program of Staff Development within the framework of system beliefs and 
goals. 
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RESPONSIBILITY: Superintendent of Education — Staff Development 


OPERATING PROCEDURES: 


1.0 Structure 


ie Staff Development and Training programs shall be driven by System initiatives, legislated 
regulations, school/department plans, and emergent staff needs. 
1,2 A System Staff Development Advisory Committee shall be established. This committee 
shall: 
a) establish guidelines and procedures for allocation and tracking of staff development 
funds; 


b) review plans for expenditure of staff development funds; and 
c) provide an annual review report to Executive Council. 
This committee shall consist of the following representation: 
° Principals 
° Department Managers 
° Employees 
e Supervisory Officer with the Staff Development portfolio 
° Staff Development Officer 

i Each school/department shall have a Staff Development Committee. This committee 

Shall: 

a) identify staff needs, 

b) interface staff needs with the school/department plan, giving priority to those needs 
related to the school plan; 

c) recognize there may be instances where a principal or department manager may 
need to respond to an individual’s unique needs; 

d) ensure that acquired information and/or expertise from approved conferences, 
courses will be shared with staff; and 

e) the principal/manager in consultation with the Staff Development Committee shall 
forward identified school/department staff development needs to the Staff 
Development Department. 

1.4 Each supervisory officer shall identify staff development needs to support those 
individuals/initiatives within each supervisory portfolio. These requests Shall be 
forwarded to the Staff Development Department. 

js) Accountability measures shall take the form of an annual review report, prepared by the 
System Staff Development Advisory Committee, regarding expenditures and impact of 


2.0 


3.0 


4.0 


Bed 
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staff development initiatives. The primary focus of the annual review report shall be to 
evaluate the impact of staff development expenditures on improved student 
performance. 


Expenditure Guidelines 


21 Attendance at conferences, seminars, workshops must support either: 

a) the established objectives and priorities of the Staff Development plan or the 
school/department; or 

b) must be of a type that can be reasonable expected to improve performance; or 

c) is required for the employee's position. 

TP Wherever feasible, cost effective measures are to be followed — i.e. shared 
accommodation, shared travel, economy class travel, and meals as prescribed by the 
Employee expense Policy. 

2.3 All claims for conference/staff development reimbursement shall be submitted on the 
Conference/Staff Development Reimbursement Claim Form (copy attached). 

2.4 Honoraria: a gift to in-house in-service deliverers ranging from $25.00 to $50.00 where 
principal/supervisor deems warranted. 

Authorization 

era Expenditure of funds allocated to schools to be approved by the school principal. 

Bee Expenditure of funds allocated to the Education Centre departments to be approved by 
the superintendent or designate(s). 

353 Expenditure of funds allocated for system initiatives to be approved by the appropriate 
Supervisory Officer. 

ore All expenditures must be authorized by the applicant's supervisor. 

Budget 

4.1 Staff Development funds allocated to school/department budget lines shall be non- 
transferable. 

4.2 Expenditures exceeding school/department allocation shall be covered by the 
school/department overall budget. 

4.3 The cost of any occasional/casual coverage required shall be charged to the 


school/department Staff Development budget. 


Applicant’s Name: 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


CONFERENCE/STAFF DEVELOPMENT REIMBURSEMENT CLAIM 


School/Location: 


Description of Claim: 
(include Title, Date, 
& Location) 


Registration Fee: 


All Meals: 
original Accommodations: 
receipts Mileage: cme rate 
Other: 
attached 
TOTAL CLAIM: 


Staff Development Account # 


Applicant's Signature: 


Authorization: 


Principal/Supervisor: 


For Accounting Use Only 


Vendor # Approval: Accuracy: 


Entry Date: 


Reviewed: 


fe 


Staff Development — Staff Development Policy 


POLICY STATEMENT: It is the policy of The Hamilton-Wentworth District School 
Board to improve student performance and system effectiveness by facilitating the 
continuous growth of its employees through a comprehensive program of Staff 
Development within the framework of system beliefs and goals. 


Please refer to Board Policy # XXXX Staff Development for the complete policy. 


ry Staff Development and Training programs shall be driven by System initiatives, legislated 
regulations, school/department plans, and emergent staff needs. 

> A Staff Development Advisory Committee shall review the system Staff Development plan 
annually. 

» Accountability measures shall take the form of an annual review report, prepared by the 
Staff Development Advisory Committee, regarding expenditures and impact of staff 
development initiatives. The primary focus of the annual review report shall be to evaluate 
the impact of staff development expenditures on improved student performance. 


Expenditure Guidelines 


~ Attendance at conferences, seminars, workshops must support either: 

a) the established objectives and priorities of the Staff Development plan or the 
school/department;: or 

b) must be of a type that can be reasonable expected to improve performance; or 
c) is required for the employee's position. 

~ All claims for conference/staff development reimbursement must be submitted on 
this form. 

~ Wherever feasible, cost effective measures are to be followed — |.e. shared accommodation, 
shared travel, economy class travel, and meals as prescribed by the Employee Expense 
Policy. 


Authorization 


~ Expenditure of funds allocated to schools to be authorized by the school principal. 

~ Expenditure of funds allocated to the Education Centre departments to be aauthorized by 
the superintendent or designate(s). 

~ Expenditure of funds allocated for system initiatives to be authorized by the appropriate 
supervisory Officer. 

~ All expenditures must be authorized by the applicant’s principal/supervisor. 


Submission of Claims for Reimbursement 
> Upon completion, submit claim form to the Accounting Department for reimbursement. 


Ensure all original receipts are attached (incomplete forms will be returned). 
> Reimbursement cheques will be sent to the claimant’s school/department. 


Vv 
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STAFF DEVELOPMENT TRANSITION COMMITTEE 


eneral Staff Development Sub-Committee Report 
Chairs: Gail Rappolt & Judith Bell 
(a) Philosophy: 
Beliefs 


(b) 


Successful organizations are learning organizations where: 


Improved student learning, behaviour, and achievement measure success in an 
educational organization. 

Staff development addresses the development and training needs of all system 
employee groups. 

For the system to be health, staff development and training programs and services 
develops the “whole employee” through job-related training, programs for personal 
health, well-being, and career planning. 

System goals drive the professional and career planning aspects of staff 
development 

Employee needs drive the personal aspects of staff development programming 
The system and its employees share responsibility for employees’ growth and 
learning 

Risk-taking is valued, encouraged, and supported through staff development and 
training 


Outcomes 


All staff development and training ultimately impacts positively on student learning 
and results 

Employees believe they are valued members of the organization and demonstrate 
this belief by sharing ownership for the organization’s success 

Staff development and training is recognized and accredited in formal ways for all 
employee groups 

All staff development and training is delivered using current adult learning 
principles and is co-ordinated through staff development and training personnel 
Accountability measures will be in place to ensure that staff development and 
training resources spent on individual employees, schools, departments, and system 
programs, ultimately impact positively (directly and indirectly) on student learning, 
behaviour and achievement 


Structure 


Starts: 


Establish full-time staff development personnel to deliver, manage, and co-ordinate 
staff development and training programs within the system 

Staff development and training personnel report to a supervisory officer who 
demonstrates adult learning principles and is a strong advocate for adult learning 
A Staff Development Co-ordinating Committee with representation from all 
employee groups work with staff development personnel to determine needs, 
identify exemplary practices and advise on and assess the effectiveness of programs 
Establish partnerships among board departments, with unions and federations, and 
with outside groups 

Establish a policy statement for staff development and training for all employee 
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(c) 


(c) 


groups 
Use staff expertise by designating a percentage of release time for consultancy (e.g. 
using $$ from the consultancy envelope at the school level to develop/share in- 
house expertise) 

Include non-teacher professionals and paraprofessionals in curricular in-service 
from the inception of new programs, where appropriate 

Make provision for staff development and training for school councils and 
volunteers 


Continues: 


Staff development and training includes programs for: orientation, job-related skill 
development, leadership development, career planning, personal growth & 
development, employee wellness 

Continue with strategy of supporting system goals and pursuing them consistently 
until achieved 

School and employee groups establish s taff development and training cdmmittees 


Delivery 


Starts: 


Staff development and training is a component of all Board initiatives/programs 
Review program delivery annually and adjust it based on emerging needs of the 
system and employee groups 

Ensure consistency in in-service for new curriculum implemented across the system 
Develop revenue-generating programs (e.g. summer institutes, conferences, 
workshops, seminars) 

Open user pay programs to general public 

Provide incentives to promote mentorship and volunteerism 

Hold workshop participants accountable for their use of resources when they attend 
workshops outside the system 

Develop accountability mechanisms to determine changes that occur as a result of 
money spent on staff development and training 


Continues: 


Leaders demonstrate through their actions that staff development and training is an 
important priority 

Ensure staff development and training availability for all employee groups 
Continue with school-based in-service sessions focused on the school plan 
Identify, encourage, and utilize expertise from all staff 

Continue with the train-the-trainer model 

Continue the mentorship model (Growth for Both) 

Continue evening/summer programs and in-service 


Resources 


Starts: 


There is a need for full-time staff development personnel. The role description 
would include: respond to stated needs of schools & groups of schools; deliver a 
range of leadership, staff development and training programs to both academic and 
support staff; create revenue generation and user pay concepts; co-ordinate and 
manage the delivery of programs; implement the staff development directions of 
Executive Council; develop links with staff development reps in schools/unions: 
implement and monitor the allocation of staff development funds as recommended 
by the Staff development Co-ordinating Committee and as determined by Executive 
Council. Qualifications would include: demonstrated advocate for adult learning; 
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credible, trusted and respected throughout the system; demonstrated knowledge of 
adult learning theory; a background (training) in Organizational development or 
Staff Development; a demonstrated understanding of the educational process and 
the demands of school life 

Develop revenue-generating programs (e.g. summer institutes, conferences, 
workshops, and seminars) 

Develop user-pay programs and open them to the public 

Assign a portion of the “consultancy” envelope to schools so that in-house expertise 
can be used within and among schools (i.e. occasional teacher money) 

Provide incentives to encourage people to both give and get staff development 
programs 

Superintendents of Education must hold principals and managers accountable for 
the spending of staff development and training funds 

Staff development funds need to be spent only on staff development and training 
Consistent policies need to be developed regarding user pay 


Continues: 


The majority of the budget will be allocated to schools on a per capita basis (all 
staff) 

Executive Council will designate a portion of the budget for system initiatives, 
employee groups (may or may not work in schools), leadership development and 
training, staff development personnel to deliver programs 

Expand and find more creative ways to encourage and use expertise that already 
exists in the system 

Where appropriate (recommended by Co-ordinating Committee and approved by 
Executive Council), the cost of some programs should be recovered through user 
pay 

Use creative ways in the system to release staff fro training and in-service 


Leadership Development Sub-committee 


Chair: Georgina Pain 


Recommendations: 


Leadership development is an integral part of any system and school/department 
staff development process/plan 

Leadership development and training opportunities shall be designed to produce 
knowledge, skills, and attitudes necessary to develop effective leaders 

All stakeholders shall have the opportunity to develop and recognize leadership 
potential within themselves 

Leadership development involves ongoing, planned, professional training and 
development of all leaders and stakeholders 

Leadership development is the responsibility of both the system and the individual 
Leadership development will be addressed in the performance appraisal process and 
the school/department plan leading to individual growth and improved student 
performance 
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APPENDIX B 


Staff Development Policy Committee 


(Name —C—CisiLocation =——<CS~<‘C«S~*~C‘C*~™SCS*™YSC eephtne' Rl@® 
| Lucy Veerman ~ | Budget Department ema ance 
"Trene Polidon "| Accounting Department ——| x 2206 | Finance 
RSME = 643-2220 | Parent 
"Elizabeth Rutherford | Cardinal Heights 385-5344 | Elementary Principals 
- Barb Ridley | Ancaster High | 648-4468 Secondary Principals 
| Doug Cihocki | Sherwood | 383-3377 ’ Secondary Principals 
Ana Misiti —OSSTE Office 374-8285 Office, Clerical & Techn. 
Bocnereye ue wu ea anienione Services =«1:x2435°=~C*«~*‘'#‘«éR ror. Support Services 
ieee [= eee eee SP Ass. 
Tony Cupido Superintendent of Education x 2203 Plant Services 
& “Duane O’Connor | Plant Services mrs 563 7 Plant Services/P.A.S.S. 
"Kelly Hayes eT -10 Office | 529-1634 | Elementary Teachers 
Glenn Whitwell Ss Satfleet District High =| 573-3000 ’ Secondary Teachers 
"Judith Bell _ Staff Development | x 2462 _ Staff Development 
Nora Campbell Sanat of Education (x 2674 ~ Staff Development 
Joseph Rogers Board Office Trustee 


Approved for distribution 
by the Director. 


Date: September 1, 1999 Signature: : 


To: Merv Matier Jate: AE q 
Director of Education 


From: Dr. Elizabeth Bond, Superintendent of Education 


Re: Secondary School Reform Implementation Plan: 1999-2000 


Recommended Action: 


Moved by -------------------------------- that the Secondary School Reform 
Implementation Plan: 1999-2000 be received for information. 


September 1999 marks the beginning of the implementation of Secondary School Reform 
across the province of Ontario. 


During the 1998-99 school vear a Secondary School Reform Steenng Committee was 
established to co-ordinate, tacilitate and make recommendations regarding the 
implementation ot Secondary School Reform in the Hamilton-Wentworth District School 
Board. A tour-member Secondary School Project Team was assigned specific tasks, 
including chairing identified subcommittees that assisted in planning and prepamng for 
the changes announced by the Ministry. 


The requirements outlined in the new Ministry Policy documents Ontario Secondarv 
Schools. Grades 9-12 1999 and Choices into Action 1999 form the basis for the 
Secondary School Retorm Implementation Plan: 1999-2000. The Plan was developed in 
June. 1999, in conjunction with the Secondarv School Principals and Vice-Pmrncipals, the 
Curmiculum Implementation subcommittee and the members of the Secondary School 
Retorm Steering Committee. 


Highlights of the Plan. which focuses on school-based implementation, include an 
expanded subcommittee structure to address identified needs and expected outcomes. 
Due to the reduction in the number of central office support staff, there are provisions for 
increased school-level leadership and participation. Ongoing and regular feedback from 
students, parents and staff will be built into each secondary school’s Implementation 
Plan. The Secondary School Reform Steering Committee has scheduled regular meetings 
for 1999-2000 to monitor the implementation of the Plan. 


The cost to the Board to implement the Plan ts included in the 1999-2000 Board 
approved Budget. 


a 


0002 4990}90 — ‘Uer 


0002 euNnr — 6661 des 


}s21 Buyuay, pue Buipeay OL 
apes ay} Jaysiuiwpe 0} pasedaid syayoesy 


}S9} 84) Buuajsiuiwpe aq ||IM OUM 

SJBYyOeS} WOOUSSe]D JO} Hurures} apiAqud syaules | 
jepow Jaulesj}-ayj-ules}] e pue sjediouud 
adiA/sjediouud JO} Huiuies} sapiaoid OVO] 


d3| ue ym sjuapnj}s 10} wesHoid 
BuiAyipow 40} saibayesjs jo asemMe SUBYyOeS | 
P9aU JUBPN}s JoawW |JIM YDIUM qa] Ue a}eas 
0} BjGe pue YjIM Jeyiwwey S| 47 pue SsYayoea] 
psed yoday |eloulAdsg 

Oy} JO UOISIBA DIUOJ}Oaja Ue Hulsn SsyayoRa | 
YES 0} BIqGeIeEAe SI PyeD POdayY JeIoUIADIg 
8} 0} SPINS By} JO} JUaWUNDOp YOddns 
0002 4eqwajdas u! Buiuuibag 

BHuluue|g wnjnowing peseg-uonej}oedxy 

JO UONHeUsWI}dU! By} JO} UONeIeEdaIG 
ssa00id Burodas pue uonenjers 
‘juawssasse 0} sabueyo Jo ssauaiemMy 


000d euNnfr-"uer 
| apeig 


0002 euNnr-G661 d8S 
6 apes 


sjuawnoog Adlog 

WNINDIND OL BPH au} JO uONeyUsWa}dU! 
ay} JO} uOesedaid pue jo ssaudiemMy 
(payoeye uejg uonejusweajdw} 

sayIwWWOD UOle}UQWA|dW| WN|NdWIND vas) 
Jeak jooUuds 100Z-000Z 8y} JO} WN|NdLIND 

6 BPs JO UONEP!l|OSUOD spseMo} BuIJo/rA 
peyuswe|du! 

sjuawnos0g AdIjOg WNINdWIND 6 apesH 


a 


SJQ@YOS} JO} PAPlAOid sodi~uasu| 

pued Oday JeINUIAOId 

QU} JO UOISIBA 91U0J}OBja UC JO BSN 91 BdIANASU| 
ped YHOday |eIoulAdsY ay} 0} aPIND 

@y} JO} JUBWUNDOP YOddns e Jo uoneiedaig 
saifayesjs juawssasse Buipnjou! Buluue|d 
uwinjnouing peseg-uone}edx3z JO} adi~uasu] 
Buures{ JAW II) @seud 


syayoee| ‘speay juawpedeq 
‘sjediouud adiA/sjediouudg 
2JOOYIS 


eYD 

(paystiqeysa aq 01) 
S21 Bunun, pue Buipeay 
OL SPEsD Buy} JO} BVaYIWWOD 
:waySAS 


suayoee| ‘Speay juswyedaq 
‘sjediouud adiA/sjediouudg 
jOOYdS 


SUIQGIH aIYyyey IeYD 
(paysijqe}sa aq 01) 

aaywwoD Buloday 

pue uonjenjerg ‘juawssassy 

:wa}SAS 


000Z 30 
i!) Ul }S9} AY} Jo UOHEASIUIUpE 
ay) JO} ssa00id pue uoNesedaid 


sse00id 43] 
UOISJBA DIUOI}Da}a 
ue YIM Bupyom—- 
pueg yoday 
JEIDUIAOIg 84} 0} BPIND- 
@PIND YOday |BIOUIADId 
sapeid abejuaddad pue 
jUaWaAalyoYy JO SjaAa7q Huub 
saibayelys 
juawssassy JayjO pue souqny 
Buipnjou! Buluue|gq juawssessy 
BHuruueld 
wininowing peseg-uoneyoedxy 


SJOYOED} 
pue speay juawpedap JO} papiAojd adi/asu| 
BOIAJASU! PU UONEWIOjU! 

aplaoid 0} sdnosb yoalqns s0/pue speau 
jUdWPedap Y}IM YOM SJaquaW aa}}WWOD 
SOO BSunNOD Joy Buiuies) 

pepun} | IW puasye joelqns jad aaeyuasasdas 
JEUONIPPe BuO Pue SJaqualW sayIwWWOyD 
BHurnyomjau pue BHBuruueyd 

Jo} se9A Buunp Saw sno JaawW 0} dayIwWwWOoDd 


sJayoes| ‘Speay juawpyedeq 
:JOOYIS 


ussiapolg eySuUYy wIeYUD 
(peysiqgejse Ajsnoiaaid) 


wnjnoWNd ay} Ssoude UOI}eEONpe 
ABojouysa} jo uoes6a}u| 
winjnowind 

O| epesy jo uONeyUsWea)dw! 

ay} JO} uONeIedad 

winjnowino 

6 BpesO JO uOHe}UaWI|dwW] 


JO} aw Buiuuejd pue adiuasu 


LS31 SNILIMM 
GNV ONIGVSY 
0+ AQVYS 


ONILYOdSay pue 


° NOILVNIVAS 
JO} aww) Buluuejd pue adiuasu| 


‘LNSWSS3SSV 


WNTNDIYYND 


af 


tC 


aula! | 


— 


S8WO09}NOC pa}IedxyA 


MOH 


aa}IWWOD 
uonejuswaduw) Wwnynswng 
:wayshS 

OUM i 


paen paynuap| 


snsoJ jo eIy 


NV 1d NOILVLINAWS IdWI 


0002-6661 NYO43Y IOOHDS AYVGNOD]3S 


0002 eunr — 6661 3deaS 


6661 “99q — das 


0002 eunr 


6661 90 — das 


0002 — 6661 


sjuawns0g AaI|0d 
WNINDWIND OL apes By} Jo uoNejUsWedwWI! 
Qu} JO} UONeIedaJd pue JO SSAUZIEMYy—® 
(payoeye uejq uonejuawajdu| 
sa}yIWWOD UOHeJUaWA|dw| LUN|NDWWND Bas) 
jeak jOOYDS 1 00Z-000Z 84} 40} WuN|NoWNS 
6 BPEJN JO UOHNVEPYOSUOD SPJeEMO} HUNOAA—® 
pa}uawe)duu! 
sasinoy pedojanag Ajje007 Buipnyjoul 
sjuawns0g Adi0g wnjnowing 6 espeIH-—se 


pueog/sayiwwoy uoneonpy 
0} pajussaid SuONepUsWWOde YIM WOdaYy se 


000Z 4equwajdas ul Buiuuibaq wesbod 
JOSIAPly JaYOeS| UY} Ul S}JUBPN}s OL BpesH 
JO UOISNJOU! BU} JO} BOe\d ul QJe SUB|G |OOYDGS se 


UE|g UOHeONpy jenuuy au} jo uoONesedaid 
du} UI SjJUapN}s jsisse 0} pasedaid qe 
SJO|JBSUNOD BOUePIND pue SJOSIAPY JaYyORS] =e 


paysi|qej}sa 
si ABayesjs Aanins sSaueAnoeya WwesbOlig se 


ara 


SJQYIES} JO} PAPIAOJd adi/uasu| 

Ba}}WWOd UOI}e}UaWAa)duU! LuN|NoLWWND 

Aq papiaoid se oy!oads yoalqns — adiuasu| 
pieog/aayiwwoy uojeonpgz 40} yodas 

e asedaijd 0} dayIwWWOd pue JUapUa}UUadNS 
Sp9eu JUuapN}s jaow 

0} swesHoud 40} uejd pue maiAal ‘eyep Joujyeb 

0} Saay!WWOd-qns Buipnjou! sayiwWO0d BunoAA 


JES JOOYDS JO} BDIAUASU! BPIADId OSVL 
SJO|JaSUNOD 

aouepinb pue (9OSWL) sayiwwoyd wa}skhS 
JOSIAPY Jayoes | Bu} JO} paplAoid adi/uasu| 
“L002 

Jeak au} Jo) A8Auns ssauanoaya wes6oig 
ay} JO UONeUaWa|dU! JO} ABayesjs e dojaneq 
(s)wea| 

Aosiapy wesboig ay} JO UONe}UsWA9)}dU! 

JO} uejd e dojaAap 0} sanijejuasasdas Sadi/ues 


spedy juawpedaq 
pue sjediouud adip/sjediouudg 
JOOYS 


aa}IwWwWwoD 
. uonejusweajdw| wnynowng 


i AIEYDOD 
puog yjaqezi|3 wieyd Buyjoy 
° (peysiqge\se Ajsnoiaaid) 
sayIwWWwoD 
AOsiApyy Wesboig sAewayy 
:Wa}SAS 


SJOSIAPY 
. JBYOCI]| ‘YES SBDIAIBS JUBSPNIS 
‘sjediouud adiA/sjediouuid 

JOOYDS 


(paysigeysa Ajsnoiaesd) BayIWWWOD 
Wa}SAS JOSIADY Jeyoee | 

* jue}jNsuOD 
WIOJaY JOOUDS AUEPU0IES 
Spey 

juawWYedaq SadIMas JUaPN}S 


Ol 
@PBIH JO} UONesedasd ‘sasinod 


padojaaap Ajjeo0; Buipnjou! 
WN|NDLUND G SPEID MAU JO} ye}s 
JO} awl} Huluue|d pue adi/uasu| 


$289}SMU} 0} pajuasaid 
aq 0} SuOHepuawWWwOodes 
Buipnjou! yoda e Jo uoHesedaid 
sjuawaInbas | FW pue speeu 
JUapn}s }aaw 0} swesbojd 

Jo} Buiuuejd pue mMaiAay 


0002 Jequiaydas ul 

Buiuuibaq O| apes 0} wesbOlg 
JOSIApYy Jayoed| JO Builpuedxg 
WwesHolg JOSIAPY 

Jayoea| pue uejq uoneonpyz 
jenuuyy au] — ye}S JO} adIAUaSU} 
A8Aing SssauaAioayF 

wesBHolg pue swea] 

Aiosiapy wes6bosg Buipnjoul 
uonejyuswajdw! Jo} Buluuejd 


SWVvud0dd 
TWNOILVSOA NI 
SLNAGNLS 
YOd ONINNV 1d 


(s)wea, Arosiapy wesbold juapnys pue (Auepuodas pue Aejuawaja) uosiel] HBuluseay jenuavedxy Suol}eoi|duwu! $s}! pue NOILOV 
6661 99q — jdas au} JO UONeJUsWA|dWI BU} 410} BoeRjd Ul UR|d ° SJEGIOUUd BOIA/S|EDIOUIG UJIM YIOAA ° ‘wWaySAS juatwunoop Aaljod Jo ssauaieEMY OLNI SSDIOHD 
SUI;OWI | S89WODjINO paj}oedx A MOH OUM P2eN Payijuap| Sndo04 jo ealy 


NV1d NOILVLNAWS dW! 


0002-6661 WYO43Y IOOHOS AYVGNOD3S 


at Ue|q UOeONpy jenuuy se 7 
SIBYDE} B//@PEJH 0} Papiaoid 
ys 1 Bunun 9 Buipeey 
OL @pesH as uONeUUOJU; = ® 
SENSs| UDNOWOIgG 
6 0} 8 PEI Woy UON!SUes} 
ayew 0} Juapn}s Buysisse 
JO} ssadoid pue Buluue|q * SNOILISNVYL 
+ ia i | 
syayoea| ‘SpeayH juawpedeq 
jOOUIS 
000z Jequiajdas ul aouejsisse Bulpaeu UOI}eIPaWad JO} SBd1}OeId BANOAYya 
sjuapn}s Jo} aoejd ul SwesGosd uoNHeIpeway =e pue SjSpOW J }e}S 0} BDIAIBSU!I BPIADJG = ® weUD 
sueiBosd SJapOW jOOYIS JO/pue PJeOg (pausijqge}se aq 01) 
uoneipeweal Jo Hujuued ay} ul jsisse Buiquosap ebeyoed aounosa e ajidwos/dojaneq ss soyiwwoy wesboid jelpaway gouerjsisse Bulpaeu 
000z eunr — 6661 ‘das 0} SJOOYDS 0} ajqgejleae aBeyDed BNOSay es ® sweijbod jeipewas Bunsixa MaiIAay se :waysKg | sjuapnys Joy swesHojd jelpewey = * NOILVIGSWSY 
I =! = 
JUBWAAIOAUI | 
Aytunuiwoo Buipiooes JO} SUUO4—® 
pasu| Jepuasjed asunoOD-® 
sjuediomed 
sjediouug adia/sjediouud We JO Saniqrsuodsas 
suNoy JUsWAAOAU! Aj}UNWWWOS jOOUDS pue sajou Buiuljno yuawnoop 
JO Huidaay-psooes Pue UONa|dWOd JO} SS8D0JG_—® uoleuOjU! Ue JO UONeIedsiq ss ® 
JUBWAAJOAU! BJEIUNWWOD BU} JO} Jepuajed 8sinod 1002-0002 UI Wesu; se aqng auuesns wWeYud JUBWAAIOAU! 
sunoy Buipsooes pue Huljajdwoo 410) ssadqid pajnquysip pue pasedaid jajyoog UONeWOJU] —e (paysijqe}se aq OL) AjtunwuWOd JO} SAIAHIE 
ay} JO pawOju! SjugIed pue s}UBPNIS =e: |_- syediouu BdIA/S|EdiOULg JO} PapIAosd BdIMUaSU| —* aa}iWWOoD ajqeydacoe JO }sI| peyyuep| = 
paynqujsip pue pasedaid jajyooq uoNewOju| = * SOIJIANOE JUBWAAJOAU! A}LUNWWWOD JUBWAaAJOAU| AUNWWOD JUBWAAJOAU] A}IUNWWWOD INSW3SATOANI 
6661 98q — das goed ul JuaWAaAOAU| AUNWIWOD UO ADI|IOg = * aiqejdacoe jo ysi| e aedasd 0} vayiwwoD -wa}skS uo Adijlog 8 JO JuawWdo|aAeq-s® ALINAINWOD 
/  BUNPOUUY, SaUI0D}NO pa}oedxyW | MOH OUNMA paen payinuap| | snoo4 jo ealy 
a | | 


: NW 1d NOILVLNAWSA IdWI 
a ae WYO43uY IOOHOS AYVGNODAS ® 


Shc al 


CURRICULUM IMPLEMENTATION COMMITTEE 
(Established) 


MANDATE: 

To develop and facilitate a plan for the implementation of the Curriculum Policy 
Documents. 

CHAIR: Krista Brodersen 

COMMITTEE MEMBERSHIP: 


Representative(s) from each of the subject areas: 


English Music 

Mathematics Technological Education 
Science Business 

Geography Guidance and Career Education 
Family Studies French 

Health and Physical Education English as a Second Language 
Art Library 

History Section 19 


Suggested Additions: 
Special Education 


a a 


ASSESSMENT, EVALUATION and REPORTING 
(New) 


MANDATE: 

To develop a support document for the Guide to the Provincial Report Card. 

To identify inservice needs of staff. 

To facilitate and/or provide inservice to classroom teachers in the areas of assessment 
and evaluation. 


CHAIR: Kathie Hibbins 


COMMITTEE MEMBERSHIP: (suggestions) 


Principal(s) 

Vice-Principal(s) 

Special Education Representative 
Department Head(s) 
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CHOICES INTO ACTION 
(New) 


MANDATE: 

To develop a plan for the implementation of the Choices Into Action policy document, 
particularly the Program Advisory Team and the Program Effectiveness Survey. 

To provide inservice for staff on the Teacher Advisor System and The Annual Education 
Plan. 


CHAIR: 


COMMITTEE MEMBERSHIP: 


Experiential Learning Liaison 

Principals/Vice Principals — elementary, middle and secondary 
Student Services Department Head(s) 

Secondary School Reform Consultant 


Suggested Additions: 


LEC Junior Achievement Community Representatives 


Subcommittee — Teacher Advisor System Committee 


ALTERNATIVE PROGRAM ADVISORY COMMITTEE 
(Established) 


MANDATE: 


To investigate the implications of Secondary School Reform on the current delivery of 
Vocational and Basic Level programming. 


To make recommendations for future program delivery based on the findings. 
ACTING CHAIR: Elizabeth Bond CoChair: 
COMMITTEE MEMBERSHIP: 


School Representatives 

Principals/Vice Principals — middle and secondary 
Special Education Co-ordinator 

Secondary School Reform Consultant 

Social Work Services 

Behaviour Resource Team 

Psychological Services 

Community Representative 

School Council 

Trustee 
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GRADE TEN READING AND WRITING COMMITTEE 
(New) 
MANDATE: 


To plan a process for the preparation and administration of the Grade 10 Reading and 
Writing Test beginning in September 2000. 


CHAIR: 


COMMITTEE MEMBERSHIP: 


Administrator(s) 

Secondary School Reform Consultant 
Special Education 

English as a Second Language 


Suggested Additicns: 


Department Heads 


an 


REMEDIAL PROGRAM COMMITTEE 
(New) 


MANDATE: 

To review existing remedial programs within the Board. 

To develop/compile a resource package describing remedial program models. 
To facilitate and/or provide inservice to staff. 


CHAIR: 
COMMITTEE MEMBERSHIP: 


Principals/Vice Principals — composite and vocational 
Special Education Consultant 

Learning Resource Teacher 

Representative(s) from existing remedial programs 
Secondary School Reform Consultant 


Additional Suggestions 


Section 19 Jackson High English as a Second Language 
Community Agencies that offer remediation programs 


COMMUNITY INVOLVEMENT COMMITTEE 
(New) 

MANDATE: 
To develop a Board Policy for Community Involvment 
To validate and co-ordinate the work of the sub-committees 
CHAIR: Suzanne Dube 
COMMITTEE MEMBERSHIP: 

Members of Sub-Committee A and Sub-Committee B 
Sub-Committee A 
Mandate: 
To develop a list of acceptable community involvement activities for the Board. 
To consult with the Soard insurer and seek legal advice. 


CHAIR: 


COMMITTEE MEMSERSHIP: 


Principals/Vice ?rincipals — 2 S.EA:C, 
Vocational Education Principal/VP Experiential Learning Liaison 
inner-city School Principal/VP Secondary School Reform Consultant 


School Council 


Sub-Committee B 


Mandate: 

To develop forms for student use — planned activities and completed activities. 

To develop a document that explains the community involvement requirement and the 
roles and responsibilities of the various participants. 


CHAIR: 

COMMITTEE MEMBERSHIP: 
Administrator Guidance and Career Education 
Experiential Learning Liaison Secondary School Reform Consultant 


Additional Suggestions (either sub-committee A or B or both) 


Student(s) Home & School Association Community Representatives 


Focus Groups 


Considertion given to focus groups for input and feedback from students, school councils, 
volunteer organizations, community 


#70 


by the Directof. 
September 1, 1999 
Signature: 


To: Merv Matier, Director of Education 
Date: 


From: Ken Waters, Superintendent of Education 


Re: Hamilton-Wentworth Interscholastic Council Constitution 


RECOMMENDATION: 


Moved by , seconded by that 
The Hamilton_Wentworth District School Board approve the constitution for the 
Hamilton-Wentworth Interscholastic Council. 


RATIONALE: 


The attached constitution has received the support of the physical education department 
heads and the secondary school administrators. It by-laws are congruent to those in the 
constitutions of the Southern Ontario Secondary Schools Association and the Ontario 
Federation of Secondary Schools Association. 


10-/ 


CONSTITUTION 


and 
BY-LAWS 


HAMILTON-WENTWORTH 
INTERSCHOLASTIC 
VINSUEJs KE EOiUINKel ne 


May, 1999 


(0-2 


a 
[ of the Hamilton-Wentworth Interscholastic Athletic Conference - 05/99 


TABLE-OF CONTENTS 


Mission Statement 

Goals of the H.W.L.A.C. 

Membership 

Associate Membership 

District Athletic Council 

The Executive 

Criteria For Approving An H.W.I1.A.C. Sport 
Funding Classifications for H.W.1.A.C. Sports 
Minimum Required Rate Of Participation 
Sponsorship 

Sports Committees 


Amendments 


By-Laws 


Appendix A 
Appendix B 

@. & 
LN endix D 
Appendix E 
Appendix F 


Ages 
Other Considerations 
Playing In a Higher Age Category 
Minimum Age - Senior Football 
Limitation of Participation 
Educational Qualifications 
Course Registration Qualifications 
Student Transfers 
Appeals of Student Transfer Ineligibility 
Practice and Competition Limitations 
Recruitment 
Penalties (eligibility violations) 
Appeals Other Than Student Transfers 
Articles of Administration 
Team Supervision 
Non-Staff Coaches 
Medical Requirements 
Eligibilitv Lists 
Competitor Disqualifications 
Scouting 
Tie Breaking Procedure 
Unitorms/Playoff Venues 
Awards 
Finances 
Policy for Schedules 
General 
Playoffs 
Starting Times 


Order of Representation 

H.W.I.A.C. Convenor and Sport Chairperson 
School Colours/ Uniforms 

H.W.1LA.C. Awards 

O.F.S.A.A. Transfer Rule 

Divisional Alignment and Playoff Format 


page 2 


OOO DDO MOAGONYAAHD UA A A WW Ow oO 


f0 -3 


a 
eo" of the Hamilton-Wentworth Interscholastic Athletic Conference - 05/99 page 3 


I 


Ul 


Ly 


MISSION STATEMENT 


The Hamilton-Wentworth Interscholastic Athletic Council of the Hamilton-Wentworth 
District School Board (District 21) provides the opportunity for student athletes to 
participate in competitive interscholastic sport. 


GOALS OF THE HAMILTON-WENTWORTH INTERSCHOLASTIC ATHLETIC COUNCIL 


¢ To enhance and complement the total school experience for each student athlete 

* To foster the individual athlete's self-confidence and self-esteem by developing a sense of 
personal worth, belonging and competence 

* To promote and develop the life skills of leadership and sportsmanship that enable 
individuals to be positive and effective team members 

* To improve the physical fitness level of each student involved in the interscholastic 
program 

* To improve the skill level of the student athlete 


MEMBERSHIP 


All secondary schools under the jurisdiction of the Hamilton-Wentworth District School 
Board (District 21). 


ASSOCIATE MEMBERSHIP 


Any school outside the Hamilton-Wentworth District School Board will be eligible to 
apply tor associate membership within the Hamilton-Wentworth Interscholastic Athletic 
Council. Such membership will be contingent upon meeting the following criteria: 


compliance with: 
* current H.W.I.A.C. constitution and playing regulations 
* current risk management policy and guidelines 
¢ H.W.LA.C. code of ethics for coaches and players 


Associate members will be responsible for: 
*payment of an equitable share of costs for the sports in which the school 
Participates 
* providing representation on the District Athletic Council and Sports Advisory 
Committees 


Associate members can expect to receive: 
* voting privileges on the District Athletic Council and the Sports Advisory 
Committees 
* full inclusion in league schedules and playoffs including championship games 
* access to O.F.S.A.A. competition 
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ay THE DISTRICT ATHLETIC COUNCIL 


The District Athletic Council shall consist of one female and one male teacher 
representative from each constituent member school. The assigned Supervisory Officer or 
designate and the H.W.I.A.C. Convenor shall be non-voting, ex officio members of the 
District Athletic Council. The H.W.I.A.C. Convenor will chair the meetings. An 
Executive member shall act as recording secretary. For meetings of the District Athletic’ 
Council, a quorum shall consist of at least 50% of the members. 


Duties of the District Athletic Council: 


a) To administer the policies of the Association. 
‘b) To liaise with the Sports Committee Chairpersons. 
c) To deal with appeals related to By-Laws (transfers, disqualifications, game results). 


( 
(d) To present recommendations for program/modifications and budget allocations to 
the Executive. 


(e) To develop and review the H.W.I.A.C. accreditation standards for coaches. 
(f) To approve and forward Constitutional amendments to the Executive. 


VI THEBXECUTIVE € 
The Executive shall consist of two female and two male representatives from the District 
Athletic Council (for representative order see Appendix A ), two secondary Principals, the 
assigned Supervisory Officer (who shall be the Chair) and the Sports Convenor (non- 
voting). For meetings of the Executive, a quorum shall consist of 100% of the voting 
members or their alternate from the District Athletic Council. 


Duties of the Executive: 


(a) To interpret and enforce the constitutional policies of the District Athletic Council. 
(b) To act on proposed constitutional amendments 


(c) To act as the body of appeal for any matters (except transfers) which are brought to 
its attention. 


(d) To represent the, District Athletic Council in financial issues related to program. 
(e) To haise with the Director of Education. 
(f) To represent the Association on S.O.S.S.A. Executive 


VII CRITERIA FOR APPROVING AN H.W.LA.C. SPORT/ACTIVITY 


The following criteria will be used when a sport/activity is being considered for approval: 


* the sport/activity must meet all the goals of the H.W.I.A.C. 


* the cost per participant must fall within reasonable limits compared to the cost per 
participant of other sports 


* there are appropriate risk management guidelines for the sport /activity 
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¢ the availability of coaches with appropriate expertise 
¢ the availability of appropriate facilities 
e the participation of a minimum number of schools (see Section IX) 


VII] FUNDING CLASSIFICATIONS FOR AN APPROVED H.W.I.A.C. SPORT/ACTIVITY 


There are three categories of approved H.W.LA.C. sports /activities: 


a) 


APPROVED AND FUNDED - sports /activities which fit the criteria as outlined 
below. An approved-funded Sport can expect funding to include the following: 


(i) the cost of officials for games scheduled by the Athletic Office 

(11) rental charges for practice/game facilities as required by the sport and scheduled 
by the Athletic Office 

(in) H.W.LA.C. awards 

(iv) entry fees for G.H.A.C. and O.F.S.A.A. events 

(v) transportation subsidy 


APPROVED (AND NOT FUNDED) - these sports are either new and in the process 
of establishing minimum levels of Participation, or sports that have previously 
moved from the approved-funded list through the probation and review list 
because they have dropped below the minimum required levels of participation. 


PROBATIONAL AND UNDER REVIEW -these sports are under review for the 
purpose of moving to the approved-funded list or to the approved-non-funded list. 


A sport can be placed on the probation and review list when, at the conclusion ofa 
season, it has a participation level below the minimum required, sles. WiiAe. 
Convenor will indicate at the June meeting of the Council that the sport is to be 


placed on the probation and review list for the upcoming season. 


Should the sport fail to meet the minimum level of participation after spending one 
year on the probation and review list, it would automatically be placed on the 
approved non-funded list. 


A sport shall remain on the approved non-funded list for at least one season or 
until participation levels are sufficient to warrant a request to the H.W.1LA.C. 
Executive to have the sport returned to the approved-funded list. This would 
require the sport to be placed on the probation and review list for a season to prove 
there is sufficient interest, after which it can be placed on the approved-funded list 
Or returned to the approved-non-funded list. A sport that has been on the 
approved-funded list and is placed on the probation and review list for the 
upcoming season will continue to be funded. 


A sport that is new or attempting to return to the approved-funded list from the 
approved non-funded list will be placed on the probation and review list (at the 
discretion of the District Athletic Council) but will not be funded. 


(0-4 


4 : 
~ nstitution of the Hamilton-Wentworth Interscholastic Athletic Conference - 05/99 page 6 


A sport, on the probation and review list, would fall into one of these categories: 


Category A - designates sports which will maintain funding during the 


probationary and review process. 


Category B - designates sports which will not be funded during the probationary 
and review process. 


Ix MINIMUM REQUIRED RATE OF PARTICIPATION 


a) 


b) 


To be on the Approved/Funded list, there must be at least 9 member schools 
entering a2 team. 

For the purposes of defining a team in the following sports, the minimum levels of 
student participation are: 


SPORT MINIMUM NO. 
Alpine Skiing 6 students 
Badminton oars 
Golf 5 
Gymnastics 6 
Cross-Country 6 
Nordic Skiing 6 
Tennis 6 
Track/Field 12 
Swimming 6 
Wrestling 6 


X SPONSORSHIP 


Commercial sponsorship (non-alcohol/non-tobacco) is appropriate for the funding of 
H.W.1.A.C. activities. 


XI SPORTS COMMITTEES 


Sports Committees shall consist of all coaches of the sport concerned. Each committee 
shall have a Chair. The Chair need not be an active coach. Voting shall be one per school. 
The H.W.LA.C. Convenor will be assisted by the Sport Chair from each sport, whose role is 
defined in Appendix B. 


Duties of the Sports Committees: 


(ie To assist with: the Organization of the sport within the policies of the Association 


and in conjunction with the Sports Convenor 


(11) To make recommendations concerning the sport to the District Athletic Council for 


approval. 
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XI 


AMENDMENTS 


(a) Amendments to the H.W.I.A.C. Constitution may be proposed by: 
(i) The Sports Committees. 
(i1) The District Athletic Council. 
(111) The Executive. 
(iv) The Hamilton-Wentworth Secondary School Principals’ Association. 
(v) The Director of Education. 


(b) The Executive, through its Chair, shall announce at least one annual date to vote on 
proposed amendments. 


(c) Proposed amendments must be submitted in writing to the Sports Convenor at least 
two weeks before the day of the vote. The Sports Convenor will distribute any 
proposed amendments to the District Athletic Council and Principals Association at 
least one week prior to the vote. 


(d) For constitutional amendments, an amendment must receive a 2/3 majority to be 
approved at the District Athletic Council. 
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BY-LAWS 


ELIGIBILITY - The following affect a student's eligibility to compete. An ineligible student 
may not represent a school in any competition. 


AGE 


(a) BOYS/GIRLS: 

For all sports, with the exceptions noted, the age shall be: 

(i) Senior - under 20 as of 00:01 hours - September 1 of the school year (1.e. shall not 
have reached the 20th birthday prior to one (1) minute past midnight on August 31 
of that school year). 

(11) Junior - for 1998-99, students born in 1983 or later. 

(iil) Midget - for 1998-99, students born in 1984 or later. 

(b) TRACK AND FIELD, CROSS-COUNTRY, TENNIS AND BADMINTON: 

( 1) Senior - Under 20 (as of September 1st). 


(u) Junior - Under 17 (as of September 1st). 
(111) Midget - Under 15 (as of September 1st). 


(c) NORDIC SKIING: 
( i) Senior - Under 20 (as of September 1st). 
(u) Junior - Under 16 (as of September 1st). 


NOTE: for all sports, maximum age is as for senior. 
OTHER CONSIDERATIONS 
(a) Playing In a Higher Age Category 


For team sports, any player who participates in a higher age classification for two 
H.W.I.A.C. league games shall not be eligible to participate in the lower category in the 
same activity until the following year. Listing on the game sheet is to be considered as 
having competed. Students playing an H.W.1A.C. league game/match in an 
individual sport at a higher age classification (other than track and field relays) shall 
not be eligible to participate in the lower categary in the same activity until the 
tollowing year. 


(b) Minimum Age - Senior Football © 


For Senior Football, the competitor must be at least 15 years old (as of December 1st, 
current school year), a letter of informed consent signed by the parent and the Principal 
must be on file with the Sports Convenor prior to the first game. The student's age 
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shall be accepted as shown on the O.S.R. card. Where further proof is required, the 
Sports Convenor may demand a birth certificate or other suitable document. 


(c) Limitation of Participation 


A student participating on an H.W.I.A.C. football team may not practice with or play 
for an Ontario Junior Football Conference team during the H.W.I.A.C. regular season 
and playoffs. A student participating on an H.W.1.A.C. hockey team may not practice 
with or play for an Ontario Hockey Association team during the H.W.IL.A.C. regular 
season and playoffs. 


(d) Educational Qualifications: 


All bona fide students who meet the qualifications below are eligible to represent their 
school in athletic competition. A student is eligible to participate in H.W.LA.C. 
activities only at the school where that students’ OS R. resides." 


The Principal may withdraw or suspend the eligibility of any student in the school 
concerned. 


2 (e) Course Registration Qualifications: 


(1) 


(iii 


Students are limited to a maximum of 5 years of interscholastic eligibility 

beginning with the year the student enters grade 9. A student wishing to participate 
for a sixth year can appeal to O.F.S.A.A. If O.F.S.A.A. determines a student is 
eligible to participate in O.F.S.A.A. competition, then and only then, will a student 
be permitted to participate in H.W.LA.C. competition 


For the first four years of high school, in a traditional school, a student must be 
registered in a minimum of six (6) full day school credit courses; in a semestered 
school, a student must be registered in a minimum of three (3) full day school 
credit courses in the semester in which he/she participates. After the fourth year of 
high school, a student with a minimum of 26 credits must be taking four (4) non- 
semestered full day school credit courses over the school year or two (2) full day 
school credit courses per semester. 


Alternate Education: A student registered at an alternative education school may 
participate in an H.W.I.A.C. sport at the composite secondary school previously 
attended. 


Vocational School: A student, registered at a vocational secondary school that is not 
participating in an H.W.I.A.C. sport, may participate in that sport at the composite 
secondary school in the area where he/she lives or the composite secondary school 
closest to the vocational school he/she attends, provided student participation has 
the approval of the sending and receiving principals. 
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(f) Returning From a Post-Secondary Institution 


A student who attends a post-secondary institution is ineligible for H.W IAC. 
competition in any sport in which he/she practiced or played at that post-secondary 


institution on an interscholastic level (intramural participation does not deem 
ineligibility). 


(g) Student Transfers 


For all sports the O.F.S.A.A. Transfer Rule (appendix E) will apply to every student 
athlete who moves from school to school and/or board to board. Students may appeal 
their ineligibility at the following three levels: 

1) Hamulton-Wentworth Interscholastic Athletic Council (through the school Phys-Ed 
Department Head). The H.W.I1.A.C. reserves the right to be less restrictive than 
O.F.S.A.A. and to recognise the need of some students to transfer from one Board to 
another within the Hamilton-Wentworth geographic region. To be eligible under 
this clause, the student must be attending the H.W.LA.C. school closest to his/her 
permanent parental residence or within the board designated school boundary. A 
student athlete in this category may be automatically granted eligibility to participate 
in H.W.I.A.C. league play only. It should be noted that all students who receive 
eligibility through this clause are still restricted from participation in the following: c 


* league playoffs 
* regional playoffs 
¢ O.F.S.A.A. championships 


Further levels of appeal, which are open to the student, may result in the granting 
of student eligibility for the above categories of competition. 


i) To Southern Ontario Secondary Schools Association ($.0.S.S.A.) through the 
H.W.LA.C. representative. 


1) Ontario Federation of School Athletic Associations (throweh, the $.0.5.5.A. 
representative). , 


Note: Notwithstanding the above, a student may not play the same sport for more 
than one H.W.I.A.C. school in the same playing season. 


(h) Appeals of Student Transfer Ineligibility 


There shall be a Transfer Review, Standing Sub-Committee of the District Athletic 
Council. Membership shall consist of one Principal/ Vice-Principal and 4 (four) © 
members of the District Athletic Council. Students transferring from one school to 
another who wish to appeal their ineligibility may do so through the school phys-ed 
department by having the appropriate current year form properly completed and 
submitted to the H.W.I.A.C. Convenor not less than 24 hours prior to the meeting of 

the Transfer Review Sub-Committee. This will be the first level of appeal. 


Il 
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PRACTICE AND COMPETITION LIMITATIONS 


(a) Practice and competition is prohibited 


(1) before the last Monday in August. 
(11) 3 school days prior to and during system-wide examinations 


NOTE: A practice is defined as an activity session specific to the sport concerned at 
which team members and any member of the coaching staff are present. 


(b) Recruitment 


It is inequitable and unethical to recruit or entice players from the jurisdiction of 
another school. No school may include in its lineup a student who is shown to have 
transferred to that school under these circumstances. 


PENALTIES 


A team or individual formally accused of, or admitting to, violating any of the preceding 
eligibility requirements shall compete ‘on temporary probation" while a confidential 
investigation takes place. 


The Executive may: 


(i) impose suspension for up to one year or, in the case of an individual, for the 
remainder of his/her years in secondary school. 
(11) place the team (or individual) on “Probation A or B": 
* Probation A - Ineligible for “play-off” or championship. 
¢ Probation B - Team may not earn additional league points. 
(111) remove league points already earned. 


(1v) reprimand the coach. 

(v) apply such other penalties as it deems appropriate. 

(vi) reinstate the team. 
APPEALS OTHER THAN STUDENT TRANSFER 
Appeals of ineligibility through plaver disqualification are to be made in writing by the 
school Principal and directed through the H.W.I.A.C. Convenor to the District Athletic 


Council: 


Appeals involving the outcome of a game are to be directed (within 24 hours of the 
incident) through the H.W.I.A.C. Convenor to the District Athletic Council. Such appeals 


4 snstitution of the Hamilton-Wentworth Interscholastic Athletic Conference - 05/99 page 12 € 


VI 
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shall be in writing and signed by the Principal. Any appeal must include the following: 


¢date * officials 

tevent *opposing team 

*time *incident 

*players involved *request for specific action 


ARTICLES OF ADMINISTRATION 
(a) Team Supervision: 


Coaches (staff/non-staff) or teacher-supervisors from the school concerned are in direct 
charge of school teams and responsible for the conduct of the competitors and students 
associated with the team. 


(b) Non-Staff Coaches 


All non-staff coaches must hold National Coaching Certification Program (N.C.C.P.) 
Level | Theory certification (effective as soon as possible, by September 1, 1999 at the 
latest). 


(c) Medical Requirements: 


Medical requirements must comply with Hamilton Wentworth District School Board 
risk management practice which requires form HWDSB #2709 to be signed and on file 
in the Physical and Health Education Office in each school. 


(d) Eligibility Lists 


An eligibility list (form HWDSB #2716) list signed by the Principal, with all relevant 
sections list complete, must be submitted to the Athletics Office by the date specified in 
the current year playing regulations and a copy must be on file in the Principals office 
prior to the first league competition. 


(e) Competitor Disqualifications 


(1) A competitor who receives a game disqualification (other than by the accumulation 
of minor penalties) will automatically receive an additional game/match 
suspension which must be served during his/her team's next regularly scheduled 
H.W.I.A.C. sanctioned game. The incident will be reported in writing to the 
LW TAG Convenor on a foun provided. If the H.W.I.A.C. Convenor, in 
consultation with the Sport Chairperson, feels the offence warrants further action, 
the competitor will be suspended until the case is reviewed by the District Athletic 
Council. A second disqualification within the next twelve month period will result 
In automatic suspension from all H.W.1A.C. activities for twelve months 
commencing with the date of the game in which the second disqualification 
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occurred. All such suspensions will be subject to automatic review by the District 
Athletic Council. To assist with this review, a notice of suspension along with a 


copy of the relevant game sheet and officials’ report shall be forwarded to the Phys- 
Ed Department Head. 


(ii) A competitor who receives a suspension at a point in the season where he/she is 
unable to serve the suspension in its entirety shall be immediately ineligible for all 
H.W.LA.C. activities until reinstated by the District Athletic Council. The 


procedure for appealing the ineligibility of a student under these circumstances is 
outlined in Section V of these By-Laws 


(111) A competitor who engages in a physical fight in any sport during competition shall 
be ejected from the competition and be reported as above (item i) and automatically 
receive an additional game suspension. 


NOTE: 


In hockey, spearing, butt-ending and fighting COnstitite a three (2) game 
suspension. Players identified by the game official as the instigator of a fight shall 
receive an additional one (1) game suspension (total 4 games). In all cases, game 


2» Suspensions must be served during the team's next scheduled league or playoff 
Panels). 


(iv) A competitor who joins a fight in progress or leaves the players’ bench or penalty 
bench area to engage in a fight, shall be ejected from the game, reported as above 
(item i) and receive a further three (3) game suspension (total 6 games). 

(v) A team(s) involved in fighting where players leave their bench and the game 1s 
ended by the referee shall be suspended from all future games until the incident is 
reviewed by the District Athletic Council. 


(vi) Coaches ejected from a game shall be reported in writing to the H.W1.A.C. 
Convenor on the form provided. Notification will then be forwarded to the 
Principal of the school concerned. Unless a teacher, administrator or accredited 
non-staff coach from the same school is available to continue coaching the team, 
the game will be stopped and forfeited to the non-offending team. 


(vil) A competitor who engages in a fight in connection with, but not during, a 


competition shall be suspended from all H.W.I.A.C. activity until the District 
Athletic Council reviews the case. 


(vil) A competitor who abuses or becomes involved in an altercation with an official 
=) shall be ejected from the game and automatically suspended until the case can be 
reviewed by the District Athletic Council. 


(ix) A competitor will be ejected from a game for verbal abuse directed at an official. 
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(f) Scouting 


(1) Scouting is considered to be observation of practices and tactical recruitment of 
players. These actions are prohibited. 


(g) Tie Breaking Procedure 


(1) 2-WAY TIE FOR ANY PLAY-OFF POSITION EXCEPT THE LAST: 
* higher standing awarded to that team which defeated the other during 


league play; 
* if not possible, toss a coin to decide position. 


(li) 2-WAY Ti - LAST PLAY-OFF P@SITION: 
* higher standing awarded to that team which defeated the other during 
league play; 
* if the tie remains, a tie breaker game will be played. 


(ill) 3-WAY TIE - ANY PLAY-OFF POSITION EXCEPT SECOND TO LAST: 
* higher standing awarded to that team which defeated the others during 
league play; 
* if the tie remains, then toss a coin to decide positions. 


(1v) 3-WAY TIE - SECOND TO LAST PLAY-OFF POSITION: 
* higher standing awarded to that team which defeated the others during 
league play; 
* if the tie remains, then toss a coin for second to last play-off position and 
the other two teams play a tie breaker game for last play-off position. 


(h) Uniforms and Play-off Venues: 


Each school has been assigned a dominant and a contrasting colour for interscholastic 
uniforms, as outlined in Appendix C. AS such, each team is required to maintain its 
dominant colour for all H.W.I.A.C. activities. Should a team Wearing a dominant 
colour conflict with another school's dominant colour, the team designated as the 
home team must provide an alternative colour for that game. Should a school decide 
to Wear its contrast colour as its dominant colour, and in so doing matches with the 
dominant colour of its opponent, the offending school will be required to change. 


Unless plav-off venues have been preselected by the District Athletic Council, the 
higher ranked team shall have the home venue. In the event that the higher ranked 
team 1s unable to use their school, the school of the lower ranked team shall be used. 
Finals shall be at a prearranged venue. 


(1) Awards 


The number of medallions supplied will be as outlined in Appendix D. Additional 
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H.W.I.A.C. medals and ribbons may be purchased by the school concerned. 


(j) Finances 


(i) Gate receipts from home venue league competition shall be retained by the school. 
(11) Profits from tickets sold at non-Board facilities shall be retained by the H.W.LA.C. 


(iii) 50% of all ticket proceeds sold at schools for games at non-Board facilities shall be 
returned to the. HW AC. 


(iv) When an H.W.LA.C. championship event is hosted by a member school, the host 
school shall retain 40% of the net gate receipts, the competing schools will share 
40% of the net gate receipts and the H.W.LA.C. shall receive the remaining 20% of 
the net gate receipts. 


(v) The Athletic Office will attempt to provide reimbursement of up to 40% of travel 
and accommodation costs not borne by O.F.S.A.A. for teams travelling to 
O.F.S.A.A. competition. Reimbursement is contingent upon discussion of 
travel/accommodation plans with the H.W.1.A.C. Convenor to the event and 
ee) upon submission of appropriate receipts to the Sports Convenor. 


V POLICY FOR SCHEDULES 
(a) General 


(1) Divisional alignment and the playoff format for each sport will be as outlined in 
Appendix i, 


(ii) Schedules shall be prepared by the H.W.LA.C. Convenor in consultation with the 
Sports Chair concerned. 


(11) Member schools will be required to submit a commitment of entry {07 each 
sport/activity for the coming year (based on a reasonable expectation to participate) 
to the H.W.I.A.C. Convenor by June 30th (firm deadline). Similarly, by June 30th, 
schools will be required to submit any dates for the coming school year that are to 
be avoided in the scheduling process since all schedules are prepared for 
distribution at the beginning of the school year. 


(iv) Should a school determine prior to the start of a sport/activity that they are unable 
to honour a commitment, the H.W.LA.C. Convenor will determine, in 
9 consultation with the Sport Chair, whether there will be revisions to the schedule. 
(v) Where a school decides to withdraw a team once the sport/activity has commenced 
play, all games scheduled against that school will be considered "byes". Points 

previously earned in games against that team will be removed. 
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(vi) In special circumstances such as school closure, "snow days", the sudden 
unavailability of facilities or referees, or the legitimate inability of one team to 
compete, the H.W.I.A.C. Convenor may, in consultation with the assigned 
Supervisory Officer and/or the Sport Chair, postpone scheduled activities. 


(vii) The H.W.LA.C. Sports Convenor shall include in each winter season schedule a 
make-up day between the last regular season date and the first date of playoffs. 
Schools are required to keep this day available in the event a make-up game is 
necessary. Schools wishing to reschedule a regular season game to the make-up 
date may do so only with the approval of the H.W.LA.C. Sports Convenor. The 
inability of a school to participate in a rescheduled game on the designated make- 
up day will result in forfeiture of that rescheduled game. 


(b) Play-offs 
(i) All playoff rounds will be one game/match, sudden death. 
(11) Playoff format for each sport will be as outlined in Appendix F. Teams will be 


paired highest versus lowest through each round of playoffs with the higher 
ranked team considered the home team. 


(11) A Sport Committee seeking approval to use an alternate playoff format must 
submit a proposal to the H.W.I.A.C. Sports Convenor for consideration by the 
District Athletic Council at least two weeks prior to the final District Athletic 
Council meeting in June. The proposal must include an outline of the format, 
rationale for the change, the number of additional games required and any 
additional costs associated with the change in format. 


(c) Starting Times 
(1) Board owned facilities -- to be determined by the host school. 
(1) Non-Board owned facilities -- to be determined by the Sports Convenor with 


consideration given to the time required for completion of the contest and 
compliance with any curfew imposed by the facility owner. 


6-2. 
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STPEND IX As 


ORDER OF REPRESENTATION TO 


THE EXECUTIVE COMMITTEE 


OF THE HAMILTON-WENTWORTH INTERSCHOLASTIC ATHLETIC COUNCIL 


Year Female Representative Male Representative 
1998-1999 Ancaster Barton 
Delta Glendale 
1999-2000 Highland Piutl Park 
9 Parkside Orchard Park 
2000-2001 Saltfleet Scott Park 
Sir Alan MacNab Sherwood 
2001-2002 Sir Winston Churchill Sir John A. Macdonald 
Westdale Waterdown 
2002-2003 Westmount Ancaster 
Barton Delta 


10-77% 
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APPENDIX “B" 


SPORT CHAIRPERSON - POSITION DESCRIPTION 


The position of Sports Convenor will be referred to as the H.W.LA.C. Convenor. The H.W.LA.C. 
Convenor will be assisted by Sport Chairpersons, whose roles are consultative in nature with the 
intent being to aid the H.W.LA.C. Convenor in the fulfilling of his/her duties and facilitating the 
needs of the Sports Committee in each H.W.LA.C. sport. 


In this context, the duties of the Sports Chairperson are defined as follows: 
¢ To chair all meetings of their Sport Committee 


* To assist the H.W.I1.A.C. Convenor, in conjunction with the Sport Committee, establish 
the framework within which a sport will operate according to guidelines established in 
the constitution of the H.W.I.A.C. (this may include the number of games teams will 
play, playing dates, league and playoff structure) 


* To review draft schedules at the H.W.1.A.C. Convenor's request 


* To assist the H.W.LA.C. Convenor with the planning and preparation for championship 
events in the sport and, whenever necessary, to present awards at those events 


* To provide expertise and insight into the sport that will aid the H.W.I.A.C. Convenor in 
the fulfilment of his/her duties in that sport 


To assist the H.W.I.A.C. Convenor in recommending appropriate disciplinary measures 


as a result of actions occurring in H.W.1.A.C league play or O.F.S.A.A. qualifying 
competition 


* To facilitate proposals on behalf of the Sport Committee for constitutional amendment 
or changes to the program requiring District Athletic Council or Executive approval 


(0-4 
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APPENDIX UC" 


ie Each school has been assigned its dominant colour. Any other colour belonging to your 
school will be referred to as the contrasting colour(s) 


Dominant 
Colour 


Contrasting 
Colour 


Ancaster purple gold, white 
Barton navy blue kelly green, white 
Delta red white 
Georges P. Vanier white blue, gold 
Glendale orange black 
Highland red white, grey 
Hill Park black red, white 
Orchard Park royal blue white, red 
Parkside green white, grey, garnet 
Saltfleet navy blue gold, white 
Scott Park maroon white 

=) Sherwood kelly green white 


Sir Allan MacNab royal blue orange, white 


Sir John A. Macdonald gold royal blue 
Sir Winston Churchill grey cardinal red 
Waterdown black red, white 
Westdale forest green gold 


Westmount powder blue navy blue, white 


2) 


Z Each school is required to maintain its dominant colour for team sports. Should a team 
wearing a contrasting colour conflict with another school's dominant colour, the 
“offending” school must provide an alternative colour for that game. 


(SO) 


Should two teams meet whose dominant colours are similar or the same, the home team 
will wear an alternate colour for that game. 


4. If both teams fail to wear uniforms in their dominant colour and these uniforms are too 
closely matched for competition, the home team will wear an alternate colour for that 
game. 

os The officials will waive rules regarding proper numbering should "emergency" 


es) jerseys be used. 
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APPENDIX "pp" 


HAMILTON-WENTWORTH INTERSCHOLASTIC ATHLETIC COUNCIL AWARDS 


TEAM SPORTS 


Sport medals per team Total 
Baseball 16 gold 2 
(Senior Boys) 16 silver 
Basketball 15 gold 75 
(Juruor / Senior - Boys /Girls) 15 silver 75 
Field Hockey 18 gold 18 
(Senior Girls) 18 silver 18 
Football 40 gold 80 
(Senior - Division I, II ) 40 silver 80 
Ice Hockey 25 gold 25 
(Boys and Girls) 25 silver pas) 
Slo-Pitch 15 gold 15 
( Girls) 15 silver 15 
Soccer 20 gold 20 
(Boy's and Girls) 20 silver 20 
Touch Football 18 gold 18 
(Bovs and Girls) 18 silver 18 
Volleyball 15 gold 60 
(Junior and Senior - Bovs and Girls) 15 silver 60 
Waterpolo 15 gold 45 
(Junior / Senior Boys - Senior Girls) 15 silver 45 


Tennis and Badminton - 


Single / Doubles /Mixed Doubles/Team 1 gold 16 
(Junior / Senior - Boys/Girls) 1 silver 16 
Cross-Country Running 1 gold 36 
(Midget, Junior Senior) 1 silver 36 
(plus winning team) 1 bronze 36 
Track and Field 1 gold 120 
(Boys /Girls - Midget /Junior/Senior/Open) 1 silver 2 


1 bronze 120 


/0 -2/ 
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APPENDIX E" 


O.F.S.A.A. TRANSFER POLICY 


As constituted under By-Law II (g), students moving from school to school and/or board to 


board are affected by the Ontario Federation of School Athletic Associations (O.F.S.A.A.) 
Transfer Rule. 


No school shall include in its lineup any student who has been registered as a transfer 
from another school within the previous twelve (12) months. The Federation's Transfer 
Policy applies to all students transferring into Ontario high schools. 


In accordance with the Federation's Transfer Policy Procedural Process, a student or 
his/her representative may apply to the Federation's Board of Reference to be deemed 
eligible to participate in Federation-sponsored events on the grounds that: 


(a) there has been an accompanying change in legal residence to within the designated 
school boundaries by the student's parent(s) or the student's legal guardian as 
determined by the court of competent jurisdiction. The student must attend the 

» closest school within the same type of school system (public, separate or independent) 
trom where the student has transferred. If this is not the case, the student may apply 
under section (e) or (f) of the Transfer Policy. 


(b) the student did not participate in that sport at the interschool level for the twelve (12) 
months prior to the date of transfer. However, a student who completes a twelve (12) 
month period of ineligibility as a result of a previous transfer and then transfers 
again, May not apply to be deemed eligible under this subsection for interschool 
competition in that sport. 


(c) the student has transferred from a non-semestered school to a semestered schoo! for 
semester I and is either within one (1) semester of graduation or is within four (4) 
OAC's of the academic requirements for university admission. the purpose of such a 
transter is to complete high school in one semester. Such a student is eligible for 
semester I only and will be ineligible for twelve (12) months after the conclusion of 
the semester. Students who claim to be eligible under this subsection must have 
transferred to the school nearest to their parents’ or legal guardians’ residence which 
Offers the subjects the student seeks. 


(d) the student has been placed in a school by an I.P.R.C. (Identification, Placement and 

Review Committee) decision. The Federation's Board of Reference shall require and 

=) receive a letter from the principal of the school from which the student has 
transferred, stating the reason for the placement of the student Dye, 


(e) the student has transferred from major academic program needs. Major academic 
program needs are defined as a series of related courses which is unattainable at the 
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previous school and which is required to reach a specific post-secondary goal (i.e. 
college or university entrance, employment, apprenticeship). Students who claim to 
be eligible under this subsection must have transferred to the school nearest to their 
parents or legal guardians’ residence which offers this program. 


(f) the student's case is an exceptional one, necessitating the transfer from the previous | 
school to the present school. 


Notwithstanding any of the above, no student may play the same sport for more than one 
school in the same league or municipality in the same school year unless the student is 
ruled eligible by the Federation's Board of Reference under subsection (e) or (f) of the 
Transfer Policy. 


Notes: 


1. Once a student has changed schools he/she is considered a transfer student and even 
if he/she returns to a school, he/she must comply with the Transfer Policy. 


NO 


A student attending a school as a result of the closure of his/her former school is not 
considered a transfer student. 


KOO} 


The word "participate in section (b) of the Transfer Policy means competing for your 
scliool im that activity. ‘This inelmdce exhibition games and _ invitational 
tournaments /events, not just league play. 


4. The Board of Reference will not consider as reasons for transfer, the relative ranking 
of schools or the differences in delivery of courses with the same Ministry course 
codes. 


5. Students moving from a school in a strike/lock-out area are ineligible for all sports 
played in the previous 12 months from their date of entry into the new school. 
Should students return to their former school once the strike/lock-out is over, they 
are considered transfer students 


The Federation's Board of Reference shall, in its sole and exclusive discretion and 
authority, consider such application and rule the student eligible or ineligible. 


LEIS IMPORTANT TO NOTE THAT THE FEDERATION'S TRANSFER POLICY 


PROCEDURAL PROCESS Is CRITICAL TOsGui DING. STUDENT THROUGH THE 
TRANSFER PROCESS. 


A CURRENT VERSION OF THE TRANSFER POLICY PROCEDURAL PROCESS.IS 
BV AILABLE BY CONTACTING Thr HW LAC ATHRE LIC OFRIGE (527-5092, ext. 2275) 
or O.F.S.A.A. (905) 761-5540. 


76 -.23 


“ 
+ 


" nstitution of the Hamilton-Wentworth Interscholastic Athletic Conference - 05/99 page 23 


APPENDIX F 


Hamilton-Wentworth Interscholastic Athletic Council 
Scheduling Formats 


The conference / divisional alignment for all sports will be as follows: 


EAST CONFERENCE WEST CONFERENCE 


YEO! CONFERENCE 
Barton Ancaster 
Delta Highland 
Glendale Hillfield-Strathallan College 
Hill Park Parkside 
Orchard Park Sir Allan MacNab 
Saltfleet Vanier 
Socom Park Waterdown 
ss) Sherwood Westdale 
Sir John A. Macdonald Westmount 


Sir Winston Churchill 


Both conferences will be further divided into two divisions based on geographic 
convenience, unless modified by the District Athletic Council. 


Scheduling Guidelines 


Given the above conference/divisional alignment, the following scheduling guidelines 
will apply to all sports/activities unless modified by the District Athletic Council. Each 
conterence/division (East or West) will be treated independently of the other. 


Where entry provides - 


* conference of 10 - create two divisions, each with five teams. Each division would play 
home/home (8 games) within the division and once - home or away - against the other 
division (5 games). This would result in a total of 13 games for each team. 


* conference of 9 - create two divisions - 1 with 5 teams and 1 with 4 teams. Each division 
a) would play home/home within the division and once - home or away - against the 
other division. This would result in the 11 games for the 4 team division and 12 games 

for the 5 team division. 


fi -ay 


* conference of 8 teams - create two divisions with 4 teams each. Each division would 
play home/home (6 games) within the division and once - home or away - against the 
other division (4 games). This would result ina total of 10 games for each team. 


* conference of 7 teams - home/home against each team in the division for a total of 12 
games for each team. 


* conference of 6 teams - home/home against each team in the division for a total of 10 
games for each team. 


* conference of 5 teams - home/home against each team in the division for a total of 8 
games for each team. 


Playoffs 
At the conclusion of regular season play, the top two teams in each division will advance 


to playoffs using a format determined by the District Athletic Council and specified in the playing 
regulations of the sport/activity concerned. 
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fp f/ | Approved for distridution 


by the Director. 


1999 09 02 
TO: The Director of Education eeneuirc. 
FROM: _P. Gillie, Superintendent of Education Date: 

© J. Kott, Consultant - Environmental and Outdoor Education 


RE: Environmental/Outdoor Education Follow Up to L.E.I.C. Sub-committee Workgroups 


RECOMMENDATIONS: 


1. Moved by , seconded by 
the Report from the Enlarged Environment/Outdoor Education workgroup be approved. 


RATIONALE: 


The attached Report was on the May 1999 Education Committee agenda and Board. The recommendation 
dealing with the Environment Policy was approved and the necessary actions to completion are in the 
final steps. 


The remaining recommendation was referred to the Budget Process. The budget for the 1999 - 2000 
school year has been approved. A motion was passed to present the report to the Education Committee so 
® that staff would have an opportunity to speak to the report. 


4-/ 
1999 05 06 


TO: The Director of Education 


FROM: | P. Gillie, Superintendent of Education 
© J. Kott, Consultant - Environmental and Outdoor Education 


RE: Environmental/Outdoor Education Follow Up to L.E.I.C. Sub-committee Workgroups 
RECOMMENDATIONS: 


Moved by , seconded by that. 
the recommendations for the outdoor and environmental education sites, staff and funding in the 
Report from the Enlarged Environment/Outdoor Education workgroup be approved. 


Moved by , seconded by that, 
the draft Environment Policy be presented to the Joint Advisory Committee. 


RATIONALE: 


1. Recommendations concerning Outdoor Education and the Environment Policy for the Board were developed 
by a small work group of three as part of the Curriculum Processes Sub Committee and presented to the Local 
Education Improvement Committee. The L.E.I.C. recommended " that existing programs continue and 
Wentworth students be given the option to sign up for any available time slots and that a review of the existing 
programs and delivery model be undertaken." (Appendix B) 


Before bringing recommendations back to the Board, in follow up to the Report to the L.E.I.C., a larger work 
group was put together and a wider base of input was gathered through a questionnaire to schools. (AppendixC) 


tl 


The questionnaires were forwarded to School Principals requesting input from staff and Environment Reps. 
Input has been received from 25 secondary staff and 166 elementary staff for a total of 191 responses. 
(Appendix D) 


LoS) 


The questionnaire results can be grouped into four parts: awareness of and procedures for using the outdoor 
education sites; the curriculum and programs available at the sites; the delivery model; and funding. 


In sum, there continues to be a desire by elementary and secondary teachers to use the available outdoor 
education sites to enrich the curriculum for their students. The demand for available time slots has increased to 
the point where there is a waiting list of close to thirty classes. 


The current model requires the classroom teacher to teach their own lessons. The Site Administrator assigned to 
the program schedules classes, prepares materials and equipment, and ensures proper safety and environmental 
procedures. While many teachers indicated an ongoing preference to continue with this delivery model, a 
significant number also showed a preference for a certified teacher on site to deliver instruction. 


Few are fully aware of how a program like this is funded under the new funding model. However there 
continues to be support for the school to contribute to the transportation cost associated with this program. 


4. The Committee is advising a staged change in the delivery model over at least a two year period. (Appendix A) 


ATTACHMENTS : 


oS) APPENDIX A Report of the Enlarged Environment/Outdoor Education Workgroup 
APPENDIX B Recommendations to the Local Education Improvement Committee 
APPENDIX C Questionnaire to Schools 
APPENDIX D Summary of Questionnaire Results 


APPENDIX E Proposed Environment Policy 
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APPENDIX A 


REPORT OF 


THE ENLARGED ENVIRONMENT/OUTDOOR EDUCATION WORKGROUP 


IN FOLLOW UP TO THE RECOMMENDATIONS OF 


THE CURRICULUM PROCESSES SUB COMMITTEE 


TO THE LOCAL EDUCATION IMPROVEMENT COMMITTEE 


Part A 
Part B 
Part-€ 
Part D 
Part E 
Part F 
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“ We believe that we all share the responsibility for a healthy and safe environment. “ 


From the proposed beliefs of the 
Hamilton-Wentworth District School Board — Striving to become the new “us’ 


April 1999 
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REPORT OF THE ENLARGED ENVIRONMENT/OUTDOOR EDUCATION WORKGROUP 


A. BACKGROUND: 


The role of outdoor education and the environmental policy must now be consistent with the new Ontario 
Curriculum for Elementary and Secondary Students. The Consultant for Outdoor and Environmental 
Education is to work collaboratively with other Consultants and Special Assignment Teachers to include 
Environmental and Outdoor Education in the development of the approach to the Ontario Curriculum and 
to Secondary Reform. As well, the Consultant is to carry out the work of and recommendations from the 
Curriculum Processes Sub - Committee of the Education Sub - Committee related to Environmental and 
Outdoor Education. 


Recommendations concerning Outdoor Education and the Environmental Policy for the Board were 
developed by a small work group of three as part of the Curriculum Processes Sub Committee and 
presented to the Local Education Improvement Committee (Appendix B) The L.E.I.C. recommended " 
that existing programs continue and Wentworth students be given the option to sign up for any available 
time slots and that a review of the existing programs and delivery model be undertaken." 


Betore bringing recommendations back to the Board for implementation, it was felt that a wider base of 
input was needed. As a result, a larger work group was put together and a questionnaire for schools to 
respond about outdoor education and the environment was developed. 


1. COMMITTEE MEMBERS: 


Joan Kott Chair. Consultant Environment and Outdoor Education 
Pat Gillie Superintendent of Education 

John Hannah Site Administrator 

Richard Dawson Principal - Elementary 

Stella Green-Gibson Vice-Principal - Secondary 

Ron Vine Teacher - Elementary 

Cynthia Lea Teacher - Elementary 

Brian Lennox Teacher - Secondary 

Libby Jenkins Parent 

Bruce Duncan Community 


C. FINDINGS: 


A forced response questionnaire was developed and circulated in January to schools through a board 
mailing. Principals were asked to share the questionnaire with staff and in particular with environment 
reps, staff who have used the outdoor facilities. and Science and Geography Heads. When the 
questionnaire was sent out, the Science and Technology Inservice for Train the Trainer sessions had just 
started. Secondary staff had not received applicable information about Secondary Reform. Input was 
received from 25 Secondary and 168 Elementary respondents for a total of 191 replies. (Appendix C) 


The questionnaire focussed on four areas: awareness of the outdoor education sites; curriculum and 
program relating to outdoor and environmental education: the delivery model used at the outdoor sites: 
and funding. A summary of the questionnaire results is shown in graph form in Appendix D. 


@ 
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Questionnaire Results 


Awareness (questions 1-4) 


Approximately half of the respondents were aware of the three Board sites - Chrisite Outdoor Education 
Centre, Dave Brown Outdoor Education Site behind G.R.Allan School. and WIC (Watershed 
Interpretative Centre housed at Elizabeth Bagshaw School). About a third were familiar with booking 
procedures, transportation arrangements and the role of the Site Administrator for using the Centres. 


Curriculum and Program (questions 5-10) 


A good majority of the responses overall indicated that the Centres were beneficial to the Curriculum and 
Programs that teachers were delivering to their students. Over three quarters of the respondents used the 
centres to enhance their program for their students. 


¢ 86% indicated there were opportunities to integrate Environmental. Outdoor Education programs into 
their present curiculum 

e 68% indicated environmental and outdoor education experiences were required within the curriculum 
¢ almost half did not know if present opportunities at the sites met their curriculum needs 

e over 80% supported specific programming for core curriculum at specific grade levels and wanted 
programs to provide for both integrative and recreational opportunities 


Delivery Model (questions 11-14) 


The present delivery model requires the classroom teacher to plan the lesson and to deliver the instruction. 
The Site Administrator collaborates with the teacher at the time of booking and prepares materials and the 
site for the class visit. The Site Administrator assists the teacher in the program for the day and works 
with students in some of the activities. There are times when the teacher is not familiar with the activity or 
site and seasonal details and the Site Administrator takes the lead. contrary to the delivery model. 


¢ approximately half of the respondents were comfortable with the present delivery model. while a third 
had no response to this question 

e over two thirds indicated a preference for a qualified teacher at the site to facilitate program delivery 

e over half indicated satisfaction with either arrangement and almost as many preferred the option to use 
either delivery model depending on the lesson to be delivered 


Funding (questions 15-16) 


The new funding model essentially concentrates dollars to the school. This type of model makes it 
difficult to fund and run a program that is available across the District without centralizing some budget. 
In order to raise awareness about this shift in the allocation of funds. questions were asked about funding. 
The results indicated a general lack of understanding about how this program is funded and would need to 
be funded. Teachers continues to be support the practice of the school contributing toward the cost of 


=) transportation to the centre. 
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D. SUMMARY AND CONCLUSIONS: 


With the bringing together of the two former Boards and the hiring of many new teachers, it is obvious 
that the general level of awareness across the District about programs and resources available in the Board 
on any topic will be lower than usual. The responses indeed indicate the need to make educators aware of 
the Board's facilities and opportunities for students. Since this questionnaire and the "Science and 
Technology Train the Trainer Inservice", there has been an increase in requests for booking and specific 
programming, especially from Elementary teachers. There is a waiting list of over thirty classes. 


Respondents indicate strong links to present cumculum and Opportunities for integration and recreational 
programming. Curriculum links at specific grade levels and programming to support overall and specific 
student learning expectations within leaning strands are essential to Environmental, Outdoor Education 
prograniming. Demands on the centres continue to grow, as teachers become more knowledgeable of the 
Ontario Curriculum Documents (especially Science and Technology) and Secondary Reform. 


Responses regarding delivery model indicate a strong need for qualified teachers at the centres to provide 
curriculum-based programming. Other factors which include: familiarity with the area, specific subject 
matter. availability and use of specialized equipment, teacher comfort level with the setting and physical 
demands are also factors supporting the need for qualified staff at the Centres. Currently, we are limited to 
Operating at one site daily due to the present staffing allocation. Demand on the centres at the Elementary 
and Secondary levels will increase as curriculum needs become more apparent and former Wentworth 
Schools become aware of our centres. A flexible delivery model will best suit the needs of teachers and 
students. 


Environmental and Outdoor Education is inclusive within the Ontario Curriculum Documents. Providing 
students with learning opportunities in order "so relate scientific and technological knowledge to each 
other and to the world outside the school" is the third goal of Science and Technology Education . 
Allocation of budget to fund program and assist with transportation should be maintained. A two to four 
year plan for the renewal of the Environmental, Outdoor Education Centres and program in line with the 
Ontario Curriculum is reasonable in order to develop appropriate lessons and programs . 


E. LINK WITH ONTARIO CURRICULUM: 


The overall and specific student learning expectations that link Environmental and Outdoor Education are 
numerous. Examples that have been identified illustrate the basis for Environmental, Outdoor Education 
being included in a variety of curriculum programs. Further, Environmental, Outdoor Education programs 
provide opportunities for cross-curricular programming in all subject areas. 


Examples from the Ontario Curriculum Grades 1-8 and Gades 9 and 10, identifying division and grade 
levels. strands and topics and overall and specific student learning expectations are provided on the 
following charts: 
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ONTARIO CURRICULUM DOCUMENTS LINKING 


3) ENVIRONMENTAL, OUTDOOR EDUCATION PROGRAMMING OPPORTUNITIES 


DOCUMENT _| DIVISION/GRADE he STAND AND TOPICS 


Science and Primary 
Technology 
Grade | Life Systems: Characteristics and Needs of Living Things 
Energy and control: Energy in Our Lives 

Earth and Space Systems: Daily and Seasonal Cycles 


Grade 2 Life Systems: Growth and Changes in Animals 
Energy and Control: Energy From Wind and Moving Water 
Earth and Space Systems: Air and Water in the Environment 


Grade 3 Life Systems: Growth and Changes in Plants 
Earth and Space Systems: Soils in the Environment 


Junior 
Grade 4 Life Systems: Habitats and Communities 
Earth and Space Systems: Rocks, Minerals, and Erosion 
Grade 5 Earth and Space Systems: Weather 
Grade 6 Life Systems: Diversity of Living Things 


Matter and Materials: Properties of Air and Characteristics of Flight 


9) Intermediate 


Grade 7 Life Systems: Interactions Within Ecosystems 
Earth and Space Systems: The Earth’s Crust 


Grade 8 Life Systems: Cells, Tissues, Organs, and Systems 
Earth and Space Systems: Water Systems 


+— —————— 


Social Studies Primary 
Grades | to 6, 
History and Grade 3 Heritage and Citizenship: Pioneer Life 
Geography Grades Canada and World Connections: Urban and Rural Communities 
7 and 8 
L ——+ —- 4 
Social Studies Intermediate 
Grades | to 6, 
History and Grade 7 Geography: The Themes of Geographic Inquiry 
Geography Grades Geography: Natural Resources 
7 and 8 
me a a ees | 
Health and Primary, Junior, 
Physical Intermediate 
Education 


) Grades 1-8 Health and Physical Education: Active Participation 
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EXAMPLE STRANDS AND LEARNING EXPECTATIONS LINKING 
ONTARIO CURRICULUM TO 
ENVIRONMENTAL, OUTDOOR EDUCATION 


The Ontario Curriculum Grades 1-8, Health and Physical Education 


Strand: Topic | Division/Grade: Student Learning Expectations: 
| | Concepts, Skills & Application (Know, Do, Apply) 
Active Participation Primary, Junior, Overall Expectation: participate on a regular basis in physical 
Intermediate: activities that maintain or improve physical fitness (e.g., games, 
Grades 1-8 gymnastics, dance, fitness activities, outdoor pursuits) 


The Ontario Curriculum Grades 1-8, Science and Technology 


| Strand: Topic Division/Grade: Student Learning Expectations: 
| | Concepts, Skills & Application (Know, Do, Apply) 
Earth and Space Primary: 
Systems: Grade | Overall Expectation: describe how living things, including humans, 
Daily and Seasonal adapt to and prepare for daily and seasonal changes 
Cycles Specific Expectation: describe changes in the characteristics, 
behaviour, and location of living things that occur in seasonal 
cycles (e.g., trees shed their leaves, birds migrate) 
i i 
Life Systems: Grade 2 Overall Expectation: “demonstrate an understanding of the 
| Growth and Changes similarities and differences among various types of animals and the 
in Animals ways in which animals adapt to different environmental conditions” 
Specific Expectation: “describe features of the environment that 


| support the growth of familiar animals (e.g., water and insects in a 
| frog’s environment) 


| Earth and Space Grade 3 Overall Expectation: investigate the components of various soils, 
Systems: and describe the effects of moving water on these soils 
Soils in the Specific Expectation: identify living things found in the soil (e.g., 
Environment roots, earthworms, larvae) 
| | T i 
Life Systems: Junior: 
| Habitats and Grade 4 Overall Expectation: investigate the dependency of plants and 
| Communities animals on their habitat and the interrelationships of the plants and 


animals living in a specific habitat 

Specific Expectation: identify, through observation, various factors 
| that affect plants and animals in a specific habitat (e.g., availability 
| of water, food sources, light, ground features, weather conditions) 


H- & 


Report of the Enlarged Environment/Outdoor Education Workgroup 


APPENDIX A 


The Ontario Curriculum Grades 1-8, Science and Technology 


| 
Strand: Topic Division/Grade: Student Learning Expectations: 
Concepts, Skills & Application (Know, Do, Apply) 
Earth and Space Grade 4 Overall Expectation: investigate, test. and compare the physical 
Systems: properties of rocks and minerals and investigate the factors that 
Rocks, Minerals, cause erosion of the landscape 
and Erosion Specific Expectation: conduct their investigations of the outdoor 
environment in a responsible way and with respect for the 
environment (e.g., leave the site of the investigation as they found 
it, putting back objects examined where they found them and taking 
away all equipment brought to the site) 
i 
Life Systems: Grade 6 Overall Expectation: “investigate classification systems and some 


Diversity of Living 
Things 


of the processes of life common to all animals (e.g., growth, 
reproduction, movement, response, and adaptation) 

Specific Expectation: “identify various kinds of plant or animal 
organisms in a given plot using commercially produced biological 
or classification keys (e.g., organisms observed in a pond study) 


—————— 


Life Systems: 
Interactions Within 
Ecosystems 


JE 


Intermediate: Grade 7 


Overall Expectation: “investigate the interactions in an ecosystem, 
and identify factors that affect the balance among the components 
of an ecosystem (e.g., forest fires, parasites)” 

Specific Expectation: “identify populations of organisms within an 
ecosystem and the factors that contribute to their survival in that 
ecosystem 


The Ontario Curriculum, Social Studies Grades 1-6, History and Geography Grades 7 and 8 


| 


@ 


Strand: Topic Division/Grade: Student Learning Expectations: 
Concepts, Skills & Application (Know, Do, Apply) 
Social Studies Primary: 
Canada and World Grade 3 Overall Expectation: describe some possible relationships between 
Connections: | communities and natural environment 
Urban and Rural Specific Expectation: describe the interaction between people and 
Communities the environment (e.g., dependence on nature for food, water, 
| energy) 
Geography: Intermediate: | 
The Themes of Grade 7 Overall Expectation: use the five themes of geography 
Geographic Inquiry (location place, environment, region, interaction, movement) to 
focus their inquiries 
Specific Expectation: demonstrate an understanding of the 
_ environment theme (e.g., in the system of non-living and living 
| elements, people are part of living elements) 
| 
| 
Geography: Grade 7 | Overall Expectation: demonstrate an understanding of how human 


Natural Resources 


"activity (e.g., canal building) affects people and the environment 


Specific Expectation: demonstrate an understanding of the concept 
of sustainable development and its implications for the environment 
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ONTARIO CURRICULUM DOCUMENTS, GRADES 9 AND 10, LINKING 
ENVIRONMENTAL, OUTDOOR EDUCATION PROGRAMMING 
OPPORTUNITIES 


Document Division/Grade Strands and Topics 
| (Academic, Applied, Open) 


The Ontario Curriculum Intermediate Biology: The Sustainability of Ecosystems 
Grades 9 and 10 Chemistry: Chemical Processes 
Science Grade 10, Academic Earth and Space Science: Weather Dynamics 
Grade 10, Applied Biology: Ecosystems and Human Activity 
Chemistry: Chemical Reactions and their Practical 
Applications 


Earth and Space Science: Weather Systems 


The Ontario Curriculum Intermediate Geographic Foundations: 
Grades 9 and 10 Space and Systems 
Canadian and World Studies Grade 9, Academic Human-Environment Interactions 


Understanding and Managing Change 


Grade 9, Applied Geographic Foundations: 

Space and Systems 
Human-Environment Interactions 
Understanding and Managing Change 


[ | =} = 
The Ontario Curriculum Intermediate Healthy Active Living Education: 

| Grades 9 and 10 Physical Activity 

| Health and Physical Grade 9 and 10, Open Active Living 


Education 


EXAMPLE STRANDS AND LEARNING EXPECTATIONS LINKING 
ONTARIO CURRICULUM GRADES 9 AND 10 TO 
ENVIRONMENTAL, OUTDOOR EDUCATION 


The Ontario Curriculum Grades 9 and 10, Health and Physical Education 


— 


| Healthy Active Living Grade 9. Open Overall Expectation: participate regularly in a balanced 
Education: instructional program that includes a wide variety of 
Active Living | enjoyable physical activities that encourage lifelong 
participation 


Specific Expectation: participate regularly in physical 
activities, choosing a wide range of activities (ccs 
individual, small- and large-group, outdoor and aquatic 
| | activities) 
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EXAMPLE STRANDS AND LEARNING EXPECTATIONS LINKING 
ONTARIO CURRICULUM GRADES 9 AND 10 TO 
ENVIRONMENTAL, OUTDOOR EDUCATION 


The Ontario Curriculum Grades 9 and 10, Science 


Strand: Topic 


Division/Grade/Course 


— 


—+— 


Student Learning Expectations: 
Concepts, Skills & Application 


Biology: 
The Sustainability of 
| Ecosystems 


Intermediate: 


Grade 10, Academic 


Overall Expectation: demonstrate an understanding of 
the dynamic nature of ecosystems, including the 
relationship between ecological balance and the 
sustainability of life 

Specific Expectation: examine the factors (natural and 
external) that affect the survival and equilibrium of 
populations in an ecosystem (e.g., resource limits of an 
ecosystem, competing populations, bioaccumulation, 
selective decline) 


Biology: 
Ecosystems and 
Human Activity 


Grade 10, Applied 


Overall Expectation: analyze natural and human threats 
to a local ecosystem and propose viable solutions to 
restore ecological balance 

Specific Expectation: demonstrate the skills required to 
plan and conduct practical tests on related ecological 
factors, and collect data using appropriate instruments 
and techniques safely and accurately (e.g., tests for 
water quality, air quality, soil composition) 


The Ontario Curriculum Grades 9 and 10, Canadian and World Studies 


Geography of Canada: 
Geographic 
Foundations: 

Space and Systems 


Intermediate: 


Grade 9, Academic 


—— 


Overall Expectation: demonstrate an understanding of 
the regional diversity of Canada’s natural systems (e.g., 
vegetation, climate zones) and human systems (e.g., 
transportation links, urban hierarchies) 

Specific Expectation: demonstrate a knowledge of the 
characteristics of natural systems (e.g., climate, 
landforms, water, soils, natural vegetation, wildlife) 


| Geography of Canada: 
Human-Environment 
Interactions 


Grade 9, Applied 


Overall Expectation: demonstrate an understanding of 
the interdependence of natural and human systems in 
Canada’s rural and urban landscapes 

Specific Expectation: create and implement a plan to 
address a local environmental concern 
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F. RECOMMENDATIONS: 


Recommendation 
Sites: 


1. The three sites for outdoor and envirornmental 
education continue to operate. 


HAMILTON — WENTWORTH WEST 
- Chrisitie (Spencer Creek Watershed) 


HAMILTON — WENTWORTH CENTRAL 
- Dave Brown ( behind G. R. Allan School) 


HAMILTON — WENTWORTH EAST 
- WIC (Watershed Interpretative Centre 
housed at Elizabeth Bagshaw) 


Staff: 


2. A plan to staff the sites with a combination of 
site administrator and/or certified teacher to 
permit usage, consistent with demand, up to 
100 % capacity at each site be phased in over a 
two to four year period. 


1999-2000 School Year: existing staff complement 
of one full time equivalent site administrator for 
the school vear (. 8) 


2000-2001 School Year: one full time equivalent 
site administrator (.8) and one full time equivalent 
teacher 


2001-2002 School Year: one full time equivalent 
teacher and up to two full time equivalent site 
administrators 


2002-2003 School Year: one full time equivalent 
teacher and two full time equivalent site 
administrators 
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Rationale 


e The accessibility of the sites provide at a reasonable 
cost and within local community good outdoor education 
locations in which students can be involved in our 
community and be exposed to practical situations to apply 
the learning expectations of the Ontario Curriculum . 


e The three sites provide access for all students in the 
District to major watersheds that are being rehabilitated 
and studied in the Hamilton- Wentworth Region. 

+ Spencer Creek Watershed 

+ Coote’s Paradise Watershed 

+ Red Hill Valley Watershed 


e Enables students to become involved in community 
based environmental projects working towards the 
rehabilitation of local watersheds and in research. 


e¢ Complements the Hamilton-Wentworth Region's 
Vision 2020 goals for the development of a sustainable 
community. 


e In order to be able to accommodate requests from all 
schools in the District (134) the ability to schedule for 
each day more than one site will require a gradual increase 
in staff. The input to the questionnaire indicates a desire 
for flexibility in staff so that classroom teachers will 
deliver the lesson and be assisted on site or a teacher on 
site could deliver a specialized lesson. 


e At two classes a day we are only able to schedule for a 
maximum of 380 classes. There are ways in which we 
have been able to use more than one site on a day (eg. the 
Consultant has facilitated use at a site ora very expert 
teacher in outdoor education has used a site completely on 
their own) the ability to do so except for special situations 
us limited. 
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Staff cont. 

3. Responsibilities for the environment and 
> outdoor education continue to be assigned 
within the complement of consulting staff . 


Funding: 


4. Funds continue to be budgeted centrally to 
sustain the three sites, staff and programs. 


Schools continue to contribute toward the cost 
of transportation of students to the sites at the 
rate of $ 2.00 per student. 


Policy: 


5. The draft policy be presented to the Joint 
Advisory Committee. 


H- a= 
APPENDIX A 


e The need to update the programs and develop 
curriculum in line with the Ontario Curriculum as well as 
the organization of the programs and operations at the 
centres will require ongoing support at the consultant 
level. 


e The Environment Policy requires a considerable 
amount of community liaison with groups and 
organizations involved in the Environment. These liaisons 
frequently result in: 

- partnerships that support our environment initiatives 

- grants and donations for use by schools carrying out 
environment projects such as playground naturalization 

- enhanced opportunities for using non Board sites eg. 
Royal Botanical Gardens, Dundas Valley 


The 1998-1999 budget includes funds for the salary of the 
Site Administrator and Consultant, rental of Christie and 
monies for supplies required for the programs. Routine 
upkeep is covered under Plant Operations. 


As the demand to use the centres goes up more 
transportation will be required. Currently the usage is one 
bus per day. 


The current cost of a bus is $ 91.00 per day less the school 
contribution at the rate of $ 1.00 per student. The budget 
provides for $20,000 which qualifies under classroom in 
the funding model The recommendation is to continue the 
school contribution and increase it to $ 2.00 in order to be 
able to utilize more than one bus and lessen the impact on 
the transportation budget allocated for this program. 


Schools have the opportunity, and many take it, to raise 
funds totally or partially by participating in the Annual 
nature Walk organized by the Bay Area Restoration 
Council (BARC). Funds raised are split 50/50 with the 
school and the WIC — Watershed Interpretative Centre. 


As suggested in the L.E.I.C. report the policy of the 
former Hamilton Board has been reviewed and revised to 
the new policy format and in line with Ontario Curriculum 
as appropriate. 
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ENVIRONMENTAL AND OUTDOOR EDUCATION 


CONSULTANT : Joan Kott 
SITE-ADMINISTRATOR; John Hannah 
SUPERINTENDENT : Pat Gillie 


Monies required to operate the programs at the Outdoor Education Centres and nominal money in 


association with the Environmental Policy. 


Outdoor Education Centres: Christie Conservation, 
Dave Brown (Glen Road) 
WIC - Watershed Interpretative Centre (Elizabeth Bagshaw School) 


e In addition to the salaries and wages, the following budget is in place for the 1998-1999 year. 


ITEM 


DESCRIPTION AMOUNT 


Books Films & Software 


Supplies 


Other 


Professional development 


TOTAL _ 


Approximately $ 15,000 in expenses are in the 


requirements of the sites. 


Books and multi-media for programs at the 

centres and for loan to use in classrooms 600.00 
¢ Instructional supplies for use at centres eg. 3000.00 
displays, models, chemicals, field apparatus 

¢ General supplies for use in program eg. 2000.00 
paper, copier, consumables 

¢ Pninting of newsletter, information flyers, 2500.00 
booklets 

¢ Repairs to equipment and replacement parts 500.00 
e Rental for Christie 12,000.00 
e Cell phone service to meet safety 500.00 
requirements 

¢ Transportation = | bus per day and students 20,000.00 
contributing toward the cost at $1.00 each 

e Honorarium for Co-op students 400.00 
One conference registration 300.00 


Operations budgets in Plant for the utilities, cleaning and repair 
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CURRICULUM PROCESSES SUB COMMITTEE 
ENVIRONMENTAL, OUTDOOR EDUCATION QUESTIONNAIRE 


The goal of this questionnaire 1s to gather information. which will assist the Curriculum Processes Sub Committee in prepanng € 
Environmental. Outdoor Education recommendauons for their report to the Boaz. Within the “Ontario Curriculum Documents” and 
the upcoming “Secondary Reform”. Environmental. Outdoor Education expenences are integrated components of the learning strands 
presented in the curnmculum documents. The new funding model for education allocates the mayjonity of dollars to the school and the 
classroom. The responsibility to include funding for Environmental. Outdoor Education now rests with the school. It is anticipated 


that there will be an increased demand on centres in order to mect overall and specific student learning expectations. 


The committee 1s requesting that teaching staff whose curnculum needs include programming at Environmental, Outdoor Education 
Centres. complete this questionnaire. Secondary School Department Heads and individual teachers are asked to photocopy the 
questionnairc, complete and returm to Joan Kott by Friday, January 29/99. 


PLEASE RESPOND BY CHECKING THE APPROPRIATE BOX 


YES NO 

|. Are you awarc of the 3 Environmental. Outdoor Education faciliues that the Board operates? 

(Chnsuc. Dave Brown. WIC-Red Hill Valley) 0 0 
2. Are you familiar with the procedure for booking? Oo o 
3. Are you aware of the transponation arrangements presently in place? O Oo 
4. Are vou familiar with the role of the site administrator at the sites? 0 0 
5. Are there opportunities for integrating environmental, outdoor education experiences within your 

present curnculum? B es € 
6. Do specific components of your curculum require programming in the outdoors? B O 
7. Are cnvironmental. outdoor education experiences used to enhance vour curnculum? O 0 
8. Do present opportuniues at our sites mect vour curnculum needs” 0 0 
9 Sites should provide specific programmung for core curnculum arcas at specific grade levels and give pnonty 

to thesc bookings O Oo 
10. Sites should also provide opportumues for integrated units and/or recreational activities. 0 i) 
11. 1am comfortable with the operational model uulizing a site administrator. bE) Sy 
12. | would prefer a qualified teacher at the sites to facilitate program delivery. a 0 
13. | am comfortable working with either arrangement. O Oo 
14. [appreciate having the option to facilitate program myself at the site. 0 oO 
15. My school will/plans to allocate funds for Environmental. Outdoor Education programming opportunities 

within the context of the new funding model. O O 


16. My school will/plans to allocate funds to fully cover transportation to sitcs. O O 
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1999 09 02 by the Director. 
r Ve 
TO: The Director of Education signature: 


FROM: | P. Gillie, Superintendent of Education 


RE: 


H/2 Approved for distribution 


J. Kott, Consultant - Environmental and Outdoor Educa ion © 


Environment Policy 


RECOMMENDATIONS: 


Moved by . seconded by 


the draft Environment Policy be approved. 


RATIONALE: 


L. 


Recommendations concerning Outdoor Education and the Environment Policy for the Board were 
developed by a small work group of three as part of the Curriculum Processes Sub Committee and 
presented to the Local Education Improvement Committee. Before bringing recommendations back to 
the Board. in follow up to the Report to the L.E.LC.. a larger work group was put together and a wider 
base of input was gathered through a questionnaire to schools. 


2. The Policy was reviewed by the larger work group and revised in accordance with the input and the 
approved format for Board Policy. 

3. The Policy was reviewed by Executive Council and presented to the Education Committee with a 
recommendation that it go to the Joint Advisory Committee in May 1999. The Joint Advisory 
Committee supported the Policy. 

4. The Policy is being recommended for approval. 

ATTACHMENT: 


Draft Environment Policy 


Policy No. 000 


ENVIRONMENT POLICY 


ns: 
"“ HAMILTON- WENTWORTH 
er ARAL cn Date Approved: 00/00 Projected Review Date: 00/00 


Policy Statement: It is the policy of the Hamilton-Wentworth District School Board to 
support and promote practices and programs which are consistent with a healthy, safe, and 


sustainable environment. 


Responsibility: Superintendents of Education, Business, Plant 


OPERATING PROCEDURES: 


1.0 Curriculum and Program: 


1.1 Curriculum and programs will be created in line with the Ontario Curriculum for 
Elementary and Secondary Students to provide students with the basic concepts, skills 
and applications to understand environmental needs and contribute to sustainable 
development. 


1.2 Participation in outdoor education programs on the school grounds and at sites within 
the Board and the Hamilton-Wentworth Region will be supported. 
2.0 Community: 


(Bs Co-operation with public and private organizations and agencies that promote 
Sustainability and practice the three "R's" is encouraged. 


Pag 4 Participation in partnerships and programs with the Region of Hamilton-Wentworth, and 
public and private organizations, which focus on school/community progress toward a 
sustainable environment and in keeping with Board Policy, will be supported. 


3.0 Awareness, Training and Development 


3.1 Information, training and inservice will be developed and provided as appropriate to 
ensure that schools, and departments analyze current operations and procedures to 
eliminate practices which are inconsistent with this policy. 


a 4 The Board will recognize individuals, schools, groups and communities whose efforts 
demonstrate and support practices that are outstanding. 
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4.0 


4.1 


4.2 


4.3 


4.4 


5.0 
51 


5.2 


5:3 


5.4 


Administration : 
The Policy will be monitored through a System Environment Committee consisting of 


representation from schools, departments, the community and the board. The 
Committee will report as required by the Board. 


Procedures that support the Three R's - reduce, reuse, recycle are to be used as often 
as |S possible at a personal, departmental, school and system level. 


Procedures that result in changes to business or facility operations must be developed in 
consultation with the Business and or Plant Services Superintendents. 


To ensure that energy stays focused at the grass roots level, site-based projects are 
encouraged. 
Funding 


An annual budget will be developed to support the Environment Policy and Board 
recognition initiatives. 


Operations and processes that are changed, in order to be in line with the Environment 
Policy will continue to be funded and budgeted for within the existing budget category or 
line. (e.g. waste, energy, purchasing ) 


Savings that result from changes in operation due to the Policy will be considered for 
rebate to the school or site once all associated Board expenditures have been met. 


Grants, donations and services in kind that support the Environment Policy and that are 
in keeping with other Board Policies will be accepted. 


Relevant Legislation: 


Education Act—Part VI BOARDS . Duties & Powers 


Section 171 (1) 28, 36 - activities 


Regulation 298 OPERATION OF SCHOOLS - GENERAL 


Section 11 (1) (f) supervision of activities 


Policy No 000—Environment Policy Draft Edition for Approval 2 of 2 


¥/3 


1999 09 02 Approved for distribution 


TO: 


FROM: _P. Gillie, Superintendent of Education 


by the Director. 
The Director of Education 


Signature: 


Student Trips and Excursions Policy Review Committee 
Date: 
STUDENT TRIPS POLICY 


RECOMMENDATIONS: 


Moved by , seconded by that. 
the Student Trips Policy be approved effective January 2000. 


Moved by . seconded by that 


a Student Trip Committee meet at least three times each year in order to review annual 
information changes, consider service provider advisories and to monitor the implementation of 
the policy. 


RATIONALE: 


i 


Lo 


a) 


The October 1998 Board asked staff to bring together into one policy the policy and procedures for trips of the two former 
Boards. 


The Student Trips and Excursions Policy Review Committee has reviewed the policies and practices of the two former 
Boards, other boards and suggestions of the Ontario School Boards Insurance Exchange in order to recommend a Trip 
Policy for the Board. As well, the committee members have sought input from schools and School Councils. The 
Committee has developed a resource binder to be used for planning and approving student trips. 


The Policy has been reviewed by Executive Council and has received support of the Joint Advisory Committee. 


The policy addresses in the operating procedure the following aspects of student trips: 


e Student Trip definition and planning e Parent Information and Permission 

¢ Responsibilities e Transportation including student drivers 
se hCosis e Requirements for Service Providers 

e¢ Application and Approval Process e Risk Management 

e =Supervision e Resources 


The policy requires trip approval at three categories depending on the nature of the trip. 


Category | In province departing and returning on the same day Principal only 

Category II Overnight up to 5 days, out of province or with inherent risk Principal, Superintendent 

Category III Over 5 days, out of country, including those of inherent risk Principal, Superintendent, 
Board 


The Committee believes that adequate time should be taken to prepare for the implementation of this policy. Consequently it 
advises that the policy be approved for use in the District, effective January 2000, after Principals and staffs are inserviced. 


Certain information regarding trips needs to be issued annually, for example approved carriers. Some aspects of procedure 
might require modification due to experiences with a Service Provider or advice from OSBIE or OPHEA. The Committee 
advises that a Student Trip Committee composed of the same representation as the Student Trips Policy Review Committee 
meet each year, in order to have in place a planned way to address such issues and to monitor the implementation of the 


policy. 


ATTACHMENTS : 


APPENDIX A Committee Members 
APPENDIX B Summary of the Work of the Committee 
APPENDIX C Proposed Trip Policy 
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STUDENT TRIP AND EXCURSIONS POLICY REVIEW COMMITTEE 


NAME 


Coordinating Group 


Pat Gillie 

Joan Kott 

Diane Knight 

Stella Green-Gibson 
Irene Drozd 


Representative Members 


Richard Dawson 
Ken Griffin 

Ray Varey 
Joyce Wall 
Mary Berzaitis 
Joe Rogers 

Elad Gafni 


Resource Staff 
Debbie Sprentz 
Darlene Baker 
Chris Newman 
Sheila George 


REPRESENTATIVE 


Superintendent of Education, Co-Chair 

Consultant Environmental and Outdoor Education, Co-Chair 
Accommodation and Planning 

Secondary School Vice-Principal 

Secretary, Superintendent of Education 


Elementary Principal — County Background 
Elementary Principal — City Background 
Vice - Principal Secondary 

School Council 

Elementary School Secretary 

Trustee 

Student Trustee 


Special Assignment — Health and Physical Education 


Student Services - Athletics 
Secretary to the Committee 


In order to organize the work of the Committee a Coordinating Group was formed to do the following: 


e Establish the framework for carrying out the task. 
Provide background materials and resource contacts to the Committee. 


Facilitate the organization of Sub Committees 
e Set a timeline to complete the task and report to the Board 


Coordinate the process 

e Insure input, feedback and piloting as required from stakeholders 

e Review the Policy and Procedures of the former Boards in order to develop a single Policy for use in all 
Programs in the Hamilton-Wentworth District School Board . 


The work of the Committee was to carry out the following : 


¢ Define the terms trips and excursions. 

* Review those documents, guidelines or support resources that are used when planning out of school trips and 
excursions. 

* Review the associated risks and risk management procedures required when taking part in out of school trips 


and excursions. 
¢ Develop a comprehensive format for the Policy and the supporting resources that are used when planning out of school 


© trips and excursions. 
e Insure ongoing review of the Policy and an annual update each school year. 
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mary of the work of the Student Trips and Excursions Policy Review Committee 


Sum : 


@. 


Preparation: 


Following the request of the Board in October to develop a Trip Policy a Coordinating Group convened to 
gather materials and prepare background information for the Committee to use. Appendix A lists the 
Members of the Committee, the tasks of the Coordinating Group and the entire Committee. A resource 
binder was sent out to Members in January to review in preparation for the work of the Committee. 
Members were required to become familiar with the two sets of procedures currently in place. As well a 
number of risk management issues that pertain to trips and excursions were identified. Updating this 
information and insuring that it is available in user friendly format was identified as a major task. 


HTH g 


Committee members were asked to consider the following: 


What should the material look like that will be distributed to the System? 

What should approval forms be like? 

What necessary information must they contain? 

How do we insure that all teachers will be able to plan trips that are educational and organized with the utmost 
level of accountability possible? 


BW hh — 


B. Resource Binder Contents for Committee Use 
eet ontents tor Committee Use 


e Preliminary Draft of an amalgamated policy/procedure 

e ~~ Past Policies 

¢ Support Documents and Resource 

© * OPHEA Guideline on risk issues (newly released to schools) 

* Scarborough Policy Binder 
* Risk Management Policy 

e Forms 

e Quick Reference Checklist to show flow of process and who to contact 

¢ = OSBIE Materials (Ontario School Board Insurance Exchange) 


Cc Work Plan for the Committee 


eh Por tne Committee 
| TASK | TIMELINE 
it. | Establish Committee and distribute materials | By end of first week of January 
2. | Schedule first meeting Wednesday January 20, 1999 at 2:00 
| | | Crestwood 
ia. Tentative Meeting Dates Feb. 10, Mar. 10, April 14, May 19, June 16 
| | Crestwood 
4. January goals — input from Committee members JANUARY 
| about policy, content, format 
Information for Principals 
[ | Strike Sub Committees it 
Ey Draft One | FEBRUARY 
L | School Feedback ue = 
| 6. | Draft Two | MARCH | 
7.___| Final Draft for Executive Council | APRIL | 
oO | 8. | Board / JAC [| JUNE | 
9. Review of Resource Binder JUNE/ Summer 
10. | Implementation Process Fall 1999 
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Summary of the work of the Student Trips and Excursions Policy Review Committee APPENDIX B 

D. Issues identified from input by schools. 

U) Define trip LY Comment on away games and Q) Exclusion of students from trips @ 
ongoing trips 

CL) General liability if board Q) Service providers, requirements Q) Standard form for the seating 

approved carrier plan (see Scar. Binder) 

L) Medical steps - more support Q) Volunteer Supervisors - how will ©) Emergency contact - define 
they be approved ? More than one contact ? 

QU) Protocol in event of accident UL) Add section on foreign exchange UO) Ratios 


Q) High risk students going on trips OQ) Be consistent with transportation ©) Manual needed 


- medical section guidelines 

QL) Computerized trip form like UL) Special needs students and March O) Need anata glance format for 
currently available of Dimes help easy access 

LJ Outside coaches - background LJ Student trip form arrival times QJ Student Drivers 


E. Relevant Legislation 


The Committee reviewed certain legislation in order to consider accountability and risk management 
involved with student trips. The following pieces of legislation assisted the Committee in its task: 


THE BEDUCATIONACT 


PART VI - BOARDS - Duties and Powers 


170. (1) Duties of boards. - Every board shall. 


9. Insurance. - make provision for insuring adequately the buildings and equipment of the board and for insuring 
the board and its employees and volunteers who are assigned duties by the principal against claims in respect of 
accidents incurred by pupils while under the jurisdiction or supervision of the board: 


171. (1) Powers of boards. - A board may. 


4. voluntary assistants. - permit a principal to assign to a person who volunteers to serve without remuneration 
such duties in respect of the school as are approved by the board and to terminate such assignment: 


27. athletics - provide for the promotion and encouragement of athletics and for the holding of school games: 


28. activities - provide, during the school year or at other times, activities and programs on or off school 
premises, including field trips, and exercise jurisdiction over those persons participating therein; 


36. student activities. - authorize such school activities as pertain to the welfare of the pupils and exercise 
Jurisdiction in respect thereof: 


OTRERCLEGISEA TON 


In addition Regulation 298 outlining the duties of Principals and Teachers and the requirements for pupils & 
Was also reviewed. In order to consider issues related to transportation, in particular student drivers, the 
regulation for licensing drivers was reviewed. 
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Summary of the work of the Student Trips and Excursions Policy Review Committee APPENDIX B 


F. Results of the Committee Work 


Y The Committee has completed a policy statement with operating procedures ( Appendix C ) and 
recommends that the policy be approved for use in the District. effective January 2000, once it has been 
considered by the Joint Advisory Committee. all forms are completed. and Principals and staffs are 
inserviced. 


Y The Policy through the operating procedures addresses ten key aspects of student trip planning and 
approval. 


1. Student Trip definition and planning 6. Parent Information and Permission 
2. Responsibilities 7. Transportation 

3: Costs 8. Requirements for Service Providers 
4. Application and Approval Process 9. Risk Management 

5. Supervision 10. Resources 


Vv The policy addresses accountability through three levels of approval depending on the nature of the 
trip. 


Category | In province departing and returning on the same day Principal only 

Category II] Overnight up to 5 days, out of province or with inherent risk Principal, Superintendent 

Category III Over 5 days, out of country, including those of inherent risk Principal, Superintendent, 
Board 


vIn order to assist staff in planning for trips and in approving trips a resource binder is being developed. 
This work requires more time and the Committee hopes to complete this task by the end of JuneThe 
binder will include the following sections: 


Section | Forward 

Section 2 The Policy 

Section 3 Planning 

Section 4 Supervision 

Section 5 Transportation 

Section 6 Risk Management 

Section 7 Medical and Emergency Procedures 
Section 8 Forms 

Section 9 OPHEA Guidelines 

Section 10 For School Use 


Vv In Studying risk management and issues related to inherent risk. the Committee consulted the Ontario 
School Boards Insurance Exchange and reviewed the documents released by the Ontario Physical and 
Health Education Association . The Committee concludes that the documents Physical Education: Ontario 
Safety Guidelines, Elementary Curricular Guidelines. Oct’97 and Interschool Athletic Guidelines, March 
99 & Physical Education: Ontario Safety Guidelines. Secondary Curricular Guidelines, Oct’97_ and 
Interschool Athletic Guidelines March 99 must be referenced when planning trips that include activities 
outlined in these Guidelines. The Committee supports the recommendation to endorse these Guidelines 
for use across the District. This information has been forwarded to the Board in a separate report as the 
guidelines deal with more than trips. 


Vv The Committee believes that the new policy will require some attention in the Fall in order to raise the 
level of awareness of everyone about new levels of accountability and the need to consider elements of 
risk. To this the Committee is working on an implementation plan that will focus on Principals as the 
prime person at the school level responsible for trip approvals. 


¥ The Committee concludes that a Trip Committee at the staff level should continue to function in order 
to insure that changes in legislation, issues of risk. standards of service providers, and advice from our 
insurers is reviewed. kept current and communicated to the District in compliance with the policy. 
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STUDENT TRIPS 


™* HAMILTON- WENTWORTH 
Beat scnere Date Approved: 00/00 Projected Review Date: 00/00 


Policy Statement: It is the policy of the Hamilton-Wentworth District School Board to 
support student trips which facilitate and extend student educational experiences, off 


school premises, within a safe environment. 


Responsibility: Superintendents of Education. 


OPERATING PROCEDURES: 


1.0 Student Trips: 


IP, A student trip is any approved and supervised activity or program off school premises. 
> aiez Any activity off school premises or travel tour which is not approved by the Principal as part of the 
school program shall not be promoted or organized during school hours or in association 
whatsoever with the school or Board. 
120 Student trips should be constructive in nature and must be planned to meet student learning 
expectations. 

Trip activities must be compatible with the age and learning development of the students. 

The School Code of Conduct and Code of Conduct on School Related Vehicles is applicable to 

Student trips. Students may be denied participation on a school trip for not following the Codes of 

Conduct. 

1.6 A change in locale involves risks and responsibilities beyond those encountered in the classroom 
situation. Planning must extend beyond the usual lesson preparation to include pre-trip 
instruction, the supervision and safety of the students during the trip, and appropriate evaluation, 
assessment, and/or follow-up activities. 

her: In order to minimize the inherent element of risk of trip activities, The Physical Education: Ontario 


Safety Guidelines Elementary Curricular Guidelines, and Interschool Athletic Guidelines and 
Physical Education: Ontario Safety Guidelines, Secondary Curricular Guidelines, and Interschool 


Athletic Guidelines are to be used. These guidelines are referred to as SAFETY Guidelines in the 
rest of the policy. 


ay aN 
nn & 


2.0 Responsibilities 


Pag Principals/Vice-Principals: Before approving any trip, Principals/Vice-Principals must ensure 

that all planning, preparation, proposed bookings, supervision and notifications, including those of 

© inherent risk have been organized by the teacher in accordance with the Board approved Student 
Trip Policy. 
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a | Teachers: When planning a trip, teachers are required to follow the Board approved Student 
Trip Policy and Operating Procedure to ensure all necessary arrangements are made. Planning 
should include accounting for all trip costs and expenditures. Teachers are required to inform 
students and volunteers of all expectations in participating in the trip and to ensure parents are 
informed of all details of the trip, including inherent risk where applicable. 


The teacher shall consult with the Principal and the parents of students who are medically fragile, 
at risk, Or require special assistance in their daily learning program in order to determine the 
participation of the student on a school trip. 


210 Students: Students are expected to adhere to trip expectations, the School Code of Conduct 
and Code of Conduct on School Related Vehicles. Students are accountable to the Teacher and 
the Principal for their actions. Students are required to be prepared for the trip with the 
appropriate clothing, equipment and supplies. Students are required to follow the directions of all 
personnel involved with the trip. 


Students 18 or over are responsible for extended medical insurance for trips out of province or 
out of country. 


Foreign Exchange Students must have proper authorization and medical coverage for 
participation in trips. Documentation detailing the terms and conditions of the exchange must be 
used in determining the eligibility for the student to participate. See section 6.4 and 9.6 


2.4 Parents/Guardians: Parents who give permission for their child to participate on a school trip 
are expected to be informed of the details of the trip and to review them with their child. When 
giving permission, parents are required to inform the school of any medical conditions of the child 
and to provide current emergency information and contacts. Parents will consult with the Teacher 
and the Principal in order to determine the participation of a child who is medically fragile, at risk, 
or require special assistance in his/her daily learning program. Parents are asked to support the 
School Code of Conduct and Code of Conduct on School Related Vehicles by reinforcing these 
expectations with their child and being prepared to assist the school in returning their child from 
the trip in the event of an emergency or a breach of the School Code of Conduct by their child 
prior to the completion of the trip. Arrangements and costs incurred shall be the responsibility of 
the parent/guardian. 


On the day of the trip, in the event of illness, parents are asked to advise the school. in order that 
the trip departure not be delayed. 


25 Volunteers: Volunteers must be approved by the Principal. They are expected to know the 
details of the trip and their specific duties. Volunteers are expected to support the School Code of 
Conduct and Code of Conduct on School Related Vehicles, and report any inappropriate student 
conduct to the teacher. Volunteers are expected to adhere to the trip schedule and dress 
appropriately for the purpose of the trip. Volunteers are asked to be models for the students and 
refrain from smoking or using alcoho! during the trip. 


On the day of the trip, in the event of illness, volunteers are asked to advise the school. in order 
that the trip departure not be delayed. 


2.6 Superintendents: Superintendents are responsible for ensuring that student trips are carried out 
in accordance with Board policy. 


Before approving Category II Trips or Category Ill Trips, the Superintendent must ensure that the 
complete cycle of trip planning has been followed and that the requisite steps for risk 
Management have been completed 


Pat Accommodation and Planning: The administration of insurance matters is managed through 
the Accommodation and Planning Department. Accommodation and Planning provides support to 
the School Principal regarding risk management and the assessment of school trip activities. 
Accommodation and Planning is the liaison and resource between Board staff and the insurer in 
regard to liability issues. Accommodation and Planning prepares and issues an annual list of 
approved carriers each Fall. 


a a ee ee a ee a ee ee 
Policy No.000—Student Trip Policy Draft Edition as at July 99 Page 2 of 8 


2.8 


3.0 


a 3.1 


3.2 


333 


4.0 


> 


1S ~ 
The Board: Approve Category III trips upon recommendation of the Principal and Superintendent 
of Education. 


Trip Costs 


Trip costs are expected to be affordable to students and approved by the Principal. Costs for 
trips, including fundraising, will be reviewed annually with input from the School Council. 


A plan for accounting for trip costs and expenditures should be developed as part of monitoring. A 
balance sheet is advised, especially for high cost Category II and Ill trips. In the event of an 
insurance claim, a complete account of funds is required. 


The purchase of cancellation insurance by the Service Provider (Category Il & Ill) is 
recommended and would be part of the cost of the trip. 


Application and Approval Process : 


Approval is required in accordance with the category of trip being planned. Teachers must 
complete the Student Trip Application Form for approval within the timelines outlined below. 
Assistance in determining the category is available in the SAFETY Guidelines located in the 
Student Trips Binder, from the Principal, Accommodation and Planning, and the Superintendent 
of Education. 


The chart that follows outlines approval requirements. 


| CATEGORY | ib CATEGORY Il CATEGORY IIl 
| Principal | Principal Principal 
| | Superintendent of Education Superintendent of Education 
| | Board 
Two weeks ae 3 months Over 5 days - 4 months 


Out of country - 6 months 


————— 


| © In-province, departing ~e activities involving increased e all trips out of country 


and returning on the elements of inherent risk e all trips over 5 days 
same day and not outlined in the SAFETY e included in the above may be 
involving activities of | Guidelines ie. water sports, activities involving increased 
increased inherent risk high ropes, camping, skiing, elements of inherent risk 
cycling, snowboarding, outlined in the SAFETY 
Canoeing, Guidelines ie. water sports, 
e all overnight trips up to and high ropes, camping, skiing, 
including 5 days cycling, snowboarding, 
e all trips out of province within Canoeing, 
| Canada 
' Teacher submits to the Teacher submits to the Teacher submits to the 
| Principal two weeks Principal for approval, who will Principal for approval, who will 
| prior to trip, where then forward to the then forward to the 
' possible Superintendent for approval Superintendent for approval 
| 12 weeks prior to the trip who will then submit to the 


Board for approval 6 months 
rior to the tri 


25 eee eS ee ee ee ee ee) es 
Keep one copy of all applications and forms in the school office. 
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Repetitive Visits and/or Spontaneous Neighbourhood Trips 


Where permission is required for more than one visit by the same student, or group of students, 
to the same destination or for the same purpose, or within the neighbourhood for physical 
education or spontaneous activities, the teacher in Charge is expected to prepare a letter for 
parents/guardians to indicate: 

|) the number or kind (spontaneous) of visits 

il) a brief rationale for the visits 

ll) a schedule of the proposed dates (repetitive) of the visits. 


Physical Education and Athletics 


Where student trips are part of the Physical/Health Education Program , teachers are to follow 


requirements outlined in: Physical Education Ontario Safety Guidelines Elementary Curricular 
Guidelines, and Physical Education Ontario Safety Guidelines Secondary Curricular Guidelines... 


The appropriate permission form for Participating in physical activity and the current medical 
information form must also be complete 


Extra Curricular Activities 


Where student trips are part of the Athletic Program , teachers are to follow requirements outlined 
in: Physical Education Ontario Safety Guidelines Elementa Interschool Athletics Guidelines 
and Physical Education Ontario Safety Guidelines Secondary _Interschool Athletics Guidelines .. 
The appropriate permission form for Participating in physical activity and the current medical 
information form must also be complete. 


Environmental/Outdoor Education Centres Operated by the Board (HWDSB) 


Day trips to the Outdoor Education Centres operated by the Board are Category | Trips. The 
Student Trip Application for Permission, Student Trip Information and Permission to 
Parent/Guardian and Emergency Health Information forms must be completed. Additional forms 
for Volunteers and Student Identification for Transport may be applicable. 


Unauthorized Activities 


Any activity off school premises or travel tour which is not approved by the Principal as part of the 
school program shall not be promoted or organized during school hours or in association 
whatsoever with the school or Board. 


Supervision 
Ratio of Supervisors to Students: 


e An adequate number of supervisors must be provided to cover eventualities such as 
accidents, discipline problems, health concerns, and late arrivals (missed deadlines). 

e Alternative arrangements must be made with parent/guardian should it be necessary to 
return a student to the school/home prior to the completion of the trip. No student shall be 
sent home unaccompanied by a trip supervisor. Arrangements and costs incurred shall 
be the responsibility of the parent/guardian. 


The following minimum adult-to-student ratios are required: 


CATEGORY | CATEGORY II | CATEGORY Il 
Elementary 1°10 Elementary 1:10 Elementary 1:8 
| Secondary 1:15 secondary 1:15 Secondary 1:8 
Sto saan rato ter -unless activity involves higher -unless activity involves higher | 
| walking trips in the inherent risks Supervision inherent risks. Supervision 
neighbourhood may be ratios must be in accordance ratios must be in accordance 
Brin eralceraHanneritic with the SAFETY Guidelines. with the SAFETY Guidelines 


| Pnncipal. A plan must 
be in place to cover 
eventualities such as 
discipline problems 

| health concerns, and 


_late arnvals | 


ee 
Policy No 000—Student Tnp Policy Draft Edition as at July 99 Page 4 of 8 


& 


BY 


5.3 


S73 °F 
Supervision on Out of Country Trips: In addition to the ratio outlined under Category III an 


adequate number of male and female supervisors must be provided to cover eventualities sucn 
as accidents, discipline problems, health concerns, and late arrivals (missed deadlines) 


Alternative arrangements must be made with parent/guardian should it be necessary to return a 
Student to the school/home prior to the completion of the trip. Arrangements and costs incurred 
shall be the responsibility of the parent/guardian. 


Qualifications of Trip Supervisors 


It is required that at least one certified teacher. employed by The Hamilton-Wentworth District 
School Board, will be assigned to supervise each student trip. Non teacher volunteer coaches 
must be under the supervision of a certified teacher, Vice-Principal or Principal, employed by The 
Hamilton-Wentworth District School Board. The Superintendent of Education must approve any 
exception in conjunction with the Principal. Volunteer supervisors and/or non teacher volunteer 
coaches are to be approved by the school principal. 


Some activities require supervisors to hold specific certification in order to supervise the activity. 
This is especially significant for higher inherent risk activities such as camping, swimming, 
Canoeing, rock Climbing. For complete certification requirements, refer to: Physical Education: 


Ontario Safety Guidelines Elementary Curricular Guidelines, and Interschool Athletic Guidelines 
& Physical Education: Ontario Safety Guidelines Secondary Curricular Guidelines. and 


Interschool Athletic Guidelines. 


6.0 Parent Information and Consent 


6.1 


6.2 


6.3 


6.4 


Information and Permission 


Parents/Guardians are to be notified of all school trips/excursions. Once approval for the trip is 


received, the Teacher is to complete the Student Trip Information and Permission to 


ParentGuardian form and if required,Student Trip Informed Consent form and forward to the 
parent/guardian of the student for information and consent. 


If a student fails to return a permission form for a Category | Trip, permission by telephone from 
the parent/guardian may be granted. The name of the contact, date and time of the permission 
shall be recorded on a Student Trip Information/Permission to Parent/Guardian and signed by an 
adult witness (eg. secretary) to the phone permission. 


Emergency/Health Information 


Parents/Guardians must complete and sign the School and Student Trip Emergency/Health 


Information form and return it to the school. This information is collected under the Freedom of 
Information and Protection of Privacy Act. 


Informed Consent Information 


For all Category II and Ill Trips a Student Trip Informed Consent Letter must be forwarded to the 
parent/guardian for completion and returned to the school. Inherent risks and precautions 


associated with specific activities are to be clearly stated to the parent/guardian. 


Foreign Exchange Students 


Consent must be covered by the documentation provided for the student under the exchange 
program permitting attendance in the school program. See 2.3 and 9. 6 
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Transportation 


Busing 

Bus carriers must be selected from the list of pre-approved carriers for the Hamilton-Wentworth 
District School Board, in accordance with the Board Transportation Policy. An approved list Is 
supplied to Principals each school year. Approval from Accommodation and Planning is required 
before using any other carrier(s). 


Tour Companies 

Tour companies who arrange their own carriers must comply with The Hamilton-Wentworth 
District School Board insurance requirements for pre-approved carriers. Tour Companies must 
contact Accommodation and Planning Department for the most recent insurance requirements. 


Volunteer Drivers using Private Vehicles or another Licensed Automobile 

Volunteer drivers are any persons authorized by the Principal, who have agreed to transport 
students while driving their own or another licensed automobile that meets the requirements of 
the Board outlined on the Student Trip Volunteer Driver Form. Volunteer drivers must hold a 
minimum of a valid Ontario Class G2 or G License. The driver/owner must complete the Student 
Trip Volunteer Driver Form and submit it to the teacher for Principal approval. 


Volunteer Drivers (Educational Staff) using Rental Vehicles 

Vehicles being rented by educational staff for Board-sponsored trips must be rented in the 
Board's name. The full insurance coverage offered by the rental company is to be purchased 
(Public Liability, Collision and Comprehension). The driver must provide proof of a license 
required to operate the specific vehicle rented. 


Student Volunteer Drivers using Private Vehicles 

If the volunteer driver is a registered student in the school, is 18 years of age, holds a valid 
Ontario Class G2 License, and the Board required insurance amount, the driver must complete 
the Student Trip Volunteer Drivers Form and submit it to the teacher for Principal approval. 


Student Driver using Private Vehicle to Drive Self 


Student drivers using a private vehicle to drive themselves must hold a valid Ontario Class G2 
License. Student Drivers using private vehicles to drive themselves must be identified on the 


Student Identification for Transportation by Private Vehicle Form and on the Information to 
Parent/Guardian and permission for Student Trip form. 


Student Identification for Transport 


Approved Carrier : Complete Student Identification for Transportation by Approved Carrier 
The list must remain with the supervisor in charge of each student group and in the possession of 
the teacher in charge of the trip. A duplicate list is to be kept in the school office in the event that 
parent notification becomes necessary 


Private Vehicle : Complete Student Identification for Transportation by Private Vehicle. The list 
must remain with the driver of each vehicle and a master in the possession of the teacher in 
charge of the trip. A duplicate master list is to be kept in the school office in the event that parent 
notification becomes necessary. 


At the conclusion of the trip the lists shall be collected and disposed of by school staff in 
accordance with confidential information. 


Transportation of Trip Related Equipment and Supplies 
The transportation of trip related equipment and supplies shall be done in accordance with the 


safety requirements of the approved carrier. The SAFETY Guideline or Student Trips Resource 
binder should be referenced when planning to transport equipment. 
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Requirements of Program Service Providers 


When purchasing services for specific programs from facilities, inquire and determine that the 
facility carries general liability insurance. 

Program Service providers must have certified instructors for higher risk activities that include 
(swimming, canoeing, skiing rock climbing, etc.) Refer to the SAFETY Guidelines for specific 
requirements for instructors. 


Risk Management: 


Intent: Managing risk may assist in minimizing injuries ensuring a safe learning environment and 
reducing the liability exposure of the Board. Planning for student trips must include an emergency 
action plan, access to a first aid kit, and cancellation insurance if applicable. 


The Hamilton-Wentworth District School Board: The Board. its employees and approved 
volunteers who have been assigned duties by the principal are insured for liability in the event of 
a lawsuit alleging negligence while performing such duties for the Board. 


Inherent Risk: Accidents can occur and cause injury at any time. However, some educational 
activity programs such as water sports involve increased elements of risk. The chances of an 
accident occurring can be reduced by carefully following instructions at all times while engaged in 
this type of activity. When a trip involves an activity that could increase the potential of injury, 
parents/guardians and students need to be aware of and fully understand the risks involved in 
these activities. Part of the approval and permission process includes a Student Trip Informed 
Consent Letter to parents/guardians outlining these inherent risks and the right of the 
parent/guardian to refuse their child's participation prior to the parent granting permission. 


Student Accident Insurance: The opportunity to purchase student accident insurance, at no 
cost to the Board, is made available to parents/guardians each September. The Hamilton- 
Wentworth District School Board does not provide any accidental death, disability, 
dismemberment or medical expenses insurance on behalf of students participating in student 
trips. 


Extended Medical Insurance: It is the parent/guardian’s responsibility to ensure that their child 
is covered by insurance appropriate to the trip. Trips out of province or out country require out -of- 
province extended medical insurance coverage. 


Note’ OHIP no longer covers all medical costs incurred outside of Ontario. It is the 
parent/guardian and student's responsibility to provide comprehensive medical insurance 
coverage. Written proof of coverage is to be provided to the school principal at least one week 
prior to the trip in order to participate in trips outside of the province or country. 


Foreign Exchange Student | Medical coverage is not available through Provincial plans to 
foreign visitors. Exchange students must secure their own private medical plans and extent of 
coverage. The Board makes available the opportunity for any student in full-time attendance to 
purchase student accident insurance. See section 2.3 and 6.4 


In the event of a lawsuit, if an injury occurred, the Board is insured for liability. The responsibility 
of the Board to the student remains the same whether or not the student has a medical plan. 
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10.0 Resources: 
Student Trip Policy Resource Binder: Persons planning trips are advised to use the Student 


Trip Policy Resource Binder and the Student Trip Effectiveness Planner. Questions about the 
Policy should be referred to the School Principal or the appropriate Superintendent. & 


The following forms are included in the Resource Binder 


a.) Student Trip Effectiveness Planner 
b.) Student Trip Checklist 
c.) Student Trip Application Form for Permission 
d.) Student Trip Information/Permission to Parent/Guardian 
€.) School and Student Trip Emergency/Health Information 
f.) Student Trip Informed Consent 
g.) Student Trip Volunteer Drivers i.) Student Identification for Transportation by Approved Carrier 
h.) Student Identification for Transportation by Private Vehicle 
Resources: 


Relevant Legislation: 


¢ Education Act—Part VI BOARDS , Duties & Powers 
Section 170 (1)9, 14 - insurance 
Section 171 Powers of Boards (1) 4 - voluntary assistants , 27 - athletics, 28 - activities. 
36 - student activities, 46 - insurance 
Section 264 Duties of teacher 
Section 265 Duties of principal 


Regulation 298 OPERATION OF SCHOOLS - GENERAL 
Section 11 (1) (a) (b) (f) (n) Duties of Principals 
Section 20 (a) (b) (d) (f) (g) Duties of Teachers 
Section 23 Requirements For Pupils 


Highway Traffic Act - Section 32 - licensing 


€ 
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TO: Merv Matier, Director of Education 


_ approved for distribution 
by the Directo 
Signature: WN Ne ior 


Date: 


1999 09 02 


FROM: _P. Gillie, Superintendent of Education 


RE: Arrival Check Policy 


RECOMMENDATION: 


1. Moved by . seconded by 


the Policy for Arrival Check be approved. 


RATIONALE: 


@ A draft policy statement for a safe arrival along with operating procedures has been circulated in order 
to invite input before a final policy is approved. The input has been considered by the Committee and the 
draft policy has been revised as a result. 


© The draft policy has been taken to the Joint Advisory Committee and received support. 
@ Executive Council has reviewed the policy and given input. 


© Schools have asked for standard procedures for some practices and for universal forms and letters to 
use in communicating the policy. While the policy that each school develops should meet the local needs 
of the school community, samples have been included in the policy under the Resources Section. 


@ The Ministry of Education goal/suggestion is to have the policy implemented by the end of October. 


ATTACHMENTS : 


APPENDIX A — Committee Members 
APPENDIX B_ Arrival Check Policy 


APPENDIX A 


SAFE ARRIVALS POLICY COMMITTEE 


NAME ROLE 
Pat Gillie Superintendent 
Sheila George Secretary 
Lillian Orban Trustee 
Jane Allison Public Relations 
Carol Phillips Principal 
Diane Aitken Principal 
Doug Johnson Principal 
Lucille Reed Principal 
Don Morrow Principal 
Chris Lebi Principal 
Carol Sciani Principal 
Bob Russ Principal 
Margy Willett Principal 


Sandy Nosal School Council 
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ARRIVAL CHECK 


™ HAMILTON- WENTWORTH 
isthe Senet Date Approved: 00/00 Projected Review Date: 00/00 


Policy Statement: It is the policy of the Hamilton-Wentworth District Schoo! Board for 
all elementary schools to develop and implement an arrival check program as part of the 


daily procedure of school attendance-taking. 


Responsibility: Superintendents of Education. 


PURPOSE: 


Parents, guardians and caregivers have the prime responsibility for the safety of their 
children. Parents are required to inform the school of pupil absences or lateness and be 
accessible for arrival check contact. Arrival Check is a means by which parents and schools 
can account for any pupil's unexplained failure to arrive at school. By using a system of 
Procedures along with the daily taking of attendance, schools can take reasonable efforts to 
contact parents, guardians, or caregivers. 


OPERATING PROCEDURES: 


1.0 DESIGN: 


1.1. Arrival check programs are to be developed and implemented by schools with advice 
from school councils, home and school, parents, school personnel, and other 
community members. 

1.2 The design of specific procedures should reflect local needs and the particular 
circumstances of the school and the community. 

1.3 The roles and responsibilities of parents, guardians, caregivers, pupils, the school. 
School councils, and others should be clearly identified and documented, and broadly 
communicated to all those who have an interest in arrival check programs. 

1.4 Arrival check programs are designed to be flexible, with a view to achieving overall 
effectiveness, efficiency and economy. 


2.0 IMPLEMENTATION: 


2.1. The program should be delivered in a manner that complements other school and 
community safety programs and initiatives. 
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Information about the scope and features of the school's arrival check program, and 
about the roles and responsibilities of all interested parties, should be communicated 
clearly and effectively by the principal to school staff, parents, guardians, caregivers, 
pupils, school councils, and others in the community who have an interest in the matter. 
Individuals involved in delivering the arrival check program should receive appropriate 
training and supervision. 
There should be a reliable method for parents, guardians, and caregivers to 
communicate planned pupil absences, including the length of absence, or lateness to 
the school on a timely basis, particularly outside school hours. For example, a voice- 
messaging system and, if appropriate, a telephone device for the deaf (TTY/TDD) may 
have to be installed. 
Programs should take into account both normal, recurring circumstances and unusual 
events and conditions. For example, regular procedures could be modified on days 
when pupils are likely to arrive late because of inclement weather or bus cancellations. 
The Board Policy for Inclement Weather days must be mindful of the Arrival Check 
Policy when public information announcements are made. The Arrival Check Policy will 
be suspended during the use of the Inclement Weather Policy. 
Programs should take into account that a language other than the language of 
instruction may be used in the absent pupil's home. 
Programs should be clear about calling daily unless exact information has been provided 
about an absence. The home is responsible for keeping the school informed each day 
unless the length of absence has been communicated to the school. Programs should 
specify the contacts that will be reasonably made (e.g. home, work, one emergency 
contact designated for arrival check) and provide for collecting signed authorization from 
each parent/guardian for making these contacts. Where parents/guardians decline to 
provide signed authorization/necessary arrival check contact information, the school is 
advised to notify the parents/guardians in writing of the inability of the school to carry out 
arrival check steps for their children. 
Programs should specify the steps that are to be taken when a follow-up contact cannot 
reasonably be made. For example a letter stating the unexplained absence and date, 
with the times and numbers contacted and a request to contact the Principal could be 
sent by registered mail to the home. 
Police will be contacted when the school and the home can not reasonably account for 
the failure of a child to arrive at school. The safety and protection of the child must be 
considered. Where the school is not able to make contact with parents, guardians, 
Caregivers or arrival check contacts and has reason to believe a child may be at risk, 
school personnel may contact the police. 
A reliable system of documenting key information should be developed and maintained. 
Subject to the Municipal Freedom of Information and Protection of Privacy Act, 
Key information could include: 


* a daily log of calls from parents or others who report absences, including the 
length of absence, or lateness; 


* names and current telephone numbers, in order of priority, of parents, guardians, 
Caregivers, or other individuals to be notified in case of an unexplained pupil 
absence 


* parental consent for school staff/others to make these contacts, in accordance 
with the requirements of the Municipal Freedom of Information and Protection of 
Privacy Act 


* a log of actions taken by school staff in accordance with the provisions of the 
arrival check program. 
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REVIEW 


School Programs should be reviewed annually or when circumstances change which 
would effect the program to confirm their effectiveness and to update student 
information. The School Council should be invited to review the program. 


RESPONSIBILITIES 


Each school program by design will reflect local needs and school conditions. The 
following outline of responsibilities only address three key participants in the program. 
Each school will need to outline the role and responsibilities of those who will Carry out 
the program. 


Parents, quardians, caregivers are responsible for their children's safety. Parents, 
guardians, and caregivers are responsible for communicating planned pupil absences, 


length of absence, if known, or lateness, to the school on a timely basis. Parents, 
guardians, and caregivers are responsible for providing the school with complete and 
current emergency information to enable the school to make any necessary arrival check 
follow-up contacts. 


Where access to a telephone is not available, parents, guardians, Caregivers need to 
provide for an alternative means for the school to make contact. 


Principals are responsible to ensure that the attendance of pupils for every school day is 
recorded. Principals are responsible for developing, implementing and communicating 
an arrival check program. 

Teachers are responsible, under the direction of the Principal, to carry out supervisory 
duties assigned by the Principal for recording pupil attendance and reporting it to the 
school office. 

Others: Other school personnel/volunteers are responsible, under the direction of the 
Principal, for carrying out the policy, including making follow up calls for any unexplained 
pupil absence, in accordance with the school policy and the signed information provided 
by the parents. School Personnel/volunteers are to report to the Principal any contacts 
that cannot be made. 


Principals may use volunteers to assist with the program. The requirements of 
implementation outlined in section 2 of the policy must still be followed. The 
requirements of the Municipal Freedom of Information and Protection of Privacy Act 
must be followed. 


ATTENDANCE : 


Every child of compulsory school age shall attend school on every school day unless 
excused from attendance or as otherwise scheduled. 

The parent or guardian of a child who is required to attend school shall cause the child to 
attend. 

A pupil shall attend classes punctually and regularly. 

When a pupil returns to school after an absence, a parent of the pupil shall give the 
reason for the absence orally or in writing, as the principal requires. 

Attendance will be taken and recorded each day by the teacher, at the beginning of 
classes in the morning and in the afternoon. 

The names of students who are absent shall be reported to the office each day at the 
beginning of classes in the morning and in the afternoon. Reasons for absence, where 
known shall be reported. 

Unexplained absences of students shall be followed up in accordance with the School 
Arrival Check program. 
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COLLECTION OF PERSONAL INFORMATION AND THE MUNICIPAL 
FREEDOM OF INFORMATION AND PROTECTION OF PRIVACY ACT 


The Education Act permits Boards and specifically Principals to collect information for 
inclusion in a record in respect of each pupil enrolled in the school (section 265 (d) ). 
The Guideline for the OSR — Ontario Student Record, governs the use of pupil records. 
The Arrivals Check Policy requires that personal information collected and used in the 
implementation of this policy be in accordance with the Municipal Freedom of 
Information and Protection of Privacy Act. 

The Municipal Freedom of Information and Protection of Privacy Act (Section 31) 
permits an institution to use personal information if consent has been given by the 
parent/guardian to use it and only for the purpose for which it has been obtained. 
When collecting personal information about a pupil, the form shall include a statement 
about the legal authority to collect the information, the intended purpose(s) of the 
information and the title of Board Staff wno can be contacted regarding questions about 
the collection of information. 

The use of information for the implementation of the Arrival Check Policy needs to be 
communicated to parents/guardians, when requesting the information. The information 
can not be used for other purposes unless such has been stated. 

Where volunteers will be assisting the school in the Arrival Check Policy, parents must 
be informed of this fact and give consent for volunteers to use the information collected 
for the Arrival Check Policy. Volunteers must carry out any work under the direction of a 
Board staff member. 

Parents/guardians need to provide authorization by signature for the use of the 
information. 


RESOURCES 


Sample letters 
Sample data collection form 
Sample tracking sheet or log 


Relevant Legislation: 


Policy/Program Memorandum No. 123 issued February 2, 1999 


Education Act 
Section 21 (1 
Section 21 (2 


Compulsory Attendance 
where attendance excused 


Section 23 (1) d duty of pupil to attend classes 
Section 265 (c) (d) duties of principal to register pupils, record attendance, collect 
information 


) 
) 
Section 21 (5) duty of parent to cause child to attend school 
) 
( 


Regulation 298 Section 20 duties of teachers (b) carry out the supervisory duties 
assigned by the Principal 


Municipal Freedom of Information and Protection of Privacy Act 


Section 31 Use of Personal Information 
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SAMPLE LETTER and FORM TO 
EXPLAIN THE POLICY AND COLLECT THE REQUIRED INFORMATION 


RESOURCES - 7.1, 7.2 


€ (Note this is an introductory letter and attaches a copy of the school program 
along with a data collection form; the content could also be included in a newsletter) 


School Letterhead or ( Newsletter Masthead ) 


Dear Parents / Guardians: 
ARRIVAL CHECK PROGRAM 


The Ministry of Education requires all school boards to have a Safe Arrival Policy for their 
elementary schools. It is the policy of the Hamilton — Wentworth District School Board, for all elementary 
schools to develop and implement an arrival check program as part of the daily procedure of school 
attendance taking. Parents, guardians and caregivers have the prime responsibility for the safety of their 
children. In order to enable the school to account for any pupil’s absence, parents/guardians are required 
to inform the school of pupil absences or lateness and be accessible for arrival check contact. 
Parents/guardians are responsible for providing the school with complete and current emergency/safe 
arrival contact information. 


The Arrival Check Program for our school is provided with this (news) letter. It was developed in 
the Spring with input from staff, parents and School Council. It meets the Board Policy and the 
requirements of the Ministry of Education. It explains how our program will be carried out. [ if volunteers 

© used — Parents are also informed that parent volunteers will assist us in checking absence information 
and making phone calls. ] Please keep this in a safe place for your own reference throughout the school 
year. 


In order to carry out the arrival check program, it is important for parents to inform the school 
each time that their child is going to be absent or late. In the event that your child does not arrive at 
school and the school has not been notified about an absence or late arrival, school staff will contact you 
as soon as possible. 


Absences can be called in at any time. We have an answering machine (service) and messages 
are checked at the beginning of each day. The number is 


If you have questions please feel free to ask your child’s teacher or call the school office. 


Thank you in advance for your co-operation with us in this important daily activity to make sure 
that your child arrives at school. 


Please complete the information on the Arrival Check Program Form attached and return it to 


school by 


Sincerely, 


@ (name) 


Principal 
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ARRIVAL CHECK PROGRAM INFORMATION FORM (Sample) 


Family Surname : 


Address: 


Postal Code: 


Please complete the information below as applicable. 


Children in the school: 


Child’s Name 


Teacher 


Medical Information 


(allergies, medication etc. use back if needed) 


Emergency / Arrival Check Contact Information: 


In the event of your child’s unexplained failure to arrive at school parents will be contacted at home and/or at work. 


Mother’s Name: 


Father’s Name: 


| Home Phone Number: 


_| Home Phone Number: 


Work Phone Number: 


Work Phone Number: 


Name of place of work: 


Name of place of work: 


es 


If no contact can be made with the parent(s), alternate contacts will be made as provided by you below. 


Be sure these contacts know this information has been provided to the school. 


| Alternate Contacts: 


Name 


First alternate contact: 


Relationship to family 


Phone Number 


Second alternate: 


Third alternate: 


Ke -----——., —— 


Legal Authority to Collect Personal Information 


The information on this form is collected under the Education Act and in compliance with the Municipal Freedom of Information and Protection of 
Privacy Act. The information will be used in an emergency and in the event of a pupil’s unexplained failure to arrive at school. Information on this 
form will become part of the Ontario Student Record. Please contact the School Principal with any questions about the collection of this 


information 


Signature : 


Date: 
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SAMPLE LETTER WHERE CONTACT WAS NOT POSSIBLE 
( Note — it may be necessary to send by priority post or registered mail ) 


RESOURCES 7.1 


SCHOOL LETTERHEAD 


Arrival Check — A Shared Responsibility 


Date 


Student Name Class/Room 


Dear 


It is the policy of the Hamilton — Wentworth District School Board, that all elementary schools 
implement an Arrival Check Program, as part of the daily procedure of school attendance taking. 


Your child was absent from school on . We have no record of an 
adult, from your home, initiating contact with the school, to explain this absence. 


We tried to contact you, using the phone numbers that you provided (copy attached), but we were 
unsuccessful. Please contact the school secretary at to provide updated c& 
numbers. 


In the future, prior to a known absence, | ask that you contact the school any time before 9:00 
A.M. We have an answering machine (service) for your convenience. 


Please sign and return this letter. It is the only way we can confirm that you have received this 
important message. 


Thank You, 


Name 
Principal 


Signature Date 


cc. OSR 
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SAMPLE EMERGENCY DATA COLLECTION FORM 


Note: Schools may want to combine the information they collect at the beginning of the year. The following is a basic 
sample. It probably does not combine all that could be collected. Each school community is different and one sample 


a cannot cover every possibility. 


1. FAMILY NAME WALKER[ ] BUSRIDER[ ] 
(Please print - one per family) 


FULL ADDRESS 
MOM'’S “FULL” NAME 
DAD'S “FULL” NAME 
2. CHILDREN IN THE SCHOOL: 


GRADE GRADE 
GRADE GRADE 


3. Your children should know what they are to do if they are ever dismissed early because of inclement weather or other 
emergency. PLEASE MAKE SURE YOUR CHILDREN KNOW THESE INSTRUCTIONS. So we know, please outline 
below the instructions that they have been given. 


[> 


In the event of your child’s unexplained failure to arrive at school, parents will be contacted at home and/or at work. If no 
contact can be made with the parent(s) standby contacts will be made as provided for emergencies by you below. Be sure 


these contacts know this information has been provided to the school. 
e EMERGENCY / ARRIVAL CHECK CONTACT 


Please indicate the ORDER (Use # 1-4) in which we should contact someone in case of an emergency. 


ORDER: [ioe banteel bovcd val 
LOCATION: HOME MOTHER’S WORK FATHER’S WORK ** STANDBYS 
PHONE #: 4 
Name of standby Relation to family Name of standby Relation to family 
person 1. person 2. 
2 
“After School” Babysitter’s Name (if applicable) Phone # 


5. HEALTH INFORMATION : Please fill in children’s names & Vv if there is a concern. 


Children’s Names Comments 
L : | ape. 

Allergies | 

Vision =e 
_Hearing © 

Other 


Legal Authority to Collect Personal Information 


The information on this form is collected under the Education Act and in compliance with the Municipal Freedom of Information and Protection of 
Privacy Act. The information will be used in an emergency or in the event of a pupil's unexplained failure to arrive at school. Information on this 
form will become part of the Ontano Student Record. Please contact the School Principal with any questions about the collection of this 


o , information. 


Signature : Date: 
PLEASE ADVISE THE SCHOOL IMMEDIATELY OF ANY CHANGES IN THE ABOVE INFORMATION 
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SAMPLE TRACKING SHEET OR LOG 


DAILY ATTENDANCE — SAMPLE SCHOOL 


(please send to office by 9:10 a.m. / 1:15 p.m.) 


RESOURCES 7.3 


Room # 
Date: 
MORNING AFTERNOON 
NAME LATE create LATE | ABSENT | PHONE| REASON : 
cg Nee (A.M.)  (A.M.)__ | (P.M. P.M.) | CALL | 


NOTES: 
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The Hamilton-Wentworth District School Board 


_ Approved for distribution 


Memo ; by the per alee 
| 
Signature: 


Date: Bun 2) qq 


TG: Merv Matier, Director of Education and Secretary | — 
From: Don Grant, Superintendent of Business and Treasurer 
and 


Deborah Russon, Manager, Human Resources 


Date: September 1, 1999 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


Moved by: 


That the August, 1999 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of August, 1999. 
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EDUCATION COMMITTEE 
1999 09 O1 


IF 


Instructional Services Staff 


B. Bond 


for 
September 1999 
SUPERVISORY POSITION NAME 
OFFICER 
‘ Elementary 
K. Bain Early Childhood Consultant Lynn Howarth-McCue 
K. Bell Ontario Curriculum Consultant, ESL/NSL/Antiracism | TBD | 
M. Botting Special Education Consultant ~ | Nancy Harper 
M. Botting Special Education Consultant Rita Knapp 
M. Botting Special Education Consultant Joyce Schumacher 
M. Botting | Special Education Consultant Steve Staios 
M. Botting | Special Education Consultant Marg Campbell 
[M. Botting. I Special Education Consultant Lynda Anderton 
[M. Botting __—| Special Education Consultant ~| Jane Hashimoto-Banks 
M. Botting Special Assignment Teacher ~ | Dawn Mutton 
M. Botting Section 19 Consultant | Sandra Law 
K. Croxall Ontario Curriculum Consultant, Language/Mathematics/Science | Janet Van Duzen 
K. Croxall Ontario Curriculum Consultant, Arts/Social Skills | Carol MacKenzie 
earcearel ~ | Ontario Curriculum Consultant, Science/SS Mary Jean Tyczynski 
K. Croxall Ontario Curriculum Consultant, Math/SC| Joanne Languay 
K. Croxall Ontario Curriculum Consultant, Language/SS Laura Romano 
K. Croxall Ontario Curriculum Consultant, FSL/F1 Claudette Sims 
K. Croxall Ontario Curriculum Consultant, Language/Math | Ken Sanford 
K. Croxall Special Assignment, PE/Health Debbie Sprentz 
| K. Croxall Special Assignment, Science Joyce Whittle 
K. Croxall Special Assignment, Math Scott Sincerbox 
P. Gillie Environmental, Outdoor Education Consultant | Joan Kott 
W. Joudrie Information Technology Consultant Marilyn Legault 
|W. Joudrie ~ | Information Technology Consultant Rob Stringer 
W. Joudrie Information Technology Consultant Dan Walker , 


Secondary 


Secondary School Reform Consultant 


Kathie Hibbins 


M. Botting Special Education Consultant Bob Waterhouse 
M. Botting Special Education Consultant Jeremy Abrahams 
M. Botting ~ | Special Education Consultant Cheryl Poot 


K. Waters 


Experiential Learning Liaison 


c:mydoc/instructional service staff-sept99 
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ADDITIONAL 
INFORMATION FOR 
THIS EVENING'S 


MEETING OF THE 
EDUCATION COMMITTEE 


BABAR MUNICIPAL 


SEP 20 1999 


Open Agenda 
SCTE GAYERAMERT DOCU!SC273 
5. Bridges of Steel Presentation — Pages 5-8 to 5-9 


Please add this information to your agenda package. 


EDUCATION COMMITTEE 
1999 09 O1 


School to Work Transition Program 
Hamilton-Wentworth District School Board 
"Bridges to Business" 


Program Update - September 1, 1999 


Presentations - the "Bridges of Steel" project overview has been presented to the 
following groups: 


Principals - April 21* 
Student Services Heads - April 27" 
Technical Studies Heads - May 19" 


In addition to the above presentations, an update presentation was given to Guidance 
Counsellors at the Secondary School Reform inservice on June 10". Information has also 
been delivered to Teacher Advisor Group representatives at each secondary school. 


Grade 9 Component - the Implementation Committee met May 13th to begin planning 
the Teacher Advisor Group implementation for November 1999. A set of 
implementation challenges was drawn up and these challenges have been, or are in the 
process of being, addressed. All secondary schools have been contacted and a list (as of 
June 16”) has been compiled outlining the format of Teacher Advisor Groups at each 
school. The Grade 9 Committee met again on June 22" to continue planning for the 
November implementation. 


Curriculum writing for the "Bridges" portion of TAG has been completed with partners 
from the School/College/Work initiative. Final drafts will be available the first week of 
September with delivery to schools by the end of September. Each school's Teacher 
Advisor Group committee will decide how to use the curriculum materials in their school. 


Grade 10 Component - the Implementation Committee_met May 20". Major issues 
under discussion were criteria for the computer mini-labs and for the career education 
inservice lab. Sets of criteria were prepared and drafts were sent out for approval by the 
committee members. All secondary Principals received the criteria on June 9”. The 
criteria were also presented to Guidance staff on June 10™ as it is expected that Guidance 
Counsellors will assist Principals in the application process. The deadline for 
applications is October 14, 1999. The Grade 10 Committee is scheduled to meet again on 
October 18” and at that time we will review the various applications for mini-labs and the 
career centre. 


Research into career education software is ongoing. School Finder/Scholarship Finder 
has been ordered for all secondary schools. The Ministry of Education and Training has 
purchased one-year site licences for Career Explorer for all secondary schools. We have 


ey 


negotiated a price for Career Explorer for years 2 and 3. Additional software purchases 
will be considered by the Grade 10 Committee following a review in the fall. 


Wayne Joudrie and Howie Gardiner have been working on a solution to the slow speed of 
internet access. We plan to hire the "Bridges" computer technician in the fall to coincide 
with the implementation of the enhanced wide area network. 


Grade 11 Component - the implementation committee met May 26". The major issue 
for this committee at present is to choose the 6 schools which will offer the one week 
technical course at Mohawk College as part of an existing Grade 11 technical course. 
This committee will meet again October 7* and at that time criteria will be drawn up for 
the selection of the 6 schools. Curriculum writing for the Mohawk module will begin in 
February 2000. 


Grade 12 Component - this committee is scheduled to have its first meeting on 
September 23”. 


Priorities for the Fall 


Selection of Career Education Inservice lab. 
Technician Hiring 

Computer acquisition and installation 

Selection of 6 schools for Grade 11 program 

Grade 9 implementation - Career Week - November 
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URBAN 
MUNICIPAL 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
CAS ON HWWae 


hos = EDUCATION COMMITTEE 
eel oe a Thursday, October 7, 1999 
PI EN 
7:00 p.m. AGENDA 
1. Call to Order ~ 
; AA MGNICIPAL 

2. Approval of the Minutes of September 1, 1999 BABAR High 

3. Business Arising from the Minutes 

4. Approval of Agenda OCT 18 [899 
DELEGATION: 

5. Dr. Kathy Walker — Hearing Impaired Program a fatiteientt Bitar S 


ACTION ITEMS: 
6. Report of the SALEP Committee 
7. Proposed School Year Calendar for 2000-2001 — Preliminary Report 
8. Social Work Survey 
9. Social Work Services — Year End Report 
10. Request for Report —Music Program 
11. Staffing Report — Full Time Equivalent 


CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 


12. Public Questions for Clarification 


Future Meetings 


Board October 14, 1999 
Business Committee October 21, 1999 
Special Education Advisory Committee October 27, 1999 
Board October 28, 1999 


7:00 p.m. 


J. Bishop 


M. Botting 
P. Gillie 
M. Botting 
M. Botting 
J. Bishop 
D. Grant 


8:00 p.m. 
7:00 p.m. 
Jellowewine 
8:00 p.m. 


MINUTES OF THE EDUCATION COMMITTEE 
SEPTEMBER 1, 1999 


Those present: Judith Bishop (Chair), Janice Dewar, Eleanor Johnstone, Joseph Rogers, 
Bruce Wallace and Ray Mulholland. 


Also present: Heather Bullock, Wes Hicks, Lillian Orban, Laura Peddle and Reg Woodworth. 


In attendance: M. Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), E. Bond 
(Superintendent of Education — Secondary East), N. Campbell (Superintendent of Education — 
Mountain West), K. Croxall (Superintendent of Education — County East), P. Gillie 
(Superintendent of Education — Mountain East), D. Grant (Superintendent of Business and 
Treasurer), W. Joudrie (Superintendent of Education — City West) and K. Waters 
(Superintendent of Education — Secondary West). 


Also in attendance: 
D. Russon, Manager of Human Resources. 


The Chair called the meeting to order at 7:06 p.m. 


2. _ Approval of the Minutes of June 2 and June 24, 1999 
It was moved by J. Rogers: That the minutes of June 2 and June 24, 1999 be 


approved as distributed. 
CARRIED. 


3. Business Arising from the Minutes 
Nil. 


4. _ Approval of the Agenda 
The following item was added: 


¢ 15(a). Location of the Hearing-Impaired Class — H. Bullock 


It was moved by B. Wallace: That the agenda be approved as amended. 
CARRIED. 


ACTION ITEMS: 


5. _ Bridges of Steel Presentation 
K. Waters provided an overview, drawing attention to the additional information relating to 


program update as of September 1, 1999. He then called on Dan Palango, Consultant - 
Experiential Learning, and Brenda Blancher, Special Assignment Teacher for Bridges of Steel 
Program, who spoke on the details of the program. 


In reviewing the key components and in-service for the grades (Grades 9 to 12) involved with 
Bridges of Steel, D. Palango highlighted the importance of developing partnerships with local 
industries, noting that the Ministry’s funding of $175,000 will be spread over a period of three 
years. He acknowledged the valuable support from staff of the Human Resources Development 
Canada, particularly in dealing with stakeholders to this project in accordance with Ministry 
guidelines. 
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B. Blancher detailed the Program Update — September 1, 1999 information sheet, indicating the 
final drafts of the curriculum materials will be distributed to the schools by the end of September. 


In response to a question, B. Blancher clarified that the Grade 9 component of this project 
incorporates the programming offered by the Hamilton and Halton Industry Education Councils, 
noting the intent to target those technical/trade courses not offered by our board. 


Affirming that all students will have the opportunity to access this program, K. Waters stated that 
the only requirement is that the student resides within the region. 


Expressing his appreciation for the presentation and the efforts put forth into this worthwhile 
project, 


It was moved by B. Wallace: That the report on the Bridges of Steel be received for 


information. 
CARRIED. 


On behalf of the Committee, the Chair thanked the presenters and expressed hope that the 
transportation issue for this program will be considered closely. 


6. _Trevlac Implementation Team 
W. Joudrie reviewed the report and then distributed an information sheet on “Trevlac 


Implementation Team — Costing Summary (see attached). He highlighted the following: 


> The merits of the $120,000 consulting fee given the quality of work of Notlas Consulting; 
=> The Technician positions will come from staff in Training and Support and Technical 
Support areas; 

One school secretary will be seconded for this project; 

The .5 Administrator — secondment, school support will be a “combination” of Wilma 
Dowling, Vice-Principal - currently Administrative Support — Assessment, Evaluation and 
Reporting, and Mike Rehill, Vice-Principal of Sir John A. Macdonald School. W. 
Dowling will provide .3 FTE and M. Rehill .2 FTE. 


QQ 


It was moved by E. Johnstone: That the Trevlac Implementation Team be 
approved as outlined. 


Responding to questions and concerns, W. Joudrie offered the following explanations: 


> Relative to staff assignments for this project, there was no intent to neglect the other 
special projects. As Trevlac is a special project, the staff involved are Special Projects 
personnel who will be doing what they were hired to do. 

™  Trevlac is a key project as the Student Information System (SIS) “drives” the Ministry 
funding which impacts significantly on the board’s finances. 

= It was deemed that acquiring the services of Notlas Consulting would provide the necessary 
resources which are no longer available in-house. 


To the motion, CARRIED. 
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7. _ Pre-employment Screening Policy 
In presenting the report, N. Campbell drew attention to Page 7-2, Section 4.4.1 (first line) under 


Police Records Check: 6.3 should read “4.4.3”. She then introduced Marian Avery - Human 
Resources Officer, who assisted in responding to the members’ questions. 


In reply to a query, M. Avery explained the Police Records Check process, noting the processing 
time to be within 5 business days. 


It was moved by E. Johnstone: That the draft Pre-employment Screening Policy be 
referred to the Joint Advisory Committee. 
CARRIED. 


8. _ Staff Development Policy 
N. Campbell reviewed the report and then introduced Judith Bell, Assistant — Staff Development. 


It was moved by B. Wallace: That the draft Staff Development Policy be referred to 
the Joint Advisory Committee. 


N. Campbell noted for one trustee the intent to impart some of the planning responsibilities to 
appropriate areas, e.g. schools. 


To the motion, CARRIED. 


9. Secondary School Reform Implementation Plan — 1999-2000 
E. Bond stated that this implementation plan will be a work in progress. She noted further that it 


was indicated recently to the review team of the Education Improvement Committee that our 
board had gone basically with a school-based plan for the secondary school reform. Referring to 
her discussions with Elad Gafni, former student trustee, E. Bond was pleased to advise that there 
will be opportunities for feedback from the students regarding the progress of this project. K. 
Hibbins, Secondary School Reform Consultant, was then introduced and she assisted in 
responding to the members’ questions. 


It was moved by J. Dewar: That the Secondary School Reform Implementation 
Plan: 1999-2000 be received for information. 


Expressing appreciation for the informative report, the Chair was hopeful that considerable focus 
will be given to the expected outcomes in terms of this transition at the secondary level. She 
noted, however, the lack of representation from Psychological Services to the implementation 
committee. 


E. Bond clarified that awareness of the implementation plan has been facilitated through 
meetings/interaction with the volunteers involved with this program. 


To the motion, CARRIED. 
10. _Hamilton-Wentworth Interscholastic Council Constitution 
Recalling this item was deferred from the June meeting of this Committee, K. Waters reviewed 


the salient details of the report. He then introduced Chris Newman, Athletic Convenor. 


It was moved by B. Wallace: That The Hamilton-Wentworth District School Board 
approve the constitution for the Hamilton-Wentworth Interscholastic Council. 
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Responding to a request, C. Newman explained the process of appealing directly to the Ontario 
Federation of School Athletic Associations (OFSAA), noting that the initial stage is facilitated 
through the school Physical Education Head and that it should be ensured that the school 
principal is appropriately informed. 


In terms of the special needs students, C. Newman indicated that the challenging issues could 
focus on the fairly extensive process, small window for the student’s eligibility and that a 
decision may be reached based on compassionate grounds (e.g. personal circumstances, injuries, 
etc.). He stated further that these students have the opportunity for direct access to a province- 
wide hearing. 


In reaction to questions, C. Newman offered the following information: 


> Several areas of the by-laws, e.g. student transfers, have been reviewed and amendments 
were incorporated as appropriate. 

= Close consideration/screening has been given in the area of commercial sponsorship for 
interscholastic athletic activities. 

= The five-year eligibility is a province-wide issue and decision is based on several factors, 
e.g. differences in situations by geographical areas and individual student circumstances. 
There has not been specific information regarding the possibility for a six-year eligibility. 


At this point, K. Waters drew attention to the package of information, relating to Fall Athletic 
Schedules, which was placed in the trustees’ lockers tonight. He encouraged the members to 
attend the many secondary school athletic events this fall. 


To the motion, CARRIED. 


11. Environmental Outdoor Education Follow-up to LEIC Sub-Committee Workgroups 
To permit her to participate in the debate, the Chair requested B. Wallace to assume the chair. 


It was moved by E. Johnstone: That the Report from the Enlarged Environment/Outdoor 
Education workgroup be approved. 


P. Gillie provided an overview of the report and acknowledged the work of the workgroups in 
this area. She noted the approval of the recommendation dealing with the Environment Policy at 
the last meeting of this Committee, the referral motion relating to the remaining recommendation 
and subsequent motion at the Budget Committee to present this report to this Committee to 
provide staff an opportunity to present the report. 


Joan Kott, Consultant - Environmental and Outdoor Education, reviewed the key details of the 
report, particularly the survey process for the gathering of input from the school system. 


It was clarified that Page 11-1 was the original report presented last May. The members agreed 
to deal with the recommendation on Page 11 and Recommendation #1 on Page 11-1. 
(Recommendation #2, Page 11-1 was approved at the May meeting.) 


The members permitted the withdrawal of the motion. 
In reply to a query, J. Kott explained that the schools have a variety of ways for funding the 


transportation costs associated with their outdoor education activities. In terms of the proposed 
$2 per student increase as school contribution towards transportation costs, it was determined 
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that such increase is no longer required based on the review of this year’s budget. [The school 
contribution will remain at $1 per student. ] 


J. Bishop resurfaced her concerns regarding the financial implications of the proposed four-year 
implementation plan for this program, noting her focus was on ensuring fiscal responsibility 
rather than curriculum. She doubted seriously the board’s capability to continue the delivery of 
this program in the future. J. Bishop then highlighted her specific concerns as follows: 


= 


= 


The number of staff and corresponding remuneration required for this program and how 
this relates to student achievement; 

Our board is looking at continuing this model but has not come up with a clear definition 
of Outdoor Education; 

Curriculum outcomes may need to be done outdoors but not necessarily through the use of 
outdoor centres which are not Board property; 

What impact are we wanting to achieve from outdoor education; we need to define the 
goals and roles of the outdoor centres and the Board’s Environment Policy should be 
broader in this respect; 

The increasing costs for this program when there are other programs that our system could 
hardly sustain and are affecting adversely the students. 


Expressing support for Outdoor Education, one trustee emphasized the importance of this 
programming for the students and encouraged the members to support the recommendations 
outlined in the report. 


It was moved by E. Johnstone: That the report from the Enlarged 
Environmental/Outdoor Education workgroup be received. 
CARRIED. 


It was moved by E. Johnstone: That the recommendations for the outdoor and 
environmental education sites, staff and funding in the Report from the Enlarged 
Environment//Outdoor Education workgroup be approved. 

CARRIED. 


J. Bishop resumed the chair. 


12. Environment Policy 
P. Gillie presented the report, thanking the members for their support in this area. 


It was moved by B. Wallace: That the Environment Policy be approved. 


Policy Statement: 
It is the policy of The Hamilton-Wentworth District School Board to support and 


promote practices and programs which are consistent with a healthy, safe and 
sustainable environment. 


One member commented that it would be helpful in the future to highlight any changes made to 
Board policies by the Joint Advisory Committee. 


P. Gillie then pointed out the changes to the Environment Policy. 


To the motion, CARRIED. 
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13. Student Trips Policy 
P. Gillie reviewed the report and acknowledged the efforts of the Student Trips and Excursions 


Policy Review Committee. 
It was moved by J. Dewar: 


(a) That the Student Trips Policy be approved effective January 2000. 


Policy Statement: 
It is the policy of The Hamilton-Wentworth District School Board to support 


student trips which facilitates and extends student educational experiences, off 
school premises, within a safe environment. 


(b) That a Student Trip Committee meet at least three times each year in order to 
review annual information changes, consider service provider advisories and to 
monitor the implementation of the policy. 


In response to one member’s concerns, P. Gillie agreed to do the following prior to the final 
printing of the policy: 


=>  Cross-reference Clause 1.1 [Operating Procedures] — re student trip approval with Clause 
4.0 [Application and Approval Process]. 

=> Review the wording of clause 2.6 [Responsibilities] and cross-reference this section with 
clause 9.0 [Risk Management] to ensure that all safety concerns and aspects of a student 
trip are addressed. 


To the motion, CARRIED. 


14. Arrival Check Policy 
In reviewing the report, P. Gillie drew attention to the change in the title of this policy 


[previously Safe Arrivals Policy), stating this was strongly suggested by the Ontario School 
Boards Insurance Exchange (OSBIE). 


It was moved by J. Rogers: That the Policy for Arrival Check be approved. 


Policy Statement: 

It is the policy of The Hamilton-Wentworth District School Board for all elementary 
schools to develop and implement an arrival check program as part of the daily 
procedure of school attendance-taking. 

CARRIED. 


15. Junior Kindergarten Expansion at Millgrove School 


K. Bain apologized for the late distribution of the report and then proceeded to review the salient 
details. He emphasized that the key issues revolve around class size, registration, costs and early 
identification procedures. K. Bain was hopeful to obtain the trustees’ direction at this time to 
enable staff to move ahead and work out the implementation details for Board approval. 


Noting his wish to change slightly the wording of the recommended action of the report, 


It was moved by B. Wallace: That administration add Junior Kindergarten 
students to the Senior Kindergarten classes at Millgrove School, if feasible. 
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Emphasizing that administration would like to view this as a pilot project, the Director 


commented that the officials were concerned with the issue of setting a precedent with the 
Millgrove School situation. He affirmed that trustees will be provided feedback on the result of 
the feasibility study. 


In responding to questions, K. Bain offered the following clarifications: 


= The results of the feasibility study may assist in addressing the JK issues at Beverly Central 
School; however, enrolment should also be reviewed closely. 

=> The proposed feasibility study is in response to a request from the community; it would not 
be appropriate for our board to give a straightforward “no” without considering the key 
issues/factors. In terms of the definition of “feasible’ in this case, the board will attempt to 
dialogue with the parents to determine if the proposed blended timetable is acceptable and 
can be aligned with their own schedules. 

= The school principal will be responsible with ensuring teacher qualification for the 
proposed blended JK/SK programming at Millgrove School. 

= In terms of transportation, it is the intent to incorporate these students into the school’s 
current transportation route; however, the distance to and from Millgrove School would be 
a key factor for consideration in this area. 

= With school enrolment closing on Friday, September 10th, the actual JK/SK enrolment 
information will be presented to the Board in October. 


To the motion, CARRIED. 


15(a). Location of the Hearing-Impaired Class — H. Bullock 


H. Bullock surfaced a concern from a constituent and advocate for the VOICE — For Hearing- 
Impaired Children Association regarding the relocation of the hearing-impaired class from 
Pleasant Valley School to Queensdale School. She recalled that a previous report on the issue 
did not delineate clearly the potential implications of this move, particularly the significant 
environmental problems to learning. 


M. Botting advised that, as a result of the amalgamation, it was concluded that Queensdale 
School would be the traditional and appropriate site for this programming. She added that there 
are still outstanding issues relating to this area for further consideration, particularly the 
development of criteria for the school system; these criteria will be based on a number of factors. 
M. Botting indicated that further information regarding this matter is forthcoming to the Board. 


16. Staffing Report — Full-Time Equivalent Positions 
It was moved by B. Wallace: That the August 1999 Staffing Report regarding Full- 


Time Equivalent Positions be received for information purposes. 


In response to questions regarding the Teacher Assistants line, D. Grant offered the following 
information: 


= 345 FTE Teacher Assistant positions were allocated for the 1998-99 budget; however, 
during the course of the school year, administration came back to the Board for additional 
monies due to escalating needs across the system. The staffing figure for this position has 
built up since then. 

© The Teacher Assistant budget for 1999-2000 was based on the allocation model developed 
by the Educational Assistant Allocation Committee. With this allocation model, the intent 
is to work backwards in terms of the funding available to our board. Other key factors, e.g. 
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the outcome of the negotiations/bargaining agreement for this group will also impact in 
firming up the FTE statistics for Teacher Assistants. 


To the motion, CARRIED. 


CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 
ie List of Consultants and Special Assignment Teachers 


The Chair drew attention and expressed her appreciation for the list on Page 17 regarding 
Instructional Services Staff for September 1999. 


18. Public Questions for Clarification 
Nil. 


Adjournment 
It was moved by E. Johnstone: That the meeting be adjourned, this being done at 


9st) p.m: 
CARRIED. 


Att. 


TREVLAC IMPLEMENTATION TEAM—COSTING SUMMARY 


TEAM MEMBERS FUNDING 


Superintendent— 
Communications & 
Supervision 

Notlas Consulting — 
Project Coordinator 


Nil (part of portfolio) 


$120 000 


Technicians — Data 
Conversions 


Nil (part of Special Projects 
Portfolio, Technical 
Services Section 


Technicians — Staff Nil (part of Training and 
Training Support Section) 


Technician — Technical 
Support 


Nil (part of Special Projects 
Portfolio, Technical 
Services Section) 


$30 000 Casual Clerical 
Budget 


1 Secretary — 
Secondment, School 
Support 

.) Administrator — 

Secondment, School 

support 


$40 000 $40 000 Casual 


Principal/VP Budget 


Additional 


$45 000 — Temporary non 
replacement of Computer 
Services position 


$45 000 — Surplus in 
Treviac Software Budget 


$30 000 — Operating 
Budgets 1998-99 
Ex. Cabling Budget 


$190 000 $190 000 
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September 26, 1999 


Mr. M. Mater, 

Director of Education 

and Secretary, 
Hamuilton-Wentworth District 
School Board 


Dear Mr Matier 


Thank you for taking the time to discuss with me the issues rclated to the move of the ] learing 
Impaired Program at Pleasant Valley Public School to Queensdale Public School sever! weeks 
ago on August 31", 1999. T appreciate your receptive approach to my concerms and idezs. I feel 
at this point the best way to proceed is to ask for delegate status at the upcoming Educ3lion 
Committee Meeting of the Board which I believe is to be held on October 7" There is an 
urgency to resolve this matter as soon as possible, in thc interest of the hearing impaired children 
in Our community 


! reviewed the minutes of the meeting held by the Board on September 1*, 1999 and observed 
thal there was no mention in the minutes of the issue raised by trustee, Mrs Heather Bu lock As 
T reviewed with you dunng our telephone conversation on the 31", the Board has had ir its 
possession some strong clinical evidence, since June of 1999 that the move of the progr:m to 
Queensdale is not in the best interest of the hearing impaired children in our coramunity 
Incidentally, this information was ultimately secured by the Board despite my suggestion to hire 
an education audiologist to evaluate the acoustics The evidence produced was by a Heanns 
Instrument company, Phonic Ear, and indicates that there is a 4 to 5 decibel difference between 
the two proposed schools. This noise level difference docs not also consider the effect of the 
reverberation index on sound transmission. which is no doubt poor ai Queensdale Public Schoal 
because of the large cubic volume of the classrooms, the lack of acoustic drop tle ceilinss and no 
carpeting. All these factors negatively impact on sound transmission and, in fact, further augment 
the difference between the two environments. While I understand that the Board is ina position 
which demands that it be responsible im terms of resources and funding, and therefore neads 10 
amalgamate programs, when given the choice between one environment and an environment that 
is superior, it is difficult for me to comprehend why the decision has been made in this d:vection. 


—_— - L 
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There is a tremendous amount of Support in the clinical literature which supports the fict that one 
of the most important factors in educating hearing impaired children is to consider the accustics 
within which they leam As an educator, you are well aware thar 45% of time in primary grades is 
spent listening to the teacher For deaf or hearing impaired children, each decibel diff rence in 
loss of sound transmission may result in a very significant lack of appreciation of speecii, and 
ultimately communication. The clinical literature strongly demonstrates that the ultim: te success 
of hearing impaired children depends upon not only early identification, intense amplification with 
hearing instruments, appropniate acoustical environments, and intensive exposure to speech and 
language To alter the structural environment at Queensdale Public School te provide «a 
comparable environment as Pleasant Valley does to hearing impaired children would riquire 
extensive structural changes, and would be horrendously costly Having visited Queensdale 
Public School in May of 1999 T am not even convinced this would be technically possib e 
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My frustration with this issue arises from he fact that this evidence was available to the staff of the 
Board in May and June of 1999. | had extensive conversation with members of the st2 7 oY the 
Board indicating my concerns. I have also had several conversations with expert audia | apists 
who have indicated to me that over the Summer months that there was still measurable 
information which could have been obtained, even when classes were nol in session My 
hypothesis, however, is that even if more extensive measurable information is abtained } will 
duplicate the measurable information we already have, and considering the negatrve imnact of the 
reverberation index, which has not been factored in, will no doubt be much w3 rse 


While 1 understand historically that the Hearing Impaired Program for Hamilton has becn a” 
Queensdale Public School, now that new evidence has ansen that one environment is Clearly 
supenor to another it behooves me to understand the mechanism by which the decision was made. 
I believe the responsible approach here would be to re-evaluate the decision ani act upen it 
immediately Each day that the decision is delayed the hearing impaired children in our 
community have greater odds to contend with which interfere with their ultimate success in 
developing functional speech and language. As I reviewed with you during our telephone 
conversation on the 31", there are internationally respected standards for classroom environments 
which are set down by the American Audiological Association. It is difficult for any schol to 
achieve these standards, however, Pleasant Valley Public School is much closer to the Stendard 
than Queensdale Public Schoo], 


I have reviewed with you that I have no personal interest in the decision which was made by the 
Board, rather, I believe I have valuable qualifications and experience which enable me to ve 
objective and contribute to Board decisions. As you know, I am the parent of a profouric ly 
hearing impaired child who has been successfully mainstreamed into ihe public school system in 
Hamilton-Wentworth, who has been de-rostered from the Hearing Impaired Program, ancl 
requires no itinerant support. He is unaffected by this decision, however, I feel | have a moral and 
professional obligation to all of the other hearing impaired children in our community to support 
their nghts. In terms of my qualifications: 
1) Most importantly, I am the parent of a profoundly hearing impaired 1 1-v2ar-old son 
2) I have a Bachelor of Science in Physiotherapy which provides me with valuable 
understanding and insight into disability, environmental adaption and reliabilitation 


e 
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5) Tam a physician with a particular interest and experience with hearing impainnents 

4) [am an Assistant Clinical Professor at McMaster University in the Department of Family 
Medicine in Post-graduate Education Program with a strong clinical background in 
evidence-based medicine, education and learning styles. 

5) ] am a consultant for Voice for Hearing Impaired Children of Ontario. and sit 1 the 
Board for the Hamilton-Wentworth District Preschool Speech and Language Committee 


I would very much like the opportunity to present some of these issues, along with the objective 
evidence before the Education Committee in order for the Board to revisit its decision. My 
proposal would be essentially that the Hearing Impaired Program be unmediately moved beck to 
Pleasant Valley Public School, or another acoustical environment, in order for the hear ag 
impaired children in our community to be successful. 


Sincerely, 


D 0 cbetl: 


Kathleen J Walker, B Sc. PT, MD., CCFP(C) 


cc Mr R. Mulholland 
Chair 


KIW/wm 
SW/Mater] 
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September 26, 1999 


Mr M. Matier, 

Director of Education 

and Secretary, 
Hamuilton-Wentworth District 
School Board 


Dear Mr Matier: 


T have submitted a letter to you regarding my concerns and some of the issues around the move of 
the Hearing Impaued Program from Pleasant Valley Public School to Queensdale in the enclosed 
document. I am also in receipt of guidelines from your office regarding the regulations for 
delegation presentation to the Committec I understand that the protocol requires that | suzmit a 
brief outline as to the presentation for your approval. 


Essentially, my concems are outlined in my letter and I believe this would be an appropriate letter 
for the Committee to renew My presentation would include a review of : 
1) My proposal and hypothesis regarding the move of the Program 


2) A bref review of the importance of the understanding of an audiograra 

ay) A brief review of acoustic sound transmission. 

4) Some supporting documents from the chnical ltterature which documents success in 
Hearing Impaired Programs, 

S) The objective evidence obtained thus far 

6) A brief examination of the international standards set down by the American Au~ ological 
Association and Health and Welfare Canada. 

7) A bnef review of my attempt to solve the problem thus far 

8) In conclusion, options for consideration for the Committee and Board 


Trusting this is the information you require and that it 1s satisfactory 


Sincerely, 


WL 


Kathleen J /Walker. MD., FRCP(C) 


cnacl 
MKIWym 
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Ms Marguerite Botting 
Superntendant of Special Services 
Hamilton Wentworth Schoo! Board 


Dear Ms Botting: 


Thank you for taking the time to discuss with me my concerns regarding the Hearing Ir-paired 
Program last week It seems we are having some difficulty connecting, and snortly } an on 
holidays so I thought that T would reiterate some of my concerns for you in writing regarding the 
Hearing Impaired Program 


As you know, I raised my concerns to Mr. Eric Hipkiss and the respective schools An 
a) assessment of the environments was done by a representative from Phonic Ear. | under=ian you 
are in possession of that report 


While | understand the board is in a difficult position and must offer one program in the <ustrict, I 
hope that you appreciate my concerns regarding the choice of locations. | realize there ¢-e many 
factors which go into a decision where a program will be located, however, for the Hear ng 
Impaired Program no doubt the most important variable would be the acoustical environinent, and 
the ability of the children who are in the program to hear their teacher As you know at east 45% 
of time in primary grades is devoted to listening I also appreciate that for many years the 
Hearing Impaired Program has been present at Queensdale Public School. No doubt a positive 
and supportive environment is offered at Queensdale, but I would also offer you the sugrestion 
that this could be equally comparable at Pleasant Valley, where there is a well establishe: 

program 


More specifically, my issues concerning the acoustical environments are summarized in the letter 
from the consultant at Phonic Ear. I draw your attention to the second paragraph, which clearly 
indicates that Pleasant Valley no doubt has the feeling of a much quieter environment. I think this 
IS a very significant comment said for a very logical reason. First ofvall, clearly there is a 
difference in the noise level, and a decibel difference between classrooms As you wil see from 
the report there is at Icast a 4 to 5 DB difference pet classroom. For any hearing, impairec child 
this clearly is a very significant hearing difference This can make the difference detweer hearing 
speech or not heanng sounds at all, particularly im the high frequencies 
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You will note from her data that the average measurements at Pleasant Valley were 57 to 34dB’s 
versus 57 to 58 dB’s at Queendale per classroom, you will also note that at Pleasant Walley an 
unusual circumstance was present the day that the testing was done. in that noisy ventilation fans 
were working, which generated a noise level of 63 dB clearly not the norm. if these values are 
averaged into the overall rating, again this would skew the results so that the difference: appears 
less, (1e. Pleasant Valley only 4-5 dB better), and if left out clearly Pleasant Valley wo. d again 
have a even more favorable acoustical environment than it already is. 


Another very important factor, which needs to be considered is the reverberation index. or the 
reverberation time, You will note that Karen comments that “Pleasant Valley has the appearance 
of quieter environment.” Clearly this is because the reverberation time is very differen: in both 
schools. You will note that from her documentation attached that reverberation time can be 
calculated from a very sophisticated formula, which depends on cubic room volume anc 
coefficient factors of materials used. This can actually be measured but requires a sophisticated 
technology. If one examines the formula, it is quite clear that plugging Pleasant Valley 5 vanables 
into this formula would produce an even more favorable reverberation result tian those at 
Queensdale. The formula depends on cubicle volume of the room (clearly Queensdale has ¢ 
larger cubic volume per room) and also a factor calculated depending on the materials sed in the 
rooms. You will also note that Karen comments that “Pleasant Valley has a favorable € 
environment that has drop acoustic tiles.” There are also other favorable components wach no 
doubt would effect the reverberation time, and thus Pleasant Valley is once again a superior 
environment 


In summary despite the fact that the decibel level is 4 to 5 difference per school, clearly ivhen one 
factors in the effect of the reverberation time in terms of how sound and speech are perccived, no 
doubt the environment at Queensdale would produce a more muffled and poorer quality *o speech 
perception. This is again well documented in the literature and is also referred to in the wirticle 
supplied with the testing 


I hope you understand some of my concerns, and as a result of them will reevaluate the wisdom of 
the decision to transfer the Program to the Queensdale area Again, no doubt the school doard 1s 
in a very difficult position which I appreciate with limited resources, however, | think ths issue 
here is that the decision which needs to be made is one which is in the best interest of the 
consumers of the system, and that is the children. When presented with a choice in whic. 1 one 
option is Clearly better than the other | find it very difficult to accept an option, in which <n 
environment 1s less favorable and will adversely affect hearing impaired children, As you Know I 
explained I have no personal interest in this decision as this decision does not affect my Gvild, who 
as you know is profoundly deaf Rather I feel a important obligation as both a physician, an 
advocate, and as a member of the Hamilton Wentworth District Speech and Language F'-esc)io0! 
Program to raise the issue to the board. 
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Unfortunately, this suramer will quickly pass and | feel that it is important thar some 
communication be established in order to sort this problem out. I will be on holidays + the near 
future for several weeks, however, would welcome a call from you at any time and am cerlainly 
looking forward to your feedback regarding the decision. | am hopeful that  satisfact orily 
solution can be reached so that the children are not adversely disadvantaged I have soken to 
several experts in the field and advocates who are quite interested in the outcome of our dialogue. 


If I can be of any assistance in terms of discussing this I would be most pleased to offer my 
expenence and expertise. 


Sincerely, 


KM. 


Kathleen J. Walker, MD 
Assistant Clinical Professor 
Department of F amily Medicine 
McMaster University 


KIW/kf 


cc. Mr. Ken Bain, Superintendant 
Ms. Nancy Harper, Special Services 
Ms. Knis Riis, Pleasant Valley Public School 
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* May be difficult for some profoundly hearing impaired perscns € 
** Ability to detect frequencies to 1000 Hz. beneficial 


INDIVIDUAL VARIATIONS IN AUDITORY ABILITIES WILL OGCUR FROM CHILE TO CHILE 
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June 21, 1999 


onbdull Road 
Dundas, Ontario 
LSH 3W6 


Dear Ms. Kris Rils, 


AS per our discussion | am writing this document to report on my measurements and minor 
observations when doing some nolse level testing at Pleasant Valley and Queensdale 
Schools. | would like to reiterate, ance agaln, that thls Is not my area of experts, 


My Initial observations would definitely Indicate that Pleasant Valley hac the “féaling" of a 
much quieter environment. However. when nolse levels were maasured, there was only 
: on average of 4db difference between the classes and school. Since the hearing Irnpalred 
9) children will not be confined to one room but Instead, Integrated to a number of rocns, ga 
too were the tests. 


In Queensdale the following roams were observed / measured: room &, 10 & 11. I 
Pleasant Valley: Mrs. Foot and Mrs. Riis room on the maln floor, Mrs. Bagwell cownstalrs 
and room 5 upstalrs. 


All measurements done within the schools were done with the A weighiad scale 


Measurements at Pleasant Valley while occupled were in the 52 - 54db range |i all classes 
throughout a variety of locations In the classroom. 


Measurements at Queensdale while occupied were In the 57 - 68db range. Roum 8 was” 
not occupled when | was there and unoccupied values were not recorded, as thay were 
very !ow at both schools. 


3 Med to have higher ceilings In the classrooms which may 
3 ome of the extreme heat that was being experlenced tire day | 
was thére (Friday, June 11). For héat relief, Queensdale rellad moze on open windows, 
Pleasant Valley relied morejon ventilating fans. These fans and open wi-idows 
would prebably contribute to unusual conditions. 


Pleasant Valley had 2 classrooms room 10 and room § that had nc!sy ventilation / rad 
a) Units that generated approximately 63db of localized nolse. 
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The only measurement | was able to perform was a nolse lovel measurement. do not — 
have the technology y for reverberation measurements. | am supplying here a chart and 
Study that discusses the Impact of reverberation on learning. Positive scoustic<! ; 
modifications may reduce reverberation and result in a better acoustical environment. 
Positive changes Include things such as carpet, curtalns and drop acaustic cei ng ties. 
Acoustic tiles glued to the ceiling are only half as efficiant as drop celling tiles on absorbing 
sound as are windows compared to wooden walls. From my observation all cl:issro0ms in 
Pleasant Valley had carpeting and drop acoustical tiles. Queanecale had carpeting in the 
classrooms, glued acoustic tiles and room 8 had curtains. Room 10 and 11 hac araa 
carpets and room 11 had wooden walls. . 


In addition to the measured criterla, | feel it is important to nole the unmeasurerible factors 
that will influence the children's learning. Certainly social programs anc interaction 
influence self-esteem and learning. Teaching styles also influence learning. 


Of course, coming from a company that manufactures FM equipment, | was very pleased 

to see the equipment integration. A couple of equipment observations that may! also assist eo 
In providing better teacher and peer (nput would be through the use of 2 boom ricrophone 
Instead of a clip-on mic and use of a pass-around mic. ; 


The boom mic provides a clearer input of the teacher's voice while: minimizing cass nolse, — 
clothing and Jewelry noise. i 


A pass around microphone provides the hearing impaired student with peer tnp: uit tind ae 
answers that they are probably missing during discussions. This microphone is best used 
In small group settings. . , ect: 


Since this is not my expertise, | find It difficult to draw any conclusions but hope thai! the 
Information included her may assist in an informed decision, Other persons thil may be of 
benefit to contact are: : 


Carolyn Edwards : Caro! Flexer x 
Auditory Management Services Toronto University of “Akron Ohlo 

(416) 769-6223 8 (330) 972-8147 

Both are consulting educational audiologists. 

A sound acoustician or consultant may be contacted as well. 

Pragram development and interaction with the program of teachers for the heating =. ~ ©e 


impaired within your school board as well as Ilalson with your provincial school t:antact, 
Pat Parrot at E.C. Durry is critical (905) 878-2852 ext, 274. 
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Piease feel free to contact me with any further questions directly at 1-800-263.- A709 
extension 229. : 


Sincerely, 


Karen Stefanishyn 
National Marketing Manager 
PHONIC EAR 


ce: Dr. Walker — -’ 
@ Fax: (905) 675-0779 
i cc: Ann Cliff — 
Queensdale Elementary 
cc: Pat Parrott - 
&.C. Drury Schoo! 


Encl. 
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Principles of Classroom Acoustics: Reverberation 


Gary W. Siebein, M.Arch. 
Department of Architecture 
University of Florida 
Carl C. Crandell, Ph.D. 
Department of Communication Processes and Disorders/ 
Institute for the Advanced Study of Communication Processes 
University af Florida 
Martin J, Gold, M.Arch, 
Department of Architecture 
University of Florida 


The present tutorial examines the acoustical phenomena of reycrbcratton. Specifically, the following arcas are adclressed: (1) co njw- 
nents of sounds in classrooms; (2) cffects af reverberation on the spcech-percephion ebility of children with siormal hearing sud 
senorincural hearing loss; (3) subjective quality cllvcts of reverberation on music and specuh; (4) acoustical propurties of building nyp- 
terlals; (5) various procedures for the caluclaton of reverberation time; (6) recommended criteria for reverberation Hime in clarxro >: 18; 


(7) genoral and specific procedurcs for reducing reverberation tn the educational setting; £! 


response procedures i) claxsrooms. 


Uditor’s Note: Audiologists employed in the educational seuing 
are often responsible for the acousricul measurement and/or 
modification of classrooms. Unfortunately, audiologists often re- 
ceive limited classroom instruction or clinical practicum regard- 
ing these areas within their academic programs (Crandell, 
Smaldino, & Flexer, 1998). With this consideration in mind, the 
present discussion is the first lia series of manuycripts detatling 
acoustical variables in the educatlonal setting. Specifically. the 
present tutorial will address the definition, measurement, and re- 
duction of reverberation. Upcoming tutorials will examine such 
fople arcas as background nolse, speaker-listencr distance, ob- 
jective speech- perception measures, and loudspeaker placement 
for saund field I'M amplification sysienis, 


COMPONENTS OF SOUNDS IN CLASSROOMS 


Sounds heard In classrooms have several distinct components 
thal are related to the design of the room. These components of 
sound are the direct sound, carly sound reflections, late sound re- 
flections or reverberant sound, and background noise. These 
components are discussed betow and illustrated in Figure 1. 

The direct sound is that sound which travels from the reacher 
to a child without striking any of the furnishings or surfaces in 
the room, The direct sound usvally travels the shorteat path be- 
tween the speaker and the listener. Thus. if is the first sound (o ar- 


Reprint Requests: Carl C. Crandell, Ph.D. 46) Dauer Hall, 
University of Flonda, Gainesville, FL 32611, 


4%) acoustics! defecis; end (9) using imu @ 


UE ty) Dm 


Dimnecy sOvRD 


fe CaRcY susp MAPLETON ce 


P aioe ral SO oD Crilimoy 


iy 


Bei.KGAOUND NO/SE 


$oeno Lor, ™ Der ots 


Tuse i sulatca@npe 


Figure 1. Components of sounc (lirect sound, carly refoet 9 5, 
reverberation, pid backgreand neice) In a ¢lassmony, 


rive at the Itateners' ears, The strength of (ie dircol sound ¢3- 
creases with distance from the sound source lnccause the aval yiic 
energy {s sprcading over a larger arca, or diyurging, ae il ae 4, 
In a free field, there’ in a G-deeibe! (dB) decease in sound prea- 
sure level (SPL) wilh every doubling of distr nce :rom the scutd 
source. This phenormenon occurs because of Ihe geometric di ve r- 
gence of sound fron) the source and con be estimated by vsing (ys 
Inverse square law. Sound decay in accorduice with the inv 2 @ 
squure law only occurs in free held cnviront) ep ax there ar sso 

surtaccs (0 reflect sound and reinforce that souind wave. The ) .9 w 
of the First Wayefront, (often called thy. Hlaas Wffee 5: 
Precedence Effect) slates that one’s perception of die locutio ) of 
a sound source is uguully determined by the Jirechion of the “iy st 
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Sound that reaches the listener's ears. Therefore, in most clogs- 
rooms, students will acoustically orient themselves to the lova- 
tion of the teacher through the direction of the direct sound, 

Reficcted sounds are those sound Waves that are reflected 
from one or more of the raam surfaces ax they propagate from 
the speaker to the listener, Grenorally, all reflected sounds were 
cansidered as reverberation (discussed below). However, re- 
Search over the past 50 years has indicated that if sound reflec- 
tions arrive at g listener within very short time periods after the 
arrival of the direct sound, they ure combined with the direct 
sound and increase the perccived loudneys of the sound (Bradley, 
198G: Lachner & Burger, 1964; Thiele, 1953). This increase in 
loudness may actally improve specch perception (Nabelek & 
Nabelek, 1994). For adults with normal hearing, reflections ar- 
riving within approximarely SQ milliseconds (ms) are usually 
considered carly sound reflections and tend to be undistin- 
guishable from the direct sound. Mt xhould be noted, however, 
thay severn) studies with music and running segments of speech 
indicate that reflections arriving ut even longer time perlods may 
sul] generate increased loudness. In a typical classroom, most of 
the Arst order reflecttons, or carly relectiong that strike juste 
one rom surface on their path from speaker to Jistener, arrive 
within this 50 ms dime period, 

Reverbcrant sound energy consixts of the sound waves that 
sirike multiple room kurfaces as they move from speaker fo Jis- 
tency. AX sound waves strike multiple mam surfaces they are 

) generally decreased in lotdness due 10 the increased path Jength 
they travel as well as the partial absorption that occurs at each 
collision (reflection) with the room Surfaces, Reverberation 
refers lo the prolonged presence of saund i a room duc to the re- 
peated reNectlons from the boundaries of thar space, Some re- 
verheration 1s necessary «© reinlorec the direct sound and to 
enrich the quality of the sound. Pxcecsive reverberntion, how- 
ever, can lead to exorbitant loudness in tie room, reduce speech 
perception, and/or cause echocx, 

Background noise is the ambient noise in (he classroom that 
will mask speach sounds, Particubirly low intensity consonant 
sounds, Background noise can emanate from a number of Kpc- 
cific sources in classrooms. These sources Include the following: 
1. Children talking, playing, laughing, cte., within the cluss- 

reom. 

2. Compurers, fixh inks, birds, slide Projectors, etc, used in the 
classroom. 


ve ] 


Air-canditioning equipment: This noise cycles on and off, It 

may actually come from the ducts that xerve the clasrroom it- 

self or i may come from equipment located in mezzanincr 
above the classroam or outside the classmoom windows, 

4. Intruding nolse from within the schaol euch ax hallways, play- 
frounds or adjacent classrooms. Thiv j< usually the nolse of 
children talking, playing, laughing. ere. 

5, Intruding noise from outside the school including transporta- 
on notse such as planes Nyinx overhead, traffic on noarby 

© highways, garbage tricks, ete., und noise from natural cyents 
such as thunderstorms and rain. 

6. Jntruding noise from service, maintenance and construction 

activities an the school site ar on nearby sitex. 
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When evulsuiing background noise levels In a poor 1. ft Is jam 
portant to consider the tomlity of the sure! environme ti. Por ex- 
ample. it does not make xense to Ccsign the since ny idoning 
xyslem of the room to be oxceptlonally cuiet if a water :o er or 4 
fish tank ar a vefrigerotor in the rem w:l] produce higher wyels of 
NOIKC On a More OF fess continual basis Ancther mmport in item to 
consider Is the quality of the cotal er ‘ronment for }-2 ning of 
which acoustics is only one part. This \iteresting and c 44 longing 
fapte will be dealt within more detail in SUKEQUENL pi fp tc, 


FEPFECTS OF RRVBRBERATION ON 3SPL2CH PERCE TION 


It is well dooumented that excessive leverberation cin dolete- 
riously affect speech perception (kee Wubelk & Nabe le ‘. 1994 
for a review), Reverbderation compre niges speech yey septian 
through the masking of direct and early reflected ener g) by re- 
verberunt energy (Bolt & McDonalc 1969. Kurtovc 1975. 
Lochner & Buryer, 1964; Mubelek & Mekett, 1974011). Stated 
otherwise, the reverberant speech enzipy reaches th: intencr 
after the direct sound, and overlaps wiih that direct sp ual, re- 
sulling in a “smearing” or masking of speech, Figure 7 presents 
2% spectrograph of the phruse “the beet wguin” in a reve ‘berant 


REQVENCY (ith } 


Figure 2. A spectrograph of the phrase ithe bect again, i: a re- 
verberant and non-severberan! conditior Figure used vita per- 
mixxion from Nabclck, A. & Nabelek, 1. (1904). Room rc: ustics 
and speech percepilon. In J. icatz (Pd, Mancdbook of c inical 
audiology (3nl ec}. Baltimore: Willlame & Wilkins, 


(Reverberation Time (RT) « 1,2 56CON 25) and non=rey oricrant 
(RT = 0.0 seconds) livtening en vironmet:, In this figure, 1) 18 Cin 
milliseconds) ix presxenied on the abseisiia, white frequi cy Gn 
kilohertz) is shown on the ordinate, AmpJitucic, or inte \< ty, of 
the speech sample is indicated by the rela ve Clensily ar ¢ ar cnexs 
of the Pultern, Ax can be seen from thy) firure, reverlé ation 
causes a prolongation, or “spread”, of the spectral energ of the 
vowel sounds, which tends to mask suceceding co is nant 
phonemes, particularly those consonants ‘1 Word final pc ai ions. 
It is reasonuble to expect thal (he maskin cilect for rey ey Jer 
tion would be greater for vowels than fer consanante ax yi welx 
exhibit greater overnll power and are co" Jonger duration than 
cansonants. Note chat in Figure 1, the Tevierberant sopnd ey ergy 
of the /V/ phoneme In the Worl “beet” has extended over ih en- 
ergy of the final /t/ consonant making pe-veplion of that or: nse- 
nant (and consequently the entite word) raore diMeoult. 
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Prior to concluding this section, it is important co note that re- 
verberation docs not accur in isolation. In the classroom neiung, 
reverberation combines rynergistically with background nyisc to 
affect speech perception (Crandell & Bes, 1986; Crim, 1974; 
Finitzo-Hicber & Tillman, 1978; Nobelek & Pickett, 1974a,b). 
Stated differently, the combynation of reverberation and noise 
affects specch perception to n greater degree than the additive 
cffecta of both acoustical phonomena. The synergistic Interaction 
of noise and reverberation will be discussed Jy) greater detail in 
an upcoming tutorial. 


REVERBRRATION AND SUBJECTIVE QUALITY 


In addition to speech perecption, reverberation affects the sub- 
jective quality of sounds perceived by listenarx, For example, the 
xubjective quality of music has been shown (o improve by the 
addition of reverberation. Formulae to derive optimum reverber- 
ation limes, as u function of different room values and various 
forms of music, have been developed for theaters and ayditori- 
ums (Barron, 1993; VMorris, 1991; Knodsen & Harris: 1978). 
Often, these formulac suggest reverberation times of up to 2 or 3 
seconds to add “liveness” or “coloration” to maxic, The effeots 
of reverberation on speech quulity, however, tends to not be as 
well recognized. Hass (1972) indicared that early reactions and 
some reverberation cnhances the quality of speech, causing an 
Increaxc in loudness, “tiveliness’, and “growth in body" 
Overall, it appears that while small amounts of reverberation in- 
creuse the subjective quality of speech, excexsive reverbcration 
causes specch to sound muffled and less clear. 


ACOUSTICAL PROPERTIES OF BUILDING MATERIALS 


The shape. volume, and selection of finigh materials in 4 class- 
room determine to a large extent the strength of the direct sound 
and the balance of early reficctce! sounds to reverberant rounds 
necessary for good listening conditions. When 4 sound wave 
strikes a rolid boundary, essentially three things happen to it: a 
portion of the sound energy is reflected: n portion of the sound cn- 
ergy is transmitted through the mutcrial; and a partion of the 
sound cnerpy is absorbed, The Sound absorption coemclent (a) 
is the amount of sound energy thal ix absorbed divided by the 
total incident sound energy. The a will vary for different muterj- 
als at different frequencies. A reverberation test ix often used to 
determine the @ of building materials. To access the o of building 
materials, reverberation time is first measured In a fest room bullt 
of coneretc Wullx and ccilings. A sumple of material ig then placed 
in the room. The a of the material {s proportional to the decrense 
In reverberation lime in the text chamber with and without the ma- 
teria) prexent, The absorption coefficient represents the average 
amount of sound absorbed cach time a sound wave strikes the sur- 
face of the material. Por example, a material with a a of 0.50 
would absorb 50% of the sound energy. With i fifty percent re- 


duction in sound cnergy, the reflected sound would be 3 dB Jexx. 


than the incident sound, Sound reflective materials are usually 
heavy, massive materials guch ax concrete, masonry, heavy plas- 
fer and wood, ‘Their sound absorption coefficient 1s less than 0.20. 
Sound absorbent materials are materials inal absorb sound. 
Their absorption coefficients are greater than 0.20, 
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There are three buxic types of absorbont materials: pert us ab- 
rorbers, panel ahsorhers and cavity absorbers. Porows snd ab- 
sorbing muterials are usually fiberglass or uthcr loose n-aterial 
such as acoustical ceiling tes, carpets, “ apea, porous a :0 istical 
insulation (like thermal insulation, bur derizer) nnd a-:o 18tical 
wall panels. An additional way of looking at the abrorpt ot char- 
acteristics of imiferiass is the Notre Reduction Cos! ictent 
(NRC). The NRC of a material is the average of the giv id ab- 
sorption coefficicnts in the 240 Hz, $00 |4z, 1000 Hz, en: 2000 
Hz octave bande. The NRC ix an indication o! how muc!) 1: xiddle 
and high frequency sound will be absorbed by a materi; |, 

Typical xound absorption coefficlents for building ra erints 
are prescnted in Table 3. 


Table 3. Sound sbsorption coefficien:: far varioux fyras of 
ncoustica) rrearments and /or building rm iterials. 
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In general, the amount! of scund absorplion jg depende it :n: 
1, The thickness of the material: Inore sing the thicknis; of a 

materia) will absorb more sound, part rularly in the love - free 

quencics. 
2. How the materja) ly mounted; The Alisorplion cocffirie wt of 
materials, particularly in the lower frequencies, can be im oz sved 
by mounting material on furring strips, 11 way from a ogi) wall, 
with an wr spree between the acoustical pane! ef the wa Pp 
The porusity of the materJal: Porous sound absorbi ig ma 
tetialk generally have high absorption vacficients in the nid- 
dle and high frequencies. For examply, a)” thick neo 4s {ioul 
woll pone) or acoustizal eciling tile re iy have a of (.9) or 
more in octave bands of 1000 Hz or asave, These mite ‘ints 
will usually have very lon absorptizn ecefficicnta in the 
lower frequencies, 
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Uses of Absorbent Material 


Sound absorbent materials in the classimmom can be ussc for 
several reasons, First, to lower the reverb: rant energy lev =i iy 
room and reduce the ambient nolse levels, Roy example, ay € 
crease in sbsorption of 10 timer the ori zinal amount wll de 
Crease the noise bevel in (he reverberant f eld by 10 dectb =). In 
most actual rooms the ize of typical clasirogrr 5, & Feduct.oi of 
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reverbeyant noise will usyally be between 3 - & dB. Sccond, to 
prevent acoustical defects, Acoustical defects will be discuxxcd 
Jatct in this manuscript. Third, to provido variable absorption in 
multiple use spaces. When 1 room is to be used for (wa conflict- 
ing acoustical tasks, some “variability” jn the acoustical quality 
of the room can be provided. A sipnificant aren of absorption 
must usually be added to a room for people to perceive a differ- 
ence in the acoustics of that environment. Generally, achicving 
an average greater than or equal to 0.20, or a neise reduction of 
5 dB or more, would be xalixiactory for many listeners. 

Whils one purpose of sound absorption is to rediice excessive 
reverberation, i should be noted thal sound absurbing maicrial 
also reduces Sound reflections that could contribute to the level 
of the direct sound. The addition of too much sound absorbing 
materials can actually reduce the loudness of speoch (and possi- 
bly the signal-to-noize ratio (SNR) af speech) at various loca- 
lions in a room, Therefore, during the placement of this material, 
ix criticul Lo provide sound reficcting xurfuces neur Ue sound 
source 10 reinforce the direct sound and to increase loudiess in 
areas away from the source, Placement of absorptive muteriuly in 
a classroom will be discussed later in this manuxcript. 


CALCULATION OF REVERBERATION TIME 


Roverbcration Time (RT) Ix cdcfined ux the ime (in seconds) 
kes for the nqund from a source to decreae in level by 60 
hctbels after the source hus stopped (RT). A decrease of 60 dB 
represents a reduction of 1/1,000,000 of the original intensily of 
the sound. Reverberation time is a means of quantifying the per- 
Sistence of sound in spaces - what is perceived as reverberancc. 
The tine period RT6O represeniy the duralion of time for n relu- 
lively loud sound to deeroase to the threshold of hearing in a 
quicl space. Reverbcration time can be ostimated using the for 
mulac below or measured via compuler $ofVhardware. A com- 
mon formula to calculate reverberation time wus suggested by 
Sabine (1964): 


Ty = 0.0499 
tsa 


where Thy = reverberation time in xcconds: 0.049 is 9 constant 
(use 0.161 iFrpom volume is stated in meterx); V < room volume 
in cubic fect, and LSa & the sum of the surface areas of the var- 
ious materials in the room multiplied by their rospective absorp- 
tion cofficients at a piven frequcncy. The render is referred to 
Egan (1987) tor a derailed cxumple of 1 reverberation time cal- 
culation with this formula, If ane reviews the variables in the re- 
verberalion time formula described above, there are {wo basic 
factors that affect the reverberation time in « room. Tho first is 
the room volume. The larger the room volume, the longer the re- 
verberation time will be. The second variable is the amount of 
sound absorption in the room. The greater the arca of such mn- 
&, the shorter the reverborution Une. 
) inc’s formula for calculation of reverberation time 1s based 
on two gcncral assumptions. First, thal (he room is of relauvely 
normal praportion. Second, that all absorbent surfaces within the 
room are oqually distributed, thus providing a diffuse reverberant 
sound field. A diffuse reverberant sound ficld suggests that there 


¢ 


Principles of Classroom Acoustics: Reverberatlon/Stelsein, Crandell, 3: [d 
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should he minimal variation in reverberation t:me ax # function of 
location in the mom (Knudsen & Harris, 1974), In smater ro omni, 
much ux classimoms, (his latter ussumption |s ln frequentty mst 
Claxarooms usualty have Jargo arcs of sours! absorbing suri ac 2s 
in only onc or two planes (ceiling and/or fipr), Consegue nt yy. 
classrooms are commonly not diffuse reverberunt {iclds 8s aca ds | 
col matorials are often not unilortnly distributed, Therefor ;, in 
classrooms, revorberulion time may vary significantly ux a Cur2 
tion of focation in the ronm. i hay beer domognstrated th ac 
Sabine's formule typically underestimates reverberation ine 7 
smal] rooms, such ax Classrooms (KMastcn, 1900), 

Fitzruy (1959) developed one reverberatlon dane formula ttat 
moy be more appropriate for classroomx. Filxray reasoned th it 
there arc three main axis of reflections in spices that could |e 1 
crate muldple reflecuions or reverberation, |'s062 main axis | - 
Clude; floor to ceiling, xide wall to side wall, und cad wall to o: dl 
wall, This method produces culeu!nted values very’ clone to thay ec 
Measured in roams “With carpeted flogra ail sound absorl cil 
ceilings when othor surfaces (walls) are highly sound reflect v = 
Reverberation timc, vin this procedure oan br: calculated via (le 
following formula: 


RT wm = (U.049V / 8?) [(2(XY)fay,,) + (2(XZ)Ia,,) + (2(YZ)/o ,,. 
Where $ = surface arca of the room in kguire feet: X = rear 
length, ¥Y = room width, a= absorpuion corfficient; and!" = 
room height. Please see Egan (19'57) for a du-alled example iif c 
reverboration time calculation wit this fornula 

The Nocris-Eyring equation is another metiiod for cxlimat 1 ; 
reverbe) ation time in claxsroom scltrings. This furmula was de 
velopod for estimating the reverbers.lion time jn rooms with lnvy: 
amounts OF absorption based an an averape xLitistizal absorp ¢ 
coefficient for the whole caclosure and can be used to extim Bt 
the SPL al different distunces in a room, The Norrig-Ryring { or. 
mola is as follows: 


1,21, + LO fog ((Q / inD)4(4/)1,)) 4.10 


where L, = sound pressure level in decibels; |. =: squad porra: 
Jevel in watts: Q = the directivity of the source (= omnidir “c 
ional, 2 = hemispherical); D = distance fron the. source (0 nt 
receiver; and R # room constant in Sabines of absorption (Xs x) 
For an example of the Norris-Eyring formuly, please sec Fy au 
(1987). ; 

In addition to calculated procedures, the re rerberation thee ’ 
n classroom can also bo meaxurcd via seve-al conmerciy 1; 
available computer programs, A Hs of compitnies that prods cx 
such Instrumontation can be found in Crande}), Smiuldino, & 
Flexer (1995). There arc hosically two technologtz« that are j: 
use today, One is the impulxe response methos! @ iriore recent ¢e- 
velopment thal incorpyrales Hewer inicthods oO! -ignal processir rn 
This techniguo is discussed in detnil below. Tie other more { &- 
ditional method is bused on measuring the xornd decay fron + 
sicady state condition. In this case, & broad \sand sound BOUL oe 
(typically pink noise) is pluycd at high sound l:velx in the roo n. 
Once the sound level has built up to a steady .evel al a reecis oy 
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The Hamilton-Wentworth District School Board 
Instructional Services 


SUPERVISED ALTERNATIVE LEARNING FOR EXCUSED PUPILS (SALEP) 
YEAR END REPORT 1998 — 1999 


Under the authority of the Education Act and Regulation 308, the Hamilton-Wentworth District School Board has established a 


Committee to consider applications by parents of fourteen and fifteen year old students for a SALEP program as an alternative to 


r 


‘ompulsory schooling. The alternative program could consist of work, work skills, life skills, alternative learning experiences, 


volunteer work and/or any other activity considered to be “directed towards the pupil’s needs and interests”. 


The whole Committee meets three times a year to conduct business meetings. The Committee is divided in half to have subcommittee 
meetings or “hearings” — each meets monthly to consider up to 6 candidates. The social workers present the initial information at the 
hearing at which time the parents, child and home school principal attend. If the Committee agrees with the request, a document of 
agreement is signed. The program is regularly monitored until the student turns 16 or returns to formal school. We are extremely 
fortunate to have a SALEP Centre which manages most of our students and which provides a range of programming and support to 
our students. 


There have been many highlights and accomplishments this year which include: 


¢ 
¢ 
¢ 


¢ 


successful amalgamation of two boards’ practices, procedures and reports; 

management of 120 applications through 23 committee meetings; 

expansion of the SALEP Centre through a grant from Human Resources Development Canada which was implemented in January 
1999. The grant of $150,000 allowed us to hire 2 job coaches/SALEP counsellors to provide employment skills and work 
experience opportunities and to purchase high quality computers and software to further support these students’ learning 
experiences. The partnership was to run to the end of June; however we have just been informed that the grant will be extended 
for the 99-00 school year; 

given the number of exceptional pupils and ISA claim students we were working with this year at the Centre, the administration 
recognized and supported the need for additional staffing in the SALEP Centre in the future; 

given the number of credits being worked on by the students, additional teacher support will be allocated in the second semester 
of the upcoming school year; 

the issue of transportation was clarified with transportation being provided as required; however there are still some strategic 
difficulties given the nature of programming for SALEP students; 

the Alter Ed review is underway and this will help to clarify the options and programming available to ‘at risk’ students in the 
system. SALEP staff is participating in the process; 

of the 118 students under SALEP over 204 credits have been granted, 6 students are working full time, 45 students had successful 
work experience placements, 12 students had successful day-in-the-life work experiences, more than 50 students had learning 
experiences through field trips or tours, and more than 80 students attended sessions on work skills and life skills; and 

most students are returning to the SALEP Centre, going back to school or have plans to work. 


We would like to express our appreciation to a number of people for their work this year: 


> 


the SALEP Committee members who gave of their time to meaningfully consider the best interests of students with great needs 
including the community representatives who gave of their time and expertise; in particular we thank Sandra Notarianni who is 
leaving the Committee after many years of service to SALEP; 

the social workers for their insightful reports and for helping to find alternatives for the students; 

to the SALEP Centre staff who, through their work, show caring, dedication, and professionalism — their connection with the 
students makes a remarkable difference. Through Tim Kaye we were able to make the contact for the grant application; and 

to Sheila Schefsky and Human Resources Development Canada for partnering with us and realizing that these students require 
“special” and “extra” support to reach their potential; by providing us with a grant they have allowed us the possibility of trying to 
meet the challenge of providing more. 


For further information, the reader can refer to the following: 


APPENDIX I = SALEP STRUCTURE 

APPENDIX II - SALEP STATISTICS OVERVIEW 
APPENDIX III - SALEP CENTRE REPORT 

APPENDIX IV - SALEP COMMITTEE MEETINGS 1999-2000 


This report is respectfully submitted 


Holts Metter, 


Joe Rogers Malcolm Powell Marguerite Botting 
Chairman, SALEP Committee Secretary to the SALEP Committee Superintendent 

Supervisor: Social Work Services Instructional Services Department 
MP/gd 


pl 


b-o APPENDIX I 


rs) SALEP Structure 


Committee 


Joseph Rogers 
Judith Bishop 
Heather Bullock 
Lillian Orban 
Marguerite Botting 
Elizabeth Bond 
Ken Waters 

Chris Cutler 

Kim Gibson-Chalmers 
Sandra Notarianni 
Ted Ridley 
Elizabeth Szkodiak 
Fiona Weir 
Malcolm Powell 
Chit Teodoro 
Kelsey Crawford 


Trustee and Committee Chair 

Trustee 

Trustee 

Trustee 

Superintendent of Instructional Services, Head Supervisor Officer 
Superintendent of Education 

Superintendent of Education 

Community Representative - YMCA 

Community Representative - John Howard Society 
Community Representative 

Community Representative - HHSC — Child & Family Centre 
Community Representative - ACCP 

Community Representative - Youth Employment Centre 
Secretary to the Committee/ Supervisor, Social Work Services 
Recording Secretary 

Recording Secretary 


School Liaison and Initial Presenters: All Social Work Staff 


SALEP Centre Staffing: 


Mark Felvus: Job Coach/SALEP Counsellor HRDC Grant 
Lori Fothergill: Job Coach/SALEP Counsellor HRDC Grant 
Tim Kaye: Social Worker 

Warren Trimble: Teacher 


Central Committee Meetings: 3 


Sub Committee Hearings 
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SALEP Statistics 


Total Applications: 120 6 
Total Approved: 118 
Total Re-heard: 3 
Candidate Data: By Age 14 Yrs. = 10 (Sm&5f) 
15 yrs. = 108 (S8m & 50f) 
By Sex: M = 63 
F = 55 
By Panel: S = 100 
E = 18 


SUMMARY PROGRAM INFORMATION: 


SALEP CENTRE = 106 — All working on academics 
All doing some life skills and/or work skills 


SUPER AlterEd = 6- All doing academics and some Social/Life Skills 


Others monitored by social worker = 6 1 at Phoenix 
4 work experience 


1 work r 
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SALEP CENTRE REPORT 


This report outlines the activities of the SALEP Centre with regard to providing services for the students 
and their families. It should be stated that the Centre is an alternative education facility. Not all 
students who go through the SALEP committee hearings attend the Centre. 


Amalgamation brought changes to the program. Tim and Warren would like to thank last year's (97/98) 
administrative team. Dr. Elizabeth Bond and Kathie Hibbins, with their guidance and support, the 
program developed in a way they can be proud of. 


The administration change this year has brought a new focus to the program. We would like to 
acknowledge Marguerite Botting and Malcolm Powell for their support to the Centre. We would like to 
thank Dorothy Anderson for her ongoing administrative help. 


The Centre began the 1998-99 year with one full-time teacher and a full-time social worker. which is 
unique to the boards' distribution of these professionals’ services. With the help of Human Resources 
Development Canada, a grant was secured that allowed for expansion of the Centre. This change 
allowed the Centre to access the services of two full time Job Coach Counsellors. 


The social worker's services range from consultations to direct counselling. As well as working with the 
student and their families, Tim Kaye also performs the administrative duties to facilitate the ongoing 
operations of the Centre. Warren Trimble provides remedial academic course support as well as many 
of the grades nine and ten curriculum courses. Mark Felvus and Lori Fothergill were hired and began 
January 1999 as job counsellors. Their positions consisted of a variety of activities from finding and 
filling work experience sites to working with students within the classroom setting. 


The Centre went from servicing about 60 students last school year to working with over 100 this year. 
Through the grant we received $150,000.00. This was very helpful, as the Centre had been out of the 
educational purchasing loop. This means it had not received computers when other programs had, and 
no texts had been allocated. The funding allowed for professional support as well as seven computers. 
The computers were received after a period of great difficulty. Since acquiring them in March, they lay 
unusable in the room until the board provided the software and networking support, which was semi 
completed the end of May. This is a symptom of the significant educational changes that have occurred 
this past year. The many provincial changes, amalgamation being one of them, will take some time to 
work through. We hope the board can be responsive to the changes, which will then allow us to better 
meet the needs of the wonderful and exceptional young people. 
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Ancaster High 

Barton 

Delta 

Glendale 

Highland 

Hill Park 

Lawrence Alter Ed 
Mountain Secondary Vocational 
9. Parkside High 

10. Parkview Vocational 

11. Saltfleet District High 
12. Scott Park 

13. Sherwood 

14. Sir Allan MacNab 

15. Sir John A Macdonald 
16. Sir Winston Churchill 
17. Waterdown District High 
18. Westdale 

19. Westmount 


Elementary Schools 


ACES 

Ancaster Sr. 

Bennetto 

CHAMPS/ Ancaster Sr. 
CHAMPS’ Saltfleet 
Dundas District 
Elizabeth Bagshaw 
Glen Brae 

9. Hagersville 

10. Hillcrest/Delta Woodview 
11. Lawfield 

12. Lynwood 

13. Prince of Wales 

14. Queen Mary 

15. Tweedsmuir 

16. Viscount 
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Special Cases 


Number of Students 
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Number of Students 


SSS SS SS Sas Se a Ss 


i) 


ps 


Social Worker -Tim Kaye 
€ Provide social work services for individual students, group, and families involved with the Centre 
Provide immediate response in times of crisis, tragic events or emergencies 
Provide administrative services to home schools of students 
Provide administrative duties necessary for program to run 
Provide the opportunity for grant money for this program as well as the contact for others 
Provide partial administrative duties of the grant money 
Provide co-ordination of Job coaches and relevant administrative needs 
Provide linkages between students and community programs and services 
Provide informational interviews with possible student candidates and their families 
Provide ongoing information through telephone inquiries by families and schools 
Provide networking for home school social workers and the Centre 
Provide support academic programming in cooperation with the Centre 


Teacher - Warren Albert Trimble 


Provide a welcoming and safe setting for students, so they come, they smile, and they live 
Provide a relationship of acceptance and esteem where students are seen, heard, and loved 
Provide remedial course work in math and english 
Provide credit equivalent course work in most grades nine and a few grade ten subjects 
e Provide administrative services to home schools of students 
e Provide immediate response in times of crisis, tragic events or emergencies 
e Provide administrative duties necessary for program to run 
e Provide informational interviews with possible student candidates and their families 
e Provide educational visits to students 
& e Provide support to other programs that are being developed within and outside of the system 
e Provide supervision for job counsellors 
e Provide partial informational interviews with possible student candidates and their families 
Provide the opportunity for grant money for this program as well as the contact for others 
e Provide job and life readiness programming 
e Provide locations for job experiences 


Job Counsellors - Lori Fothergill and Mark Felvus 


Provide employment skills 

Provide job search skills 

Provide opportunities for self-evaluation skills 

Provide ongoing resume writing and cover letter assistance 

Provide interview preparation and rehearsal sessions 

Provide and facilitate entrepreneurship skills and experiences 

Provide support academic programming in cooperation with the Centre 

Research and present relevant career opportunities 

Identify, develop and monitor protected work experience, job sights for co-op placement, volunteer placement, job 
shadowing, day in the life, employment experiences, and possible full-time employment 
Provide continual home visits and placement visits 

Provide links to community organizations that help support this program 

Provide workshops for employment ideas 

Provide job readiness training 


po 


In Progress Completed Total Supervised c 


Business 

BKI_ 1D Keyboarding I ] 1 

BMM ID Merchandising I 58 38 96 
English 

ENG 1D English 58 28 86 
Family Studies 

NMT 1D Family Studies ( PLM) Bil 32 63 
Geography 

GCA 1D Canadian Geography 46 56 102 
History 

HCT 1D History ZS 16 39 
Mathematics 

MAT 1D Mathematics 20 3 23 
Music 

AMI 1D1 Instrumental Music 1] l 12 


Physical Education 


PHF 1D Phys/Health/Ed Female 8 6 14 

PHM ID Phys/Health Ed/Male 16 12 28 
Science 6 

SNC ID Science 15 3 18 . 
Visual Art 

AVI 1D Visual Arts 10 3 13 

Credits - Grade Ten 

English 

ENG 2G Z 0 Z 


Family Studies 


NFB 3G ] 1 2 
Geography 

GCA 2B 0 | 1 
History 

Hemes l 2 3 
Science 

SNC 2B l l 2 
Total 301 204 505 
Total Credits Recommended 204 
Other Total Credits Students Working On 301 
Total Credits Monitored 505 


Work and Life Skills e 


Presented by: 
Tim Kaye, Lori Fothergill, Mark Felvus, Warren Trimble 
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e Secondary School 


Ancaster 

Barton 

Delta 

Glendale 
Highland 

Hill Park 
Lawrence 
Mountain 
Parkside High 
Parkview 

Saltfleet 

Scott Park 
Sherwood 

Sir Allan MacNab 
Sir J A Macdonald 
Sir Winston Churchill 
Waterdown 
Westdale 
Westmount 
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l 0 
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4 
6 
6 
2 
3 
1 
9 
l 
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3 
l 
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4 
l 
8 
l 
5 
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Elementary School 


E Bagshaw 

Bennetto 

Dundas District 
Hillcrest/Delta Wood 
Prince of Wales 
Viscount 
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Work and Life Skills 


Presented by: 
Tim Kaye, Lori Fothergill, Mark Felvus, Warren Trimble 


Number of Students Involved 


Job readiness sessions 40 
Life skills sessions 60 
Day in the life experiences 17 
Long term job experience 57 
Full time work 5 
Community linkage work shop presentations is 
Family Contacts with Social worker isi 

At School 419 

At Home 115 

Interviews 67 

Phone 710 


School Contacts by Social Worker 345 


Workshops 


(with link to community liaison and speakers) 


February 17/99 Group Meeting - Introduction 

February 24/99 Trip to Human Resources 

March 03/99 Group Meeting - Planning 

March 10/99 Health Nurse - First Impressions 
McDonalds Presentation 

March 24/99 Junior Achievement 

March 31/99 Health Nurse - Nutrition 

April 14/99 ACCP Presentation 

April 21/99 CNIB Presentation 

April 27-29 Career Cruiser 

April 28/99 Social Worker 

May 5/99 H.W.D.S.B - The Interview 

May 11-14 Youth Employment Booklets 

May 12/99 Employment Centre 

May 26/99 Open For Business 

April 13, 20 

May 3, 17, 31 Health Nurse - Teen pregnancy 


15 students 


7 students 


12 students 


16 students 


12 students 


12 students 


11 students 


15 students 


20 students 


16 students 


3 students 


25 students 


10 students 


5 students 


3+ 1 students 


6-10 


Credits - Grade Nine % 


In Progress Completed Total Supervised 
e Business 

BKI 1D Keyboarding I ] 1 

BMM ID Merchandising I 58 38 96 
English 

ENG 1D English 58 28 86 
Family Studies 

NMT 1D Family Studies ( PLM) 3] 32 63 
Geography 

GCA 1D Canadian Geography 46 56 102 
History 

HCT 1D History 23 16 39 
Mathematics 

MAT 1D Mathematics 20 3 23 
Music 

AMI 1D1 Instrumental Music 11 1 12 


Physical Education 


PHF 1D Phys/Health/Ed Female 8 6 14 
PHM 1D Phys/Health Ed/Male 16 12 28 
Ge Science 
SNC 1D Science 15 3 18 
Visual Art 
AVI 1D Visual Arts 10 3 13 
Credits - Grade Ten 
English 
ENG 2G D) 0 2 


Family Studies 


NFB 3G l 2 
Geography 

GCA 2B 0 1 1 
History 

HCT 2B 1 2 3 
Science 

SNC 2B ] 2 
Total 301 204 505 
Total Credits Recommended 204 
Other Total Credits Students Working On 301 
Total Credits Monitored 505 
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Partnerships 
McDonalds Paid Work Experience 1 student at a time 
CNIB Day In A Life Experience 15 students 
ACGP Social Assistance Access students aged 16 
Tim Hortons Donation on Tuesday and Thursday all students 
The Bam Gift Certificate ($200.00) all students 
Miracle Food Mart Donation all students 
Mohawk College Co-op students (3) 
PATH Tickets for Christopher Reeve 15 students 
Living Rock Safe Place for Students all students 
OPP Record Check all students 
Turkstra Lumber Discount 
A Buck or Two Work Place/paid employment 3 students 
Eatons Donation all students 
Allan Trebor Donation all students 
Seven Eleven Gift Certificates all students 
Sears Donation all students 
Shoppers Drug Mart Donation all students 
Roma Pizza Discount all students 
IEC, Admiral Cash Donation of cash register all students 
Tours 
Human Resources 7 students 
Advanced Welding 6 students 
McDonalds 5 students 
Townsview Life Care Centre 4 students 
Maxwells Retirement 6 students 
CNIB 15 students 
Tour of Alter-Ed program - Mark and Lori 
Field Trips 


Human Resources - employment search 
Christopher Reeve 


Townsview Life Care Centre 
Generation Now 

Euro Auto 

Lucky Days Daycare 
Living Rock 

Roy Nat Inc. 

CNIB 

Maxwells Retirement Home 
YWCA 

King George Public School 
YMCA 

Super Clean Car Care 

The Forum Fitness Centre 
Ashteq Computers 

Indoor Indy 

Mohawk Flowers 

The Pit 

Kool Klay Kafe 

Advanced Welding 

DMBC 

Tapawingo Day Care 

The Barn 

T.E.A.D 

A Buck or Two 

TLC Pet Groomning 


Reasons for termination: 
e student unmotivated 


student moved residence 
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Students at Work Experience 


3 students 
1 student 
1 student 
1 student 
2 students 
1 student 
15 students 
2 students 
2 students 
1 student 
1 student 
1 student 
1 student 
1 student 
2 students 
1 student 
3 students 
1 student 
1 student 
1 student 
1 student 
1 student 
1 student 
3 students 
1 student 
Total: 25 placements 


e 
e placement did not have enough work for student 
e student found that the job was not what they expected 


Townsview Life Care Centre 
CNIB 

Maxwells Retirement Home 
Super Clean Car Care 

The Forum Fitness Centre 
Canadian Tire 

Waterdown Collision 

The Salon 


Day In A Life Experience 
2 students 

4 students 

1 student 

1 student 

1 student 

1 student 

1 student 

1 student 


Paid Employment 


Indoor Indy - student hired for March Break 
Mohawk Flowers - student hired for busy holiday days 


McDonalds - student paid for 2 month training period. Option to apply for any new job openings 


A Buck or Two - 3 students work experience and then paid temporary employment 
Baby-sitting - several students have summer jobs or part-time after school jobs 
Tim Hortons - a couple of students have employment 


Lawn Maintenance - several students 


49 students 
45 successful 
4 terminated 


Total 12 students 


pl 


Work Experience Placements Sites | | 


A Buck or Two 

Advanced Welding 

Ashteq Computers 
Canadian Tire 

CNIB 

DMBC 

Euro Auto 

Generation Now 

Indoor Indy 

King George Public School 
Kool Klay Kafe 

Living Rock 

Lucky Days Daycare 
Maxwell's Retirement Home 
Mohawk Flowers 

Roy Nat Inc. 

Super Clean Car Care 
TEA:D 

Tapawingo Day Care 

The Barn 

The Forum Fitness Center 
The Pit 

The Salon 

TLC Pet Grooming 
Townsview Life Care Centre 
Waterdown Collision 
YMCA 

YWCA 


bas 


1550 Upper James 

1016 Upper Wellington 
168#5 Barton St. E. St. Creek 
50 Cootes Drive Dundas 
1686 Main St. W. 

38 Hess St. 

941 Barton St. E. 

177 Sherman North 

193 Cavell Ave. 

77 Gage St. N. 

36 King St.E. Dundas 
64 James St. S. 

120 Crosthwaite N. 

274 Bay St. 

1217 Mohawk Rd. Ancaster 
1 King St. W. 

2795 Barton St. E. 

6095 Dickenson 

9 Clarendon 

505 Rymal Rd. 

260 Nebo Rd. 

50 Millwood Place 

999 Upper Wentworth 

1000 Upper Gage 

39 Mary Street 

24 Dundas St. E. Waterdown 
179 James St. S. 

75 McNab St. 


575-8311 
662-9240 
627-3533 
528-8555 
777-1149 
548-0571 
544-3996 
545-0055 
549-2224 
628-6062 
528-7625 
544-0885 
527-8078 
648-2420 
525-8315 
573-1644 
679-8323 
383-5937 
574-5298 
387-2999 
387-9379 
S79-1222 
387-1300 
523-6427 
689-8262 
317-4904 
522-9922 


jee 


c 


Galt 


SALEP Counsellor 


1. Finding Work Placements 


networking (phone contacts) - phone book, personal contacts, professional contacts 
visiting sites - meeting with employers, setting up interview 

matching student with suitability of placement 

tour with/without student 

travel arrangements - bus, car pool, walk, parent, etc. 

create incentives for employer and student 

checking places with the Better Business Bureau 


2. Process Forms 


police check- fill out and send home with student/home visit to get signed, take form to OPP, pick up form 5 
days later (with student) 

SIN-fill out form and drop off 

birth certificate - fills out form and drop off 

health card - fill out form and drop off/mail 

workers compensation forms - employers, student, guardian, and teacher signature 

permission forms - travel, pictures 

log sheets, evaluation forms filled out 

tracking form (any contacts with student regarding placement) 


3. Work Experience 


intake interview - find interests, skills, availability, readiness 

job shadow first day (or part of) 

placement preparation - rules, equipment (need to go out and purchase appropriate attire/equipment with 
student) 

monitor - going to work place, calling work place, time sheets, reminder calls, follow up calls to student and 
employer, managing conflict issues, emergency calls, scheduled visits, evaluation) 

picture taking 

finding job coaches - contacting Mohawk College - forms (police check, intake interview, follow up calls, 
scheduling, arranging transportation, monitoring, evaluations) 

designing certificate of thanks, thank you letters to placements that were/were not successful 


4. Group Work 


planning groups (weekly sessions 12-15 students), strategies, and speakers 
contacting and arranging speakers - meeting with speakers beforehand 


Workshops 

Public Health Nurse "1 Impressions" (Hygiene) 
"Nutrition" - healthy for work 

McDonalds Work experience, the interview, training program, managing a job. 
Junior Achievement "Stay In School Program" 
ACCP "Living On Your Own" - budgeting 
CNIB orientation for placements 
Board of Education "Interview Skills" 
Social Worker Conflict Resolution 
Youth Employment summer job booklets 
Open For Business Entrepreneurship 
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5. Classroom Time 
e Teaching assistant 
e Resume writing 
e Cover letters 
e Application forms 
e Answering phone messages 


6. Entrepreneurship 
e creating - coming up with ideas 
e preparing students for work place (see above) 
e = The Pit 
getting supplies, buying freezer, obtaining fridge from building, contacting business (and others) for cash 
register, buying merchandise 
pricing merchandise (students) 
deciding on aname for the store (students) 
advertising - making signs, price lists (students) 
stocking shelves, fridge, freezer (students). 
setting up account book 
keeping a daily record 
managing float money 


VVVVVV WV 


7. Picnic Tables 
e writing a partnership letter 
e approaching businesses to obtain a discount 
e = getting a plan 
e finding a suitable location 
e meeting with school personnel to set up program, use equipment 
e purchasing supplies, delivering supplies to school 


8 Home Visits 


e meet with student and parent regarding work experience 
e¢ meet with parent/guardian to complete worker compensation forms 
e assist with transportation (only when absolutely necessary) 
e necessary to check in on student when there is no phone 
9. Tracking 


e all student and parent contacts need to be recorded 

e mileage 

e all business contacts recorded 

e every student that is on work placement needs to be tracked 
e classroom assistant time recorded 

e meetings need to be recorded 


10. Future Planning 
e entrepreneurship ideas created - feasability study 
e simulated work stations - research required 
e partnerships - renewal and further search 
e job evaluation 
e review present program - generate more ideas 
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a a cee 
& Name Birth Date 
1. 23-02-83 
Ze 15-03-83 
3, 25-08-83 
4. 25-09-83 
3, 20-04-83 
6. 16-05-83 
7. 28-06-83 
8. 21-09-83 
9. 11-09-83 
10. 11-07-83 
ite 28-05-83 
1, 22-06-83 
i 02-11-82 
14. Special Cases 
I3: 01-05-83 
16. 16-12-82 
Li 28-07-83 
18. 11-04-83 
19. 16-08-83 
20. 26-06-83 
pale 26-03-83 
22. 07-07-83 
23: 24-05-83 
24. 05-05-83 
tet 07-04-83 
ee 26. 25-06-83 
216 12-03-83 
28. 16-05-83 
29. 12-10-98 
30. 29-06-83 
ale 14-01-83 
a2. 31-08-83 
33. 20-07-83 
34. 03-06-83 
35: 23-01-83 
36. 02-12-82 
Sas 07-08-83 
38. 02-06-83 
39, 08-03-83 
40. 18-04-83 
41. 24-05-83 
42. Special Cases 
43. 09-09-83 
44. 03-03-83 


mts Not Returninc 


Home School 


PRV SS 
SWC SS 
Highland SS 
Hill Park SS 
Ancaster High 
Ow Ss 
SJAM SS 
Mt.SS 

Hill Park SS 
Waterdown 
PKV SS 
PKV SS 
Viscount 


SAMcNab 
SJAM SS 
Glendale SS 
SWC SS 
PKV SS 
Glendale 
Sherwood SS 
PKV SS 
ACES 

SWC SS 
Scott Park SS 
MacNab SS 
SJAM SS 
Glendale SS 
Westmount SS 
PKV SS 
SJAM SS 
PKSide SS 
SWC SS 
Delta SS 
SJAM SS 
PKV SS 

Mt SS 

Mt. SS 
SJAM SS 
Delta SS 
Delta SS 


Mt. SS 
PKV SS 


G-/b 


For the 1999-2000 Term 


Intentions 


Working 
Working 
School 
Lawrence 
School 
School 
Working 
Working 
School 
School 
AWorking 
School 
Working 


School 
Lawrence 
School 
Working 
Custody 
School 
School 
School 
School 
School 
School 
School 
School 
School 
School 
Working 
Working 
Working 
School 
School 
School 
Working 
School 
School 
School/Work 
School 
School 


School 
School/Work 
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Term One 1999-2000 


Name 


BSN OCA RNS) 


BRO i CUO 
SOWIAKRWNHHS: 


NN WKH LY 
WN 


NNNN 
op SON SA 


Birth Date 


07-11-83 
19-12-83 
01-02-84 
31-10-83 
04-01-84 
17-09-83 
04-10-83 
30-09-83 
16-10-83 
25-12-83 
21-11-83 
21-09-83 
16-12-83 
19-10-83 
22-11-83 
11-09-83 
27-01-84 
12-10-83 
08-12-83 
28-10-83 
25-12-83 
12-03-84 
02-10-83 
12-09-83 
15-10-83 
04-11-83 
02-11-83 
14-09-83 


Home School 


PKV SS 
SJAM SS 
SJAM SS 
SWC SS 
ACES 
Glendale SS 
Scott Park SS 
Barton SS 
MacNab SS 
Scott Park SS 
Scott Park SS 
Law Alter-Ed 
Queen Mary 
Mt. SS 

Delta SS 
Westdale SS 
Westdale SS 
Westdale SS 
Glendale SS 
SJAM SS 
PKV SS 
Scott Park SS 
Tweedsmuir 
Delta SS 
PKV SS 
Bagshaw 
Westmount SS 
Scott Park SS 


fae ies 


ccd ah id Der al ee eae 
8 
3 
% 


Sy 
(ts) 


ROO a 
SOBIAARHD 


NON NN NHN LY 
DAARHN = 


WNNN 
So co = 


Ww WW WwW 
ROS 


Ww 
Nn 


Birth Date 
10-08-84 
12-04-85 
10-08-84 
12-11-84 
04-03-84 
19-12-83 
15-06-84 
13-01-84 
14-05-84 
26-04-84 
29-09-84 
19-04-84 
01-04-84 
20-08-84 
08-05-84 
02-04-84 
04-01-85 
26-05-84 
25-01-85 
31-03-84 
29-08-84 
10-07-84 
18-09-84 
19-05-84 
01-06-84 
24-09-84 
01-08-84 
03-07-84 
20-12-84 
22-08-84 
18-03-84 
13-08-84 
12-07-84 
24-10-84 
20-11-84 


Home School 
ACES 
Bennetto 

Mt. SS 
SJAM SS 
PKV SS 
SJAM SS 
Westdale SS 
SJAM SS 
Scott Park SS 
SWC SS 
Barton SS 
SJAM SS 
Scott Park SS 
Hill Park SS 
Salt FL SS 
SWC SS 
Lawfield 

Mt. SS 
Dundas Dist 
Scott Park SS 
Westdale SS 
Mt. SS 
SJAM SS 
Champs 
POW 

Barton SS 
SJAM SS 
SJAM SS 
MacNab SS 
Delta Woodview (Hillcrest) 
Highland SS 
Mt SS 
Glendale SS 
CHAMPS 
Ancaster Sr 
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1998-1999 


Ancaster High 
2 


Barton 


Glendale 
10. 
Wil. 
ee 
I. 
14. 


Highland 
Ls: 
16. 


Hill Park 
tee 
18. 
19; 


Lawrence Alter Ed 
20. 


Mountain 
Dal 
22 
MB 
24. 
DS 
26. 
INT 
28. 
29. 
30. 


Parkside High 
Sie 


Listinc 


D.O.B. 


20-04-83 


29-09-84 
30-09-83 
24-09-83 


22-11-83 
03-06-83 
12-09-83 
18-04-83 
24-05-83 


17-09-83 
28-07-83 
16-05-83 
12-08-83 
12-07-84 


25-09-83 
11-09-83 
20-08-84 


21-09-83 


10-08-84 
21-09-83 
26-05-84 
19-10-83 
10-07-84 
07-08-83 
02-06-83 
13-08-84 
02-11-83 
09-09-83 


03-08-93 


Term I 
1999-2000 


YES 


Term 11 
2000 


Exit 


Ancaster H SS 


Delta 
Delta 
Phoenix* 
Delta 


Glendale 
Glendale* 


Highland 


Lawrence* 
Hill Park 


Lawrence* 


Mountain 


Mountain 
Mountain* 


Expelled 


Working 


pay 


1998-1999 


Parkview 
Boe 
33). 
34. 
Bo: 
36. 
37. 
Nee 
39. 
40. 
41. 
42. 
43. 
44. 


Saltfleet 
45. 


Scott Park 
46. 
47. 
48. 
49. 
a0); 
Sil 
52. 
S13). 
54. 


Sherwood 
Sy). 


Sir Allan MacNab 
56. 
Sil 
58. 
59. 


Sir John A MacDonald 
60. 
61. 
62. 
63. 
64. 
65. 
66. 
67. 
68. 
69. 
70. 
fh 
V2 
1S 
74. 
jee 
76. 


D.O.B. 


23-02-83 
07-11-83 
04-03-84 
16-05-83 
28-05-83 
22-06-83 
16-08-83 
07-07-83 
29-06-83 
02-12-82 
25-12-83 
15-10-83 
03-03-83 


08-05-84 


14-05-84 
01-04-84 
04-10-83 
10-08-83 
21-11-83 
31-03-84 
07-04-83 
12-03-84 
14-09-83 


26-03-83 


01-05-83 
16-10-83 
25-06-83 
20-12-84 


12-11-84 
19-12-83 
28-06-83 
01-02-84 
28-05-84 
13-01-84 
19-04-84 
16-12-82 
18-09-84 
12-03-83 
14-01-83 
23-01-83 
28-10-83 
01-08-84 
17-11-83 
03-07-84 
08-03-83 


& -20 
Term I Ter 
1999-2000 2000 


YES YES 
YES is 
YES = 
YES YES 
YES YES 
YES a 
YES tee 
YES Eee 
YES YES 
YES = 
YES ie 
YES = 
YES YES 
YES YES 
YES YES 
YES a 
YES oe 
YES YES 
YES YES 
YES a 
YES YES 
YES YES 


Working 
Parkview 


Parkview 


Working 
Working 


Working* 


Working* 


Saltfleet* 


Scott Park 
Scott Park 
Scott Park 
Scott Park 


Cathedral 


Sherwood 


Working* 


Working 
Scott Park 
Moved 
SJAM 


Phoenix* 
Working 
CAS* 
Working* 
Lawrence* 


Scott Park 


Working* 
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1998-1999 


Sir Winston Churchill 
qh. 
78. 
79. 
80. 
81. 
82. 
83. 


Waterdown 
84. 


Westdale 
85. 
86. 
87. 
88. 
89. 


Westmount 
90. 


Special Cases 


D.O.B. 


15-03-83 
31-10-83 
26-04-84 
02-04-84 
11-04-83 
05-05-83 
20-07-83 


11-07-83 


15-06-84 
29-08-84 
11-09-83 
27-01-84 
12-10-83 


12-10-98 


91. Marking for Kathie Hibbons 


Pe 


Last year student 1997-98 work handed in Sept 
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rma 
1999-2000 


Term 11 
2000 


Exit 


Working* 
SWC 


Working 


SWC 


Waterdown* 


Westdale 
Westdale 
Moved 


Westmount 


Listing of Students and Elementary Schools 


1998-1999 


ACES 
93; 
94. 
95. 


Ancaster Sr 
96. 


Bennetto 
97. 


CHAMPS/Saltfleet 
98. 


CHAMPS/Ancaster Sr 
99. 


Dundas Dist 
100. 


Elizabeth Bagshaw 
101. 


Glen Brae 
102. 


D.O.B. 


10-08-84 
04-01-84 
24-05-83 


20-11-84 


12-04-85 


19-05-84 


24-10-84 


25-01-85 


04-11-83 


26-06-83 


Term I 
1999-2000 


YES 
YES 
YES 
YES 
YES 


YES 


Term 11 
2000 


LES 


VES 


YES 


YES 


YES 


Exit 


Glendale 


je 7 


— 


1998-1999 D.O.B. 
Hillcrest/Delta/Woodview 

103. 22-08-84 
Lawfield 

104. 04-01-85 


Prince of Wales 


10S. 01-06-84 
Queen Mary 
106. 16-12-83 
Tweedsmuir 
107. 02-10-83 
Viscount 

108. 02-11-82 


* Indicates a combination of home school and or paid employment in cooperation with the SALEP Center. 
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Term I 
1999-2000 


YES 


YES 
YES 
YES 


YES 


Term 11 
2000 


YES 


YES 


YES 


Exit 


Woodview* 


SJAM* 


Working* 


Expect 63 returning students based on initial information and discussions with them. 
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APPENDIX 1V 
SALEP COMMITTEE DATES 
1999 - 2000 
CENTRAL SALEP COMMITTEE © 


Thursday, September 16, 1999 


Thursday, January 20, 2000 
Thursday, June 22, 2000 | 


Monday, September 20, 1999 


Monday, October 18, 1999 

Monday, November 15, 1999 
Monday, December 6, 1999 
Monday, January 17, 2000 
Monday, February 14, 2000 


Time 


Heather Bullock Ken Waters 

Chris Cutler 
Elizabeth Szkodziak 
(Kim Gibson- 
Chalmers) 

Judith Bishop 
Judith Bishop 
Heather Bullock 
Heather Bullock 


Judith Bishop 


Monday, March 6, 2000 
Monday, April 10, 2000 
Monday, May 1, 20000 
Monday, May 29, 2000 


Heather Bullock 
Judith Bishop 

Heather Bullock 
Judith Bishop 


Monday, June 12, 2000 


Heather Bullock 


SALEP - EAST COMMITTEE HEARINGS 


Date 


Monday, October 4, 1999 


Trustee Superintendenv/ 

Community Rep 
Elizabeth Bond 
Fiona Weir 


Kristy Keeber 


Time 


1:00 pm 


Joe Rogers 


Monday, November 1, 1999 


Monday, November 22, 1990 
Monday, December 20, 1999 
Monday, January 31, 2000 

Monday, February 28, 2000 


(Ted Ridley) 


Lillian Orban 


Monday, April 3, 2000 
Monday, April 17, 2000 


Monday, May 15, 2000 


4 Joe Rogers ce 
Lillian Orban 


mr mr 


Monday June 5, 2000 


Superintendent Alternate: 


ee aivoe Rogers i €3 
4 Lillian Orban iu 


The Other Superintendent or Marguerite Botting 


1999.09.17 


JO PSs 


1999 10 07 HF 


TO: Merv Matier, Director of Education 
FROM: P. Gillie, Superintendent of Education 


Approved for TApproved for distribution © 


by the Director. 
Signature: 


Proposed School Year Calendar for 2000- 2001|- Prelimina 


RE: Informatio 


RECOMMENDATIONS: 


Moved by that instructional days for students in the 2000 - 2001 School 
Year commence on Tuesday September 5, 2000 , the day following Labour Day. 


Moved by that the Proposed School Year Calendar for Elementary and 
Secondary Schools be circulated for input and review by the School Year Calendar Committee, and 
recommendations for the 2000 - 2001 School Year Calendar be brought to the Board by March 2000. 


RATIONALE: 


1. Executive Council has reviewed the Ministry details for the 2000 - 2001 School Year and 
recommends establishing the commencement of instruction for students. In the 2000 - 2001 School 
Year there are 195 days between September 5, 2000 and June 29, 2001. The Proposed Calendar is 195 
days. Regulation 304 requires a minimum of 194 school days to be comprised of at least 190 
instructional days and up to 4 Professional Activity days. No more than 10 examination days may be 
F) scheduled in the school year. All holidays and break periods are already determined. (see attachment). 


2. The establishment of the commencement of instructional days for students for the 2000 - 2001 School 
Year sets the key factor for planning the calendar. Establishing this aspect of the calendar at this early 
date gives appropriate notice to parents and direction to the Calendar Committee. 


3. The schedule of Professional Activity Days and the Examination Schedule need to be reviewed by the 
Calendar Committee after receiving input from the system. 


4. The School Year Calendar Committee has been composed of representation from amongst staff and 
parent groups in the Board. The following groups have made up the Committee in the last several 
years. Each group would be invited to designate a representative to participate on the Committee and 
provide input on behalf of the respective group. The Board may want to indicate other groups to 


include. 
Superintendents (Chair) Home and School 
Trustees Elementary Teachers 
Elementary Principals Secondary Teachers 
Secondary Principals Other Union Groups 
School Councils 
ATTACHMENTS: 


; QO School Year Calendar 1998 -1999 to 2003-2004 from the Ministry website 
9 QO Proposed School Year Calendars 2000 - 2001 for Elementary and Secondary 


za 


School Year Calendar, 1998-1999 to 2003-2004 


hae | 


School Year Calendar } 
1998-1999 to 2003-2004 Ontario 


For information on school years prior to 1998-1999, please see School Year and School Holidays. 
1994-1995 to 1998-1999. 


1. The following charts are provided for the guidance of school board officials in the preparation 
of school year calendars. School boards are required to prepare, adopt, and submit to the 
Ministry of Education and Training, on or before May Ist of each year, the school year 
calendar(s) to be followed in the next school year. 


i 


The school year calendars must be completed in accordance with the Education Act and 
Regulation 304, School Year Calendar. Where a board wishes to adopt a school year calendar 
that is different from the requirements in section 2 of the regulation. the board shall submit the 
proposed school year calendar to the Ministry of Education and Training for approval on or 
before March Ist of the preceding school year. 


U2 


A school year shall include a minimum of 194 school days to be comprised of at least 190 
instructional days and up to 4 Professional Activity days. No more than 10 examination days 
may be scheduled in the school year. 


SCHOOL DAYS 


1998-1999}1999-2000|2000-2001/2001-2002)2002-2003(2003-2004 
Total number of school days : " 


Minimum number of school days 
required by regulation 


SCHOOL HOLIDAYS 


Dec. 22 - 
an. 2 


http://www.edu.gov.on.ca/eng/general/list/holidaye.html 
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P - Professional Activity Day 


E - Scheduled Examination Day 


H - Statutory School Holiday 


Legend 


Number of 
Professional 
Activity Days 


Instructional 


F 


-_ 
= 


November 
December 


September 
eee: 


- 2000 - 2001 - SECONDARY 
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P - Professional Activity Day 


E - Scheduled Examination Day 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORAND 


Approved for distrioution 
by the rector 


TO: Merv Matier, Director of Education a 
signature: . 3 My 

FROM: Marguerite Botting, Superintendent of Instruc lowe Services ee 
date: ' =. al oe 

DATE: 1999 09 30 Peer ae a Sn 

RE: SOCIAL WORK SURVEY 

RECOMMENDATION: 


Moved by , that the Social Work Survey 


be received for information. 


This document has been prepared in response to a Board request to review the Social Work 
Service delivery model given the changes that were implemented September, 1998. The changes 
in the model were to provide a system-wide network with levels that as much as possible made 
every attempt to correlate to a school’s level of need. 


Social Work department members are a valuable human resource that must be deployed in an 
efficient and responsive manner. This survey is a “first reading” of the changes and has dictated 
some further changes to allow a better fit of Social Work support to school level of need. 


The anticipated Compensatory Education Review will be an important component. The 
Compensatory Education Review Committee will likely measure the level of school need 
through the objective measures of school and community statistics. This important information 
can be complemented with the data that the Social Work department can provide: 

a) Social Work Survey 

b) Social Work Services Year-End Report 

c) 1999-2000 Accumulated Data. 


Also attached to the report are the recommendations generated through the Superintendents of 
Education meeting as well as the Social Work department members. These recommendations 
reflect the insights and interpretations of the data given within the survey. 


We are grateful for the time Principals and school staff provided as the survey was detailed. 
Through their efforts we have a significant information base from which to build an accurate 
picture of school need profiles. 


—| 
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Instructional Services 


Memorandum 


To: Education Committee 


From: Marguerite Botting, Superintendent of Instructional Services 
Malcolm Powell, Supervisor, Social Work Services 


Date: 1999.09.24 


Re: Social Work Survey 


Please find attached a copy of the Social Work Survey results. 
2) In June 1999 the results were reviewed by Social Work Services. In summary their response was: 


> while it was positive that so many schools valued, used, and needed social work services, the frustration is that the demands 
exceed the resources; it was agreed that the department would request additional human resources; 


Vv 


in order to better meet the needs of some schools assignments, level of needs and workload should be reviewed; this was 
done and some adjustments were made; 
> no major revision to the model should be made until there is further review and clarification about levels of needs in the 


school; in particular, social work is hoping to participate in the "comp ed" review process which will help to provide 
information and direction; 


> further discussion and decisions will be undertaken over the next year regarding: 
a clear role description and function 

geographic assignments based upon area 

clear referral criteria 

level of support to "alternative" education 

the level of service to "on call" schools 

the type and allocation of human resources to social work services 


further clarification needs to be provided to principals regarding social work time (e.g. higher needs schools receive more 
service); and 


WV 


> the survey results need to be reviewed by the Board and principals. 
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Education Committee Memo (1999.09.24) Social Work Survey © 


In June 1999 the survey, results were shared at Executive Council. They recommended that there be further review at a 
September Supervisory Officers' meeting. 


On September 9, 1999 SOE discussed the survey which included the following comments: 
> need for a clear role description and a better understanding of a social worker's duties and tasks including time spent with 
families, students, schools, community agencies, and administration; this will help to define the social work function in an 


education setting; and 


there should be an examination of alternative ways of meeting the needs (e.g. "on call" schools, other types of staffing such 
as CYW's, community partnerships). 


Vv 


As a result of the survey, we will: 


1. review, refine, and finalize the draft social worker role description with the help of stakeholders; this will provide clarity 
regarding the social worker duties, tasks, time, and function; 


N 


gather further information to accurately assess the needs of schools by gathering data from schools, the community, and 
participating in the "comp ed" review; 


3. review other human resources and ideas to determine if they would be helpful to meet the needs; and 


4. based upon the above information and action, the social work delievery model will be finalized for September 2000. 


Education Committee-SW Survey 
/a 
encl. | 
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MEMO 


To: Marguerite Botting, Superintendent Instructional Services 
From: Malcolm Powell, Supervisor, Social Work Services 

Date: June 24, 1999 

Subject: Social Work Survey Results 


nnn 


On August 27, 1998 the Education Committee and the Board approved the Social Work Services Delivery Model and directed that it 
be reviewed through system input over the next two years. In addition, I committed to a future presentation to the Board. 


Therefore, on March 12, 1999 a survey (attached) was sent out to the system (elementary, secondary, alter ed, social workers, and 
supervisory officers) for feedback. 


Executive Summary 


The attached results of the survey are broken down by elementary (97 responses including alter ed), secondary (21 responses 
including alter ed), supervisory officers (5 responses), and social worker (21 responses). In addition, the Compensatory Education 
Schools submitted a separate group response, which is also appended. As I am sure you can appreciate, it was extremely difficult to 
compile the results. For instance, 3 schools each submitted more than 10 individual responses; this had to be compiled as one result 
before it could be incorporated into the “whole” response consisting of over 144 responses. Dorothy Anderson data based all of the 
responses. A subcommittee of social workers compiled the attached information: 

e where elementary schools made similar comment 3 or more times it was included; and 

e where secondary schools made a similar comment twice it was included. 


The following will provide a summary of the results: 
Question 1 We believe that our school utilizes the Board’s social work services. 


Q_ An overwhelming number of schools believe that they use social work services. 


Strongly Agree 100 
Somewhat Agree ] 
Somewhat Disagree 15 
Strongly Disagree 2 


Q Only about 10 schools indicated they felt there was a low need in their school and would be willing to be “low pnonity” or “on 
call”. 


Q The social workers view was that the schools use social work services extensively. 
Strongly Agree 18 
Somewhat Agree 3 
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Question 2 We are satisfied with the amount of social work allocation. € 
Q There was a wide range of responses to this question by schools. 

Strongly Agree 26 

Somewhat Agree 28 

Somewhat Disagree 22 

Strongly Disagree 43 


Q 62 schools indicated that they needed more social work time (a few more indicated that they would like more time). 


Q The social workers (reflecting the school needs and demands) had a split reaction. 


Agree 8 
Disagree 13 
Question 3 We are satisfied with the current model of social work delivery. 


Q Again, there was a split opinion (although secondary was more strongly in favour). 


Strongly Agree 36 
Somewhat Agree 29 
Somewhat Disagree 19 
Strongly Disagree 38 


Q Again, the comments reflected those schools who felt they had more needs and therefore deserved more social work time. This 
included all areas of the board including the comp ed designated schools. 


Q_ The social workers were also split on the model. 
Agree 12 
Disagree 9 & 


Question 3 (a) List your view of the strengths of the model. 


Elementary Schools: 
Q_professionaVhighly skilled social workers 
Q_access to social work services 
Q expertise with families and community liaison 
Secondary Schools: 
Q excellent competent social workers 
Q support to schools 
Social Workers: 
Q system access to social work services 


Question 3(b) _ List your views of the limitation of the model. 


Elementary Schools: 
Q high needs schools need more support 
Q insufficient number of social workers for number of schools 
Q need for more service 
Secondary Schools: 
Q_ need for more social work service 
QQ social workers have too many schools 
Social Workers: 
Q not enough time to meet the needs of children 
Q schools (many) need more social work service/time 


-_ 
Diese 
Question 3(c) What would you propose as solutions? 


Elementary Schools: 
Q_ social work assignments based upon need 
Q_hire more social workers 
Q  family/cluster of schools model 


Compensatory Ed Schools: 
Q_ cluster of schools (5 social workers to County East, County West; 5 social workers to Mountain; 
10 social workers to City East and City West) 


Secondary Schools: 
Q hire more social workers 


Social Workers: 


Q_ hire more social workers 

Q_sinservice to principals, etc. re model/role 

Q adjust allocation 

Q management and trustees need to be more aware of the demands for social workers 
Question 4 List the services that best meet needs. 


Elementary Schools: 
1) support to parents (55+3) 
2) individual counselling (+ attendance) to students (50+24) 
3) refer to community/agencies (45) 
4) consultation to staff & meetings (37+22) 
5) groups (9 + 3) 
6) crisis response (9) 


Secondary Schools: 
1) refer to programs/agencies/services (3+7+8+1) 
2) individual counselling (12+9) 
3) support to parents (8) 
4) consultation to staff & meetings (6+1+2+1) 
5) group work (2 + 1) 


Social Workers: 
1) consultation to schools and parents 
2) liaison/referral with community services & agencies 
3) individual counselling 
4) group work 
5) cmisis response/intervention 
6) attendance cases 
7) behaviour management strategies 


Question 5 Additional comments/observations. 
Elementary Schools: 

Q_ social workers are skilled and valued 

Q need more social work services 

Q allocate to higher needs 


Secondary Schools: 
Q appreciate social work expertise 


Social Workers: 
Q adjust groups but premature to change model 
Q high level of demands makes it difficult to offer meaningful service 


Observations © 
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The following are some comments and observations based upon the survey responses: 


Q almost all schools in the Board use social work services; 

Q 10-15 schools may be willing to be “on call” as long as they know who “their” social worker is. Social 
Work Services are valued by almost all schools; 

Q 62 schools want more social work service including most compensatory education schools; except for the 10-15 schools 
mentioned above the rest are clear about needing the same level of service; 

Q_sthe system is not clear that this year’s service (98/99) was allocated on a differentiated basis: high needs schools did receive 
more service including comp ed schools; some lower needs schools saw their social worker every other week, once a month or 
even less frequently (on call); 

Q_ schools have more need for social work services than can be met; the challenge is to “manage” the needs appropriately within 
the given resources; 

Q the model was supported by the majority of schools; however, there were a large number of schools who disagreed with the 
model based upon their needs - they want more service. The comp ed schools have had a significant reduction in service; 
however a significant number of other schools (non comp ed) didn’t like the model because it didn’t provide them with enough 
service. There were even a very few schools who disagreed with the model and were sympathetic to the loss of service for the 
comp ed schools; 

Q many schools have requested more social workers and more social work time and services; 

QQ the comp ed proposal based upon “clustering” the social workers and allocating numbers according to the board clusters has 
some strength and limitations: the strengths include “community” familiarity, somewhat less travel for some social workers, 
distribution by perceived need; the limitations include generalizations about the need in one “cluster” over another, the 
manageability of clusting higher needs schools, increased travel by some social workers, perceived “role” of social worker, 
elementary/secondary funding model implications, implications for reducing or cutting system responsibilities for alter ed, BRT, 
and SALEP; and 

Q__ the schools value the professional social work support for consultation, consultation to families, individual work with students 
and community linkages. 

Recommendations 

1. The model remain the same for 1999 — 2000. 

2. The assignments be adjusted to enhance the delivery and level of service. 

3. The Board hire more social workers to meet the unique demands of the Board and community. 

4. The Board receive this report for information in September 1999. 

5. The system receive this report for information in September 1999. 

6. Provide information to principals (and others) on the model, allocation, and role of social work services in September 1999. 

7. The model continue to be reviewed over the next school year. 

/a 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


Approved for distribution 
by the Director. 


TO: Merv Matier, Director of Education 
Signature: 
FROM: Marguerite Botting, Superintendent of Instructjonal Services 
Date: 
DATE: 1999 09 30 oe ee eee ae 
RE: SOCIAL WORK SERVICES YEAR- END REPORT 
RECOMMENDATION: 


Moved by , that the Social Work Services Year-End 


Report be received for information. 


Malcolm Powell, as Supervisor for Social Work Services has traditionally developed a Year-End 
Report for the Social Work department members’ support to the system. It is my belief that this 
is an important practice which demonstrates accountability for support services, therefore, 
Malcolm’s tradition will continue within the amalgamated Board. In fact, both Psychological 
and Communication Services will present their Year-End Reports at the next Education 
Committee meeting. 


The Year-End Report is partnered with the Social Work Survey to provide Trustees with a 
complete picture of the Social Work Services support base through the 1998-1999 school year. 


The Social Work department has had a daunting task, as there were many schools who were 
receiving support for the first time. With new staff to meet, new practices and procedures to 
follow, department members responded readily to their first priority, the needs of students. It is 
apparent that our schools, our families and our system highly value the support service. 


aut 


The Hamilton-Wentworth District School Board 
Instructional Services 
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SOCIAL WORK SERVICES 


YEAR END REPORT 
1998 - 1999 


This report highlights the activity provided through Social Work Services of The Hamilton-Wentworth District School 
Board. 


e Services were provided to students (and their families and teachers) who were experiencing social, emotional, 
behavioural and attendance difficulties, which was impacting upon their schooling and educational experience. 


e Social workers provide a wide range of services to schools. These include consultations (parents, students, staff) direct 
casework, school and system team meetings, alternative education support, community referral, program development 
group work, staff inservice and linkages to community agencies. 


e The teacher and social worker in the Behaviour Resource Team (BRT) provided assessments and made 
recommendations regarding particular students experiencing behavioural problems in the classroom. The Educational 
Assistant on the BRT implemented strategies in selected classrooms jointly with the teacher of that classroom. 


e The social worker and teacher at the SALEP Centre provided academic programming and counselling services to at-risk 
14-15 year old students at a central sight; this was further enhanced by a grant from Human Resources Development 
Canada (HRDC) which dramatically improved our computer capabilities and provided us with two job coaches to 
provide work experiences for students. 


e The Child & Youth worker at the CHAMPS Program (alter ed behavioural program) in a team with the teacher and 
educational assistant, provided individual and group support to the students in the program. 


e The consulting psychiatrist provided consultation sessions to a variety of schools in the Board. 


© A social worker and teacher are running a pilot program for non-attenders at Tweedsmuir School financed by HRDC; 
this program will run until April 2000. 


With amalgamation, it has been a year of constant change, new forms, new procedures, new policies, new locations, new 
conditions, new understandings, new.... Most importantly for us it was a new model of social work services - its delivery 
and assignments. The new model was to provide social work access to all schools; this was accomplished. The delivery was 
to provide a full range of service based upon system needs, school needs, and negotiation for type of service. Within a broad 
framework, each social worker/staff member is responsible for managing the work and setting priorities with school staff, 
their students and families. Assignments were based on a mixture of high/medium/low needs schools, a mixture of city and 
county schools, an equitable population base, and input from social work staff; this planning was to allow the "assignment" to 
be manageable and to allow those schools with higher needs to have more service and to provide a variety of experiences. In 
March/April of 1999 the social workers developed a system survey in order to receive feedback. The results of the survey are 
available; in summary they indicated a need for more service with an appreciation for the social work service available to the 
schools. Based upon the feedback, the assignments were reviewed and for this year a few adjustments were made. As 
indicated to the Board in August 1998, it will "take a couple of years to fully implement the changes; however, we will be 
responsive to the needs of the students and the teachers who teach those students". The demand for social worker services 1s 
clearly delineated in the survey as reported by school staff, in the referral numbers, and in the perception of the social 
workers. The challenge to all of us as a Board and as Social Work Services will be how we meet the demands to support for 
the education of students in the Board. 


I would like to take this opportunity to thank all of the staff in the department - social workers, teachers, educational assistant, 
child & youth worker, for their dedication to the ethics and principles of social work to their professionalism and to their 
strong support to teachers, students, and their families. It has not been an easy year but they have made it a good year. 


Marguerite Botting 
Supervisor, Social Work Services Superintendent of Instructional Services 


Prepared by: Dorothy Anderson, Secretary, Social Work Services 
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HIGHLIGHTS 


Provided social work services to 0. uls (cases and consultations) providing individual, group, family and/or staff 
support. The social workers' activity included 22,741 school contacts, 16,704 family contacts, and 14,223 collateral contacts. 


Co-ordinated the SALEP process and provided service to over 120 students and their families through the SALEP Centre and 
individual social worker monitoring. 


Provided specialized behavioural management support through the Behaviour Resource Team supporting 103 student referrals, 
289 consultations, and 428 students in classroom intervention programming. 


Coordinated the Board's consulting child psychiatrist. 
Provided immediate response to schools' requests for assistance in times of crisis, tragic events, or emergencies. 


Partnered with HRDC to create two new initiatives at the SALEP Centre and Tweedsmuir School. The grants from HRDC 
amounted to over $340,000 and allowed for 4 additional staff, extensive computer hardware/software, and supplies. 


Other Partnerships include Child & Adolescent Services, Big Brothers, Chedoke Child & Family, Community Child Abuse 
Council, Women's Shelters, Hamilton-Wentworth Regional Poice, Probation, Region. 


Social Work Survey of all schools in April 1999 to receive feedback on the new social work model. 


Supported Board/System/School initiatives and projects: 

*  Anti-racism 

* Vocational education review, Secondary School Reform 
Peer Mediation Project - partnered with Chedoke Child & Family, HHSC 
Big Brothers Promise Scholarships 
Big Brothers Mentoring 
Tri Board - PHN Liaison Committee 
Brock Teacher Candidates Inservice (Briarwood Campus) 
Workshops/Inservices for students, staff, parents on a variety of issues 
Supported the distribution of Crisis Response Materials to all schools 
Revision of Board Shelter Protocol with assistance of Kathie Hibbins 
September Board Report Information 
Apollo Program - HRDC partnership at Tweedsmuir School 
* SALEP Centre Work Skills Program - HRDC partnership 
* Regional Disaster Emergency Response commitment 
* Dating Violence Prevention Initiative in Flamborough 


Supported Community Linkages: 
* Board/Community Child Abuse Council initiatives 
* Council for Suicide Prevention 
AATD Resource Team 
» AATD Central Referral Team 
# Pregnant and Parenting Teens Committee 
» Anger Management Working Group 
*  Board/Hamilton-Wentworth Police Information Protocol 
1] 
a 


Board/Probation Information Protocol 
Bereavement Network 
Week of the Child Committee 
*  Board/Hamilton-Wentworth Police Education Committee 
* OASW School Social Work Committee 
= Canadian Association of School Social Workers and Attendance Counsellors 
* Ontario Association for Attendance & Counselling Services 
* Ontario College of Social Work 
* Divorce and Separation Committee for Community Partnerships 
* Adolescent Needs Committee 
2 LEAP 
= Canadian Centre for Studies of Children at Risk: "Keeping Score" 
= Child & Adolescent Services - new service model at Lake Avenue and Ballard Schools 
* Children's Corner Drop -In School Project 
= Liaison to Community Agencies (e.g. CAS, AATD, Child & Adolescent Services, Police) 
* Rounds at Chedoke 


STATISTICAL HIGHLIGHTS G “Lt 


REFERRALS 


Consultations 


Parents, School Staff, Community Personnel 


Attendance 


Behavioral/Emotional/ Social 
Alter - Ed (e.g. ACES, Phoenix, Try..) 


Groups: Students 


Groups: Parents 
Behaviour Resource Team Consults = 


Behaviour Resource Team Cases 103 
Behaviour Resource Team Classroom Students 428 


Sub Total of Referrals 


Minus Duplicated/Overlapping Referrals 67 


Net Total Referrals 


ACTIVITY 
School Activity 


Visits to Schools 


Staff Contacts at Schools 
Telephone Contacts to Schools 


Total 


Child/Family Activity 


Visits/Meetings /Sessions with child or family 
Telephone Contacts with child and or family 1 201 


[_ Total | _16,704 


Collateral Activity 
Anything other than direct school or child/family activity. 14, 223 


GROUPS 


[ Alter Ed e.g.: PLM, Conflict Resolution, Social Skills, Life Skills 14 groups 
approx. 
500 


sessions 
a mee : : — = Dy 


In School Groups eparation Divorce, Peer Mediation Training, Temper Tamers, 


Anger Management, Social Skills 
P: 3 


arent e.g.: Second Step, COPE, Parenting 
SALEP Conflict Resolution, Work Skills 


2 types of 
groups 
with all 
students 


SALEP Centre Credits Total Students 106 
Credits Monitored 505 
Total Credits Recommended 204 

Consulting 

Pscychatrist's 

consultations with 


| schools January 1999 to June 1999 17 
OTHER 
System Child Abuse Reports 178 


System Suspensions 5.107 


AE Alternative Education 


unit school not attached 


Malcolm Powell 


Michelle Bates 
Darryl Byers/ 

Josie Falletta 
Elaine Colgan 
Lesley Cunningham 
Rick Dorr 

Vicki Earle 

Gail Glenny-Burke 


Heather Gregersen 


- 
Social Worl Cowsteac 


1998 - La-7 4 


Supervisor 

Ancaster High, GET — AE, Sir John A Macdonald, Queen’s Rangers, CHAMPS — AE, 
Roxborough Park 

King George, Rosedale, Parkdale, Woodward, Thornbrae, Vern Ames 

Huntington Park, Janet Lee, Billy Green 

Westdale, Hess/Central, Dalewood, Ryerson, Ancaster Senior, Fessenden, Glenwood, 
Mountain, Barton, Sherwood, Highview, Beverly Central/Lynden, Dr Seaton/Sheffield 
CHAMPS Program 

Child & Youth Worker 

Saltfleet, Mount Albion, C B Stirling, Richard Beasley, Lisgar, Helen Detwiler, 
Ryckman’s Comers, Franklin Road 

Sir Allan MacNab, Gordon Price, Sanford, W H Ballard, Spencer Valley/Greensville, 
Millgrove 

Highland, Yorkview, Dundas Central, Chedoke, Bennetto, Buchanan Park, Holbrook, 
Seneca, Mountview 


Tim Kaye 


SALEP Centre 


Maxine Lane —— Tapleytown, Burkholder, Pauline Johnson, Sir Wilfred Laurier, Robert Land, 
Ridgemount, Bellmoore/Parkwood al 
Vince Martorelli Behaviour Resource Team 
Steve McCann Parkview, Delta, Parkside, Hillcrest, A M Cunningham, Adelaide Hoodless 
Central Park a 
| Anja Mennaman ~~ | Centennial, G L Armstrong, Norwood Park, Allenby/Earl Kitchener, 
Strathcona/George R Allan, Pleasant Valley/Dundana 
Julie Morgan Scott Park, Prince of Wales, R A Riddell, James MacDonald, Sherwood Heights 
Lincoln Alexander, Mount Hope/Bell-Stone I 
John Morris Behaviour Resource Team 
Educational Assistant 
Trish Muldowney-Brooks | Glendale, Queen Mary, Glen Brae, Glen Echo, Sir Isaac Brock, Collegiate, Winona 
| Dawn Mutton Behaviour Resource Team 
| Teacher 
Eileen O’Shea Orchard Park. Sir Winston Churchill, Lake Avenue, Hillsdale, Green Acres/R L 
_| Hyslop, Eastdale 
Kate Power Apollo Program (Tweedsmuir School) 
___| Human Rescources Development Canada grant partnership 
Susan Radford Dr Davey, Lloyd George/, Fairfield, Memorial - HAM, Balaclava, Flamborough 
Centre, Guy Brown 
Diane Sayers Alternative Education Programs: Lawrence, ACES, Super 
Randy Shiga Hill Park, Waterdown, TRY — AE, Cardinal Heights, Queensdale/Linden Park 
Mary Hopkins 
Margaret Tombolini Viscount Montgomery, Elizabeth Bagshaw, Red Hill, Hampton Heights, Lawfield, 
Fernwood Park, Mountain View, Memorial (Stoney Creek) 
Monica Vicencio Phoenix , Tweedsmuir, Queen Victoria, Prince Philip, Peace Memorial 
| Eastmount Park, Dundas District 
Trimble, Warren SAMERiGentre —a 
Teacher 
Jan Wynne Westmount, Westwood, Westview, Gibson, Stinson, C H Bray, Grange, Rousseau 
io ee ee ee eee 
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Social Work Services 
1999 - 2000 Assignments 
AE Alternative Education 


as unit school not attached 

Malcolm Powell Supervisor 

Michelle Bates ~ | Ancaster High, GET — AE, Sir John A Macdonald, Queen’s Rangers, CHAMPS — AE 
Balaclava, Flamborough Centre, Guy Brown 

Susan Brooks CHAMPS Program 
Child & Youth Worker 

Darryl Byers: Sept-Dec Saltfleet, Mount Albion, Bellmoore/, Parkwood, Richard Beasley, Lisgar 

Vicki Earle: Jan - June Helen Detwiler, Ryckman’s Corners *, Franklin Road 

Elaine Colgan Westdale, Hess/Central, Dalewood, Ryerson, Ancaster Senior, Fessenden, Glenwood, 


C H Bray 
Lesley Cunningham Mountain, Barton, Sherwood, Highview, W H Ballard, Beverly Central*, Mount Hope 
Josie Falletta King George, Rosedale, Parkdale, Woodward, Thornbrae, Vern Ames 


Huntington Park, Janet Lee, Billy Green 
Mark Felvus SALEP Centre 
Job Coach/Counsellor 


Human Resources Development Canada grant partnership 


Lori Fothergill SALEP Centre 
Job Coach/Counsellor 
Human Resources Development Canada grant partnership 
Gail Glenny-Burke Sir Allan MacNab, Gordon Price, Sanford, Spencer Valley/Greensville, Millgrove 


Dr J Seaton/Sheffield, Lynden/*, Ridgemount 
Heather Gregersen Highland, Yorkview, Dundas Central, Chedoke, Buchanan Park, Holbrook, Seneca 
Mountview, Bennetto = I 
Tim Kaye SALEP Centre 


Maxine Lane Tapleytown, C B Stirling, Burkholder, Pauline Johnson, Sir Wilfred Laurier, 
Robert Land, Hampton Heights 

Vince Martorelli Behaviour Resource Team 

Steve McCann Parkview, Delta, Parkside, Hillcrest, A M Cunningham, Adelaide Hoodless 
Central Park 

Irene McLean Behaviour Resource Team 


Educational Assistant 
Anja Mennaman Centennial, G L Armstrong, Norwood Park, Allenby/Earl Kitchener, 
George R Allan/*, Pleasant Valley/Dundana 
Julie Morgan Scott Park, Prince of Wales, R A Riddell, James MacDonald*, Sherwood Heights 
Lincoln Alexander, Bell-Stone* 
John Morris Behaviour Resource Team 


Educational Assistant 
Trish Muldowney-Brooks | Glendale, Queen Mary, Glen Brae, Glen Echo, Sir Isaac Brock, Collegiate, Winona 


Dawn Mutton Behaviour Resource Team 
Teacher 

Eileen O’Shea ~ | Orchard Park, Sir Winston Churchill, Hillsdale, Green Acres/R L Hyslop, Eastdale 
Memorial — S C 

Kate Power Apollo Program (Tweedsmuir School) 
Human Rescources Development Canada grant partnership 

Dr Davey, Roxborough Park, Lloyd George/, Fairfield, Memorial - HAM 

Diane Sayers Alternative Education Programs: Lawrence, ACES, Super 

Randy Shiga Hill Park, Waterdown, TRY — AE, Cardinal Heights, Queensdale/Linden Park 
Mary Hopkins 

Margaret Tombolini Viscount Montgomery, Elizabeth Bagshaw, Red Hill, Lake Avenue 


Mountain View, Lawfield, Fernwood Park 

Phoenix , Tweedsmuir, Queen Victoria, Prince Philip, Peace Memorial 
Eastmount Park, Dundas District, Strathcona 

David Wolfe: Sept. - Dec. SALEP Centre 

Warren Trimble: Jan. - Teacher 


June 
Jan Wynne Westmount, Westwood, Westview, Gibson, Stinson, Grange/Maple Lane 
Rousseau 


L 
Monica Vicencio 


1999.09.19 
/a 
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October 7, 1999 
Go: Members of the Education Committee 
From: Judith Bishop, Chair 


Re: | Request for Report — Music Program 


Whereas the Board approved a report about instrumental music in the Spring and that 
concerns have been expressed about the music program in our elementary schools in the 
press, please be advised that it is my intent to place the following motion on the floor at 
the October 7, 1999 meeting of the Education Committee: 


That the officials prepare a report on the status of the Music Programs in 
The Hamilton-Wentworth District School Board, specifically 


(a) What schools in the City/County are offering instrumental music 
programs 

(i) Grades 6-8 

(ii) Grades 1-5 


(b) How often is the program scheduled? 


Chie On Hw WAC 


—F Nanudtin Iyfrte 
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ADDITIONAL me 

INFORMATION FOR “ 

THIS EVENING'S qerenmind’ HOLE 

MEETING OF THE 
EDUCATION COMMITTEE 
Open Agenda 
ACTION ITEMS 


8 Social Work Survey — Pages 8-7 to 8-15 

8. Social Work Survey, A Response from Compensatory 
Education School — Pages 8-16 to 8-18 

11. Staffing Report — Full-Time Equivalent Positions 


Please add this information to your agenda package. 


EDUCATION COMMITTEE 
1999 10 07 
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. Special Education Committee Pf ki 7 August 27, 1998 


Td eT NS — — 
D. Grant clarified for one trustee that Option 2 would require 9.5 additional social workers. Based on the 
draft budget calculations, there are no funds available to accommodate any additional staff for this category. 


When one member noted the absence of the role description for the position of social worker, M. Powell 


arified that the emerging role will vary according to the student, school and program needs — the primary 
focus will be to assist the teachers and parents with the students’ education. 


M. Botting added that the role of the social worker will be reviewed and streamlined within the context of 
the whole Instructional Services Delivery model. 


M. Powell clarified for one trustee that a survey of all schools (including social work staff), parents and 
students is facilitating the review of the Social Services Delivery model. The survey results will be shared 
with the Board as soon as it is available. It is anticipated that this model will be evaluated and all the 
required “fine tuning” completed within a two-year period. 


Noting that no further funding allocation was made for social work staff, one member wondered if the 
learning opportunity grant which is based on four criteria (social assistance, population, provincial average 
on language and high adult dropout) could be used for social work expenditures in the future. 


D. Grant commented that there are several ways to approach the budget, e.g. based on economic 
classification, program, etc. Using the program basis, an allocation for para-professional staff was provided 
for the 1998-99 stub year budget. Although the Ministry funding model did not provide for any specific 
percentage of spending on any budget category, the Budget staff listed all para-professional staffing 


(including social workers) under the Professional Category and made one allocation for that category during 
the budget review in June 1998. 


@.. member expressed concerns with the serious need for a social worker at Robert Land School, 
particularly in measuring the success and failure of the school’s programming. M. Powell acknowledged 
that school to be a “high-needs” school; however, there is a large number of other similar schools in the 
system — there are even schools with no social work support at all. The main focus at this time is to meet the 
requirements of all high needs schools by providing greater access to social work services and improved 
service to a larger number of schools and students. 


Some members suggested that it may be beneficial to tap all available resources in the community, e.g. 
raising the issue with Members of Provincial Parliament (MPPs), partnerships with community agencies, use 
of learning resource teachers and encouraging more volunteers. 


se _ It was moved by J. Bishop: That the Social Services Delivery Model be based on a differentiated 
"allocation recognizing student, program and school needs. This allocation is to be reviewed 
through system input on an annual basis. 


It was noted for the members that Option | is an attempt to meet the needs of all high needs schools based on 
the amount of funding allocated by the province for this purpose. Within this model, it is anticipated that 
every social worker will share equally with the load from these schools. 


In reply to queries regarding travel time for social work staff with the new model, M. Powell assured the 
members that, given that staff will not necessarily be travelling to different schools in one day, there should 

e no loss of travel time and distance (except for emergency situations). In terms of mileage, there could be 
some increase given the number of schools to be covered. M. Powell noted further that all these factors will 
be considered in the review and evaluation of the Social Services Delivery model with a future report for 
presentation to the Board. 
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Fax: (905) 628-1233 


Instructional Services 


Memorandum 


To Principals 
Alter Ed Teachers/Program Leaders 
Supervisory Officers 
From Marguerite Botting, Superintendent of Instructional Services 


Malcolm Powell, Supervisor, Social Work Services 
Subject Social Work Survey 


Date March 12, 1999 


—_—_—_—_— ek gs eC nk eee eee 


On August 27, 1998, the Education Committee and the Board approved the Social Work Services Delivery 


Model and directed that it be reviewed throughout the system in each of the next two years. In addition, there 
will be a future report to the Board. 


As a result, a committee of social workers with input from the entire social work staff have developed a bnef 
survey. We realize that this is a busy time of year for you and your staff. However, your input and feedback 
are very important. The purpose of this survey is to review the current model of social work services delivery. 
This survey is not to evaluate individual social work practice but rather the MODEL of social work delivery. 
The information obtained will be used to review the effectiveness of this service to the whole system. 


This survey is being sent to all principals, alter education programs and supervisory officers in the system. This 
is an opportunity for you and your staff to offer feedback and suggestions to the Social Work Services 
department. It is recommended that ail staff have an opportunity to participate in this review. 


Please complete the feedback and retum to Malcolm Powell, 3 Floor, Education Centre by April 23, 1999. 


Thank you for your co-operation and assistance. 


le KL ‘ 


Malcolm Powell 


SCHOOL SOCIAL WORK DELIVERY MODEL SURVEY %- |” 
SOCIAL WORK SERVICES i 
Instructional Services Department 
School 


1 We believe that our school utilizes the Board's social work services: 


1 é 3 4 
Strongly Disagree Somewhat Disagree Somewhat Agree Strongly Agree 


Comments 


2 Weare satisfied with the amount of social work allocation: 


1 2 3 4 
Strongly Disagree Somewhat Disagree Somewhat Agree Strongly Agree 


Comments 


3 We are satisfied with the current model of social work delivery: 


1 2 3 
Strongly Disagree Somewhat Disagree Somewhat Agree Strongly Agree 


Comments 


3(a) Please list your views of the strengths of the current model: 


3(b) Please list your views of the limitations of the current model: 


3(c) If you identified limitations to the current model, what would you propose as solutions? 


4 Please list the social work services that have best met the needs of your schools during the 98/99 
school year: 


5 Please include any other additional comments/observations that have not been covered elsewhere in the 
above survey: 


Supervisory Officer 


Date 


Thank you for your input and attention to this survey by April 23, 1999. 


Please return to: : 
Malcolm Powell, Supervisor Social Work Services 


Education Centre, 34 Floor, Social Work Services 
1999.03.03 
/da 


SCHOOL SOCIAL WORK DELIVERY MODEL SURVEY %=—]| 
SOCTAL WORK SERVICES 


Summary of Social Work Survey (Elementary Schools) Total Submissions: 97 


1 We believe that our school utilizes the Board's social work services: 


(2) (1) (15) (79) 
Strongly Disagree Somewhat Disagree Somewhat Agree Strongly Agree 
Average: 3.75 


Low Priority/On Call Basis: 10 
Service Appreciated: 22 
Was Used as Member of Team: 9 

Support for Staff: 10 

Support for Students/Families: 17 

Regular Visit/Contact: 4 

Valued Specific Services (eg attendance/behaviour): 4 
Firsyt time with support: 7 

Need More Service: 13 
Service Given Quickly: 3 


2 Weare satisfied with the amount of social work allocation: 


(36) (13) (22) (24) 
Strongly Disagree Somewhat Disagree Somewhat Agree Strongly Agree 
Average: 2.5 


Method/Model meets our Needs: 19 
More Service Required/Time not Sufficient to Meet Needs: 50 
Support has been Invaluable: 3 

Need More Time for Programs/Proactive Approach/Prevention: 8 
Need more SW: 3 

Essential Service: 5 

Some Schools Have More Needs: 4 


3 Weare satisfied with the current model of social work delivery: 


(27) (13) (25) (28) 
NR = 4 
Strongly Disagree Somewhat Disagree Somewhat Agree Strongly Agree 
Average: 2.6 


High needs sites deserve more service: 18 
Happy with the model, its flexibility, access for everyone: 23 

SW scattered "too thinly" have too many schools/caseloads too heavy: 11 

SW tries to service as many families as possible, however, more time needs to be allotted to schools: 12 
Not happy with the model: 9 

Cluster approach or family of schools should be considered: 7 


3(a) Please list your views of the strengths of the current model: 


No comment: 13 

Equity of Access: 26 

Professional/Highly Skilled SW: 19 

Regular contact to principals/staff/school: 13 

Accessible to SW: 10 

Regular scheduled day/continuity of 1 person: 15 

No strengths: 8 

Expertise in liaison with community resources/families: 15 


3(b) Please list your views of the limitations of the current model: 


Unavailable to talk direct to child (referral form process): 5 

Too much paperwork (bureaucracy): 8 

Lack of sufficient time to meet students: 31 

SW have too many schools: 14 

High needs schools need more time/support: 27 

Insufficient staff: 14 

Lack of opportunity for ongoing/regular contact with students: 10 
Lack of flexibility: 3 

Travel time: 9 

Reactive not proactive: 3 

Lack of availability in crisis: 8 

Too high caseload: 3 

No limitations to model: 4 

Lack of consistency/continuity: 5 

Prevents SW developing relationships with staff/community/community resources: 8 
Limited time available for preventative programs: 3 

SW should be assigned to clusters: 3 

SW should be full time for comp-ed schools: 3 


3(c) If you identified limitations to this model, what would you propose as solutions? 
SW assignment should be based on need: 35 

Family of schools/cluster/geographic model: 12 

Return to full time comp ed SW: 4 

Hire more SW/increase time/fewer schools: 32 

Lobby at Board/Ministry/more funding: 7 


1 

fant 

4 Please list the social work services that have best met the needs of your school fi the 98/99 
school year: 

Provide individual counselling for students: 50 

Refer to community services/agencies: 45 

Behaviour Resource Team: 3 

Support/counselling for parents: 55 

Groups: 12 

Problem solving/discussion with staff: 37 

Attendance at team/system/school meetings: 22 

Crisis response: 9 

Mentoring program support: 4 

Staff inservice: 4 

Attendance Cases/issues: 21 

Process SALEP cases: 3 

Parent Inservice: 3 

Presentations to students/class support: 3 


5 Please include any other additional comments/observations that have not been covered elsewhere 
in the above survey: 


No comment: 42 
Highly skilled/wonderful/SW: 13 

SW stretched "too thin": 6 

Valued: 17 

Time allocated insufficient: 7 

Put where high needs are: 8 

More work for principal/secretary/staff now: 4 


1999.05.21 
/da 


SCHOOL SOCTAL wore DELIVERY MODEL sup VEy 
SOCTAL WORK SEQ VICEs 


Summary of Socia/ Work Survey (Secondary Schoo/s) Tota/ Ssubmiss; 


(0) eae) . (0) 
Strongly Disagree Somewhat Disagree Somewhat Agree Strong 
Average: 4 


Excellent Communicator/Support Resource: g 
Liked SW as System/team mem Chid 
SW used Extensively & Access, - a: 3 


NT Of socia/ work allocation : 

(6) (6) (3) 
Strongly Disagree vhat Disagree Somewhat Agree Strongly , 
Average: 22 


Staff wnclear re Role: 1 


2 We ore satisfied With the 
6 


More Time Needed: 12 
SW is very heavily Used: 1 
Meets Needs: 3 


3 We are satisfied with the < * Model of socia/ work Celivery: 
e (4) (7) (8) 


Strongly Disagree Sor ‘t Disagree Somewhat Agree Strongly Ag 
Average: 3 


We are happy with the continuity/c ‘ions/persona| Visits with sy: 8 
] More sw tir ‘eed more sw time: 7 


3(a) Please /js+ YOUP Views of +p gths of the current mode/': 
Availability/regular Contact: 3 

Excellent competent SW: 6 
Team Concept: 5 

Support to Special Program: 3 
Home Visits: 3 


YY SERRE 


3(b) Please /js+ YOUr views of the | ITIONS Of the current mode/: 
Lack of time in Schools: 8 

Demands of other Schools/meetings (ie TPRC's etc) 2 

Lack of flexibility: 2 

SW have too Many schools: 10 

Budget - nee more staff: 2 

Too much Paperwork/referra| Process too complex: 2 

Lack of consistency: 2 

Lack of Availability for Crisis/prevention Work: 2 


3(c) If you identified limitations to this model, what would you propose as solutions? ae | ¢ 
Need more SW: 8 

Need more time: 3 

Increase government funding: 2 

Assign based on high needs: 2 

Feeder/Cluster Model: 2 

Eliminate "DARTS": 2 

Alter Ed important: 1 

Better communication of role: 1 

More proactive planning: 1 


school year: 
Attendance at team meetings: 6 
Attendance Counselling, working with truant students: 9 
Counselling students: 12 
Counselling for families: 8 
Peer Mediation Training: 1 
Refer to alter ed programs: 3 
Process SALEP cases: 7 
Refer to community agencies: 8 
Dr Santa Barbara consults: 1 
Attend IPRC: 1 
Consult with staff: 2 
Nutrition program: 1 
Prepare students to re-enter regular school: 1 
Group Work: 2 
Classroom inservice: 1 
PD for staff: 1 
Problem Solve with staff: 1 


<= 


5 Please 
in the above survey: 

No comment: 7 

Protect schools which value SW: 2 

Appreciate expertise: 4 


1999.06.24 
/a 
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From: "sward" <sward@hwdsb.on.ca> 

To: WCBE.SMTP ("mpowell@hwdsb.on.ca") 

Date: 5/3/99 10:08am 

Subject: Re: Response from Compensatory Ed. Schools -Reply 


Good morning Malcolm 

You requested the names of the schools currently designated as Compensatory 
Education sites. They are: 
Bennetto 

Centennial 

Dr. Davey 

Gibson 

Hess 

Haier esit 

Hillsdale 

King George 

Lloyd George 

Parkdale 

Prince of Wales 

Queen Mary 

Robert Land 

Roxborough Park 

Sanford Avenue 

Stinson 

Tweedsmuir 


All schools participated in the discussions that led to the information you 
received. The committee that put the information together was: Margie 
Willett (Rox. Park), Marg Schneider (Bennetto), Wayne Joudrie and myself. 


Susan Ward 

Principal 

Sanford Avenue School 
sward@hwdsb.on.ca 

Ph. (905)528-8526 Fax(905)528-8011 


oles WCBE.SMTP ("wjoudrie@hwdsb.on.ca","sward@hdwsb.on.c... 
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Social Work Survey 


A Reponse From Compensatory Education Schools 


Social workers have been an integral part of the fabric of compensatory schools, 
They have counselled children and their parents, liaised with the various children’s 


delivery model was changed, our schools lost more than an amount of time. We lost a 
valuable staff member and colleague. 
Our children and communities lost much more. 


Here is a list of the Programmes and support services that have either been lost or 
severely curtailed by the loss of full and half time social workers: 
¢ breakfast and snack programmes 
* home visits for attendance difficulties 
conferences with outside agencies 
social skills programmes 
organizing parents for head checks 
contact with Big Brother mentoring programmes 
* crisis intervention 
* suspension invelvement 

camp placements 
* Mom's groups 
* corporate involvement in school activities 
e Christmas baskets 
* clothing exchange 
e Kid Talk sessions 
* parenting groups 
* anger management 

YMCA Partners with Youth 
* Greening project organization 
* counselling of students and parents greatly reduced 
Remedial Team / IPRC involvement curtailed 
doctor contacts and letters 


Some of the other difficulties seen with the current model include the 

Organization of schools. In some instances we have three different social workers 
working with one family. That makes consistency of service and consultation much 
more difficult. Agency involvement is poorly coordinated. Police contacts are not 
consistently maintained. 


We are also concerned for the physical and emotional needs of the workers 
themselves. Social workers are travelling almost daily, sometimes across the entire 
district. This increases their stress levels, making driving more hazardous, 
particularly in the wintertime. How is one to drive safely when your mind is on the 
problems you just left or the ones you are driving to face? 


The fractured time spent in schools does not allow for a team effort. Teachers 
complain that they do not see the worker and the Opportunity to build the trust 
needed to confide in them is not there. 


v-1F 


As this review is conducted, principals of Compensatory Schools recognize that a 
total return to the Residential Model is not financially possible, however, a better 
organization of this resource needs to be given consideration. 


We propose that there might be a place for both the residential and itinerant Social 
Worker. The schools with higher needs, identified by the extensive data already 
accumulated, would serve ag the residential placement of the worker with itinerant 


We suggest that the Social Worker be assigned to a cluster of schools, as other 
Board teams are now, and that the cluster determine the allocation of time. For 
example: 


Sir Winston Churchill (867) 


Hillcrest (347) 
Hillsdale (262) 
Viscount Montgomery (446) 

Rosedale (237) 


Total: 2159 (2 high needs, 1 medium needs, 1 low needs) 


This would affect a better delivery of service - one that would be community-based 
and linked with public health and community agencies. It would decrease travel 
time and allow principals to know where the social worker was in a time of crisis. 


In order to meet system needs, we propose that five (5) Social Workers be assigned 
to County West and County East to share, that five (5) be shared among the 
Mountain schools, and ten (10) be assigned to City East andCity West. Certainly, by 
examining the data on poverty, cnme, and suspension statistics, it is well 
documented that city schools have the greatest number of “At Risk” students. 


The recent staffing allocation has once more taken from the Compensatory Schools, 
Learning Resource staff is now allocated by head count rather than by need and the 
built-in staffing extra has been reduced from 10% to 9%. Only through the return 

of Social Work services can the playing field be leveled for these students who live in 


poverty. 


As a group, we will expect a response to our concerns as well as a copy of the survey 
results. 


Compiled by: W. Joudrie, M. Willett, M. Schneider, S. Ward on behalf of the 
principals of Compensatory Education Schools, 
Fall 08 


+t} | 


The Hamilton-Wentworth District Scho ard 
Approved for distribution 


Memo. by the Directar. 
Signature: “Ay hey 


Date: 
To: Merv Matier, Director of Education and Secr 
From: Don Grant, Superintendent of Business and Treasurer 
Deborah Russon, aaa Human Resources 
Date: October 7, 1999 
Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


Moved by: 


That the September, 1999 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of September, 1999. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
EDUCATION COMMITTEE | URBAN MUNICIPAL 
Thursday, November 4, 1999 
NOV 9 1999 
7:00 p.m. ALG EEN DA GOVERNMEdT DOCTAPH ES m. 
1. Call to Order J. Bishop 
2. Approval of the Minutes of October 7, 1999 


a 
4. 


Business Arising from the Minutes 
Approval of Agenda 


DELEGATION: 
5. National Election for the Rights of Youth - UNICEF and Elections Canada 

ACTION ITEMS: 
6. Communication Services Year-End Report M. Botting 
7. Psychological Services Year-End Report M. Botting 
8. Anaphylaxis Policy M. Botting 
9. The IDEAs Programme: Year One Assessment Report K. Croxall 
10. Alternative Education Preliminary Report K. Waters 
11. Gifted Review Committee Report M. Botting 
12. Report of the Special Education Advisory Committee M. Botting 
13. School Council Policy Committee C. Reid 
14. Staff Development Policy N. Campbell 
15. Pre-Employment Screening Policy N. Campbell 
16. Staffing Report — Full Time Equivalent Positions D. Grant 

CORRESPONDENCE: 

Nil. 

DISTRIBUTION: 

Nil. 


Future Meetings: 


Board November 11, 1999 8:00 p.m. 
Business Committee November 18, 1999 7:00 p.m. 
Special Education Advisory Committee November 24, 1999 L1opm. 


Board November 25, 1999 8:00 p.m. 


MINUTES OF THE EDUCATION COMMITTEE 
OCTOBER 7, 1999 


Those present: Judith Bishop (Chair), Eleanor Johnstone, Joseph Rogers, Bruce Wallace and 
Ray Mulholland. 


Regrets: Janice Dewar. 

Also present: Reg Woodworth. 

In attendance: M. Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), K. Croxall 
(Superintendent of Education — County East), T. Cupido (Superintendent of Plant Services), P. 
Gillie (Superintendent of Education — Mountain East), D. Grant (Superintendent of Business and 
Treasurer), W. Joudrie (Superintendent of Education — City East). 


Also in attendance: M. Powell, ay of, eee Work Services 


The Chair called the meeting to order at 7: 05 P m. 


2. __ Approval of the Minutes of September Lt 1999 
It was moved by J. Rogers: That the minutes of September 1, 1999 be approved as 
distributed. od 

CARRIED. 


3. Business puisiiig from the Minutes 
Nil. : 


4. _ Approval of the Agenda 
It was moved by E. Johnstone: That the agenda be approved. 


CARRIED. 


At this time, M. Matier pointed out that several Superintendents were not in attendance due to 
school graduations 


DELEGATION: 
5. Dr. Kathy Walker — Hearing Impaired Program 

J. Bishop introduced Dr. Kathy Walker and reminded the Committee of the terms of reference of 
a delegation. 


Dr. Walker stated her recommendation to have the hearing impaired program moved from 
Queensdale to Pleasant Valley School. She expressed concern over the acoustic environment for 
hearing impaired children at Queensdale and presented a summary of standards including those 
from Health and Welfare Canada. 


At the conclusion of the presentation, Dr. Walker responded to a query as to how many students 
there are presently in the program stating there were no more than eight per year. 


J. Bishop thanked Dr. Walker for a very thorough presentation. 


Education Committee 2 October 7, 1999 


At this time, 
It was moved by E. Johnstone: That the concern regarding the Hearing Impaired 
Program at Queensdale be referred to administration and brought back to the 
Education Committee. 


Thanking Dr. Walker for an excellent presentation, B. Wallace asked if there was any specific 
school that would best suit the needs of the Hearing Impaired Program., Dr. Walker responded 
that the modifications needed would almost entail building a a new school. 


M. Botting acknowledged the excellent issues raised. ? She pointed. out that historically 
Queensdale has always been viewed as a good school site, however, in light of new research 
perhaps the Board needs to look at not just the issue of reverberation, but also school facility, 
skilled teachers and integration of students. M. Botting then raised several points: 

- information meetings for teachers and parents of hearing impaired students need to occur; 

¢ there is still an outstanding issue of new technology; 

* moving ahead when all considerations have been reviewed. 


To the motion, CARRIED. 


ACTION ITEMS: 


6. Report of the SALEP Committee 
M. Botting called upon M. Powell present the report. 


In reviewing the report, M. Powell expressed ape eciation to the SALEP staff and committee for 
their hard work in the past year, He was pleased with the partnerships SALEP had with local 
businesses and eg of the credits the SALEP students were able to earn. M. Powell then called 


B. Wallace thanked M. Powell for an excellent report that he felt gave a good perspective for 
those who are not on the SALEP committee. 


To the motion, CARRIED. 


J. Bishop expressed her pleasure at the credit acquisition, increased work experience and the 
ability to see that the Board is able to serve the SALEP students without a waiting list. 


7. Proposed School Year Calendar for 2000-2001 — Preliminary Report 
P. Gillie noted the purpose of this report is to be proactive and offer a proposed calendar to the 


community for input. She pointed out the calendar is within Ministry regulations with the 
format of previous calendars consisting of 195 school days. P. Gillie suggested the intention is to 
bring this back to the Education Committee in March, 2000. 


Education Committee aie October 7,.1999 
(a) It was moved by B. Wallace: That instructional days for students in the 2000- 
2001 School Year commence on Tuesday September 5, 2000, the day following 
Labour Day. 


(b) It was moved by B. Wallace: That the Proposed School Year Calendar for 
Elementary and Secondary Schools be circulated for input and review by the School 
Year Calendar Committee, and recommendations for the 2000-2001 School Year 
Calendar be brought to the Board by March 2000. od 


B. Wallace then asked if there was the possibility of ting with’ the, Hamilton-Wentworth 
Separate School Board to address common transportation néeds-for the year: -2000- 2001. P. Gillie 
responded that when the calendar is approved she would then communicate with their 
counterparts with respect to this issue. 


To the motion, CARRIED. 


8. _ Social Work Survey by : 
M. Botting referred to the additional items hens ‘were included in the package; including the 


original Board motion for the Social Worle Survey t to abe conducted. She then called upon M. 
Powell to present the Survey. : : 


M. Powell thanked the committee who drafted, refined and analyzed the survey. He noted a copy 
of the survey went to every school, alternative. education facility and all supervisory officers. 
Indicating the purpose of the survey was to see what schools needed, M. Powell noted the Social ~ 
Work Services department is committed to reviewing the issues arising from the survey in order 
to best allocate resources and ensure the system is being effectively serviced. He then referred to 
the Social Work Year-End Report, stating there are nineteen social workers serving 134 schools 
with a total of 60, 000. Ue else appigg nately one social worker per 2700 students. 


M. Powell then clarified pevera care 


*an overwhelming number of schools use social work services; 

* the social work ymodel allows social workers to set their school time in order to minimize travel 
time; . 
¢ social workers indicaied that in middle schools where there is a guidance counsellor, time can 
be coordinated through them; 
* additional services were needed by 11 secondary schools; 14 JK-8 schools; 12 middle schools 
and 25 primary junior schools; these being comprised of both city and county schools. 


It was moved by B. Wallace: That the Social Work Survey be received for 
information. 
CARRIED. 


9. _ Social Work Services — Year End Report 
M. Botting clarified this report was being brought forward in order to partner it with the Social 


Work Survey. She stated there is a great statistical base behind the collection and reporting and 
believes it is a good method for of developing goals and objectives. She then called upon M. 
Powell to present the report. 


Education Committee 4 October 7, 1999 
M. Powell thanked the committee members and all social workers stating that this is a group of 
people who work tirelessly to support children. In highlighting several points in the report on 
page 9-3; M. Powell indicated a major concern is the lack of understanding of what it takes to 
work with a family or a child. He noted that although the social worker may not be seen in the 
school; they could be at a community agency or a home visit. 


E. Johnstone expressed her support stating the ultimate goal is to help the students. 


It was moved by E. Johnstone: That the Social pyork Services Year-End Report be 
received for information. 


M. Powell then clarified several points: oe 

¢ each social worker had a change in at least one school they s service in order to accommodate 

higher needs schools; 

* the community partnerships they are involved with are Big Brothers Mentorship program; 
Chedoke Child and Family — Peer Mediation program; Community Child Abuse — involved in 
“touching projects”; Women’s Shelters — workshops in bullying and Hamilton-Wentworth 

Regional Police who run programs related to bolivia. 


J. Bishop expressed concern over the programs not fee sustained stating there seems to be far 
less social programs and the bulk of work seems to be with parents and children. M. Powell 
responded he does not believe there has been a ‘reduction in service; however there are certain 
things social workers don’t do anymore including head lice checks, clothing exchange and snack 
programs. 


To the motion, CARRIED. 


10. Request for Report —Music Prog ram 
J. Bishop asked R: Woodworth to assume the Chair. J. Bishop clarified her request stating she 
hoped it was sole gepianatory. 


B. Wallace clefied the: teport should read: music programs grades 1-5; instrumental music 
programs grades 6-8. J. Bishop agreed. 
It was moved by J. Bishop: That the officials prepare a report on the status of the 
Music Program i in The Hamilton-Wentworth District School Board, specifically 
(a) What schools in the City/County are offering music programs 
(i) grades 1-5 (music) 
(ii) grades 6-8 (instrumental) 


(b) How often is the program scheduled? 


J. Bishop asked that this be brought back to the Education Committee before the end of this 
school year. 


To the motion, CARRIED. 


11. Staffing Report — Full Time Equivalent 
It was moved by J. Rogers: That the Staffing Report — Full Time Equivalent 


positions be received for information. 


Education Committee 5 October 7, 1999 
J. Bishop noticed there had been some changes and asked D. Grant for clarification. 


D. Grant noted there were some modifications in the report and suggested putting “revised” over 
top of the 99/00 budget column. He then clarified several points: 

* teacher assistant line should be 355; 

* there was a shift in elementary teachers with respect to the nye of teachers in place for 
98/99 school year; a 
* secondary teacher line is relatively consistent; 
+ educational assistant level of staffing notes a dramatic decrease; 355. 
of positions that came out of new collective agreements; _ 
* professional/paraprofessionals looks like significant d crease; howev 
closing of the lunchroom supervisor program. | 


gain reflects the number 


q this represents the 


J. Bishop expressed difficulty in seeing a decrease in C8 especially seeing as junior- 
kindergarten had actually expanded. She asked for more detail next month. 


To the motion, CARRIED. 


There being no further the business, the meeting then adjourned at 8:32 p.m. 
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Hamilton-Wentworth Distnct Schoo! Board 
100 Main St W, Hamilton, Ontario L8N 31.1 Fax #521 2544 


Attn: Mr. Merv Matier, Director and Secretary of the Board 


RE: Urgent Delegate Status Before the Education Committee ag Soon a5 Possible 


Oear Mr. Matter: 


| am wnting in response to the Board of Education decision to approve the involvement of our schools in Election 
Canada’s Child Rights Vote, the week of November 19 


The decision of the Board was likely made based on the face value of the activity. Unfortunately there are numerous 
reasons why parents and schoo! boards ‘must’ oppose this vote. 


For this reason | am requesting the opportunity to present to the Education Committee at the very next meeting "The 7 
Reasons Why Canadians Shouid Object to Elections Canada's 'Child Rights’ Vote.” The following points 
will be expanded upon: 


1. Elections Canada's "Child Rights” vote is disrespectful of parents; 
& 2 Elections Canada's "Child Rights" vote is manipulative of children; 
Be 3. Elections Canada should remain non-political, and not organize an exercise whose results could be used as a 


political too! by lobby groups; 

4. Elections Canads is exceeding its mandate with this "child rights" vote; 

5. Elections Canada is interfering with provincial jurisdiction over education; 
6. The UN Convention is the wrong vehicle to teach kids about democracy; 

7. The timing of the vote is itself political. 


Many school boards that have thoroughly investigated and debated the issue, have refused to allow the activity in their 
Schools (eg. Surrey, BC; Abbotsford, BC: Chillwack, BC; Fraser Cascade School District, BC; & Calgary, Alberta). Other 
School boards are requesting signed permission of parents/quardians for their children 10 participate, (Vancouver Sun, 
October 14, 1999) 


After the presentation, the trustees May wish to reopen the discussion on whether children within the schools in our 
region should be involved. 


As time is very short, it would be wonderful if you Could reply to this request by telephone sometime this week. 


Yours in service to the family, 


FEL. 


Phil Lees, 
me Parent of three chiidren attending HWDSB schools, 
President, HWFAC 


HAMILTON-WENTWORTH FAMILY ACTION COUNCIL 


Be , Box 105, Binbrook, ON LOR 1CO (905) 692 5092 
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Mr. Merv Matier 

Director of Education & Secretary 
Hamilton-Wentworth District School Board 
100 Main St. W 

Hamilton, Ontario 

L8N 3L]1 


Re: Child Rights Vote Presentation to Education Committee 
November 4, 1999 


Dear Mr. Matier: 


Thank you for the opportunity to make a presentation to the Education Committee about the November 19. 
Election Canada Child Rights Vote. 


Please find attached a copy of the materials that will be referred to during the presentation. Together they 


represent the presentation for next Thursday Nov. 4, 1999. The presentation will focus around the following 


points: 
a) What is the Child Rights Vote? 


b) Why informed parents are concerned about student involvement in the vote. 
c) Request that the education committee reconsider the involvement of the schools in Hamilton- 


Wentworth. 


Yours in service to the families of this region, 


Phil Lees 


Attached- Article One Vote- One Child 
- Reasons Why Canadians & Schools Should Object to Election Canada’s Child Ri ghts Vote 


UNICEF and 
Elections Canada 
team up to enthuse 
kids about their 


‘rights’ »> by KEVIN STEEL 


his coming November, all children | feel the mandate will become “a beacon | 


under the age of 18 across the coun- | for the new millennium.” Critics, howev- 
er, fear that Elections Canada 
is evolving from a supposedly 
neutral agency into a vehicle 
for indoctrinating children in 
the UN's highly controversial 


try will be eligible to select 
their most important “right” 
from a list supplied by 
Elections Canada on behalf of 
the United Nations. The kiddie 


referendum’s result will then be present- | social policies. 


ed to the federal government as a 


8 


| Elections Canada will team up with the 
“Children’s Rights Mandate.” Organizers | United Nations Children’s Fund 
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favourite right. 


(UNICEF) to run the vote 
Jean-Pierre Kingsley, the coun- 
try’s chief electoral officer, 
enthused at the announcement 
on July 12. “This is not only a 
terrific opportunity to teach 
young people about the demo- 
cratic process.” Mr. Kingsley 
stated, “but | believe that this 
vote will go down in Canadian 
history.” Why the make-believe 
referendum seems so signifi- 
cant to him remains unclear. 
Mr. Kingsley has been unavail- 
able for comment these past 
two weeks and, according to 
Elections Canada, he is the 
sole spokesman for the pro- 


Barbara Strang, UNICEF's 
director of communications, 
says the ballot will feature 10 
rights, selected by her agency 
from the 54 articles of the 
United Nations Convention on 
the Rights of the Child 
(UNCRC). “These rights will 
then be registered as official 
candidates with Elections 
Canada in September,” says 
Ms. Strang, adding that the 
specific 10 rights “have yet to 
be determined.” Two months 
of promotion will precede this 
unusual “election.” Voting is 
scheduled for Friday, 
November 19, the 10th 
anniversary of the UNCRC. 
Children in schools across the 
country will go to polling sta- 
tions, just like adults, and ina 
secret ballot choose their 


The feds anticipate media 
coverage similar to a real elec- . 
tion. “As results come in 
through Elections Canada’s 
mainstream system, media will 
provide up-to-the-minute cov- 
erage and analysis of the elec- 
tion,” states the official pro- 
motional literature. “At 


Election Central in Ottawa, experts and 
spokespersons will provide ongoing 


analysis.” 


UNICEF and Elections Canada tout the 
vote as a sensible way to help teach chil- 
| dren about democracy. Letters have gone 
out to all schools, and information pack- 
ages will be sent to teachers in 
September. UNICEF could easily distrib- 
ule Ils propaganda through its own 
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annual national fund- 
raising in schools every 
Halloween. The UN 
agency will likely stick 
to relatively safe “can- 
didates” for its 10 top- 
ics. Its press release 
wonders, a touch 
breathlessly, whether 
boys and girls will 
select the right to 
healthcare, shelter or 
education? “Will it be 
the right to express 
their opinions...And 
what will be the final 
result?” 

Others also wonder 
what will be the “final 
results” of the exercise. 
In effect, the project is 
a mass promotion for 
the UN Convention on 
the Rights of the Child, 
a treaty that many fam- 
ily rights advocates 
fear. Dallas Miller, a 
lawyer from Medicine 
Hat, has criticized the 


UNICEF in the Third World: A doctor measures a child's head. 


programs and docile 
overall attitude to gov- 
ernment, have already 
abdicated much of their 
personal responsibilities 
and freedoms to the 


qt State. 
: Mr. Miller stresses 
3 that Canadians also see 
4 much in the convention 
Ba that is genuinely worthy 
# = of praise. The rights of 
parents and the protec- 
tion of children from 
abuse are mentioned 
throughout the docu- 
ment. Woven through 
those widely acceptable 
principles, however, are 
more autonomous rights 
for youngsters, such as 
freedom of thought, 
conscience and religion. 
Even eight-year-olds the- 
oretically have freedom 
of association and the 
right to peaceful assem- 
bly. No child may be 
subjected to “arbitrary 
or unlawful interference 


bby 1-2 oh. 
rh 
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UNCRC since its cre- 
ation in 1989. “This is 
the first international document that 
gives ‘autonomous rights’ to children.” 
However, he says, children lack the intel- 
lectual and emotional maturity to exer- 
cise adult-type rights independently. 
Instead, by weakening parents’ rights 
within their families, Mr. Dallas warns, 
the UN is increasing the power of social 
services bureaucrats over children. “In 
this context, 99.9% of the time it’s the 
state aggressively advocating those rights 
against the parents. The convention is 
very socialistic in its philosophy. It alien- 
ates children from parents.” 

The convention has become the most 
widely signed treaty in the history of the 
world. Almost all nations on earth, 
except Somalia, have signed on, and 
almost all have ratified the treaty, with 
the notable exception of the United 
States. American law has never recog- 
nized the concept of child autonomy, 
relying instead on the principle of legal 
minority status. The UN's goals have 
triggered fierce debate between 
American left-liberals, who want to shift 
ultimate responsibility for children to the 
government, and conservatives who 
believe that responsibility should remain 
within individual families. 

Little debate has occurred on this issue 
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within Canada. Politicians here, as small _| 
fry on the world scene, have always han- | 
kered after a higher international profile, | 
and consequently have apparently been | 
more willing to follow the UN than their | 
American counterparts. And Canadians, | 
thanks to their existing array of social 
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This is not only a ter- 
rific opportunity to 
teach young people 

about the democratic 


process. But I believe 
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down in Canadian 
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history. 
JEAN-PIERRE KINGSLEY 
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with his or her privacy, 
family, home or correspondence.” They 
are given the right to universal daycare 


| and other to social programs like social 


security. Further, they are given the right 
to healthcare, including “family planning 
education and services” {in UN-speak, to 
obtaining abortions]. 

It has yet to be discovered in court if 
this means, as some critics have speculat- 
ed, that children have the right to refuse 
to go to church, or may join a gang, 
order pornography through the mail, or 
have an abortion over the objections of 
their parents. The UN document is craft- 
ed in loosely written legalese. When the 
treaty was signed back in 1989, the 10- 
member UN Committee on the Rights of 
the Child (CRC) was charged with 
implementing these provisions but gave 
no inkling how they would interpret 
these rights. 

Article 28, for instance, says, “States 
parties [signatory nations] shall take all 
appropriate measures to ensure that 
school discipline is administered in a 
manner consistent with the child’s 
human dignity and in conformity with 
the present convention.” Under the con- 
vention, signatories must report every 
five years to the UN on their progress in 
making their laws comply to the rights 


€ 


and ideals outlined in the treaty. When it 
came time for countries to report in 
1995, Mr. Miller says, it became evident 
that the CRC intended to flex its muscle. 
“The international committee of so-called 
child rights experts has consistently 
interpreted this to mean any form of age- 
appropriate physical discipline is con- 
trary to the convention.” Treaty imple- 
mentation bureaucrats started singling 
out countnes such as Germany in 1995, 
and Australia in 1997, for allowing any 
form of corporal punishment. 

These criticisms started to filter into 
other countries. In Canada, there was an 
Ontario court challenge in September to 
Section 43 of the Canadian Criminal 
Code, the provision which allows physi- 
cal discipline by parents or teachers. The 
Canadian Foundation for Children, 
Youth and the Law, acting as intervenors 
in the case, thinks the law should be 
overturned on the strength of Article 28 
in the UNCRC. Lawyer Miller says they 
have a chance of winning, based on their 
track record. Previously this foundation 
for “children’s rights” successfully per- 
suaded the Ontario Court of Appeal to 
lower the legal age of consent for 
sodomy to 14. Section 43 has long been 


Pretend it’s the law 


Lawyer Miller: 


Bureaucrats are taking control of children. 


a 


the target for the kiddie libbers, and it 
has come under fire before. In 1996, 
Svend Robinson—a homosexual NDP 
MP from Burnaby—moved in Parliament 
to have the section struck down, 
although his motion was defeated. 

The CRC’s 10 members are powerfully 
' opposed to child slavery and prostitution 


in impoverished Third World or war-lom 
nations but the UN agency persists in its 
more controversial goals of social control 
in nations that are peaceful and self. 
sufficient. In 1995 they upbraided the 
Vatican because the “spirit of the con- 
vention” was not reflected in the curricu- 
la in Catholic schools. The Holy See was 
chided in a press release “that parental 
rights and prerogatives must not under- 
mine the established rights of the child in 
the convention,” although no further 
details were added. The UN's criticism of 
parental rights in Britain was more Spe- 
cific. Last year, the CRC informed the 
British that their children could not be 
exempted from certain public school pro- 
grams—sex education for instance—at 
the request of the parents alone. They 
would be required to seek the child’s 
consent. The implications of this judg- 
ment may be felt in Canada. “There is no 
reason to believe they will treat us any 
differently,” says Mr. Miller. 

On July 6, UN Secretary-General Kofi 
Annan declared that children’s rights 
under the convention are no longer 
optional, but a binding obligation. For all 
the bureaucratic bluster, however, the 
treaty and the CRC’s interpretations do 


eee UN Convention on the Rights of the Child has just become a 
legal force in Canada even though the country’s top judges admit 
that the international treaty is not law in this country. The convention 
was cited by the Canadian Foundation for Children, Youth and the Law, 
which acted as Intervenors in the case Baker vs. Canada (Minister of 
Citizenship and Immigration). The Supreme Court ruled in favour of Ms. 
Baker on July 9. 

Mavis Baker, a Jamaican citizen, left her country and four children 
behind to come to Canada in 1981 on a visitor's visa. Instead of return- 
ing, she stayed for 11 years, working illegally as a live-in domestic. 
During that time, the Toronto resident had four more children, the last in 
1992. Then Ms. Baker was diagnosed with paranoid schizophrenia. Two 
of her Canadian children went into the care of their natural father, while 
the other two were put into foster care. Ms. Baker applied for.welfare. At 
that point, immigration authorities ordered her deported. 

The Jamaican appealed for permanent resident Status, citing humani- 
tarian and compassionate grounds. Her appeal was based on the 
assumption that all of her Canadian children relied on her, for either 
direct or emotional support. In April 1994, the deportation ordered was 
confirmed by an Immigration Department panel. Ms. Baker then 
appealed to the Federal Court, and finally to the Supreme Court. 

Although the Supreme Court Specifically stated that the convention 
had no legal force because it had not been passed in parliament, 
Justice Claire L'Heureux-Dubé wrote in the decision that administrators, 
such as immigration officers, must consider it when making their judg- 
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ment calls. In other words, even though the convention is not the law, 
Officials must pretend it is. “(Madam Justice LUHeureux-Dubé] is bringing 
the treaty in through the back door” Says Jane Adolphe, a Calgary 
lawyer. She is currently working on a doctorate at Rome’s Pontifical 
University of the Holy Cross, focusing her studies on the Convention. 

Madam Justice ’-Heureux-Dubé wrote, ‘The principles of the con- 
vention and other international instruments...help show the values 
that are central in determining whether this decision was a reason- 
able exercise of the H & C [humanitarian and compassionate] power." 

The insistence that treaty standards apply to domestic government 
decisions creates a great deal of uncertainty. “Canada has entered into 
several international treaties,” Ms. Adolphe points out. “Now provincial 
governments and courts will not know which treaties apply to their deci- 
sions and which do not, and even further, they will not know which arti- 
cles in those treaties apply” 

In addition, the judges made the best interests of the child the stan- 
dard for any case, the Calgary lawyer comments. “The impact of this 
could create complete chaos,” she says. For instance, someone could 
Claim in a workers’ compensation case that they should receive a bene- 
fit because that would be in the best interests of their children, Ms. 
Adolphe says. “This could be very far-reaching in that the decision says 
in any case where children are indirectly affected, their best interests 


must always be considered.” m 
KEVIN STEEL 
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not have legal force unless a sovereign 
nation incorporates them into her laws. 
In Canada, for instance, the treaty lacks 
any democratic legitimacy since it was 
never debated and passed into statute. 
The Elections Canada/UNICEF chil- 
dren's referendum, though advertised as 
a democratic education tool, promotes a 
convention which has never been subject 
to any form of democratic process in 
Canada. Prime minister Brian Mulroney 
signed the treaty back on May 28, 1990, 
and ratified it a year later with a similar 
scribble of the pen. All provincial cabi- 
nets, with the exception of Alberta, stat- 
ed their support for the treaty without 
legislative debate. Nor was any parlia- 
mentary mandate sought for the “most 
popular right” vote. Although the 
provinces have sole responsibility for 
education, the feds did not discuss this 
democratic Education project with any 
of them, thereby undermining the 
Canadian constitution. The CRC, 
through UNICEF, thus managed to 
bypass the federal parliament, the 
provinces and even school boards, all 
democratic institutions subject to the 
authority of voters and parents. 
Curiously enough, this high-handed 
behavior does not seem to bother 
Alberta’s Education Department. 
Spokesman Ed Greenberg says it 
received no notification of this educa- 
tional endeavour. He does admit that the 
UN convention is highly contentious. 
“Perhaps, though, this will be a good 
opportunity for children to debate the 
whole issue of the convention,” he says. 


When asked why children are getting the 
opportunity to debate while their parents 


are not, Mr. Greenberg suggests, “I'll 
have to get back to you on that.” 
Alberta’s history with the UN conven- 
tion itself illustrates the UN’s clout. For 
years, the province resisted any expres- 
sion of formal support for the treaty, 
always citing the concern that it under- 
mined parental rights. Unlike other 
provinces, Alberta refused to submit a 
report to Ottawa on the compliance of 
its laws to the UN decree. Yet the feder- 
al government needed Alberta’s report in 


1995 to completely fulfill its treaty oblig- 


ation to report to the CRC. 

Then the UN decided that Edmonton, 
capital city of the province which had 
withheld its approval of its children’s 
rights doctrine, would host its 
International Human Rights Conference 
in November 1998. High- profile 
politicians such as South African 
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"a young woman — — 
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| and focussed on her future. 
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anti-apartheid activist Archbishop 
Desmond Tutu, and UN High 
Commissioner for Human Rights Mary 
Robinson, along with several Canadian 
Supreme Court judges, filed through 
town. 

By coincidence or otherwise, Premier 
Ralph Klein sent a letter within three 
months to Prime Minister Jean Chretien, 
lending the province’s support to the 
convention on the Rights of the Child. 
Consistent with the undemocratic nature 
of that document's history, Mr. Klein 
made that submission against the wishes 
of his caucus. To his credit, Mr. Klein did 
express reservations in the letter; “Our 
support is based on the understanding 
that the UN convention does not usurp 
or over-ride the authority and responsi- 
bility of parents.” The Vatican had regis- 
tered a similar reservation when it signed 
the treaty in 1990, but that did not stop 
the CRC five years later from reminding 
them that it did not matter what their 
reservations were. 

In British Columbia, state intervention 
in the family is reaching unprecedented 


Activist Simpson: ‘A vision of insanity. 


| levels under the auspices of the left-wing 
| NDP government. Kari Simpson, execu- 

| tive director of the Citizens Research 

| Institute, has been monitoring that devel- 


opment. “Children who are in the care of 


| the government already have a list of 
| rights,” she notes. Mrs. Simpson sat for a 
| time on the Family and Child Review 
| Board, the official watchdog group set up 


to ensure that youngsters’ rights are not 
breached. “Yet what we saw again and 
again was that the rights of children took 
on a vision of insanity. In B.C., foster par- 
ents are prohibited from entering the 
room of foster child who is over 12 years 
old, because the foster child has the nght 
to privacy which of course is a right 
taken directly from the convention.” 

The researcher reports a troubling 
recent case: “Two children, aged 10 and 
14, were in foster care because the social 
worker didn’t like the mother’s 
boyfriend.” They ran away from the fos- 
ter home to go back to their mother’s 
place. “At 1:30 in the moming the police 
are breaking down three doors to arrest 
them if they don’t leave,” Ms. Simpson 
says. “The rights of the 
child are in place only 
when it’s convenient 
for the government as 
opposed to the interest 
of the family and com- 
munity.” 

The children’s rights 
referendum in 
November worries this 
family activist: “The 
school is conveniently 
used to fulfill a politi- 
cal agenda to take 
young and impression- 
able minds and indoc- 
trinate them a certain 
government line,” she 
says. “That is not the 
role of public educa- 
tion; that is not the 
role of UNICEF. And it 
is certainly not the role 
of Elections Canada.” 

The preamble to the 
convention quotes the 
1959 UN Declaration 
of the Rights of the 
Child, “the child, by 
reason of his physical 
and mental immaturi- 
ty, needs special safe- 
guards and care, 
including appropriate 
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Comprehensive sexu- 
al education in schools 
should be mandatory 
at all levels. This 
should cover sexual 
pleasure, confidence 
and freedom of sexual 
expression and orien- 


tation. 


FROM THE 1999 
UN YouTH Forum 


and after birth.” Yet the CRC, Ms. 
Simpson observes, has never criticized 
any government for permitting and pay- 
ing for the aborting of infants before 
they are born. In fact, Canada has no 
law protecting the unborn that is ever 
enforced. 

The UN itself promotes abortion. Last 
February, in The Hague, Netherlands, 
the United Nations Population Fund 
sponsored a youth forum where a con- 
sortium of pro-abortion feminists 
coached young people from around the 
world in their supposed entitlements. 
Here they advocated that by the end of 
primary school, children should be 
instructed in, among other things, their 
“sexual and reproductive health and 
rights.” Their final report states, 
“Comprehensive sexual education in 
schools should be mandatory at all lev- 
els. This should cover sexual pleasure, 
confidence and freedom of sexual 
expression and orientation.” 

Society should consider the goals of 
radical youth programmers of this ilk 
when it contemplates handing over adult- 
style nghts to children, says Richard 
Wilkins, an international law expert and 
professor of law at Brigham Young 
University in Salt Lake City. Prof. Wilkins 
is currently working on a paper probing 
the implications of the UN Convention on 
family law in the U.S. No single group is 
spearheading the drive for children’s 
autonomy, the Utah specialist comments. 


| Rather the kids’ rights movement creeps 


forward like the tide advancing across a 
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~ whole debate is not about children hav- 


mud flat. with different bureaucracies 
and pressure groups promoting the same 
goals for their own institutional purposes. 
The Canadian children’s referendum is 
just another case of this ad hoc but effec- 
tive promotion, the professor warns. “For 
the most part, parents are in favour of 
rights, but when they hear that this par- 
ticular agenda ultimately involves teach- 
ing their children at the age of 10 about 


sexual pleasure and orientation, then 
maybe it starts to click, ‘Perhaps this isn’t 
such a good thing.’” 

In public, children’s rights crusaders 
preach that boys and girls have the skills 
and character to behave with the same 
independent autonomy as adults, says 
Prof. Wilkins. “But developmental schol- 
ars will tell you otherwise. Children are 
malleable. They will be influenced. This 
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ing rights. It’s about who is going to 


' mold each new generation.” On the one 
_ hand, according to this specialist, are 


parents and, in some cases, their chosen 


| churches. The opposing contenders are 


| 
| 
| 
| 
| 


hired hands in government bureaucra- 
cies, themselves pressured by social 


' workers, feminists, homosexuals and 


other special interest lobbies. = 


anada, love it or leave it 


Chretien says tax-whiners should emigrate and die 
bleeding on the streets of the U.S. » by witt Gisson 


epending on whom you listen to, 

Canada is either the “best country in 
the world” or a debt-ridden, unproduc- 
tive and over-taxed near-Third World 
backwater that is hemorrhaging its best 
and brightest citizens to the United 
States. The former characterization 
comes from the United Nations and 
Prime Minister Jean Chretien. The latter 
comes from pro-business lobbyists and 
conservative pundits plumping for 
less government and lower taxes. d 

This political dialogue of 

the deaf was performed 
again last month 
when the Canadian 
Chamber of 
Commerce issued a 
proposal detailing 
how Ottawa could 
use its burgeoning 
budget surpluses to 
reduce taxes by $9 
billion. Mr. Chretien, 
evidently fed up with 
fending off such 
demands from various 
illiberal critics, snarled at 
reporters who conveyed the 
Chamber’s message to him at 
a corn roast in St. Georges- 
de-Beauce, Que. “If you look 
at only one aspect of life 
[taxes], maybe you would pre- 
fer living elsewhere,” the prime 
minister suggested. “There is 
nothing forcing you to stay 
here.” But if you live in the 
United States, he warned, “you 
cannot go in a park at night 
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because there is more crime than in 
Canada,” and you may be bankrupted by 
exorbitant private health insurance 
premiums. 

It was vintage anti-American 
stereotyping, but it may be too 
shopworn to satisfy a growing 
public desire for tax relief. sy 
Donald Savoie, a political fi 
scientist at the University 
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of Moncton and former adviser to the 
prime minister, says taxpayers do not feel 
they are getting good value for their 
money. “When Canadians buy a car or go 
to Wal-Mart, they know what they're 
paying for. They don’t have the same 
security when they pay their taxes,” says 
Prof. Savoie, who also advised the 
Mulroney government. “At the end of 
year, when they are calculating how 
much is taken up by taxes, they feel they 
are not getting full value for 
their money.” 


TIM RODIEISLER A Statistics Canada stud 
SW ’ I : 
aN SS released last week explains 


\\ why Canadians may be 
=) feeling overtaxed. 
&%  Statscan found that 
B the average after-tax 
family income in 
Canada fell 
by 6% 
B between 
1989 and 
1997, from 
$48,311 to 
$45,605. The 
study shows U.S. 
household take-home 
incomes increased by 
11% during the same eight- 
year period. 

Prof. Savoie points to the 
recent elections in Nova Scotia 
and New Brunswick, both of 

which were won by Conservative 
politicians promising tax reduc- 
tions, as evidence that the anti- 
tax sentiment that sustains Tory 
regimes in Alberta and Ontario is 
spreading to other regions, even 
those that historically have relied 
on high-tax policies to sustain gen- 
erous wealth transfer programs. 
University of Calgary political sci- 
entist Tom Flanagan says that high 
taxes have supplanted high deficits 
as the fiscal issue that most distresses 
contemporary voters. “[Tax cuts] are 
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7 Reasons Why Canadians & Schools Should Object 
to Elections Canada's 'Child Rights' Vote. 


S.. follow are potential reasons why concerned citizens should write their local provincial MLA/MPP/MNA, their federal MP, as 
well as Prime Minister Jean Chrétien, House Leader Don Boudria (Minister responsible for the Canada Elections Act, which lays 
out the mandate for Elections Canada), and Jean-Pierre Kingsley, Chief Electoral Officer of Elections Canada to express their 
objection to Elections Canada's involvement with the National Election for the Rights of Youth (to take place on November 19, 
1999). Parents should also write their local school board and express their objection to this vote being held in our schools: 


1. Electio 


By associating t 


a would wade into such a politically loaded issue. 
) and parents are left out of the process going 
en, and that parents are paying for this exercise 


through their tax dollars. _ 


democ st € input into which “righ st ; ctuidren on the Elections Canada 

ballot. Currently, there is no requirement that parents be informed that Elections Canada will be conducting a "Child Rights" vote 
in their schools, nor are parents asked to give their consent for the participation of their children in this exercise. (This is unusual 
because school boards require outside programs/presenters, etc. to be approved by the board of education.) ee 

¢ Some of the * ‘give the impression that the government is the ultimate pareat of children and is thus disrespectful towar 
parents. For example, the "Rights Vote" tells children that the government ensures a child's right to be given a name’ and that the 
government will 'make sure that we [children] survive and develop.’ This is disrespectful to parents who hold the primary 

i th d other concerns. 


¢ In addition, some of the listed 
Elections Canada and UNICEF 
as the! ight Th ie OWT 
population." If this is the case, then on 

© The description of a child's right to *S 


mm Cult This is explained 
if we belong to a minority or indigenous 


on joming a local 


and religion, the freedom to 


a by th a do 80 ns Canada may 
indeed have a role in "public education and information programs to make the electoral Process better known to the public" but 
the elections agency must be very careful that education programs directed towards children will not be used to indoctrinate these 
children about a particular political philosophy. The "child rights" vote tends to push a “big government 'rights' mentality" 
upon our children, and to d t dollars 1 ic schools is objectionable. 
e In addition, { 


innocently cast their vote on the ballot placed in front of them. 


° As Elections Canada's website states, "Elections Canada is the non-partisan agency responsible for the conduct of ‘federal 
elections and referendums. Its prime task is to be Prepared at all times to administer an electoral event." 


Sad 
e Parliament mandated Elections Canada to act in a neutral and independent fashion so that no election or referendum in Canada 
would be seen as manipulated or cormupted. 


p BO activism. | This perception i in n the minds of te poole would nndeomine 
the trust that Canadians place it in fpleetions Canada's s credibility for administering the voting process, and thus constitute a serious 
threat to its non-partisan, non-advo status. 


° Feo C anes may state that se are simply teaching children about the dence process, ‘and a are e not sgroaniany in the 
political interpretation with this "child rights" vote, but this is not the case. Rather than simply listing these "nights," Elections 
Canada and UNICEF goes further and explains how these "rights" are to be interpreted. Each of the 10 rights that children 
will vote upon is followed by a paragraph-length "description" of the rights. This "description" is, to any objective, reasonable 
observer, an interpretation by Elections Canada as to how a vote for that particular "right" should be interpreted. 

¢ For example, "EDUCATION — our right to an education. DESCRIPTION: We have the right to education. Governments have 
the responsibility to guarantee that primary education is compulsory and free of charge, and to take steps So that we all have 
equal access to secondary and higher education. The discipline used in our schools must not go against our human dignity. Our 
education must develop our own personalities and abilities; prepare us to become responsible members of a free society; and 
develop respect for our parents or guardians, for human rights, for the environment, and Sor the cultural and national values of 
ourselves and others." 


10 f regard ‘pont 
Bierioas Canna is NO fonger} just ‘fies facilitator, it has become the i interpreter. Elections Canada i is No longer just icing children 
HOW to vote, but telling Canadians WHAT a particular "right" means. This is surely not something that a non-partisan and 
oo non-political elections agency should do. 
¢ Conducting a vote and also telling Canadians how it should be interpreted causes further concern and gives more concrete 
evidence that this "child rights" vote is an openly political lobby tool. Elections Canada admits as much when it states on its July 
12, 1999 press release that, "Zhe results of the election will be presented to the Government and the people of Canada." 


° The Canada Elections Act states, "g (2 2) The Chief, Riccioral Officer m may aap public education and information programs 
to make the electoral process better known to the public, particularly those persons and groups most likely to experience 
difficulties in exercising their democratic rights." 

e EC claims that the "child rights" vote is part of its "public education" mandate. However, a Ses vote" goes beyond merely 

educati the public about d Ived 1 
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~ with Canadians on the hook for the higher taxes that these programs would demand. 


e There are many types of p public education programs through which Elections Canada could teach Canadians about democracy, 
but Elections Canada exceeds its mandate when it gets involved in "public education" programs which may be utilized for 
political purposes. 


indicated that it received prior approval by the provinces to enter the shone and er this National Election, in spite of the 
fact that public school resources oe be utilized in this "child rights" vote 


6. The UN Convention is the wrong vehicle to teach kids about democracy: 


e As previously mentioned, the UN Convention on the Rights of the Child is a document of some concern to many Canadian 
e The 36th Parliament has received petitions of 13,000 signatures from Canadians concemed about the implications of the 
Convention on the Rights of the Child on family life and parental nghts & responsibilities. This fact alone should have given 
Canada's non-partisan elections agency pause before embarki en's vote tied in to this UN document 
4, : ca rite ir : oO hh a0 5 bout de c i : the 1 
..cabinet ratified the Convention in the earty 


ao 


democracy. 

° y Canadians are concerned about the undemocratic review of Canada's compliance with the UN Convention on the Rights 
of the Child by the United Nations Committee on the Rights of the Child. The Convention requires an initial report to the 
UN two years following ratification and reports every five years thereafter (Article 44 of the Convention). Canada submitted its 
first report in June, 1994. This first report was reviewed by the UN Committee on the Rights of the Child in May, 1995. 

e Among other things, in its review of Canada's submission, this unelected, unaccountable UN body exhibited a tendency to 
demand "big government" spending programs: (Examples: "... the Committee emphasizes the need for special programmes 
and services...,""[The Committee] recommends that a nation-wide education campaign be launched...," "The establishment of 
a comprehensive network for the collection of data... is recommended," "... resources should be allocated to their maximum 
extent...," "The Commitiee also encourages the State party to use the principles and provisions of the framework for the 
programme of international development assistance," etc.). The Committee was also critical "legislation allowing corporal 
punishment of children by parents [and] in schools..." 

e Canada will have to address these interventionist criticisms by this non-transparent international body in its second report due in 

1999. Many Canadians feel that an undemocratic UN committee has no business telli a sovereign nation with an exemplary 
> its domestic legislation should be drafted. By associating the “Child Rights’: th th 
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of a "Natio 


would involve increased spending on "children's prog 
bas ae sates 


Ee Ee ee TEE. 


; FUR 
e The results of the "rights" vote are likely to be seized upon by lobbyists to somehow justify increased federal government 

spending on items which, in the view of the lobby group, were supported by children in this "rights vote." It is thus very poor 
judgement on the part of Elections Canada, if it indeed wishes to remain non-political and neutral, to hold this vote at this particular 
time in the current political climate beet. 


Section 43 of the Criminal Code states, "Every schoolteacher, parent or person standing in the place of a parent is justified in 

using force by way of correction toward a pupil or child, as the case may be, who is under his care, if the force does not exceed 

what is reasonable under the circumstances." 

- As previously mentioned, in 1995, the UN Committee on the Rights of the Child was critical of Canada for having "legislation 

e> allowing corporal punishment of children by parents [and] in schools..." - i.e. section 43 of the Criminal Code. 

¢ While the UN Convention doesn't explicitly forbid disciplinary spanking, the Convention has been interpreted by the 
undemocratic UN Committee on the Rights of the Child as meaning that corporal punishment should be outlawed in countries that 


Sl] 
have signed the Convention. 
In a Q&A document on the National Election for the Right of Youth website, it states that the Convention on the Rights of the 
Child"... specifies that any form of school - and parental - discipline must respect the child's human dignity." The description of 
the "Right to Education" in the National Election press release states that "The discipline used in our schools must not go against 
our human dignity." 
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EDUCATION COMMITTEE 
1999 11 04 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
SSS — 


“PPIOVER for dievin... 


MEMORANDUM tte directo, ution 


Signature; / wie 
TO: Merv Matier, Director of Education Date: oS ot | pS CEL / 
FROM: Marguerite Botting, Superintendent of Instructional Services eae ee 
DATE: 1999 11 04 
RE: COMMUNICATION SERVICES YEAR-END REPORT 
RECOMMENDATION: 


Moved by , that the Communication Services Year-End Report be 


received for information. 


The Communication Services Year-End Report is a method by which a support service can be 
accountable for its service to schools. The various tasks throughout the year are identified and 
are seen within the context of “harmonizing”. Certainly, this has been a difficult task and 
department members have given unfailingly of their time with energy and expertise to provide as 
much support as possible to students, parents, and staff. 


There has been much discussion within the department about goal-setting, a plan of action, 
measuring outcomes, etc. Now that we have completed a year of amalgamation tasks, it is 
possible to move on the proactive tasks. We expect this school year, 1999-2000 to be outcome- 
focussed; therefore the next report will reflect these changes. 
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The Hamilton-Wentworth District School Board 
> Instructional Services 
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Communication Services 
Year End Report 1998 — 1999 


Introduction 


The Communication Services Team for the school year 1998-99 was comprised of the Supervisor, 13.0 
F.T.E. Speech/Language Pathologists, 1.5 Augmentative/Alternative Speech/Language Pathologists, 1 
Augmentative/Alternative Resource Teacher, 1.5 Augmentative/Alternative Educational Assistants and 
2.5 Speech/Language Assistants. In this year, where the merging of several departments between county 
and city schools was a priority, it was our team’s goal to provide efficient and professionally sound 
services to the students of the new Hamilton-Wentworth District School Board. (See Appendix | - 
Transition and Amalgamation Planning) 


In order to reach this goal through the process of standardizing practices and procedures, our team was 
able to initiate equitable services across the district. As a result of our endeavours, we are able to begin 
1999-2000 with a Procedural Manual which outlines our team’s vision and mission statements, beliefs, 
referral process, assessment protocols, and our file management system. As a result, all team members are 
now prepared to deliver consistent services to our schools. (See Appendix 2 - Communication Services 
Procedural Manual.) 


One of our beliefs is that there should be an emphasis on early identification and intervention for 
communication disorders. Findings are that communication remediation is most effective when 
conducted during the early language learning years and that children with early communication problems 
(including moderate difficulties) are always at risk of academic difficulties. Therefore, our direction for 
use of personnel, professional knowledge and resources would be most beneficial if spent by directing 
them toward students in the pnmary years of Kindergarten to Grade 3. Graph 1 illustrates that indeed 75% 
of our services were concentrated at the J.K. - Grade 3 level. Graph 2 further illustrates that the majority 
of students picked up early were non-exceptional. 


We are proud that our department was involved in the preparation of the Board’s policy 9.01 (Early 
Identification Process - approved 1999 06 09) which includes the Speech and Language Senior 
Kindergarten Screening Process. (See Appendix #3 which provides a flow chart describing our early 
identification and intervention plans in conjunction with teacher partnerships.) 


Another of our team’s beliefs is that all students have access to the expertise provided by the 
Communication Services Team. To reach the large number of students with varying degrees of language 
and academic needs, it is necessary for our department to continue to develop collaborative and training 
partnerships with the community we serve. In addition, to ensure our services are concentrated on 
providing classroom support, we collect time management data on a regular basis. Graph 3 illustrates that 
at least 75% of our time is spent providing services directly to schools and students. Graph 4 provides a 
breakdown of these services. Graph 5 illustrates the diversity of speech and language problems dealt 
with by our department. To help disseminate information to teachers and parents regarding 
communication development and improvement strategies, our team created a series of Fast Facts this year 
(Appendix 4 - Fast Facts November 1998). 
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Within our mandate of providing services to all students, we recognize that those with the most severe 
communication needs urgently require our expertise. Accordingly, staff assignments attempted to reflect 
this need: 


(1) for students needing augmentative or alternative communication programs (largely non-verbal, 
non-intelligible students), our team supported the increase of .5 SLP to the AACT (an additional 
.5 was supported by the Board’s Early Learning grant from January — June 1999). Graph 6 
illustrates the growth and demand for AACT services 1992 — present. It shows an increase in the 
number of special needs children now being serviced in regular classes; 


(11) for those exceptional students with severe to profound speech and language disorders, our team 
supported the equivalent of 1.4 SLP to be assigned to speech/language classes; 


(111) for schools with high incidence rates, high populations, or compensatory education characteristics, 
our team devised a weighting system so that these schools would receive relative SLP services to 
meet their needs. 


The 1998-1999 school year was filled with challenges and successes and the Communication Services 
Team focussed on the present and future needs of the students of the Hamilton-Wentworth District School 
Board. 


ey 
j > j « as 
he Net aN Fee ca ea 
Susan D. Ham Marguerite Botting 
Acting Supervisor, Communication Services Superintendent of Instructional Services 


Prepared by: Wendy Soyka, Secretary, Communication Services 
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Highlights 


Standardizing Procedures 


Vv 


developed a service delivery to amalgamate services from county and city schools 


studied the service delivery issues and recommended changes and improvements throughout the 
1999 - 2000 school year 


compiled all team approved forms and procedures (summer writing team) 
developed standardized report writing and programming procedures 
developed team philosophy and priority service delivery model 


produced Communication Services Procedural Manual 


Early Identification and Intervention 


accepted early identification and intervention as departmental belief 

focussed services on students from Kindergarten — Grade 3 

conducted system wide J.K. screening program and provided feedback to teachers and parents 
devised and critiqued the speech and language identification intervention process for 1999-2000 


developed early identification process for 1999-2000; programming options for J.K. and system-wide 
S.K. screening for Fall 1999 


linked with Kindergarten Steering Committee and Early Years Consultant in developing the 
speech/language Early Identification Process for 1999-2000 


included S.K. screening process as part of Board’s Early Identification process 


supported the development of the Board’s Early identification process by participating on the working 
committee 


facilitated the transition and intake of children from outside agencies 


represented the Hamilton-Wentworth District School Board on the Hamilton-Wentworth Regional 
Pre-School Initiative now known as Early Words 


represented the HWDSB on the Pre-School to School Transition Team 


provided services to 2560 J.K. — Grade 3 students (75% of total students served) 


bs af 


Developing Partnerships 


> facilitated transition of students receiving services to school system (in-take meetings - May/June 
1998-1999) 


> conferred with outside agencies (Community Care Access Centre, medical facilities and clinics 


» collaborated with teachers, parents and other Board professionals at school system meetings and 
IPRC meetings 


» participated on the Curriculum Working Committee to review Early Literacy Programs 
~” represented the HWDSB at the Hamilton- Wentworth Speech/Language Pathology Interagency group 
» maintained linkages to professional associations and colleges 


~ hosted the Instructional Services Meeting for May is Speech/Language Hearing Month and provided 
activities to heighten awareness of communication disorders 


» produced Fast Facts for teachers and parents on specific areas of communication development 


>» liaised with school teams, board professionals and outside agencies 


Meeting the Needs of Communicatively Impaired Students 


» AACT services for the profoundly impaired, non-verbal, Pervasive Developmentally Delayed 
(PDD) and Developmentally Delayed (DD) students extended to former county schools 


» AACT serviced 386 severely impaired students 


» received support for 1.5 SLP, 1.0 Resource Teacher, 1.0 Educational Assistant for AACT from Early 
Learning grant for January — June 1999 


» in-serviced Signing for E.A.s and teachers 


» produced individualized computer programs to assist the special needs of students enrolled in both 
regular and special class placement 


» supported the intensive needs of speech/language classrooms (7 system classes) with the equivalent of 
1.4 of the team’s complement 


» developed classroom planner to assist speech/language teachers in providing appropriate language 
remediation 
» modified speech/language classroom planner and developed IEP planner and developed IEP planner 


to accompany the planner (summer wniting team) 
> standadized language remediation programs across the system 


> presented to IPRC committees to help identify students with significant speech/language disorders 


WV 


produced language improvement packages which improved the efficiency and speed of delivering 
programming to students in regular class placements 
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Graph 1 


Total Number of Students Supported: 3059 


¢ Service priority was students K - Grade (service included J.K. screen) 

¢ Service included classroom support to speech and language classrooms 
100 ¢ Service included AACT 

¢ Students Awaiting Services (1999 06 30): 478 


0 
Graph 2 
Percentage of Exceptional and Non-Exceptional Students 
Total Number of Students Supported: 3059 
100 
78% 
0 


* 78% of the students seen by the Communication Services Team were non- 
exceptional students. Of the remaining 22% who were exceptional they 
represented Intellectual - Developmental Disability, Mild Intellectual Disability, 
Communication - Learning Disability, Speech, Language, Pervasive Develop- 
mental Disorders - Autistic, Deaf and Hearing Impaired, Physical; Behavioural; 
Multiple. 
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Graph 3 


School Support vs. 
Administrative Support 


(based on percentage of time spent) 
25% 
Administrative 
Support 


15% 
School Support 


Graph 4 


Breakdown of School Support 


(based on percentage of time spent) 
20% 
IPRCs 
School Meetings 


38% 
Programming 


42% 
Evaluations 
Documentations 
Feedbacks 
Recommendations 


* Based on statistics collected June 1999 


Graph 5 


Distribution by Delay/Disorder 


Percentage of Caseload: Total Number of Students Supported: 3059 


Articulation Fluency Voice Non-verbal Language  E.S.L. 


82% of the caseload were students with language and/or articulation delays 


students exhibiting language problems were the most likely to exhibit significant 
academic problems, especially in the reading and writing areas 


students may have presented with one or more delay 


students with voice, fluency and severe phonology disorder can currently be 
referred to Community Care Access Centre (CCAC) School Health Support Services 


Graph 6 6 = 7 8. 
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Augmentative and Alternative Communication 
Caseload/Service Delivery Growth 
1998 - 99 


Amalgamated Board 
January 1998 - present 


Special 
Class 
65% 


City Only 
1992 - 1997 


Special 
Class 
66% 


Total = 386 


Total = 285 


1997 - 1998 


Total = 246 


1996 - 1997 


Total = 173 


1992 - 1996 | 


* AACT was initiated by the Hamilton Board of Education in 1992; caseload was 173 
amalgamation increased demand for services from 285 students (1997) to 386 (1998) - 
demand continues to grow. 

majority of students are exceptional students with developmental delays/P.D.D. 
majority of students are primary students (approx. 85%) 

students are non-verbal or have profound communication disorder 
students require continual AACT support from school entry to graduation 


* 


%* *+ & 
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Future Directions for the Millenium 


Continue to develop the team’s vision/mission statements and ensure they co-incide with the Board’s 
vision/mission statements 


Review the efficiency of team’s initiatives to: 


To provide priority services to JK — Gr. 3 students 

Address needs of students with mild to moderate problems 

Address the needs of the severely language disabled students 

Address the needs of students with language arts difficulties, specifically early 
literacy development . 


bh WN 


Develop strategies to deal with the increased demand for AACT services, especially since 
amalgamation 


Implement team’s new Early Identification and Intervention Process (Appendix #1 - Flow Chart of 
Early Identification Process). 


Develop and implement J.K. and S.K. teacher in-services re: language/speech and phoneme 
awareness development, 


Implement procedures as per the Standard Procedural Manual. 
Continue to expand and modify standard procedures, 


Continue to strengthen and develop partnerships with the EarlyYears and Primary Curriculum 
Departments; especially in the areas of language learning and early literacy skills. 


Introduce increased use of computers and advanced technology to improve time management in 
relation to the delivery of assessments, recommendations and programming. This in turn should 
increase our ability to provide more student and school contacts. 
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Communication Services 
1998 —1999 Assignments 


Dianne Parr Supervisor, Communication Services Team 
| all secondarv schools | 


Susan Barnard 
E.A. (1.0) 
Bev Kerr 
RAC) BAO SF 16,) 
Andrea McDonald 
Si? (Gs JE, 1038.) 

Gail Mote 
 Peacher (O35 F iE.) 
| Joan Tressel 
Teacher (O04 F.7.5.) 
Sue Troncho 
IMSLP Ce. ie) 


Elizabeth Belisario 
SLES hE 
Carla Bizruchak 
SLECLO ESB.) 
| Anita Browne 
SEP(O OE Le.) 
| Patricia Daines 
| ClO le WES) 
| Anna DiFazio 
SEP OS dE) 
Rachel Finney 
SiEPoGiO Wales) 
Susan Ham 
Hcg) 2 UNG Seed hey 
Nancy Herrell 
SEP (OM Ee) 
Lynn Hicks 
SEP A hele 
Monica Knott 
SUP ee) 
Louise McDonald 
SEP 4b 1Fs) 
Lori Vink 
SEPH(OB Ice: ) 
Debbie McQuin 
SPU Or a Es) 


Augmentative/ Alternative Communication Educational Assistant 
(system responsibilities) 

| Augmentative/Alternative Communication Educational Assistant 

| (System responsibilities) 

Augmentative/Alternative Communication Speech/Language Pathologist 
(System responsibilities) — as of 99 03 26 

Augmentative/Alternative Communication Resource Teacher 

| (system responsibilities) — as of 99 03 26 

| Augmentative/ Alternative Communication Resource Teacher 

(system responsibilities) — on sick leave as of 98 12 

| Augmentative/Alternative Communication Speech/Language Pathologist 
| (system responsibilities) 


Bell-Stone, Burkholder, George L. Armstrong, Hampton Heights, 

| James Macdonald, Mount Hope 

ACES, Adelaide Hoodless, Beverly Central, Earl Kitchener, Glen Echo, 
King George, Prince Philip, Sir Isaac Brock, Stinson Street, Woodward 

| Eastdale, Glen Brae, Parkdale, Prince of Wales, Queen Mary, Sir W. Laurier, 
Viscount Montgomery, W. H. Ballard 

Speech and Language Assistant (school rotation — Mountain/Upper County) 


| C. B. Stirling, Franklin Road and Speech/Language classroom, Highview, 
Vern Ames 

| Central Park, Central Public, Dr. J. Seaton, Dundas District, Grange, 
Greensville, Guy Brown, Lynden, Millgrove, Queen’s Rangers, Sheffield 
Lisgar and Speech/Language classroom, Lloyd George, Memorial (city), 
Robert Land and Speech/Language classroom, Rosedale 

Green Acres and Speech/Language classroom, Sir W. Laurier Speech/ 
Language classroom 

Collegiate Avenue, Lawfield, Linden Park, Mountainview, Thornbrae, 
Winona 

Bennetto, Centennial, Central, George R. Allan, Gibson, Hess Street. 
Pleasant Valley, Ryerson, Tweedsmuir, Yorkview 

Bellmoore, Parkwood, Peace Memorial, Richard Beasley, Tapleytown 


| Buchanan Park, C. H. Bray, Fessenden, Holbrook, Mountview, R. A. Riddell, 
Ridgemount, Sanford Avenue, Westview, Westwood 


(over) 


| Susan Ham 


= 


| Susan Barnard 

| BA 

Anna DiFazio 

| SLP (0.5 F.T.E.) 
Bev Kerr 

[ALAN BA 

_ Gail Mote 

| Teacher (1.0 F-T.E.) 

_ Sue Troncho 

| SLP (1.0 F. TE.) 


/| Communication Services Team 


| Augmentative/Alternative Communication Educational Assistant 
| (system responsibilities) 
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Communication Services 
1999 — 2000 Assignments 


Acting Supervisor (for Dianne Parr on leave) 


Augmentative/Alternative Communication Educational Assistant 
(system responsibilities) 

Augmentative/Alternative Communication Speech/Language Pathologist 
(system responsibilities) 


Augmentative/Alternative Communication Resource Teacher (system 
responsibilities) 

Augmentative/Alternative Communication Speech/Language Pathologist 
(system responsibilities) 


Se ee ee ee ee 


| Carla Bizruchak 
| SLP (0.2 F.T.E.) 
Anita Browne 
SP OF ee) 
| 
| Melanie Burnip 
PobLP LOT. 8.) 
| Rachel Finney 
iSLP (OF 2) 


Nancy Herrell 
SEP 7 WED 
Lynn Hicks 
CS lePO 2b olee.) 
_ Christine Howard 
oe lec F al eo) 
| Monica Knott 
| SLP (1.0 FTE) 
| Debbie McQuin 
leo eG Oyke bse) 


| Wendy Meyer 


| Joan Murray-Wood 
SEP IOS Ey) 

Cathy Pintwala 

Bie) Osa RC ad os Elm) 

Valerie Regnerus 


(SEP GeO Es) 


roe Stirling, Franklin Road, Hampton Heights, Highview, Huntington Park, 


| Sir John A. Macdonald, Strathcona 


| Speech and Language Classroom Team (Dundas Central, Green Acres, Lisgar. | 


| Buchanan Park, Elizabeth Bagshaw, Gibson, James McDonald, Mt. Hope, 
FP SISP (OE Te.) Queen Victoria, Ridgemount, Sir W. Churchill, Sir W. Launer, Vern Ames 


Beverly Central, Stinson Street 


Lawrfield, Lincoln Alexander, Lisgar, Pauline Johnson, Robert Land, 


Adelaide Hoodless, Dundas Central, Dr. J. Edgar Davey, Eastdale, G.R. Allan, 
Glendale, Guy Brown, King George, Parkview, Prince Philip 

Benuetto, Centennial, Central Park, Dr. John Seaton, Dundana, Dundas 
District, Greensville, Highland, Millgrove, Parkside, Pleasant Valley, Queen’s 
Rangers, Sheffield, Yorkview 


Pauline Johnson, Sir Isaac Brock) 
Linden Park, Thombrae 


Barton, Bell-Stone, Bellmoore, Billy Green, Hillcrest, Hillsdale, Janet Lee, 
Mt. Albion, Peace Memonal, Richard Beasley, Sherwood S.S., Tapleytown 
Speech and Language Classroom Team (Franklin Road, Lisgar, Robert Land, 
Strathcona); school responsibilities: Central, Dalewood, Hess Street, Delta, 
Ryerson, Tweedsmuir 

Ancaster Secondary, Ancaster Senior, C. H. Bray, Chedoke, Fessenden, 


Grange, Helen Detwiler, Holbrook, Rosseau, Ryckman’s Comers, Sanford 
Avenue, Westmount 


Green Acres, Lake Avenue, Orchard Park, Rosedale, Woodward 


Memonal (former county), Mountainview, Parkwood, Queen Mary, 
R. L. Hyslop, Saltfleet, W. H. Ballard, Winona 
A. M. Cunningham, Cardinal Heights, Fairfield, Glen Brae, Glen Echo, 


Hill Park, Lloyd George, Parkdale, R. A. Riddell, Red Hill, Sir I. Brock, 
Westdale 


(Over) 


Appendix 1 b- 14 ip 


Communication Services 
Transition/Amalgamation Planning 


Continuation and changing of our service must support our beliefs: 


¢ early identification and intervention (JK-3) 
* severely impaired and academically at risk students are a priority 
* programming needs to be integrated into the curriculum 


We need to continue: 


i 


tN 


Ol 


Joint and shared partnerships that support students in the classroom, at home and in the community - 
* all levels of speech/language pathology involvement are necessary and equally important 

* a range of service options is critical 

* there must be recognition of practical restraints on our service (i.e. staffing levels) 


SLP working with school staff to determine the level of program (individual, small group, class) and 
appropriate personnel to deliver program (SLA, teacher EA, ISSP) 


Linking speech/language goals and outcomes directly to curriculum. 


At least the current SLA staff (under SLP supervision) as an important component of speech /language 
programming. 


Informing parents at each level of our involvement. This should be co-ordinated through the school. 
(i.e. school meeting) 


In-servicing to teachers and parents. 


We are continually changing, improving and fine tuning our service, recognizing limits imposed by 
staffing and funding. Changes/improvements to consider are: 


Ie, 


i) 


Increasing education to schools and the community that all SLP programming impacts on students. 
(direct /indirect programming terminology is not appropriate to a school setting) 


More use of school meetings to extend SLP programming at all levels. 
* speech/language goals should be part of any student's IEP 
* more school involvement could increase the effectiveness of parent training, material/review and 


follow-ups 


A ‘Material Development - Kit Services Team’ to expand availability of teacher-friendly materials that 
are linked to curriculum. 


* this team would include SLP, SLA, teacher 
Kindergarten level intensive program to support early identification 


* other J.K. follow-ups also to be considered 


iw>) 
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Communication Services Procedural Manual 
Order of Contents 


I Introduction 
e Board Policies and Procedures 


Il Our Team 
e Committee Structures 
e Guiding Pnnciples 
e Vision and Purpose Statements 
e 


Beliefs 
Ill Terms 
e Terms 
IV Referral Process 


e Procedure for Requesting a Referral 
e Procedure for use of Checklist 

e Referral Form 

e Procedure for Referral Waiting List 
e Procedure for Outstanding Referrals 
e Left the System Letter 

e Pulled Referral Letter 

e Referral Tracking Form 


Vv Working Files 
e Procedure for Working Files 
e Procedure for Transfer of Working Files 
e Procedure for Reviewing Student Files 
e Procedure for Distribution of Reports 
e Parent Letter 
e Communication Services Report (type |) 
e Communication Services Report (type 2) 
e Progress Report 


VI Contact Logs 
e Contact Log Information 
e Contact Log 
e School Contact Summary 


VII ___—sCwPrractice 
e Cummulative Caseload 
e Practice Session Goal Sheet 
e Practice Session Log Sheet 


VII Other 

System Meeting Notes 

Assessment Tracking 

AACT Needs Assessment Review 
Summary Sheet (Assessment Results) 
Label Consistency 

J.K. Screening 


e@eoeee€e ®@ 
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- Flow Chart for Proposed Speech and Language Model - 


9 Early Identification Process 


J.K. Teacher: 
* observes student throughout year “and consults with : 
SLP as necessary-regarding students <0 
= can attend in-service by SLPs re: BER eens language goals 
= can request school SLP to model language goals in class 
* highlights students who will require S.K. serene ; 
with flag in O.S.R. for end of June 


S.K. Reacher: ee 

= reviews flagged students using Teacher Obsenaton ae 

" observes new students, completes Teacher Observation Form 
and determines whether appropriate for screening’ 

= completes Communication Services Referral Form for students 
to be screened 

* send referral, Social History Form and Teacher oupgeebies 
Form to Communication Services by end of September 


SLP: 

= schedules screening time in schools starting in October 

™ screens student to determine difficulty and needs 
between October and December 

* provides feedback 


Referral to Outside Agency. . Programming designed from. _ Further assessment by SLP 
(CCAC), Audiology, etc. | screening result for teacher, © : 
parents, LRT, EA, etc. 


Scheol shite to ; 
discuss psychological testing Programming 
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Articulation/Phonology Fast Facts For Parents 


From Communication Services 


HELP YOUR CHILD LEARN TO SPEAK CLEARLY 


1.EXPECT ERRORS: All children make some errors in articulation. 


Children normaily takes 7 to 8 years to leam to say all of our English 
sounds correctly. 


2.HONESTY PAYS: Be honest when you do not understand what your child says. Admit that 


you do not understand. Ask the cnild to tell you again. Or say “Show me what you are tatking 
about.” When you understand part of yourchild's remark, tet tre child know. 


rQ 3.BE A GOOD LISTENER: Listen to what your child is trying to tell you, not how 
cry itis said. Ignore your child's errors. Correcting errors, instead of responding to 


~Same = ~. the message, can undermine jo child's confidence as a speaker. To improve, 
# -S your child must keep talking. lf you constantly correct errors, your child may 
TEA lea to speak less and less. You want talking to be a good experience 
4.IGNORE MISTAKES: When people laugh at speech errors, your child feels 
angry and frustrated. Teasing never improves speech. Don't imitate the child's 
“Daby talk". Use correct speech that your child can imitate. Ask your family 


members and friends to do the same. 


Ss. MODEL GOOD SPEECH: When your child makes errors, repeat the child's message 
correctly. But dont ask tne child to repeat after you. Children learn by Hstening. They need to 
itsten to good speeci. Your examptes or models of correct speech help your chid 

in two ways. First, your chitd knows that you understood: Second; your correct SUSeC Nes 


your child leam to speak more clearly. You have given the child a chance to hear correct 
speecn. 


6. FIGHT EAR INFECTIONS: Good hearing is necessary for the development of normal 


articulation. Ear infections can cause hearing losses. Even mild hearing losses may prevent 
cnildren from hearing the difference between certain consonant sounds. 


7. BE A GOOD SPEECH MODEL: When 4a child's 5 
cmid usuaty develops normat speech, too. 
You do need to be concemed and take act 
articulation errors. 


peaking partners use normal speech, the 


ion if your child is not speaking or has multiple 
Above By: Elizabeth M. Prather PhD. 


Consult a Speech-Language Patholo 


gist if you are concemed about your child's speech 
development. 


FOR MORE INFORMATION REGARDING SPECIFIC SPEECH PROBLEMS AND HOW TO 


HELP AT HOME WITH THE CORRECTION, ALWAYS CONSULT A SPEECH-LANGUAGE 
PATHOLOGIST. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


AYProve; for 


MEMORANDU by tne 1 


Signat 


TO: Merv Matier, Director of Education 


Date: J J ( 
Oy HPSS 


FROM: Marguerite Botting, Superintendent of He STs Se a 


DATE: 1999 11 04 
RE: PSYCHOLOGICAL SERVICES YEAR-END REPORT 
RECOMMENDATION: 


Moved by , that the Psychological Services Year-End Report be 


received for information. 


The Psychological Services Year-End Report is a method by which a support service can be 
accountable for its service to schools. The various tasks throughout the year are identified and 
are seen within the context of “harmonizing”. Certainly, this has been a difficult task and 
department members have given unfailingly of their time with energy and expertise to provide as 
much support as possible to our students, parents and staff. 


There has been much discussion within the department of goal-setting, a plan of action, 
measuring outcomes, etc. Now that we have completed a year of amalgamation tasks, it is 
possible to move on to proactive tasks. We expect this school year, 1999-2000 to be outcome- 
focussed; therefore, the next report will reflect these changes. 


WI 


The Hamilton-Wentworth District School Board 
oe) j 
Instructional Services 


7-3. 


PSYCHOLOGICAL SERVICES 
YEAR-END REPORT 


© (1998 — 1999) 


On behalf of Psychological Services, I am pleased to summarize our involvement and activities for the 1998-1999 
school year. This period presented many challenges as the department sought to blend procedures, forms and pnorities 
from the two former systems. Still, with the needs of our schools firmly in mind, we were able to focus on requests for 
assessment and consultant services, maintain critical involvements and take on a few new initiatives. During 1998- 
1999, Psychological Services engaged in a range of school-based, system and departmental activities. 


Faced with a large and growing waitlist for assessment, the department chose to prioritize school-based activities. We 
spent most of our time out in schools, offering informal and formal consultation regarding individual students with 
behavioral and/or learning needs, offering input on broader school issues and support to staff and parents, providing 
assessment services and participating in multidisciplinary team and Identification Placement Review Committee 
meetings. 


At the system level, members of Psychological Services participated in a number of initiatives and offered substantial 
time to committee work. For instance, the department chaired the Special Class Admission/Demission Criteria 
Committee, bringing forward a document that was approved as policy in the spring. Members of the department also 
had input on system directions related to, for example, gifted students, behaviour classes, assessment and evaluation, 
and early identification (see annotated statistical highlights for a complete listing of committee involvements). 


Psychological Services supported the system in 1998-1999 through presentation of department research findings 
entitled “A Review of Special Education Programs: Factors that Mediate Success for Exceptional and At-Risk 
Students”. This paper represents the culmination of a decade of data-gathering and analysis, and sheds important light 
on outcomes of services that the school board provides and on areas of continued need. A new research project 
essociated with the experimental Alternative Education Program for intermediate students (Apollo) was announced 

@: piloted in 1998-1999. Psychological Services also provided current information to the system on a variety of 
mental health and education-specific topics through inservice, direct consultation and information sheets (see 
appended listing). 


Many community activities were maintained throughout 1998-1999. Department members participated on a range of 
committees related to children’s academic and mental health, and provided liaison and support services as requested. 


Finally, there were a number of department activities that became priorities over the past year. It was important, for 
example, to establish consistency in practices regarding new referrals. A small internal committee was formed to 
create a list of guiding principles and set of criteria for accepting referrals for assessment. The department also created 
new referral and consent forms and administrative staff developed a new electronic database for tracking referrals. In 
preparation for the move within the Education Centre, all tests, books, journals and software were reviewed and 
obsolete materials were purged to make room for the creation of a psychological resource library housing state-of-the- 
art materials. Staff members also took advantage of a number of professional development opportunities to enhance 
the quality of support to the system. Finally, during a year-end retreat, the Psychological Services members resolved 
to plan and conduct a system-wide needs assessment to assist us in reviewing the current model of service delivery. 


With a year of experience as an amalgamated Board behind us, Psychological Services looks forward to the year ahead 
in anticipation of new challenges and diverse opportunities to provide support to students, schools and the system as a 


arguerite Botting 


Kathy Short, Ph.D., C.Psych. 
Supervising Psychologist (Acting) Superintendent of Instructional Services 


Prepared by: Karen Accardo, Secretary, Psychological Services 
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ANNOTATED STATISTICAL HIGHLIGHTS 
SCHOOL-BASED ACTIVITIES 


ASSESSMENTS AND 
FORMAL 
| CONSULTATIONS 


MULTIDISCIPLINARY 
TEAM CONTACTS 


IPRC MEETINGS 


SYSTEM COMMITTEES 


SYSTEM TEAMS 


SYSTEM ACTIVITIES 


Assessments typically include: history-taking, file review, 
community liaison, classroom observation, formal testing, report 
writing, feedback meeting, follow-up consultation. 


989 


Formal consultations are similar, but may be used in cases in 
which formal testing is not required or is not possible. 

During multidisciplinary team meetings, consultants provide 
information and support to schools regarding individual students 
and school-based issues. This may include: file review, 
integration of history and psychological data, program | 
recommendations, review of research and dissemination of 
information regarding mental health / education, intake for 
assessment. | 
Consultants follow-up on students that they have been involved 
with by attending IPRC meetings to share results from 
psychological assessments. 


387 


946 


Total Referrals 5,922 


Alternative Program Advisory Committee 
Assessment and Evaluation Committee 

Behaviour Class Committee 

Early Intake Process Committee 

Gifted Review Committee 

PSSP/Board Joint Committee 

Special Class Admission/Demission Criteria - Chair 
Crisis Response 


ACTIVITIES / LIAISON / 
SUPPORT 


CONFERENCE 
PRESENTATIONS 


OTHER 
VIOLENT/RESTRAINT 
INCIDENT REPORTS 


| RESEARCH “A Review of Special Education Programs: Factors that Mediate Success for 
Exceptional and At-Risk Students” 
Apollo Pilot Evaluation 
PUBLICATIONS Information Sheet #11: “A Survey of Private Tutoring Services in the 
| Hamilton-Wentworth Region” 
Information Sheet #12: ‘Stress Management” 
Information Sheet #13: “Mood Disorders: Depression in Children and 
Adolescents” 
Information Sheet #14: “Underachievement”’ 
COMMUNITY ACTIVITIES 
COMMUNITY AATD, Association of Bnght Children, Autism Ontario, Brock University, 


Centre for Studies of Children at Risk, John Howard Society, Preschool 
Prevention Planning Initiatives Committee, Youth Crime Prevention/Police 
Department 


Central flow of confidential psychological information (i.e., assessment 
reports, standard scores, etc.) into (502) and out of (126) department 
HWDSB Annual Parent Conference 

HWDSSB Annual Parent Conference 

International Preventative Psychiatry Convention (Greece) 

Ontario Federation Annual Home and School Conference 

Parenting Workshop (Aylmer) 


Supervisor reviews, provides support as necessary and files. 
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PSYCHOLOGICAL SERVICES 
In-Service Topics 


Adolescents: 

Characteristics of the Early Adolescent 
Characteristics of the Adolescent 

Cults and the Adolescent 


* 


Anxiety: 

Assessment Issues 

Intervention Issues 

Helping the Anxious Child in the Classroom 


Assessment: 

Psychological Assessment 

Assessment Strategies without Standardized Tests 
Multi-Disciplinary Assessment of Students with Head Injures 
Assessment of Students in French Immersion 

Assessment of Minority Children 

Assessment of Learning Potential 

Assessment of English As A Second Language Students 

Life Skills Assessment 

Interpreting Psychoeducational Reports 


* 


* 


Characteristics of ADHD 

Identification of ADHD 

The Needs of ADHD Students 

Programming Considerations for ADHD Students 

The Use of Ritalin and other Medication for the Treatment of ADHD Students 


Attention Deficit Hyperactive Disorder: @ 


* + & * FF 


Behaviour Modification and Management: 
* A Developmental Perspective 
Principles of Behaviour Modification and Management 


* 


* Behavioural Disturbances: 
Characteristics of the Various Behavioural Disturbances 
(e.g., Conduct Disordered Students, Oppositional Students) 
* Identification of Behavioural Disturbances 
The Needs of Students with Behavioural Disturbances 
* Programming Considerations for Students with Behavioural Disturbances 


* 


* 


Central Auditory Processing Deficit: 
What is it? What can we do about it? 


Child Development 


Concept Mapping for Reading, Writing and Studying 


Counselling: @ 
Counselling Parents with Ethnic Backgrounds 
Family Systems Therapy 
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PSYCHOLOGICAL SERVICES -— In-Service Topics (Continued) 


Cross-Age Tutonng 

o Depression: 

* Assessment Issues in Childhood Depression 

* Intervention Issues in Childhood Depression 
Relationship between Parental Depression and Child Affective Development 
Depression/Suicide 


Developing Written Language Skills 

Developmental Principles in the Mentally Retarded Population 
English As A Second Language Strategies 

Family Interactions in Families with Differently-Abled Children 
Feuerstein’s “Instrumental Enrichment” Program 

Gifted: 

Identification of Gifted Students 

Emotional Needs of Gifted Students 


Programming for Gifted/Bright Pre-Scholars 
Enrichment in the Regular Classroom 


* 


Head-Injured Students (Re-integration) 
2) Homework and Its Effects 


Immigrant and Refugee Mental Health 


* 


Individual Pupil Programs (I.P.P.’s) 
Language Learning Strategies for Poverty Children 


Learning Disabilities 


* 


Math Disabilities 


* 


Mathematics and Gender Differences 
Organizational Skills 

Parent Volunteer Training 

Peer Mediation 

Peer Tutoring 

Prevention Programming in the Schools 


) * Private Tutoring Services in the Hamilton-Wentworth Region (Information Sheet #1 1) 
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PSYCHOLOGICAL SERVICES -— In-Service Topics (Continued) 


| Reading 
* Role of the Psychological Consultant/School Psychologist on the School Team 
* School Refusal 

Self-Esteem 


Stress: 
Stress Management 
Stress and Children 


* 


Task Analysis 
Test Anxiety 


Tests: 

Explaining the WISC-I 

Interpreting Group Test Results 

Explaining the K-ABC 

Administration and Use of the Raven’s Progressive Matrices 
Error Analysis for the Gates-MacGinitie Reading Test 
Bngance 

Woodcock-Johnson Scales of Independent Behaviour 


* Threat Assessment 


* Wellness 


* Inservices Provided 1998 September — 1999 June 


/1999 September 
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(0:6 FTE) 


Lois Campbell 
(1.0 FTE) 


Pat Oertel 
(CIO FINE) 


Jo-Ann Reitzel 
(On) Eel) 


David Ryckman 
(LOFTE) 


Kathy Short 
(GeO ais) 


Lori Szwarz 
(0.8 FTE) 


Joseph Trovato 
(AO ETE) 


Linda Tsaros 
(a0 RENEE) 


Doreen Vella 
(UG ETS) 


CEOjETE) 


Judith Wilkinson 
(0.4 FTE) 


/1999 June 


Cynthia Wilkinson Balaclava, Beverly Central, Burkholder Drive, Central Dundas, C.H. 
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PSYCHOLOGICAL SERVICES 
1998 - 1999 ASSIGNMENTS 


Dr. Marie Supervisor 
Bountrogianni (1.0 FTE) | Ancaster High 
Gillian Anchel Ancaster Senior, Chedoke, Spencer Valley, Westview, Barton, Delta. 
(1.0 FTE) Glendale, Lawrence Alter.Ed., Mountain, Parkside, Parkview, Phoenix 
Alter.Ed., Scott Park, Sir A. MacNab, Sir J.A. Macdonald, Sir W. 
Churchill, Waterdown, Westdale, Westmount 
| Darlene Bennett-Bauer | A.M. Cunningham, Dalewood, Earl Kitchener, G.R. Allan, Norwood | 


Park, Ryerson, Sanford Avenue 

C.B. Stirling, Helen Detwiler, James MacDonald, Linden Park, Pauline 
Johnson, Queensdale, R.A. Riddell, Ryckman’s Corners, Seneca, 
Strathcona, Westwood 

Bennetto, Centennial, Dr. J.E. Davey, Fessenden, Grange, Greensville, 
Hess Street, Lynden, Pleasant Valley, Prince of Wales, Queen’s Rangers 
(Champs), Yorkview, Highland 

Bell-Stone, Eastdale, Highview, Lake Avenue, Memorial(W), Mount 
Albion, Mount Hope, Mountain View, Winona, Hill Park | 
Buchanan Park, Cardinal Heights, Dr. J. Seaton, Dundana, Gordon Price, 
Holbrook, Mary Hopkins, Millgrove, Mountview, Ridgemount, Rousseau, 
Sheffield 

Central Park, Dundas District, Green Acres, Janet Lee, R.L. Hyslop, 
Tweedsmuir 

(.5 Prevention Psychology) 

A.C.E.S., Adelaide Hoodless, Allenby, Central, Flamborough Centre, 
Gibson, King George, Prince Philip, Queen Victoria, Robert Land, 
Stinson Street 

Fairfield, Glenwood, Lloyd George, Memonal(H), Parkdale, Queen Mary, 
W.H. Ballard 

(.5 Behaviour) 

Eastmount Park, Fernwood Park, G.L. Armstrong, Huntington Park, 
Lincoln Alexander, Lisgar, Richard Beasley, Rosedale, Sherwood 
Heights, Thornbrae, Vern Ames 

Bellmoore, Billy Green, Collegiate Avenue, Hillsdale, Parkwood, 
Roxborough Park, Sir I. Brock, Sir W. Laurier, Tapleytown, Viscount 
Montgomery, Woodward 

(.2 Research) 


Bray, Elizabeth Bagshaw, Guy Brown, Hampton Heights, Hillcrest, 
Lawfield 

(.2 Gifted) 

Franklin Road, Glen Brae, Glen Echo, Peace Memonial, Red Hill, Orchard 
Park, Saltfleet, Sherwood 
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| Gillian Anchel 
CLO FTE) 


| Lots Campbell 
(U0 FTE) 


Pat Oertel 
) OLE ne) 


Jo-Ann Reitzel 


(1.0: FTE) 


Lori Szwarz 
(0.8 FTE) 


Joseph Trovato 
CORE Ds) 


(OIF TE) 
(EO.P TE) 


Cynthia Wilkinson 
(LOEBTE) 


Judith Wilkinson 
(1.0 FTE; 0.6 Temporary) 


To Be Announced 


/1999 September 


| Dr. Kathy Short | Supervising Psychologist (Acting) 
| Gillian Anchel =. MA RGasIn Ee SL eee 


| Adelaide Hoodless, C.B. Surling, Helen Detwiler, James MacDonald, | 
(OP FTE) Albion, Mount Hope, Mountain View, Winona, Hill Park 
David Ryckman Buchanan Park, Cardinal Heights, Dr. J. Seaton. Dundana, Gordon Price. 


(.5 Behaviour) 
Linda Tsaros Eastmount Park, Fernwood ParksGe. Armstrong, Huntington Park, 
| | Heights, Thornbrae, Vern Ames 
Doreen Vella Bellmoore, Billy Green, Collegiate Avenue, Hillsdale, Parkwood, 


Tweedsmuir, Ancaster High, Saltfleet 


igs 


PSYCHOLOGICAL SERVICES 
1999 - 2000 Interim ASSIGNMENTS 


| Ancaster Senior, Chedoke, Spencer Valley, Westview, Barton, Delta. 
Glendale, Lawrence Alter.Ed., Mountain, Orchard Park. Parkside, | 
Parkview, Phoenix Alter.Ed., Scott Park, Sherwood, Sir A. MacNab, Sir 
J.A. Macdonald, Sir W. Churchill, Waterdown, Westdale, Westmount 


Linden Park, Pauline Johnson, Queensdale, R.A. Riddell, Ryckman’s 

| Corners, Seneca, Strathcona, Westwood 

Bennetto, Beverly Central, Centennial, Dr. J.E. Davey, Fessenden, 
Greensville, Lynden, Pleasant Valley, Prince of Wales, Queen’s Rangers 
(Champs), Yorkview, Highland 

Bell-Stone, Eastdale, Highview, Lake Avenue, Memonal(W), Mount 


Holbrook, Mary Hopkins, Millgrove, Mountview, Ridgemount, Rousseau. 
Sheffield 

A.C.E.S., Allenby, Central, F lamborough Centre, Gibson, King George, 
Prince Philip, Queen Victoria, Robert Land, Stinson Street 


Fairfield, Glenwood, Lloyd George, Memorial(H), Parkdale, Queen Mary, 
W.H. Ballard 


Lincoln Alexander, Lisgar, Richard Beasley, Rosedale, Sherwood 


Roxborough Park, Sir I. Brock, Sir W. Laurier, Tapleytown, Viscount 
Montgomery, Woodward 

(0.2 Research) 

Balaclava, Burkholder Dnive, Central Dundas, C.H. Bray, Franklin Road, 
Grange, Guy Brown, Hampton Heights, Hess Street, Hillcrest, Lawfield 
(.3 Gifted) 

A.M. Cunningham, Dalewood, Earl Kitchener, Elizabeth Bagshaw, G.R. 
Allan, Glen Brae, Glen Echo, Norwood Park, Peace Memorial, Red Hill, 
Ryerson, Sanford Avenue 

Central Park, Dundas District, Green Actes, Janet Lee, R.L. Hyslop, 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDU}) 


TO: Merv Matter, Director of Education 

FROM: Marguerite Botting, Superintendent of Instruction! 
DATE: 1999 09 30 

RE: ANAPHYLAXIS POLICY 
RECOMMENDATION: 


Moved by , that the “draft” Anaphylaxis 


Policy be referred to the Joint Advisory Committee. 


Within our Board we have many students who are anaphylactic. These students have severe, life 
threatening allergic reactions that require a rapid response when the student is exposed to the 
allergen. The safety of the student is dependent upon the cooperation of the entire school 
community. 


Thus far, schools have developed a protocol that is unique to the school, to student needs and to 
staff expertise. This draft policy is a guideline that ensures schools will consider all possible 
options, identify all responsibilities and all responses within an extensive continuum. The policy 
does not prescribe a “one size fits all” plan for schools. Just as each student’s allergen response 
1s unique; the school’s plan must be unique. 


It is important to recognize the diligence and commitment of the committee as the members met 
several times over the 1998-1999 school year. Dr. Janice Tomlinson, in her role as Committee 
Chair ensured that representation was broad-based to reflect all the school community 
stakeholders who must cooperate to support the emergency needs of the anaphylactic student. 


With gratitude, we recognize the following committee members: 


Dr. Janice Tomlinson, Principal, Chair Erin-Blythe Reddie, Principal 
Jane Evans, Principal Marilyn Stewart, Principal 
Gary Moncur, Principal Heather Bullock, Trustee 
Gail Patti-Buntain, Principal Carol Phillips, Principal 


Donna Quigley, Principal Dr. Eleanor Lalli, Medical Resource/Parent 
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Policy No. 000 


PROCEDURES FOR DEALING 

WITH LIFE-THREATENING 

ALLERGIES AND FOR ADMINISTRATION 
OF PRESCRIBED MEDICATION 

(i.e. severe allergic reaction) 


* HAMILTON-WENTWORTH 
permet Seven Date Approved: 00/00 Projected Review Date: 00/00 


POLICY STATEMENT: It is the policy of The Hamilton-Wentworth District School Board that the 


school principal shall prepare a School Anaphylactic Management Plan when there is an 
identified anaphylactic student in the school. 


Responsibility: Superintendent of Instructional Services 
OPERATING PROCEDURES: 
Background: 


While schools cannot ensure an allergen-free environment, it is recommended that the School 
Anaphylactic Management Plan include the necessary measures and procedures to reduce the 
risk of anaphylactic reactions and to assist the school in making the school allergen-safe. 


Anaphylaxis is a severe, life-threatening allergic reaction that could result from food consumption, bee 
stings, strenuous exercise, environmental factors, etc. The Hamilton-Wentworth District Schoo! Board 
recognizes that parents/guardians and the medical profession have primary responsibility for the 
management of the medical condition(s) of students. However, the safety of anaphylactic students in a 
school setting depends on the co-operation of the entire school community in order to minimize risk of 
exposure, and to ensure rapid response to emergency. Where there is an identified anaphylactic student 
in the school, the school shall have a School Anaphylactic Management Plan which addresses the 
responsibilities of staff, parents and student. 


The medication procedure is for the anaphylactic student, not other students. 
“Medication” when used in this policy and administrative procedures refers only to medication 
that is prescribed by a physician. Non-prescriptive medication is not to be administered by staff. 


Situations may arise that require staff to administer prescribed emergency medication which is 
necessary only in specific emergency or life-threatening situations (e.g. epinephrine administered 
by an Epipen for severe anaphylactic reaction). Procedures relative to the administration of Epipen 
will be adopted only when the following conditions apply: 


1. Medication, by necessity, is to be taken during school hours; 
2. Medication is prescribed by a physician; and 
3. Itis not possible for the student to self-administer the medication 


Note: (Due to rapid reaction rate, students may not be capable of self-administration and will need to 
have another person administer the Epipen.) 


A. SCHOOL PRINCIPAL 


The principal has the responsibility to: 
1. Share and review policy and procedures with parents/guardians of anaphylactic student 


2. The principal has the responsibility to develop the School Anaphylactic Management Plan (SAMP). 
In developing the SAMP, the principal shall: 


Oto 


-— 


a) Develop and maintain plans for reducing risk in classrooms and common areas (e-o, 
computer lab, gym, music room, lunchroom, library, rental areas, day care, snack bar, 
cafeteria, vending machines, playground, etc.) 

b) Communicate about life threatening allergies to parents, students and staff (see Appendix 3) 

c) Communicate relevant information (type of allergy, monitoring and avoidance strategies, 
appropriate treatment) to all persons (teachers, office staff, educational assistants, substitute € 
teachers, school bus drivers, volunteers) who may supervise students with life threatening 
allergies. 

d) Post the emergency forms in the staff room and office. 

e) Review student safety as he/she travels to and from school on Board approved transportation 
Carrier. 

f) Arrange for annual in-service / training for staff and, where applicable, volunteers. Review 
procedures periodically. 

g) Develop an emergency procedures plan for each identified anaphylactic student (see 
Appendix 1). 

g) Ensure that instructions from the student’s physician and any other necessary forms 
(provided by the parent/guardian) are on file (see Appendix 1). 

h) Maintain up-to-date emergency contacts and telephone numbers. 

i) Provide storage for additional Epipens in easily accessible locations. 

j) Establish safe procedures for field trips and extra-curricular activities. 

k) Send all prescribed medication home at the end of the school year. 

1) Input to the Student Information System allergen data. 

m) Confirm that epipens are up-to-date. 


B. PARENTS / GUARDIANS OF AN ANAPHYLACTIC STUDENT 


The parents /guardians have the responsibility to: 


— 


ab, 
re 


13: 
14. 


SOO? 


Inform the school of their child’s allergies, confirmed by physician. (see Appendix 1) 
Provide the school with physician’s written instructions for administering medication and ensure 
that these instructions are on the child’s Epipen (see Appendix 1). 
Provide the school with one up-to-date Epipen, preferably two wherever possible. a 
Provide a MedicAlert™ bracelet or necklace for their student. 
Determine, with the physician, when a student is able to take responsibility for self-administration 
of the Epipen. 
Complete emergency form and review annually (see Appendix 1). 
Provide information and assistance to school, teachers and school council as requested. 
Provide in-service for staff, if requested. 
Review the School Anaphylactic Management Plan with schoo! personnel and schoo! council. 
Supply information for school publications: for example, 

-recipes 

-foods to avoid 

-alternate snack suggestions 

-resources 
Provide safe foods for special occasions for their child. 
Teach their child: 

-to recognize the first symptoms of an anaphylactic reaction 

-to know where medication is kept, and who can get it 

-to communicate clearly when he or she feels a reaction Starting 

-to carry his/her own Epipen and understand its purpose 

-to use the Epipen, if capable of self-administration 

-to eat only foods brought from home, until the student is Capable of checking labels and 

monitoring intake 

-to check labels and monitor intake 

-to understand the importance of hand-washing 

-to recognize and understand their allergy 

-to take as much responsibility as possible for his/her own safety and well-being 
Assist with supervising field trips, when requested. ; 
Supply current photographs of their child for identification. © 
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C. ANAPHYLACTIC STUDENTS 


Wherever possible and contingent on the physical and mental capabilities of the child and consent of 
the parent, the anaphylactic student has the responsibility to: 


2S 


9. 


10. 
1, 
1 


Wear a Medic Alert bracelet or necklace. 

Carry his/her Epipen at all times when written consent of parent is provided. 

Follow expectations of physician and parent. 

Wash hands before eating. 

Eat only foods brought from home. Students should not share food, drinks, utensils, containers, 
dishes, cups etc. 

Avoid open containers which could contain food refuse; avoid participation in recycling programs. 

Learn to recognize the symptoms of an anaphylactic reaction. 

Monitor own wellness and promptly inform an adult as soon as accidental exposure occurs or 
symptoms appear 

Identify self to personnel associated with the school i.e. supply teachers, co-op student, parent 
volunteer 

Know how to use Epipen if capable of self-administration* 

Where appropriate learn the contents of products in their natural environment 

Tell an adult if a situation of concern or potential danger arises 


“Note: Due to rapid reaction rate, students may be unable to notify an adult and/or self-administer the 


Epipen. 


D. CLASSROOM TEACHER/OCCASIONAL TEACHER 


The classroom teacher/substitute teacher has the responsibility to: 


he 
eZ 
3. 


— — 


We 


VS: 
14. 


SO tO 100 tO a 


Inform principal that there is a student with severe allergies in the classroom. 

Follow the school action plan for reducing risk in classrooms and common areas. 

Leave information, including a photo, regarding the anaphylactic student in an organized, 
prominent and accessible format for substitute teachers where written consent of parent is 
provided. 

Display a student medical alert form, including photo in the classroom, with parental approval. 
Discuss anaphylaxis with the class, in age-appropriate terms. 

Stress the importance of not sharing lunches, snacks, utensils or containers. 

Reinforce hand washing before and after eating. 

Facilitate regular communication between parents and teachers. 

Follow the emergency protocol. 

Attend in-services, information sessions, training workshops relating to anaphylaxis. 
Communicate relevant information (type of allergy, monitoring and avoidance strategies, 
appropriate treatment) to all persons (teachers, office staff, educational assistants, substitute 
teachers, school bus drivers, volunteers) who may supervise students with life threatening 
allergies. 

Carefully monitor students at risk of anaphylaxis and take extra precautions choosing classroom 
materials and planning classroom activities/field trips/special events, in consultation with parents. 
Inform parents of special occasions in classroom where food will be prepared or served. 

When the student experiences an allergic reaction, follow the emergency plan. (Appendix 1). 
THERE IS NO ALTERNATIVE. 


E. ALL SCHOOL PERSONNEL 


All school personnel have the responsibility to: 


et ate) AN ge 


Be aware of anaphylactic students in the school. 

Be aware of School Anaphylactic Management Plan and follow it. 

Be aware of location(s) of Epipen(s). 

Be aware of individual emergency plans, where applicable (Appendix 1). 
Participate in annual inservice. 


SiOfs 
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The Health/School nurse, as requested, has the responsibility to: 

1. As requested, consult with and provide information to parents, students and schoo! personnel. 

2. Participate in planning school procedures. € 
3. Participate in in-service and Epipen training. 

4. Assist in developing emergency plans. 


F. HEALTH/SCHOOL NURSES 


G. SCHOOL COUNCILS 


The Schoo! Council has the responsibility to: 
1. assist in development of anaphylactic procedures as part of the School 
Anaphylactic Management Plan. 


H. ALL PARENTS/GUARDIANS WITHIN THE SCHOOL COMMUNITY 


The parents/guardians within the school community have the responsibility to: 

1. Comply with Board Policy regarding allergen-safe school. 

2. Support the principal and staff in education / communication to all students regarding the need for 
an allergen-safe environment. 


|. Volunteers 
Volunteers have the responsibility to: Cc 


1. Be aware of anaphylactic students in the school. 
2. Be aware of School Anaphylactic Management Plan. 
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APPENDICES 


Emergency Allergy Alert Form 

How to Use the Auto-injector 

Sample Parent Letters and Newsletter Items 

Food Allergy Facts 

Anaphylaxis — What is it? 

Anaphylaxis in Schools & Other Child Care Settings 
Viewpoint: Emergency Medical Intervention 


Pamphlets from Lung Association and 
Allergy Asthma & Immunology Society of Ontario 


Peanut butter-less Lunches 
Resources 


Consent To Photograph 


SoS 
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THE HAMILTON WENTWORTH DISTRICT SCHOOL BOARD 


(SAMPLE - EMERGENCY FORM) 
ee (To be completed by parent in consultation with the physician and school) 


Place child’s 


photo here. 


SECTION A (to be completed by parent in consultation with the physician) 


NAME: DOF yee ha ee eee 


PARENT’S NAME 


EMERGENCY PHONE #’S 


NAME ee RELATIONSHIP Fear ee 
AA WE We oe eee ees e RELATIONSHIP (22 529 See : a ee wee 
NAC een 5 eee ee RELATIONS ie Fee : ee, Aa 
DOCTOR’S NAME BON ee re ek Hire ce tal ee 


cS SS SS 


MEDICAL CERTIFICATION: 


THIS !S TO CERTIFY THAT HAS AN 
ANAPHYLATIC REACTION TO AND MUST BE 


an 


REACTION. 


O22o3 2 SIGNATURE: DALE > i. Ss. 


(This medical certification is valid until revoked by the parent and/or physician) 
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SECTIONS B & C (to be completed b school in consultation with the parent 


EMERGENCY PLAN: 
Ais Location of Epi-pens: 1 z € 


Administer epi-pen or inhaler as prescribed by the physician. (Instructions are attached) 


Zh Call 911 Name of School: 
We have a student who is allergic to _ We have 
administered an epi-pen. S/he is in respiratory distress. We need an 
ambulance sent to (address of school) 
which is located 


3. Office call the parents. 


4 Stay with the child and record the time. A second epi-pen may be needed in 10 to 15 
minutes. Have the second epi-pen ready to give the ambulance attendants. (They don't 
always have them) 


5 Timeline records: Food eaten Time notified 
Pen given Call to 911 
Call parents Call doctor 


Emer. crew arrival 
SECTION C C 
NOLLG eS: 


Authorization for the collection and maintenance of the personal information recorded on this form is 
the Municipal Freedom of Information and the Protection of Privacy Act. Users of this information 
are supervisory officers, principals and teachers at the school. Any questions regarding the 
collection of personal information should be directed to the principal of the school. 


\We hereby consent to the use of personal information contained herein by the persons above 
named and by such other officers of empioyees of the Board who may need the personal 
information in the performance of their duties as employees of The Hamilton Wentworth District 
School Board. 


We consent to the posting of photographs and medical! information in the following key locations: 


classrooms Staffroom lunchroom gym 
office schoo! bus other ae 
Sianature of parent/quardian Ri Date 


Sianature of principal Date € 
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How to use Comment utiliser 


the EpiPen" Vauto-Injecteur 
@A uto-Injector... d’adrénaline 
EpiPen’ 

Three simple steps: en trois étapes simples. 


1. Pull off grey safety cap. 


1. Enlever le couvercle gris de sécunte. 


2. Jab black tip into outer thigh untu 
unit activates. 


2. D’un coup sec, placer le bout noir sur 
la cuisse jusqu’au déclenchement du 
mécanisme d’auto-injection. 


3. Hold EpiPen® in place several 
seconds. Then discard unit. 


3. Laisser en place pour plusieurs . 
secondes. L'unité EpiPen® doit ensulle 
Cire cnleveciet jeter. 
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SCHOOL LETTERHEAD 


(sample letter to be sent home to parents) 


Dear Parents 


Please be advised that there are students in our school with a severe life 
threatening allergy (anaphylaxis) to peanuts and nuts. This means that contact with 
even a small amount of a peanut or nut product can cause a severe reaction and can 
result in death in minutes. 


The only way to ensure a safe environment for these children ts to make our 
school peanut and nut safe. To do this, we need everyone's cooperation. 


lt would be appreciated if you would check the ingredients of all foods your 
children bring to school. Please do not send foods which contain peanuts/nuts, traces 
of peanuts/nuts, plant protein or hydrolyzed plant protein. 


The Hamilton Wentworth District Schoo! Board has developed a policy with 
procedures for schools with children who have severe allergies. The policy and 
procedures have been adopted by the Board and are in place to keep children safe in 
our schools. 


in a school setting, where classrooms are used by many students, Cross 
contamination is the greatest risk for this type of allergy. Cross contamination is when 
the residue from one child’s snack is picked up by an allergic child. A small amount 
can kill. 


As parents and guardians, we have a responsibility to make school a safe 
environment for all children. Attached, is an ALLERGY FACT SHEET. Please take a 


few minutes to read it over. Anyone wishing further information may contact the 
school. 


Sincerely, 


Principal 
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SCHOOL LETTERHEAD 


(sample letter to be sent home to parents in the child’s class) 


Dear Parents of Children in Room 


Please be advised that there is a student in your child’s class with a severe life 
threatening allergy (anaphylaxis) to peanuts and nuts. This means that contact with 
even a small amount of a peanut or nut product can cause a severe reaction and can 
result in death in minutes. 


The only way to ensure a safe environment for this child is to make our schoo! 
peanut and nut safe. To do this, we need everyone's cooperation. 


It would be appreciated if you would check the ingredients of all foods your 
children bring to school. Please do not send foods which contain peanuts/nuts, traces 
of peanuts/nuts, plant protein or hydrolyzed plant protein. 


The Hamilton Wentworth District Schoo! Board has developed a policy with 
procedures for schools with children who have severe allergies. The policy and 
procedures have been adopted by the Board and are in place to keep children safe in 
Our schools. 


In a school setting, where classrooms are used by many students, cross 
contamination is the greatest risk for this type of allergy. Cross contamination is when 
the residue from one child’s snack is picked up by an allergic child. A small amount 
can kill. 


As parents and guardians, we have a responsibility to make school a safe 
environment for all children. Attached, is an ALLERGY FACT SHEET. Please take a 


few minutes to read it over. Anyone wishing further information may contact the 
school. 


Sincerely, 


Principal 
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SCHOOL LETTERHEAD 


(SAMPLE - REMINDER LETTER) 


Dear Parents of Children in Room 


lt has been brought to my attention that some of the children are bringing 
snacks to school which contain either peanut butter or peanut derivatives. | would like 
to remind parents that a student in the class has such a severe allergic reaction to 
these substances, that if they were ingested in any way, could result in a life 
threatening situation, even death in a matter of minutes. 


The Hamilton Wentworth District Schoo! Board has developed a policy with 
procedures for schools with children who have severe allergies. The policy and 
procedures for schools have been adopted by the Board and are in place to keep 
children safe in our schools. 


Keeping the classrooms “Peanut/Nut Safe” requires the cooperation of all 
students and parents. We must remember that residues from peanut snacks can be 
just as deadly as the snack itself for a child with this type of allergic reaction. Children 
wiping their mouths could have a bit of peanut butter on their hands. Those hands 
could leave residue on classroom equipment or an area which coulda potentially cause 
a risk for the child susceptible to an anaphylactic reaction. 


It is very easy for those of us who do not face this kind of danger in our daily 
lives to think that everyone is over reacting. This is not the case. We must work 
together to make sure all children are as safe as possible at schoo! 


In conclusion, | would ask that all parents and children in Student's A class be 
sensitive to his/er allergic condition and the need for everyone's cooperation to make 
our schoo! as peanut/nut safe as possible. Please donot send snacks or foods 
to school which contain any form of peanuts or derivatives. If you have 
any questions, please feel free to call me. 


Sincerely, 


Principal 
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DRAFT 6 
Revised April 16/99 


SAMPLE ITEMS FOR SCHOOL NEWSLETTERS 


Please be advised that there is a child (or several children) in our school 
with a severe life-threatening food allergy to peanuts and nuts 
(anaphylaxis). This is a medical condition that causes a severe reaction to 
specific foods and can result in death within minutes. Although this may 
or may not affect your child’s class directly, we ask that you do not send 
any food with your child to school that contains peanuts or nut products. 
There will be more information about anaphylaxis at our “Meet the 
Teacher Night”. Thank you for your understanding and co-operation. 


ANAPHYLACTIC SHOCK 


Watch out for life-threatening allergies 


Many children have allergies. A few, however, are life-threatening. 
Some children, for example, are severely allergic to peanut butter or 
nuts. Even a tiny bit can be fatal within minutes. Shellfish, fish, eggs 
and milk are also known to cause severe reactions which may lead to 
death. Knowing that your child has allergies and knowing how to deal 
with them is your best defence. 


If your child is allergic to peanuts or nut products, please tell us. With 
your help, we will do our best to prevent mishaps and to make sure 
that all of our students are safe, healthy, and able to concentrate on 
learning. 


If you would like further information about our policies and practices, 
please call the school. 


€ 


S-13, 
WESTWOOD SCHOOL Same le of 


9 Lynbrook Drive Ss 5 . u 
Hamilton, Ontario @ = 


LOC 2KE 


5 A NUT-FREE SCHOOL FOR SEPTEMBER 1999 


Westwood School will be free of all peanuts, peanut butter or any foods containing peanuts. 


More and more of our students have allergies that we are trying to be sensitive to. 
allergy is very severe and is a matter of life and death. To keep Westwood a sate place for 
all of our students - 


WESTWOOD NUT FREE = SEPTEMBER 1999 


See iit poe eee eae, c Pa ace ee Sa eae Wea 
Maintain tne SaTesv possipie learning environment Tor all of our studgents we musv 


The prevalence of a mas within our school that 


can leaa to life threatening 


ya 


consequences for a number of our students requires US to take imme iG veps 


LO SaTequara Our Students. 


Our students who suffer from a life threatening 7004 allergy to nuts, peanuts, and anytning 


y 


ae A = oi ne ra et , ae f - | " - ie \ > 

roma DVEaAnUG produevs require Your GO-ODEr avion in Sat equarding their school exverience. Snoula tnese 
a+) = fr 1 _ -_ i+ A + 
Students comes into contact with this food - even to couch a small quantity remaining on a aesktop, a 


fountain, or on their hands will cause these students to lapse into an anaphylactic snock, possibly result 
In death. 


We are asking that you DO NOT send your child to school with a lunch or Snack containing peanuts or 
nut by-products. We appreciate that this request creates an inconvenience to all parents. We have provided 
a list of food items that should be consiaered aS aiternatives to peanut proa Lo ensure the safety or 


all of our affected students. We wish to express our sincere appreciation ror your 
in this matter. 


60-OperaLio nda Supvore 


If you require any further information regarding life threatening allergies please feel free to contact 


the Hamilton-Wentworth Regional Health Department or Healthy Kids Phone Line (546-2596) for further 


literature. 


Please see reverse side for food list 


CRACKERS: 

Red Ova] Farms - Stoned Wheat 

Thins 

PC = Cnso & Tun crackers 

DC — Sesame “N Wheat Crackers 
50% woole wneat. 
wheat & dran 
wheat & onion 

Car s facle Water Crackers 

jaceo s Cream Crackers 

PC = Sachsa Cream Crackers 

MeVities — Tuc Crackers 


No Name Saltec Tops 


Cansties - Onginai Wheat Thins 

PC Woven Wheats 

Pim LUXeGe Crdcne 
neat Snax 


fegerable Snax 


See 5 Potato Thins 
GitipPacie Gredaay Gneese Snacn 


Crackers 
PILZ Ongun 1ai and Aur Casps (NOT 
Rit Bits) 


FELLO SPGQ DINGS EREA TS: 
Magic Moments Puddings 
Ne Name Puddings 
ello Puddings 
runt — juicy Gels 
DeMonte - Frut Gels 
Kellogg's Rice Knspre Squares 
No Name Caspie Marshmallow 
Squares 
Betty Crocker - 
Gushers, 
Frau By The root, 
Fruit Roll Ups, 
Fruit Stnng Thing 
Kellogg s Num Grain Bars - anv type 


gS ETC: 
gles Chips 
Sman Snack 


PC Sour Cream and Onion Flavoured 
Rungs 
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List of peanuy/nut “safe” snacks: 


PC Pretwels 
PC Real Cheddar Cheese Puffs 
PC Regular Chins and Ripple Cu 
PC Sour Cream & Onsen 
PC Cheese Flavour Twists 
Rudiles - Reguiar & All Dressed 
Lay's - 
Ketchup, 
Regular 
Sour Cream & Onion 
PC — Canbdbdean Spice Chips 
PC — Sour Cream & Onion 
PC — All Dressed 
PC — Sait & Vinegar 
PC - Low in Fat Salt & Vinegar, 
Sour Cream & Onion 
Roid Gold Pretzels 
PC Multigrain Precels 
un Chios 


} 
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Tmwisiles and Cor Chios 
Tostuto’s Premium White Com Chips 
Nacno Grande Chips 

Dontos — Coo! Ranca and Taco 
Supreme 


LO Mw 
O 
(a4) 
(Dd 
Eee 
1Va) 


COOKIES bn 

NN Club Pack Animal Crackers 
Sun Maid Rassin Oatmeal Cookies 
Colomai - 


Oatmeal 

NN Ginger Snap 

Sugar lee Waters 

NW ramilw Size -Cuocolare Caip and 
Oatmeal 

Dunkaroos 

Dads Oatmeal 

Greenfield Chocolate Cnip Blondie 
Greenrield Chocoiate Brownie 
Nabisco Social Tea 

Cadbury Midler 

Cadbury Fingers 

Cadburv Timeout 

NN Social Tea 

NN Honey Graham Wafer 
Chnsties Dream Pugs - 


Chips Anov Taste 

Red Raspberry 

run Sonnkles 

Oreo Taste 
Oreo's (NOT MINI OREOS) 
Chnsties Chewy Caps Anov 
Cansties Fudgee O 
PC Raisins First 
Any AITOWTOOLS 
PO Per Gars = 

Apple. 

rig 

Raspberry 
PC tne Decadent Cascsiate Cac 
PC Rasoverrv Temptauons 
PC Lemon Creme Crunch 
PC Lemon Temptanens 
PC Peaches a:Cremé Temopterocs 
Canstes Teddy Granams — Caocolate 
Peak Freans — 

Assorted Creme, 

Family Digestives. 


eek 
SinOimeane 
PC Buttertiv Wing 


Pe Earopeamvemon. Crunca 
PC European Chocolate Crunca 
PC The Best Dutcn Butter Cookres 


CANDLES: 
Aero 
RAtKat 

mee Cass 
Crunchie 
Smarties 
Kunder Surpnse 
Starbdursi 
Skittles 
Wermnhers Ongnal 
Ocean Spray Fruir Waves 
PC Reai Frat Jellies 
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FOOD ALLERGY FACTS 


WHAT IS A FOOD ALLERGY? 
An allergy specific reaction or sensitivity by the body to a particular food protein. A food 
allergy occurs when the food that causes a reaction ts eaten, inhaled or touched. 


WHAT IS ANAPHYLAXIS? 
Anaphylaxis is a severe allergic reaction that can cause unconsciousness, coma and death. 


SYMPTOMS 
Symptoms can be roughly divided by the area of the body where they take place. 


SKIN: hives (red, itchy welts) 
EYES: swollen, itchy, runny, blood-shot, and mucous 


UPPER RESPIRATORY: runny, itchy, stuffy nose, sneezing, post-nasal 
drip, sore throat and swelling of the throat or larynx. 


LOWER RESPIRATORY: asthma, (coughing, wheezing, difficulty breathing). 
GASTROINTESTINAL: vomiting, diarrhea, bloating, cramps. 


PREVENTION 
Reactions to food allergens can be life-threatening, but allergic reactions can be prevented 


by avoiding contact with the allergic food. Unfortunately, contact is often caused by 


cross-contamination. 


WHAT IS CROSS-CONTAMINATION OF FOOD? 

When the protein from one food comes in contact with another food, their proteins mix. 
While we may not see traces of the food, there may be enough protein present to cause a 
serious reaction if you are allergic to that food. 


HOW CAN CROSS-CONTAMINATION OCCUR? 

Cross-contamination occurs anytime one food protein comes in contact with another food 
or surface. This can occur by direct contact during processing and when using utensils 
that have not been properly cleaned. 


THINGS TO CONSIDER ... 


e Always read the ingredients listed. Watch for MAY CONTAIN TRACES OF 


PEANUTS/NUTS, PLANT PROTEIN OR HYDROLYZED PLANT PROTEIN 
e Never dip a knife into jam after it was used to spread peanut butter. 
e Always use clean utensils for each type of food you are preparing and serving. 


Traces of food may be left on cutting boards, counter, knives, serving spoons, 
dish cloths, towels and even hands and may unknowingly be spread to other 
foods. 


° Wash hands frequently when preparing and serving tood. 
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| ANAPHYLAXIS — WHAT IS IT2 


Anaphylads—sometimes called ~allexgic shock” or “generalized allergic reactian"—is 2 
severe allergic reaction that cen lead to rapid death if untreated Like less severe 
allergic reacdons, anaphylaxis ocours when the body's immune system reacts to 
harmless substances es though they were harmful invaders. Howeve- instead of 
ceveloping the familiar runny nose or cash. sufferers of anaphylaxis respond with an 
exceme body reaction. The reaction may begin with itching hives, vomiting, diarthea. 
oz swelling of the lips or face: within moments, the throat may begin to close, choking 
o= breathing and leading to uncansciousness and death. 


Anaphylactic reactions to peanuts have atzected considerable public attention for 
severe] reasons 
* Peanut are one of the most common triggers of enaphylaxis, and the most 
likely of all food allergens to trigger a full-blown enaphvlecic reaction. 
* Peanut butte: is a staple food far many children. 
* Peanuts have been the cause of 2 number of tegic incidents involving school : 
children. 
* Peanuts are difault to avoid beceuse they are used so widely as an ingredient 
in foods. One study cited by the Cenadian Pediatric Socety found that 
50 percent of children allergic to peanuts bad unintentionally consumed them 
during the previous vear' 


Althouch peanuts mar be the mast comman allergen causing anaphylaxis im school 
Children, schoal systems must be zware that anaphylaxis is a lifethreatenine condition 
regardless of the substance which trievers it 


In addition tc peanuts, the foods mest irequently unplicated in anaphylaxis are tree 
buts (e.g. hazelnuts. walnuts, almonds. caszews), cow’s milk and eggs. Fish, shellfish, 
wheat and soy are potentially lethal allergens 25 well, and anaphvlaxis is occasionally 
induced by fruits anc other foods. Non-focd tiggess of anaphylactic reactions include 
insec. venom, medications, latex and, sare. vigorous exercise. Mast individuals lose 
their sensitivity to milk, soy, egg and whea:z dv schoo! age, but reactions to peanut, tree 
outs, fish and shellasn tend to pessist throuzdout lite: 


The onset of snaphviexis mav be signalled Dy severe, Dut non-life-threatening seactions. 
woich become inceasing!y dangerous with sussequen: exoosure to the allergen. 
moweve:, anzDDviexis Mey occur even if Devious allerzic reactions nave been mild. 


Wale the Condition 0,27 zoseersac Sery coilenood i scenidexsicntatiany are. 


bee rete OF an2Doviexis in the gener! gocw. tion 425 heen esumaies Sctween i percent 
ana > percent far! Jere: moos in = Go eee onion Marsala 99S 5h: 
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Anaphylasu: What Petes 


What Does an Anaphylactic Reaction Look Like? 
An 2n2pbvlactic reacuon can begin within seconds of exposure ox after several hours. 
Anv combination of the following symptoms may signal the onset 07 2 reacuion:" 
Hives 
Itching (on any part of the body) 
Swelling (of eny body parts. especially eves. lips, face, tongue] 
Red watery eyes 
Rungoy nose 
Vomiting 
Diarchez 
Stomach Cemos 
Change of voice 
Coughing 
Wheezing 
Throat tightness or clasing 
Difaulty swallowing 
Difiauty breathing 
Sense af doom 
Dieaness 
Fainting or loss of canscousness 
Change of colour 


Symptoms do not alweys ocow in the seme order, even in the seme individuals Tume 
fom onset of first symptoms to death can be as little es 2 few minutes, if the reaction 1s 
not treated. Even when symptoms have subsided efter initial reemment, they cen retum 
25 much es eight hours efter exposure. 


When Is It Likely to Occur? 

The greatest risk of exposure is in new situations, or when normal daily routines are 
intesupted, such es birthday parties, camping or schoo! trips. Young children are at 
greatest risk of accideatal exposure, but many allergists believe that more deaths occur 
among teenagers due to their increesed independence, peer pressure and a reluctance to 
cary medication. 


Emergency Treatment 

Anaphylaxis is life-threatening, but it can be treated. Students suffering anaphylaxis 
must be diagnosed by their physician, who is responsible for prescribing the 
appropriate treatment protocol for their individual conditions Schools should never 
assume responsibility for treatment im the absence of a specific treatment protocal 
prescribed by the child's physician. 


The first plan of actica calls for the administration of epinephrine immediately, at the 
Srst indication of 2 reaction, followed by immediate transportation to hospital. by 
ambulance if possible. The Canadian Pediatric Society has issued a pusition statement 
on fetz] enzpbylaccic reactions to food in children which suppor this veetment 
protocol: “Epinephrine must be admimisiered promptly at the first weming symptoms. 
such 2s itching or swelling of the lips or mouth, tightening of the throal o7 nausea, and 
before respiratory distress, stridor or wheezing occur." li is anucipatec the: most. it 
not all. peznut-allesgic children. anc all children who bave experiences previous 


2NeOOViexs wilt willow thes ola ™ 
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Anaphylaxis In Schools 
and Other Child Care Settings 


Introduction 


Two deaths due to severe peanut allergy in Ontario during the summer 
of 1994 have heightened the public's awareness regarding the potential 
consequences of anaphylaxis. 


Anaphylaxis refers to a collection of symptoms (Appendix 1) affecting 
multiple systems in the body. The most dangerous are breathing 
diffiauties, and a drop in blood pressure or shock which are potenually 
fatal. Common examples of potenually life chreatening allergies are to 
foods and insects; life threatening allergic reactions may also occur to 
medications, exercise and latex rubber. 


The estimated risk of anaphylaxis in the general population is 1% to 
2% for insect stings and foods, with a lower reported prevalence for 
drugs and latex (1). Approximately 50 anaphylactic insect sting deaths 
and 100 food related deaths are recognized each year in the USA (2,3). 


The most important aspect of the management of patients with life 
threatening allergies is avoidance. In the event of contact with che 
offending allergen, epinephrine (Adrenaline) by subcutaneous or 
intramuscular injection is the treatment of choice for anaphylaxis (1). 
Other medications such as anuhistamines, inhaled asthma medicacons 
or steroids that subsequently may be given by physicians in treating 
anaphylaxis must not be regarded as first line medications. It is 
imperative that epinephrine be recognized as the drug of choice 
and afl efforts be directed toward its immediate use (4,5). Data 
clearly shows thar fatalities more oftea occur away from home and 
are associated with either not using or a delay in the use of 


epioephrine treatment (3). 


Anaphylaxis is a rare but preventable and crearable event. The Canadian 
Soaery for Allergy and Clinical Immunology together with provindal 
affiliates and allergy organizauons have drafted this consensus statement 
to help simplify the management of anaphylaxis for the public. This is a 


working document that may be modified as future research dictates. 


Identifying the Problem 


4 
The diagnosis of allergy with a risk of anaphylactic reactions is based on 
the history and confirmed with appropriate skin and or blood tests 
done by specially trained allergy physicians. Treaument protocols can 
then be physician prescribed for use in the school serting. 


Schools should develop a system of identifying children with life 


threatening allergies in order to prevent anaphydactic reactions. 


Staff members involved with the child's care must be instructed as to 
the potentially severe nature and proper treatment of the allergic 
problem. Review of this information should occur prior to the new 
school year or special acuvities (¢.g. school trips). Any questions and 
possible weatment changes should then be addressed. 


All teachers must be aware of those students who may require 
epinephrine trearment. Aids could include identification sheets with the 
child's name, phorograph, specific allergy (¢.¢. peanut, bee suing, etc.), 


warning signs of reaction and emergency treatment. This informatio 
should be readily available and reviewed by all care givers. 


Every child should have their own epinephrine auto-injector devic 
labeled by name and expiry date. In addition each child should b 
wearing a Medic-Alert bracelet or necklace (badges in the nurser 


setting), Clearly identifying their allergy. 


Avoidance Strategies 


Avoidance of a specific allergy is the cornerstone of management 1: 


revenung anaphylaxis. 
P § ph) 


Food Avoidance 


The foods which commonly produce allergic problems are milk, soy 
egg, wheat, fish, shellfish, peanut and tree nuts. Reactions to peanut 
nut and shellfish tend to continue to be a life long problem and ar 
usually more severe than are allergic responses to the other foods. Mos 
individuals with allergic reactions to milk, soy, egg and wheat will hav 
lost their sensitivity by the ume they are in the public and high schoo 
systems (6). However there are still some who will continue to run dic 
risk of having anaphylaxis to these foods. 


It is impractical to achieve complete avoidance of all allergenic foods a: 
there can be hidden or accidenully introduced sources. However it is 
definitely possible to reduce children’s exposure to allergenic food: 
within the school setting. 


We therefore feel that education and supervision are also paramount tn 
dealing with issues regarding food allergies. Guidelines for children 
should include: 


There should be no trading and sharing of foods, food utensils 
and food containers. 


All food allergic children should only eat lunches and snacks that 
have been prepared at home. 


Handwashing ts encouraged before and after cating. 


Surfaces such as tables, coys, etc. should be washed clean of 
contaminating foods. 


The use of food in crafts and cooking classes may need to be 
restricted depending on the allergies of the students. 


It should be stressed that minute amounts of certain foods like 
peanut when ingested can be life threatening (7). Several 
children have had skin rashes and stomach upsets jusc from simply 
contacung residual peanuc butcer on cables wiped clean of visible 
material (7). 


The potential risk of life threatening allergic reactions to airborne 
food particles such as peanut or shellfish is negligible. Presently we 
would not recommend a ban based on the risk of reactions from 


the inhaladion route of exposure 


ALL individuals receiving emergency epinephrine must immediately 
be cransported to hospital. Epinephnine in the majority of cases will 
be effective after one injection. However, further treatments may be 
required and therefore observation in a hospital seriing 1s necessary’. 


Additonal epinephrine must be available dunng transport and may 
be administered every 15 to 20 minutes (7) This should only be 
given in situations where the allergic response 1s not under adequate 
control: 1.¢. the patient's breathing becomes more labored or the patient 
has a decreasing level of consciousness. The need for multiple injections 
indicates the need for other emergency drugs. Therefore it is important 
when planning tips or camping outdoors that a hospital be within an 
hour travel time or there 1s easy access to police. fire or ambulance 


emergency services. 


Despite the inital adequate therapy of an actual life threatening 
episode of anaphylaxis repeat attacks have occurred up to 8 hours 
later without additional exposure to the offending allergen (13). 
Observation for 4 hours in an emergency facility is strongly 
recommended for other individuals with milder reactions. 
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COMMON SYMPTOMS AND SIGNS OF ALLERGIC 
REACTIONS 


May be a combinauon of any of the following: 


Hives 

Inching (of any part of the body) 
Swelling (of any body parts) 
Red watery eves 

Runnv nose 

Vomiting 

Diarrhea 

Stomach cramps 


-(9 
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Change af voice 
Coughing 

Wheezing 

Throat ughtness or closing 
Difficulry swallowing 
Difficuloy breathing 


Sense of doom 


Dizziness 
Fainung or loss of consciousness 
Change of colour 


Appendix 2 
Epinephrine is available in a preloaded syringe (Ana-Kit, Hollister 


Stier, Etobicoke, Ont.) or in a spring-loaded, self injectable system 


(EpiPen; Allerex Laboratory Ltd; Kanata, Ont.) 


EpiPen is available tn two forms EpiPen Jr. and EpiPen. The EpiPen 
]r., contains 2.0 ml of epinephrine 1:2000 dilution. One injection 
delivers 0.3 ml of fluid which contains 0.15 mg of epinephrine. This 1s 
used for those weighing 15 kg (33 Ib.) or less. The EpiPen contains 2.0 
ml of epinephrine 1:1000 dilution. One injection delivers 0.3 ml of 
fluid which contains 0.3 mg. of epinephrine. This ts used for those 
weighing greater than 15 kg (33 Ib.). 


A brochure oudining most of the aspects of handling and administering 
the Epinephrine auto-injector is entitled “For all allergic emergencies” 
and is available from Allerex Lab Ltd; 580 Terry Fox Drive, Suite 408, 
Kanata, Ontario K2L 4B9; Telephone No. (613) 592-8200. All chose 
responsible for using EpiPens should be familiar with these 
instructions. A training EpiPen device is available from the same 
company. this can provide individuals with an appreciation of how 
much pressure is needed to activate the device until a “click” is heard. 


Management of Children with Life # 


Threatening Allergies 
GENERAL RECOMMENDATIONS 


1) These recommendations apply to all personnel having 
responsibility for the care of children (ic. schools, nursenes, 


camps, school bus drivers). 


Information and identification sheets (photographs, allergen to 
avoid, management plan) for children with life threatening 
allergies should be readily available. These sheets are available in 
the Parent Package available from the Anaphylaxis Project of the 
Allergy Asthma Information Association. 


to 
~— 


3) The parents should sign a waiver allowing the school to use 
epinephrine when they consider it necessary. 


4) Parents should be advised never to sign a waiver absolving the 
school of responsibility if epinephrine was not injected. 


WN 
SS 


Every child who has been prescribed an epinephrine auto-injector 
should have one labeled with his or her name and kept in a readily 
available location. 


6) Children who are old enough to use an EpiPen should, in 


addition carry their own epinephrine auto-injector. 


7) Because of the porential severity of the allergic reaction, no child 
should be expected to be completely responsible for the 
administration of epinephrine. Assistance must be provided by a 
teacher or other caregiver. 


S$) All teachers and other caregivers should be aware of children 
have an allergy which may predispose to anaphylaxis 1 
children should be properly identified and their allergy clearly 


stated (1.¢. Medic-Alert bracelet) 


9) Staff and students should be educated to understand and treat 


anaphylaxis 
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Ontario Public School Teachers’ Federation 
An Afiliate of The Ontario Teachers’ Federauon 


Positions of 
M8 #. Added 
Responsibillity 


Emergency 
Medical 
Interventior 


Life-Threatening 
Allergies in Schools 


ci ; ry 
i fall RUDE rh * 
peony bees ee ere rr rr 
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j A significant number of scudents in Onano 
Cynthia Petersen 
is a laccyer with 
Sack. Goldblaa, Mitchell. Sies. An estimated 1% to 2%e of Canadians sutfer 


schools have potentially life-chreatening aller- 


trom extreme allergies to food. medication. or 
insect venom. For them. exposure Co even 
minute traces of an allergen {i-e.. a subszance to 


which thew are allergic) can migger anapoviaxs. 


Anupnviaxis is a generalized allergic re2czon 
that atreccs multiple svstems in the Doc~. Tie 
mcCst semous s\mptoms are respiratory dimecul- 
ties and shock {i.e.. a drop in blood pressure). 


whicn can be fatal. Approximately rwelve 


6-aa 


attention to the health and comtort of 
the pupils.” Alchough there are no 
reporied cuses direcdy on point. this 
secuon of the Acc arguably imposes 
upon pnncipals a ducy co safeguard the 
health of allergic students by minimiz- 
ing the risk of exposure to an allergen 


while at school. 


Furthemmore, the Onurio Human 
Rights Code arguably requires that rea- 
sonable measures be maken to create a 
safe environment for allergic scudents 
to attend school Public education is a 
service that cannot legallv be denied to 
students on the basis of a disabilicy. If 
the issue were lidgaced, a human rights 
tribunal would likely find chat a severe 
allergy is a disabilin, which must be 
accommodated in order to respect the 
allergic students equal right to receive 
an education. A discrimination com- 
piainct could therefore be made asainst 
a school board that refused to alter the 
school environment in order to accom- 
modate an allergic student. Teachers 
and other school board emplovees 
could be held personally liable for dis- 
crimination if they failed to uke rea- 
sonable steps co enable an allergic stu- 
dent to participate as fully as possible 
in all aspects of their education, includ- 
ing neld crips and other excursions, as 


well as regular daily scnool activides. 


Many scnool boards have alreadv devel- 
oped potcies tor reducing the nsk that 
an allergic student will be exposed to 
an allergen while at school. Such poli- 


cies topically incitude 


This is only a partial lise or che meaf ] 


sures that can be adopced as pan ot 
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parents (eg. askins them noc to 
include che allergen in their 
child's school lunches. providing 
them with infonmation about 
rood labelling as it applies to the 


allergen, etc.): 


torbiddinsg the use of the class- 
room as a lunch room (to mini- 
mize the risk of contaminating 
classroom items with an allergen): 


requiring allergic scudents to eax 
only tood prepared ac their own 
homes; 


discouraging the sharing of 
food, drink, utensils, containers, 
Gisnes, Cups, ecc.< a 


requiring students to wash their 
hands before and after eating; 


ensuring thac garbase is dis- 
posed of in a closed container 
(to discourage the presence or 
bees, wasps and other insecss 
and to minimize the chance 
thac an allergic student might 
come into contact with food 


wrappers); 


arranging for the removal of 
insect nesting areas on schoo! 
property; and 


avoiding the use of curmicular 
materials that might conuin 
hidden allergens (such as 
peanut-shell saumins in bean- 
bags and scuffed covs). 


am allersv-atoidance policy. 41) Tour 


ot education emplovees should ce 
tamiliar with their school Soards policy 


and should <ake care to abide bv it 
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this general mule. Courts have neld chac 
certain “special relationships give mse 
to an oblisation to provide assistince in 
Specific situations. Parents. sor exam- 
ple. huve a legal responsibilic to care 
tor their children, which includes not 
only the ducy to attempt to shelter 
them trom hamm, but also the duc to 
rescue them if they are in danger. The 
relaionship berween a teacher and 
her/his student is included in the cate- 
gory of “special relauionships”, such 
that teachers have a legal duty to 
attempt to help a student who is in 
perl. A teacher who tails to act when a 
student is in distress could be held 
legally liable for the hamm that tlows 


from their failure to acu 


Db) Standard of Care 


Although there are no cases direcdy on 
point. a teacher's legal ducy to rescue a 
student would almost certainly include 
a duc to intervene in the event of ana- 
phylaxis caused by an allergic students 
exposure to an allergen. If a student 
sufiers anapnvlactic shock and her/his 
teacher fails to ake reasonable action, 


the teacher and the’school board mav 


be held Liable for the teachers failure to” 


rescue che student. [t is imporant io 
recognize. however, that teachers are 
not held co a professional standard or 
care. [f a ceacher provides Arst aid 
(reaument to a studenc who is having 
Smanapris aciuc reaction. the teacner is 
not required co exercise the skill of a 
ONnVsician Or tisined Healin care work- 


Xe Upsresiol, (ae Covires tsive pulled! West 


Appendix / 


care thac ordinary and prudent par- 
encs could exercise tn relation to 
their oon child. Aithough a teacher 
mav be held fiable if chev do noc ac: as 
a reasonable and careful parent would. 
the courts are likely to give teachers a 
fair degree ot latitude in assessing their 
conduct. particularly in emergency cir- 


curosoinces. 


Consequendy, if a student suffers 
anaphvlaxis while at school, che 
student's teacher is legally required to 
attempt co intervene and provide what- 
ever emergency medical assistance 
could reasonably be expected of a pru- 
dent parenc If the student has previ- 
ously been diagnosed with a severe 
allergy. then prudent parents would 
surely have become informed about > 
anaphviaxis and its nrst aid treatment 
School boards and school stam are 
expected to do no less. Teachers and 
educ:tional support personnel through 
their Federations should therefore insis< 
that school boards supply them with 
information about the appropnate creat- 
ment for anaphylaxis and wich taining io 
enable them to provide the ceanment if 


necessary. 


Teachers Federations should also 
ensure that their collective agreements 
require school boards to obtain ade- 
quate insurance coverage to indemnuy 
empiovees who incur liabilicy dunng 
the course of cheir employment. 
whether or not they are negligent in 
che performance of their cuues. Mos: 


school boards already have such sic: 


$-at 


ers with infonmacion and instruction 
regarding the identification and creac- 
ment of anaphylaxis. School boards 
and teachers are also expected to 
ensure thac Epi-Pens are stored inl an 
unlocked area for quick access in the 
event of an emergency. Failure co do 
so could lead co liabilicy if an allergic 
student died as a result of delaved 
treatment because their Epi-Pen was 


not readily accessible. = -2- 


d) Parental Responsibilities 


School boards and ceachers are noc 
entirely responsible for managing suu- 
dents’ allergies. Although they are held 
to a standard of care that is comparable 
to that of an ordinary and prudent par- 
ent, teachers are not expected to 
assume the role of a parent Parents 
retain important responsibilities. which 
they musi fulfil in order to enable 
teachers and school boards co pertorm 
their duties. For example. parents are 
required to inform the school that their 
child has an allersv, to obtain a medical 
prescripdon for epinephrine. and to 
supply the school with unexpired Epi- 
Pens that are clearly labelled with their 
child’s name and Epi-Pen expiry date. 

‘! 


e) Parental Consent 


Parents snould also sign a consent form 
chat authorizes school board emplovees 
co use the Epi-Pen on their child if nec- 
essary. Parental consent ‘or medical 
treatment can be obuined verbally anc 
can also De inferred trom conduct 


(such as if a parent completes a med- 


‘o 


ical record and provides the school 
with Epi-Pens). [cis preterahle. howev- 
er. co obtain wrntten consent. so chat 
there is no misunderstanding about a 
teachers authont to acc. School 
boards should therefore obtain written 
parental consent that authorizes teach- 
ers to administer epinephrine if. in 


their judgment, it is required. 


f) Unnecessary Use of 
Epi-Pen 


Teachers may fear chat they will injure 
a student and incur legal liabilicy if they 
administer epinephrine when an ana- 
phylactc reaction is not actually cak a 


place. However, accidental or unneces- 
sarv use of an Epi-Pen should not be 

a cause for concen. According io the 
Canadian Paediatric Socier’. senous 
adverse effects for children unnecessarily 
injected with epinephrine are extreme! 
rare. From a medical perspecuve. aller- 
$v experts agree chat the life-saving ben- 
efit of injecting the medicadon in cases 
of suspected anaphylaxis ounveighs any 
small health risk of negative side etfecss. 
From a legal perspective. teachers should 
be comforted to know that Canadian 
cours have not ruled against caregivers 
who act reasonably in an emergency. 
even when thev are in error. Althoush 
there are no cases directly on point 3 
count would almost certainly and the 

use of an Epi-Pen to be reasonable if @ 


‘ - port 
an allergic student showed any Of Cie 


Ome o> 


waminé signs of anaphylaus. even U ~se 
student was not, in fact. reacting 10 2% 


allergen. 
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PEANUT BUITER-LESS LUNCHES 


Are you finding 1 challenging to make lunches and snacks for your children without the 
famous peanut butter sandwich? Well, say goodbye to the old stand-by and hello to casy-to- 
make peanut-free lunches. 


Lf you areconcerned that your child will not be getting enough protein at lunch without peanut 
butter, you'll be happy to Lnow that they're probably getting more than enough protein each 
day already. Most people can easuy mest their daily protein requirements by choosing foods 
from the four food groups of Canada’s Food Guide to Healthy Eating. Whule protein 1s 
primarily found in Meat and Alterpates and Milk Products, smaller amounts are also in the 


Grain Products and Vegetables & Fruits groups. 


The following foods have approximately the same amount of protein as 2 tablespoons of 


peanut butter (1 serving of Meat & Altemmatuves): 


oz meet | oz cheddar cheese 
| cup yogurt 1 cup raisin bran (Post) 
Leup mis 1 bagel 


In fact. one slice of cheese vizza has almost two times the protein as 2 tablespoons of peanut 


butter. 
School Lunch Ideas - Easy, Nutriaous and Peanut Butter-less! 


The junch meal should contain at least one food from each of the four food groups of Canada’s 
Food Guide to Healthy Eaung. Mix and match to plan 2 balanced lunch: 


Vegetables & Meat & 
bread-whole fresh fruit 2%, 1%, skim milk bard boued egy 
wheat. ryc, aecked canned fruit ta own juices - yogurt chick paas 
wheat, oanneal, © fruit juices cheese refned beans 
pumperickel, vegetable sticks (with dip) cottage checsc Ol. Icftover chicken Icg 
bagels. rolls, buns vegetable juice milk-based custard cold meadoaf 
english muffio = or pudding cold cuts 
leftover pasta - like milk-based aream soup bot chili con carac 
macarom & cheese or soup hot vegetanan chill 
spaghctu quark choose bot beef stcw 
couffins cheese slices leftover pizza 
pita bread bot baked beans 


Ga2GKess bot lau) soup 


$-3| 


Appendix 1C 


HELPRUL LIST OF ALULRG) RESOURCES 


VIDEOS: 

(t onlv Takes One Bite - An educational video for adults and older children that defines 
Anaphylaxis-- how to live with it, and how to handle emergencies. Produced by: Food Allergy 
Network (FAN) U.S.A. 

Alexander - The Elephant Who Couldn't Eat Peanuts - A teaching-type video useful for covering 
food alleray with young children. Message: They are not alone. Produced by: Food Allergy 


Neuvork (FAN) U.S.A. 


The above videos are available for loan from Hamilton Public Health Department and McMaster 
University Medical Centre - Allergy/Asthma Clinic. 


They can also be purchased from FAN. (Address below’) 


BOOKS: (for children) 


No Nuts for Me! Written by: Aaron Zevy 
Ages 3-7. A day with a nut allergic child and how to deal with various situations. 
Published by: Tumbleweed Press. 401 Majestic Dr.. Unit 11, Downsview, Ontario M3J 3H9 


A Pre-schoolers Guide to Peanut Allergy. Written by: Lauri Habki. Ages 2-6. A first-hand 
look at living with nut allergy through the eyes of a 4 year old. Published by: Ticketar Con 197 
Deveron Cres.. London, Ontario NSZ 5B4 (519) 685-0897 


PAMPHLETS: 


Anaphylaxis Action Network (AAN) - A community focus on Life-Threatening Allergies 
Sponsored by The Lung Association Hamilton-Wentworth 


Ontario Public School Teachers’ Federation (OPSTF) “Viewpoint Positions of Added 
Responsibility - Emergency Medical Intervention: Life-threatening Allergies in Schools. 


Anaphylaxis Network of Canada: Allergen Aware - Allergen Safe. 
The New York Times Magazine (Reprint): “Allergic Emergencies - Backward Protection” 


Allerex Laboratory Ltd./Center Laboratories: [epipen -- For all Allergic Emeruencies and 
lreatment of Severe Life-Threatening Asthma Attacks 


The Lune Association of Hamilton-Wentworh “LEmergency - Anaphylaxis and Severe Asthina 


Anaphylaxis Network of Canada 
PeOWBox > 1324 

1500 Royal York Rd. 

Etobicoke (Toronto) M9P 3B6 

Tel: (416) 785-5666 Fax: (416) 243-7733 


Anaphylaxis Foundation of Canada 

3080 Yonge Street, Ste. 2054 

Toronto, Ontano M4N 3N1 

Tel: (416) 926-7747 Fax (416) 966-5046 


Allergy/Asthma Information Association (AAIA) 
Ontano Office: 244 Queenslea Ave. 

Toronto, Ontano MON 2L6 

Tel: (416) 241-8422 or (416) 467-6060 
National Office: 30 Eglintom Ave. W., Ste. 75 

Mississauga, Ontano LSR 3E7 

Tel: (905) 712-2242 Fax (905) 712-2245 


Food Allergy Network (FAN) 
10400 Eaton Place, Ste. 107 
Fairfax, Virginia 22030 

Tel: 1-800-929-4040 
http://www. foodallegy.org 


[International Food Information Council Foundation 
1100 Connecticut Avenue NW, Ste. 430 
Washington, D.C. 20036 

Tel: (202) 296-6540 

htp://ificinfo.health.org 


Amenican Dietetic Association 
216 West Jackson Blvd. 
Chicago, [Ilinots 60606-6695 
Tel: 1-800-877-1600 
http://www.eatright.org 


Amencan Academy of Allergy, Asthma and Immunology 
611 East Wells Street 

Milwaukee, WI 53202-3889 

Tel: 1-800-822-2762 http://\wavw.aaaal.org 


Note: ~Allergy Alerts” are released regularly by Agriculture Canada 
Intemet hupvAwMay agr.ca/cb/news/newsric. hum! 
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The Hamilton Wena District School 
Board 


100 Main Street West 
Hamilton. Ontano 
DSN Si] 


CONSENT Oe et) Gee 


In 2ccordance with the Municipal Freedom of Information Act, 1989, I 
consent to have: 


Li} mv photograph 

(print name) 
(} = =mychild’s photograph 

(print name) 


to be used in 


and Board publications. 


(to be filled in by the school for parent information) 


Signature 


Date 


School/Location 


The Hamilton-Wentworth District School Board 


MEMORAN dv ution / 
| & 
To: Merv Matier, Director of Education sina.) = 
Aree eae (Ge 
; | | OE iy 
From: Krys Croxall, Superintendent of Education 2 eee . 
Date: October 25, 1999 
Re: The IDEAs Programme: Year One Assessment Report 


(prepared by the Coordinator, Deanna Behnke-Cook) 


Recommended Action: 


Moved by that the Year One Assessment Report 


prepared by the IDEAs Programme Coordinator, Deanna Behnke-Cook, be 
received for information. 


Rationale: 


In June the Board received an initial assessment of Year One of the pilot IDEAs Programme 
prepared by Board of Education staff from discussions with teachers and administrators at the 
four participating schools: Bellmoore, Green Acres, Chedoke and R.A. Riddell. The Board 
approved the pilot project continuing in the 1999-2000 school year with the understanding that 
the assessment (both quantitative and qualitative) as promised by the Programme Coordinator, 
Deanna Behnke-Cook, would be presented to the Board in the fall. This report is attached for 
the perusal of trustees. 


In addition in the spring a concern was raised that the Board would need to enter into an 
agreement with the Hamilton Wentworth Regional Public Health Department and the IDEAs 
Coordinator to ensure that any of the curriculum materials being developed and revised 
through the pilot project would be available to the Board for continued use in its schools 
without additional cost to the Board (e.g. copyright or license fees, etc.). I attach a letter from 
Vicki Woodcox, Director of the Youth and Mental Health Branch, indicating that the 1999 
Social and Public Health Services IDEAS Contract with Deanna Behnke-Cook ensures that the 
Board will have continued usage of the programme during and after the completion of the pilot 
with no further cost to the Board. The Board will continue to provide support in kind for the 
completion of the programme. 


We are currently in the process of extending the pilot to include both Grade 6 and Grade 7 
students in most of last year’s pilot schools as well as bringing new schools on board to start 
the revised Grade 6 programme. The programme has been modified to take into account many 
of the concerns or issues raised in the initial pilot; we are beginning in-service and 
organizational work next month in order to address concerns expressed around the short time 
lines experienced by schools last year in implementing the programme. 


CITY OF HAMILTON AND G 
REGION OF -/ 
HAMILTON-WENTWORTH 


Social and Public Health Services Division 
Youth and Mental Health Branch 
Telephone (905) 546-3537 

Facsimile (905) 546-4075 
www.health.hamilton-went.on.ca 


1999 September 13 


Krys Croxall 

Superintendent of Education 
Hamilton-Wentworth District School Board 
100 Main Street West 

P.O. Box 25538 

Hamilton, On 

L8N 3L1 


RE: IDEAS Programme Pilot 
Dear Krys 
| am writing to advise you that the 1999 Social and Public Health Services IDEAS 
contract with Ms. Deanna Behnke-Cook, ensures that the Hamilton-Wentworth District 
School Board has continued usage of the IDEAS programme, both during and after the 


completion of the pilot at no further cost to the Board. 


| understand this will address the motion that was approved by The Hamilton-Wentworth 
District School Board on June 9, 1999. 


If you have any questions or require additional information, please feel free to call me at 
the above address. 


Sincerely, 


PLL un oie 


Vicki Woodcox 
Director, Youth and Mental Health Branch 


Bie: Deanna Behnke-Cook 


25 Main Street West, 4" Floor, P.O. Box 897, Hamilton, Ontario L8N 3P6 
An Accredited Teaching Health Unit Affiliated with McMaster University and the University of Guelph 
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The IDEA2 Programme 


Informed Decisions Empowering Adolescents 


YEAR ONE; 1998-1999 
Assessment Report 


Prepared for 


The Hamilton- Wentworth District School Board 
The Region of Hamilton- Wentworth; 
Social and Public Health Services Division 
Social and Public Health Services Committee 


Scplember1900 
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executive summary 


This first year of The [IDEAs Progaamme (Informed Decisions Empowering 
Adolescents) {pilot} provided grade six students in four area elementary schools with a 
comprehensive sexual health education programme which addressed mandatory 
curricular expectations put forward in July 1998 by the Ontario Ministry of Education 
and Training. Over the course of 20 sessions, students learned problem-solving skills, 
and how to apply those skills to address interpersonal issues, specifically those related 
to relationships with friends, peers, and family. They also learned about the pubertal 
process, and how and in what ways the physical and emotional changes they were 
experiencing were associated with puberty. Students also learned how to identify 
individuals and community agencies that would support them in making healthy 
choices. 

The IDEAs Programene utilized a collaborative approach whereby teachers, peer 
mentors, and public health nurses worked in cooperation to each use their own 
particular expertise. The teachers introduced the subject matter, and delivered the 
programme’s foundational instruction during the first 10 sessions. Their efforts were 
subsequently reinforced by the peer mentors who delivered the second set of 10 
sessions, and who provided corroboration of the teachers’ message as well as student 
support. The public health nurses directed their efforts at addressing students’ specific 
questions in-class, particularly those regarding reproductive health. Each individual 
affiliated with the delivery of the programme encouraged students to make informed 
decisions about their relational and sexual health, and supported the fundamental 
objective to encourage students to delay becoming sexually active. 

In order to assess the efficacy of the programme, a number of research methods 
were utilized; a pre~ and post- intervention questionnaire* was completed by the grade 
six students, and qualitative methods including focus groups and interviews were also 
conducted to collect further and substantive data. Analysis of the qualitative data 
indicates that students who participated in the programme felt more positively about 
themselves, about their desire and ability to communicate with their family, friends and 
peer group, and about their skill and ability to think through problems and make good 
decisions after having participated in the programme. The quantitative data (collected 
from the questionnaires) was collapsed across the experimental and control groups and 
divided into a group of (n=30) students that gained the most on the pre-post-test 
(responders) and a group of (n=30) students that gained the least (non-responders). A 
chi-square analysis was completed, and the results indicate a significantly different 
distribution (x2 = 3.36 df=1.): more than twice as many of the responders were in 
the experimental group than in the control group. Results also indicate there was a 
highly significant difference in the responders/ non-responders distribution across 
schools (x2 = 22.6 df=7). 

Given that The IDEA Programme has been designed to address sexual/health 
education programming for students in Grades 6, 7 and 8, and that this report 
summarizes the results for Year ] (Grade 6), further research is recommended in order 
for data to be collected over time. 


‘approved by Board Trustees and parents of Grade 6 students 


he) 
INTRODUCTION 


Designing and implementing an adequate and appropriate sexual health 
education programme has proven to be a challenge for both school- and community- 
based health educators. While those who have attempted to deliver such programming 
to students in middle school have indicated a need for up-to-date and comprehensive 
curricula that would adequately meet the varied needs of youth, there has been 
significant disagreement around whaf precisely it is that students need. The 
problematics inherent in such a particular dilemma have been further exacerbated by 
the continued and province-wide escalation in rates of unplanned pregnancy and of 
STD transmission during adolescence. 


In an attempt to re-direct and re-~frame the purpose and content of health 
education programming in Ontario’s schools, the Ministry of Education and Training 
put forward the new Ontario Curriculum for Health and Physical Education in July 
1998. While it does address, in some detail, what expectations students will meet by the 
end of each of the grades one through eight, it does not spell out specifically Aow those 
expectations should or could be met. The original dilemma hence continues for the 
province’s health educators insofar as they must independently establish methods by 
which students might successfully learn their lessons. Again problematically however, 
given the extraordinarily wide range of influences upon youth, the single~handed 
attempt of an educator to facilitate knowledge attainment, the emotional growth and 
the positive behavioural intentions of students remains daunting. 


The IDEAs Pregaamme (pilot; year one), introduced to students in grade 6 in 4 
middle schools in the Hamilton-Wentworth District School Board during the 1998- 
1999 school year, was aimed at addressing the needs and concerns of students, their 
families, and both school- and community-based health educators. While addressing 
the OC expectations, the foundational principles of the programme contend that youth 
require a clear and consistent message regarding sexual/health education, that 
teachers, students, public health educators, and parents must work collaboratively in 
order to adequately meet the needs of students, and that students should be encouraged 
to delay becoming sexually active. 


As such The [DEAs Programme offered a collaborative approach to sexual/health 
education: classroom-ready curricula (meeting numerous OC expectations) was 
provided for teachers, specially~ selected and trained secondary school level peer 
mentors were placed in classrooms to follow-up teachers’ lessons and support students, 
and community-based public health nurses were placed in students’ classes to address 
their specific questions and concerns around emotional/sexual/relational health. 
Parents of grade 6 students at each of the schools were invited to attend information 
sessions prior to the programme’s delivery in their child’s class, and were subsequently 


invited to provide whatever suggestions and feedback they believed relevant and/or 
helpful. 


This assessment report reviews the programme from the perspectives of 
teachers, students, peer mentors, administrators and parents, and provides both 
qualitative and quantitative data. 


PART A: 


Information Sessions (4) 


Before the programme was delivered to the grade six students at 
Bellmoore Public School, Green Acres Public School, R.A. Riddell School 
and Chedoke Middle School, a “Parent Information Session” was offered at 
each school (late February, early March 1999). The programme’s 
coordinator specifically requested this opportunity of the principals given 
the sensitive nature of the subject matter. Further, in order to facilitate 
students’ learning, a strong home-school connection would benefit all 
participants, as would any suggestions/feedback from parents. 


Invitation/“info” sheets detailing the programme, its intent, and the 
time, place and location of the meetings were sent home with each student. 
The hour-long sessions were held in the evening (beginning around 
6:30/7:00 p.m.) in the schools’ library (Chedoke & Riddell), gym (Green 
Acres), and French classroom (Bellmoore*). The school principal, the 
programme’s coordinator, the teacher delivering the programme**, and 
the school’s public health nurse (PHN) each attended the information 
sessions. Generally, the sessions opened with the principal’s welcome and 
with their expression of gratitude for the parents’ interest, time and 
attention. A brief oral description of the programme was subsequently 
provided by the programme coordinator, who explained the purpose of the 
programme, how it would be delivered to students (i.e. in two modules; 
teacher- and peer mentor-delivered), and that an on-going assessment 
would be conducted. The PHN explained her role in the classroom (i.e. 
facilitating “a question and answer session”), and she and the classroom 
teacher asked parents if they had any specific questions they would like 
addressed. Parents were also provided with the opportunity to personally 
review the curriculum binders, and were assured that the binders would 
continue to be available at the school should they wish to review them at 
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any time. The sessions closed with the programme coordinator asking 
parents if they had any special concerns or issues they wished to have 
addressed, and that should any issue or concern arise, they should feel free 
to get in touch with her/the principal/teacher. 


*the Special Assignment Teacher for Health and Physical Education, D. Sprentz, also attended this 
meeting 
“the teacher for Chedoke was not available for her school’s meeting. 


Parents’ Information Sessions; Feedback (Pre-implementation) 


Chedoke Middle School 

The parent information session at Chedoke took place in the school’s 
library, and was a component of the agenda at their regularly-scheduled 
Parent Council Meeting. Two parents who were not standing members of 
the Council attended, along with the regular council members. 

Principal Marlene Rielly introduced the IDEAs programme to the 
group and indicated that her interest in the programme was supported by 
her own background in health and physical education (as a former 
consultant at the system level). She indicated to the group that she felt 
confident the students at Chedoke would learn a great deal through the 
programme, not only from their teacher Darlene Baker, and during her 
sessions, but also from the former Chedoke students who currently 
attended Sir Allan McNab Secondary School, and who be coming back to 
Chedoke to mentor their younger peers. 

The programme coordinator, Deanna Behnke-Cook, was introduced 
to the group, and subsequently reviewed the programme’s content and 
intent. The parents were encouraged to ask any questions they deemed 
relevant, and/or to provide any comments. The PHN for Chedoke, Jane 
Kawamura, was also introduced to the group, and indicated her role 
would be a supportive one, both to the teacher and the students at 
Chedoke. 


Parents” Comments: 
The parents present at the information session indicated they 
had few concerns at that time. One parent however, did suggest that she 
enjoyed being provided with the opportunity 


“to see what my daughter will be taught- before the fact”. 
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The other, “speaking as a physician” stated 


“this 1s really important material, and if is important to see if 1s done 
correctly”. 


R.A. Riddell School 

The specially-scheduled parent information session at R.A. Riddell 
was held in the school’s library. Fourteen parents attended, along with the 
school’s principal Georgina Pain, PHN Jane Kawamura, teacher Laurie 
Behr, and programme coordinator Deanna Behnke-Cook. The session’s 
format included Ms. Pain’s welcome and introduction, curriculum review 
by D. Behnke-Cook, introduction of Riddell’s PHN, and a brief question 
and answer session. Parents were also encouraged to review the 
curriculum binders. 


Parents’ Comments: 
The parents who attended the information session at Riddell 
indicated they had few concerns about the curriculum at that time. 
Three questions from parents were however directed at the 
peer mentor component; 


“who are the peer mentors going to be?” and, 
“how are the high school kids going to be picked to teach this?” 


The parents were informed that the students mentoring at 
their school would be former Riddell students who presently attended Sir 
Allan McNab, and that the administrative staff (principal and vice- 
principal) at McNab were working with their department heads to screen 
candidates who would subsequently invited to attend an information 
meeting and be trained by the programme coordinator. They were also 
assured that the peer mentors would be under the supervision of the 
classroom teacher(s) at Riddell at all times. 


Green Acres Public School 

The parent information session at Green Acres was held in the 
school’s gymnasium, was attended by three parents, and by the school’s 
principal Debra Chabot, PHN Ann Tyrrell, teachers Sue Pasian and Mike 
Reynolds and programme co-ordinator Deanna Behnke-Cook. Principal 
Chabot began the session by thanking the parents for their time and 
interest and by introducing the essential components of the programme. 


‘eel 


She introduced Deanna Behnke-Cook to the parents who provided 
background information regarding the programme, discussed how the 
programme would be implemented at Green Acres, including how peer 
mentors from Orchard Park Secondary School would be selected, trained 
and placed at Green Acres. Teachers Sue Pasian and Mike Reynolds briefly 
introduced themselves, discussed how they would be implementing the 
programme (most students were “home room” with Mike Reynolds, and 
special education teacher Sue Pasian was teaching the programme to her 
students in combination with his, with his support). PHN Ann Tyrrell also 
introduced herself and briefly reviewed her role. Parents were also given 
the opportunity to review the curriculum binders, and to ask any questions 
they had regarding the programme, and/or regarding their child(ren)’s 
participation. 


Parents’ Comments: 

Parents indicated they had few questions/concerns at that 
time. One parent thanked the programme coordinator and the school’s 
staff for their efforts, and indicated he was pleased to be asked to attend 
such a meeting requesting his feedback. 


Bellmoore Public School 

The parent’s information session was held in Bellmoore’s French 
classroom, was attended by four parents, and by the school’s principal Lin 
Hart, programme coordinator Deanna Behnke-Cook, teacher Joey 
Mataseje, PHN Ann Tyrrell, and the Hamilton- Wentworth District School 
Board Special Assignment Teacher for Physical and Health Education 
Debbie Sprentz. The session was similar to the previously noted parent 
information sessions insofar as the participants were introduced, and the 
programme was reviewed (including the review of the curriculum 
binders), as was the selection, training and placement of peer mentors 
from Saltfleet District High School. The parents were also encouraged to 
raise any particular concerns/ questions, and were further encouraged to 
contact the principal, teacher or coordinator should any issues questions 
arise. 


Parent’s Comments: 

The parents indicated they had been given short notice for the 
meeting, and felt that a larger number of parents were interested, and 
would have likely turned out if better notice had been given. The parents 
also suggested that they had “been paying really close attention” to the 
way in which sexuality education had been presented, and were very 
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concerned about the subject. They had spoken on the telephone earlier 
that evening to ensure they were each attending the meeting. 
One parent indicated that sexuality education, both in regard to 
content and delivery, had been a source of difficulty in the past; 
“we’ve had some problems at this school with sex ed and we came 
tonight for the chance to talk about what our kids will learn. I know that I would like to 
talk to my child about what she 1s learning, but I can only ask her like, “how was 
school today?” and “what did you talk about?”.... and she only says “nothing”, you 


know... so I don’t really get what she’s getting here... I’m glad fo look at this (the 
binder) myself”. 


Another parent offered 


“[ pulled my daughter out of the class before when they were talking 
about sex because I don’t want her to be taught sex 1s ok as long as you want to...1 
want to be the one to talk to her about what 1s good or not and that”. 


As the session was concluding, one of the parents offered 
“|. this looks fine”. 


In Brief: 


e Parents were piegsed to ‘be asked ‘for ~ their 
participation/feedback/collaboration/to attend the information 
SESSIONS 

e Parents indicated they were interested in knowing in advance what 
their children would be learning in class 


e Parents who attended the sessions suggested they were pleased with 
what the curriculum binders/programme appeared to offer 


q-1/ 


ngage 


Focus Groups 


Six (6) focus groups were conducted by the programme coordinator 
in order to assess implementation during year one of the pilot. The focus 
groups conducted were with; 


Grade 6 Students* (2); Green Acres School 
Chedoke Middle School 
FeermMentorsnGs jc Sir Allan McNab 
Orchard Park Secondary School 
Saltfleet District High School 


Farenisec). Bellmoore Public School 


“under the supervision of the classroom teacher 


Grade 6 Students 


Green Acres Public School and Chedoke Middle School were chosen 
at random as focus group schools. The focus groups were conducted 
during the regular programming day, and were conducted under the 
supervision of the classroom teacher. The focus group format was 
informal; the programme coordinator (re-)introduced herself to the class 
(had met the students on a number of previous occasions during on-site 
support and supervision during the implementation phase), and indicated 
that she was interested in hearing from the students about their experience 
with the programme, and further, that she was interested in learning their 
perspective/hearing their suggestions/ recommendations for programme 
improvement. 

The following offers a brief glimpse at some of the comments 
provided by the focus group members. Given students’ age(s), no names 
are provided (no were they recorded), and the comments offered here will 
not identify the specific school. 
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General opening comments... 


Coordinator (C): To start off talking about the programme today, I'd just 


Student (S) 1: 
So. 


Due 


S4: 


like to ask you what you thought of the programme, if 
you enjoyed it, if you didn’t, and so on...does anyone 
want to offer their thoughts to me? 

Yeah, thought it was ok, a little boring sometimes... 
I l1Ked it, if was fun, better than the stuff at my old 
school, just boring papers and videos...no talking... 
I thought the best part was the babes coming in from 
....(secondary school)... (laughs) 

it was good because we got to talk about things we were 
thinking about...we don’t usually get to talk, we are 
only supposed to like listen, like the teacher like gets 
mad sometimes and tells us to quiet down and this was 
like different. I liked the talking parts. 


Students’ “Likes” 


St 


S4: 


What part, or parts, if there was more than one, did you 
like the best about the programme? 

I liked the high school kids. They were cool. 

Yeah, very cool. 

Well, not all of them “” was kinda geeky... 

I liked if when they did the role plays the best, not us 
doing them I mean, I mean them doing them. 

Yeah, they were the best part... no offense Miss 
(gestures toward teacher). 

What parts of the programme that were for you, that 
Miss... taught did you like? 

I liked the games, the doing kinds of things... 

I like thought the best was like when, when the nurse 
came in...she was really good. 

yeah, she answered all of the questions we wanted her 
toe 

My group I1Ke doing the role plays for our class...1f was 
fun. 


SZ: 


Rye, 


as 


S6: 
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Students’ “Dislikes” 


Ok, that gives me a pretty good idea of what you 
enjoyed, now what about the parts you didn’t Ike, I 
mean what was not your favourite part? 

I didn’t like having to do the role plays, they were kinda 
stupid... 

I did! It was way better than doing worksheets and 
reading those (health?) books... 

We didn’t really get a chance to show our plays very 
much...we didn’t have enough time 


Ok then, what do you think I should know about how I 
might change things for you so that next time, If we get 
a chance to do it again, that you will really enjoy it 
more? 

I think we should help pick the mentors, I mean, we 
should see who wants to do it from “{secondary 
school}” and pick the ones we Ike the best... the ones 
who are coolest 

don’t make us do any tests! 

you Should change 1t so we have more time to talk, and 
maybe put the boys and girls separate... the boys act so 
stupid sometimes 

we want to play games 

we really want to talk about sex and drugs and drinking 
and stuff, not about the stuff we already did, like 
“communication” and junk, but about what’s gonna 
happen, like in high school... 

talking to the teacher was not good about the 
embarrassing stuff because they judge you... we liked 
the nurse coming in 


The following are some of the questions students placed in the 
(anonymous) Question Box to have addressed by the PHN; 


Does masturbating mean your gay? Explain 

How do you have sex? 

How do Siamese twins happen? 

How do you know it 1s the right person? 

How do more than I baby happen? 

Why are males stronger than females? 

For how long do women have periods? Until age 40? 


1-/4 
e How do you have safe sex? 
e Is there anything wrong with birth contro! pills? 
e Why do we go through this? 
e What triggers the sperm In sex? 
e When do you know fo have sex? 
e Does the women or the men go through puberty first? 
e Why do women have babies and not men? 
e What does sex feel like? 
e Why are men physically stronger? 
e How do you know when you have sperm? 
e What Is a testosterone? 
e Why do women have hair In different spots then men? 
e If you like someone in the class 1s that ok? at our age 


In Brief: 


e Students suggested they enjoyed participating in the programme, 
and indicated it “felt different” than their “regular school day” 


e Students enjoyed the more “active” parts of the programme, and 
suggested they generally disliked the “worksheet” parts of the 
programme 


e Students indicated they very much enjoyed the participation of the 
peer mentors; 1f was repeatedly mentioned as “the favourite part” of 
the programme 


e Students indicated they also enjoyed the PHN’s visit(s) to their 
class(es) and suggested they felt comfortable asking her difficult or 
potentially embarrassing questions 


e Students suggested that more emphasis be placed upon interaction, 
and upon activity-based components, and less on “seat work” 


e Some students suggested that separating the boys and girls would 
facilitate communication/learning 


F-16 
Peer Mentors 


Three (3) focus groups were held with the peer mentors; 1 each for 
the mentors from Sir Allan McNab Secondary School (@ SAM, Room 150, 
8 participants), Saltfleet District High School (@ Saltfleet, Guidance 
Office,4 participants) and Orchard Park Secondary School (@ East Side 
Mario’s/ Queenston Road, 6 participants). The format of each of the focus 
groups was informal, with the programme coordinator acting as 
facilitator; peer mentors were asked to provide their thoughts regarding 
the mentoring experience, whether or not they found it to be a worthwhile 
experience, whether or not they would “do it again” given the opportunity 
to do so, and to make whatever suggestions they thought might help 
improve the programme. 


The peer mentors remarked that they found it to be a worthwhile 
experience; many suggested they were prepared to mentor again, OAC 
mentors remarked they would, of course, be unavailable to do so, 1 mentor 
stated she would not mentor again, given her projected course load in the 
next academic year and that she would be unable to “miss that much 
school”: 


PM 1: I really loved it...1 mean I was surprised how much J 
enjoyed doing it because I was so nervous at first. 

PM 2: I think I got more out of it than the kids did...] learned 
4 lot, about, how to deal with people, what it takes to 
leach. 

PM 3: It took a Jot of time out of school. Next year I'll be in 
grade 12 won’ be able to miss that much class again 

PM4: Next year, me and “” would really like to do it again, 
can we? Are you coming back to this school again? 

PMS: I plan to put this on my resume, to get into university, 


an to maybe get a job before that... that’s one of the 
reasons I kinda did this to be honest, I need to get some 
volunteer stuff experience 

PMé6: I pretty much was not surprised about it (mentoring) 
‘cause I’ve been volunteering in a grade 2 classroom for 
the year, and I already know I want to teach 


When the mentors were asked what suggestions they might 
make to improve the mentor-led sessions, they suggested that the 
programme should include more games/activities, and less “at the board 
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stuff”. The mentors also suggested that in the future, peer mentors 
should receive more training than was provided this year, and that 
mentors should have the opportunity to “meet their kids” before they start 
and “actually go in there and teach”. 


PM I. 


PM 2: 


PMS, 


PM 4: 


PMS: 
PM 6: 


I had the best time when the kids were having fun; it 
was Ike if wasn’t work for them, but sort of free time, 
and they were really doing work but they didn’t know it 
I had a Jot of trouble when J ran out of things to do a 
couple of times...some of the activities were too short 
and we ended up playing 7up 

! think a Jot of us were really nervous, going in there, 
and if I could’ve met them first and like, had some time 
before I had to do the lessons, I would have not maybe, I 
don’t know, been so scared 

Yeah, I agree, but I got over being nervous pretty fast, 
didn’t you? 

They didn’t listen when I was writing stuff on the board. 
We should have a chance to practice our lessons first, 
like, on each other, so that we can kinda tell what the 
kids will do, or if it won’t work too good... 


In Brief: 


(the following 1s a {verbatim} list of recommendations prepared by peer mentors) 


More group discussion. Ask them lots of questions 
Ran out of things to do, too much time left over. Need more activities 
Space: need to have more space to move around 


Let the students know the PMs have AUTHORITY, and can make 
them leave the class if they act up 


MEET THE TEACHERS FIRST! Lay out guidelines before we start/tel] 
us Which kids to look out for, how to handle 


Teachers should be there to help, but not take over 
Observe class before we start (during teacher part) 


Have an intro class, just to get to know each other, get to know the 
kids- what they like or not so we can plan activities better 


More Activities! (Itke the deserted island one...) 
Ground rules first! Rapport is important 
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Parents 


One (1) focus group was held with a group of parents (chosen at 
random) whose children had received the programme. The focus group 
was conducted at Bellmoore Public School, and was conducted at the end 
of the school day (3:30 pm) in the school’s French language classroom. 
The group consisted of five parents and was facilitated by the programme 
coordinator. 

The session’s format was an informal one; 1t commenced with the 
programme coordinator (re-)introducing herself (she had met three of the 
parents earlier at the pre-implementation Parent Information Session), and 
with her provision of a brief review of the programme as a means of 
stimulating discussion. The parents were asked if they had had any 
opportunities to discuss the programme/related topics (i.e. 
friendships/dating, issues related to puberty etc.) at home with their 
children (during implementation), and whether or not they had any 
suggestions/ feedback they believed to be relevant/helpful. 


The parents indicated they felt positively, in particular, about they 
way in which the programme had been delivered by the classroom teacher 
and the peer mentors, and that they felt the collaborative approach had 
made it an enjoyable and engaging learning experience. They also 
indicated they were pleased with the potential impact of the programme, 
insofar as they had been able to open up some (limited) discussion about 
puberty/dating/relationships at home. 


ele I did have a Iittle bit of talk with my daughter about 
what she was learning, getting out of it (the 
programme). I really think though that Joey (the 
teacher) did a really great job. I mean he really seemed 
to encourage them and I heard him a few times talking 
about it. It really seems like he cares. 

PE: My daughter Itkes him too and whenever I talk to him 
about anything, it’s like, well, like he wants you to know 
what he’s doing. 

oe And the best part, hearing from her anyways, was, she 
talked a lot about the high school kids coming in. I 
couldn’t believe it. One day we were planning on going 
fo Wonderland, on a Friday, but she wouldn’t go 
because the mentors were coming in that day and she 
didn’t want to miss. They came on Fridays, right? 


qa 


The parents also indicated they felt it had been somewhat difficult 


asking their children direct questions about their programming, given they 
had little detailed information about the day to day lessons their children 
had received. 


Vek 


rz 


fae 


P4; 


It’s hard (asking about what was learned at school). I 
didn’t know what to ask her. 

I knew it was happening, but I didn’t have anything to 
go on. 

I have the same problem. It’s like they just don’t want to 
talk about it. I have to catch her as soon as she gets out 
of school. If I wait til after supper to ask, it’s like she 
doesn’t remember...1 have to get it fresh, right out the 
door of the school. 

It would be so much easier if we had a guide or 
something. Then I would know what to ask, and when 
to ask if like “I see you talked about dating, or whatever, 
with your mentors....what did you talk about?” 


In Briet: 


e farents were pleased to be invited to participate in a focus 
sroup/provide teedback about their child(ren)’s in-schoo! sexual 
education programming 

e Farents suggested they particularly appreciated the efforts of the 
teacher, and that their children found the efforts of the peer mentors 
to be particularly engaging/ interesting 

e farents suggested they wanted to discuss sexual 
health/education/related topics with their children, and would find 
a detailed “guide” or brief schedule/outline helpful when 
attempting to open up discussion at home 
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The Teachers 


In order to assess Year One of the programme from the teachers’ 
perspective, a “wrap-up” session was held at the Education Centre, May 
1999. All of the teachers who had participated in delivering the 
programme were in attendance {L. Behr, J. Mataseje, S. Pasian, N. Simpson, 
and K. Watson}, as was PHN Jane Kawamura, Principal M. Rielly, and 
programme coordinator Deanna Behnke-Cook. The meeting was chaired 
by Darlene Baker*, HWDSB Special Assignment Teacher for Health and 
Physical Education (for *D. Sprentz/on leave). 

Prior to the meeting date, Mrs. Baker sent each teacher a set of feed - 
back sheets for them to complete before attending the session. Each teacher 
did so, and the bulk of the meeting time was devoted to discussing what 
each of the teachers had recorded. The following eight pages* represent 
the summary of the teachers’ comments/feedback (* as drawn from 
Hamilton Wentworth District School Board Memorandum dated May 26' 
iis hs ho 


In Brief: 


e Recommendations have been incorporated in the revised 
programme 


OO U OU 
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IDEA’S EVALUATION MEETING 
May 18, 1999 


Summary of Comments/Feedback 


Teacher Delivered Curriculum 


Teaching strategies 


was an excellent asset to Program. ! 
would like to see her more invoivec 


curriculum. | was able to use avanety | 
of assessments for a number of 
subjects 

good sequencing 

there was 2 Duild up of topic matenal 
excellent support from co-ordinator. 
Deanna was aiways there 


to do the lessons with the boys as | am 
not their regular phys-Ed/health 


= teacher 
CONTENT 
STRENGTHS WEAKNESSES 
2 program covered many aspects of the | 2 need to include more information on 


skin care, prevention of skin cancer, 
breast development, purpose of 
breasts 

some topics were beyond the group we 
were working with e.g. most had never 
babysat,been to a party with drinking 
need more computer onented lessons 
and videos involved in the program 
program addresses growth and 
development but does not address 
Healthy Eating, Persona! Safety and 
Injury Prevention, and Substance Use 
and Abuse 

family assignment has to be more 
specific 


students were silly when they made up | 


family members e.g. give them the 
problem to solve 


| 


| 


Strengths | Weaknesses 
2 vaned | 2 need audio visual support for program 
3 excellent vanety of strategies/activities |. in program, 3 activities - supposed to 
(exceptional, ESL were still “part of the be rotation. Grade 6's could not handle 
group” this. More specific direction needed 
‘3 | love Jane! (Public Health Nurse) She | a co-ed -| didn't especially enjoy having | 


{ 
| 
| 


Ce ee  —  ————eE 
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EXPECTATIONS 


Ln nna | 


STRENGTHS 
a idea's expectations can be linked to 
| other subject areas- cross disciplinary 
expectations of Ontano Curiculum 
were included, but were timelines were 
tight (due to a late start) 
expectations clearly laid out 


2. 


| 
| 
| 


~ 


WwW 


EAKNESSES 


| : 


ASSESSMENT 


Oe EE 


STRENGTHS 


= 


WEAKNESSES 

| 2 pre -designed assessment tool neecec | 
criteria not laid out cleanly enough te 
know what to assess 

students enjoyed role playing, but 
directions have tc be specific as to 
how to role play, expectations, 
evaluation should be providec for 
lessons and role plays 

program has to provide detailed 
consistent evaluation so easy to do 
reporting : 
joumal entries: program has to provide » 
explanations and marking scheme 


i) 


PRIOR LEARNING EXPERIENCES 


STRENGTHS 

2 previous knowlecge (grade 5 or 
previously taught) of Puberty was 
helpful but was not necessary with this 


| program ! 


LESSON ORGANIZATION 


STRENGTHS 
/Q actual booklet with neatly organized 
| and numerically indexed lessons as 
great 


WEAKNESSES 


WEAKNESSES 


| Q most questions students had were not 
related to grade 6 curnculum 

most questions were about fetal 
development and homosexuality 
lesson “On My Own” was difficult to 


Q 


| 
& 


| __ for gins only/boys only would be helpful 


get through, as boys were very silly in 
their preparation of lists. | 
groups enjoyed presenting their lists to | 
others, but it should be optional in the 
program 

having co-ed classes most of the time 
was good, however offering a session 


i 


TEACHER PREP/WORKLOAD/MANAGEMENT 


S) 


“2 


9 DELIVERY OF PROGRAM 


TRENGTHS 
very little to prepare 


ee ESSES 2 


U 


required a lot of timetabie changes to 
accommodate IDEA’s schedule 

(teacher, spare classrooms, phys ed. 
time) | 
timeline was too long, and students felt | 
it dragged on, but it was the first year | 


| 
| 


SS URENGIinS 


=) 
_ 


public nealth nurse's resources, 


expemise were invaluable 


WEAKNESSES 


involvement of PHN useful. , 
clearer role definition by PHN maybe | 
more helpful 

program needs to have built-in “catch 
up “ time for presentations, etc so 
delivery is not incompiete on rotary 
menstrual cycle lesson for girs only 
OR have all students hear lesson but 
have time for gins to ask questions 
about this sensitive subject 

had some difficulty getting all activities 
to fit in the allotted time 

subject area on “The Ultimate Human 
Body” is very important for the 
students to understand. 

program needs to have more time for | 
lessons on this subject 

rotary schedule difficult for delivering 
program 

limited time to finish lessons— no | 
flexibility 
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PEER MENTOR CURRICULUM 


TEACHING STRATEGIES 
STRENGTHS WEAKNESSES 
! a if peers are not showing up for any | 
| | reason, they should contact the | 
| | teacher in charge to jet them know | 
3 Q lessons not long enough, dry subjects | 
for them to deal with 


2 community enjoyed having a former 
student or students from the area high | 
schocl come in to talk to the class | 

2 journal rubrics were very helpful! 
: (resume wniting was difficult for 
exceptional students 


PRIOR LEARNING EXPERIENCES 


STRENGTHS WEAKNESSES 
| |2 background check, interest in students | 
and subject should be mere thoroughly | 
checked before coming into schools Cs 


EXPECTATIONS 

STRENGTHS | WEAKNESSES | 
s | | 
ASSESSMENT 


STRENGTHS WEAKNESSES 


LESSON ORGANIZATION 
| STRENGTHS | WEAKNESSES | 
| | | 
PREPARATION/WORKLOAD/MANAGEMENT 
STRENGTHS WEAKNESSES 


| 2 topics for peer mentoring were 2 peer mentors need to have lots of 
excellent. very appropnate training, meet teachers and meet class | 


Tht 


2 good use of mateniais (i.e. video clip of they are working with in order to see 
| Marx brothers for body language) | discipline etc. 
'2 very little prep required | 2 more activities in groups in separate 
2 mentors came ready with matenals | settings so they can have more formal 
they needed | sessions. This way mentors can have 
'2 having mentor led lessons made / more personal discussions | 
| teacher tracking for students’ behavior | | 
! and participation very easy | 
DELIVERY OF PROGRAM 
STRENGTHS WEAKNESSES 
'2 kids were enthusiastic 'Q | would like to seem them deaiing with 


2 2 specific mentors were excellent, | subjects like substance abuse, media 
They related well to the students, and | (violence)the peers are there to provide | 
showed confidence inthe classroom the kids with a younger outlook 

2 day #1 was rough because the Gr. 6 
boys tned to impress the female 
mentors. Therefore day #2 mentors 
reviewed behavior and expectations 


SUGGESTIONS 

2 bring peer mentors in from Day 1 of program to work with class 

2 maybe tie in a social skills project within the community (i.e. visit 
seniors home) 

begin earlier in the school year 

long term planning with mentors 

in school team planning for teachers of Healthy Active Living 
more mentors to allow group of 10 max 


OOo 8 wv 
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THE IDEAs PROGRAMME - ADMINISTRATORS’ EVALUATION REPORT 


OPERATIONAL ISSUES - TEACHER AND MENTOR DELIVERED SESSIONS 


STRENGTHS WEAKNESSES COMMENTS 


Program Organization 
8 tumetabling 


2 flexible a initial 


secondary schools 
re: mentors, parent 
information 
meetings, etc.) 


Coordinator 


| 
when confusion | 

setting up 
z frequency of * appropriate : 
sessions | 
| | | 
® class organization | | | 
| | 
ee | re | 
& teacher scheduling 8 acaptable 4 called out of | #8 as is, it impacts | 
| class often on other | 
| with little | program time | 
notice 
ou 
|e duration of the * appropniate | 
program as set oul | | 
| | 
|. administrative e Coordinator # high level of | 
| workload (e.g. assumed commitment by | 
interface with most of this the Program | 
| 


| effect on school at tlmes 
operations significant 
at Green 


Acres 


Delivery of the Program 


® tume allocation for 
re) the program 
s teacher training 
issues 
5 mentor training 
issues 
& classroom 
management 
@ tinancial/matena! 
requirements 


Assessment 
it reporting of student 


progress 
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cross- 
curricular 
links 
reduced 
tume factor 


adequately 
addressed 


impressed 
with the 
mentors’ 
commitment 


facilitated 


| 
minimal 
| 


umpacts on z concem re: 

other areas time needed 

re: time when it meets 
only specific 
expectations 

changes in 

dates 

created | 

problems ! 

re: supply 

teachers 

tumetabling | 8 mentors need to 

issues be selected and 

Significant trained earlier 

at Green 

Acres 


: 


no need for 
assessment 
tools all the 
way through 
the curnculum 
- Just give some 
suggestions to 
teachers 
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SUGGESTIONS/COMMENTS FOR NEXT YEAR: 


Lin Hart, Bellmoore and Deb Chabot, Green Acres 


Teacher, student and parent feedback is very positive. We intend to run the program again next 
vear, if possible, as well as pilot the program in Grade 7. 
Plans include: 


® set program timelines well in advance on the school calendar: 

a assess areas/expectations addressed through the IDEAs Programme more effectively; 

% determine program needs left to be addressed (ie plan where the program 
integrates/crosses Curriculum areas); 

L allow more time for sharing of program information with parents. etc. (Timelines for 
preparation and initiation of implementation were too compressed this vear); 

: determine student assessment process for reporting in Health/Guidance and other areas re: 


IDEAs Programme. 


Georgina Pain, R. A. Ridell 


The oniy new part of the program for us was the mentors. We have covered the other topics as 
part of our health curmculum in previous years. We are looking for something new (perhaps new: 
resources, etc. ) 

I would want to see what the program for next year looks like EARLY in the year before 
committing to future involvement. 


Marlene Rielly, Chedoke 


High level of commitment shown by the Programme Coordinator, Deanna Behnke-Cook. Clear 
and specific expectations in a well-organized and laid out program. Secondary support, although 
unsure of the project possibilities initially, really grew 

Start the program earlier in the school year (thus giving schools more manageable time lines) and 
get approval earlier from participating schools re: peer mentors. 

Attended a meeting at City Hall on Tuesday, May 26 where there was a presentation on the 
IDEAs Programme. The Mayor commented positively on the project. There was a concern raised 


regarding the Hamilton Wentworth Board’s lack of financial involvement (did not consider “tin 
kind” contributions). 
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BARC: 


Interviews; The Administrators 


At the time of the programme’s introduction/over the course of the 
programme’s implementation, seven informal interviews were conducted 
with the on-site administrators, at both the middle/public school and 
secondary school levels. The interviews were conducted in person, and 
lasted an average length of 30 minutes. The purpose of the interviews was 
to identify the key issues for administrators in regard to sexuality 
education programming. Administrators who were interviewed for this 
component of the assessment were; 


Lin Hart Principal Bellmoore Public School 

Marlene Rielly ‘Principal Chedoke Middle School 

Debra Chabot _ Principal Green Acres Public School 
Georgina Pain _ Principal R.A. Riddell Public School 

Trish Fulton Principal Sir Allan McNab Secondary School 
Ilze Dreimanis Principal Orchard Park Secondary School 
Cheryl McMaster Guidance Saltfleet District High School 


A synopsis of the key issues identified by administrators is as follows. 


MIDDLE SCHOOL ADMINISTRATORS: 


The middle school administrators indicated they were most 
concerned about two key issues related to content and delivery; the first 
was that the students attending their school would receive adequate and 
appropriate sexual/health education programming that met the 
expectations put forward in the (1998) Ontario Curriculum, and second, 
that the scheduling/delivery/facilitation of the programme was 
accomplished with minimal disruption to the 
schooling/schedule/program day. 


ule 
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Meeting the OC Expectations: 
Following their review of the programme, administrators 


indicated they were largely satisfied with the way the programme 
addressed the expectations, and the way in which it delivered a 
classroom/teacher-ready document ready for implementation. 
Since however, not all of the OC expectations for Grade 6 Health 
Education were met over the course of the programme, 
administrators did suggest that either a) a revised version of the 
programme include more of the expectations, or b) that 
teachers should be made explicitly aware of which expectations 
were nofaddressed in order for them to plan separately to meet 
those expectations. 


. Scheduling/Delivery /Facilitation: 


Administrators planned for the programme’s initial delivery by 
asking their health/specially-assigned teachers to review their 
schedules and to plan accordingly (10 sessions were to be booked 
for the teacher-delivered module, and 10 follow-up sessions 
were to be booked for the peer mentor-delivered module). 
However, some difficulties were encountered in the attempts to 


schedule sessions due primarily to short time lines (the [DEA 


Programme received approval from the Hamilton Wentworth 
District ~ Schooly!)Board inv SJanuary ~— 71999, ~ “and 
administrators/teachers endeavored to begin programme 
implementation by February). A significant amount of effort, and 
in some cases “juggling” went into accomplishing a workable 
schedule. Administrators who had those difficulties indicated 
they wished to avoid any such difficulties in the future, and 
wished to be granted as much “lead time” as possible. 


. Other: 


Administrators did not play a significant role in the classroom 
delivery of the programme itself. They were however, supportive 
in its implementation, and made themselves available to parents 
should any questions/difficulties have arisen. The coordinator 
was not made aware of any such problems/difficulties by either 
the classroom teachers, or the administrators. 


759, 


SECONDARY SCHOOL ADMINISTRATORS: 


Administrators at the secondary level had different concerns 


regarding students’ participation in The [IDEAs Programme. The secondary 
level students would participate as the peer mentors, and as such, 
administrative concerns were those related to the kinds of experiences 
students would have mentoring middle school students. The first issue for 
the administrators was How much class time their students would missas a 
result of their participating in the programme:. Secondly, “travel” issues 
required resolution; how students would get from their secondary school 
to their middle school placements, and who would account for their 
arrivals and absences. 


|e 
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Missed Class Time: 

Given that students would miss at least 10 hours of their own 
class time (10 45-50 minute sessions plus travel time) overa 3 
week period, only those considered “capable” of missing/making 
up for missed class time were considered as candidates. This did 
prove to cause some difficulty for students from Sir Allan McNab, 
since they were scheduled by Chedoke and Riddell schools to 
provide all of their mentoring sessions in a 2-3 week span. 
Students from Saltfleet and Orchard Park did not experience this 
to the same degree since their schedules were somewhat less 
demanding (1x week for Saltfleet @ Bellmoore, and delivery 
before and after March Break for students from Orchard Park @ 
Green Acres). lt was determined that in order for the 
mentoring/learning experience to be valuable, enjoyable and 
rewarding for all participants, a less aggressive schedule would 
be required, 


. Travel Issues: 


Students who had access to vehicles made arrangements to drive 
themselves*/others* (*with parental permission) to their assigned 
schools. Others used public transportation. Since students were 
placed in schools that were “feeders” to their secondary schools, 
the distances were short. The coordinator was not made aware 
of any significant difficulties around this issue, however, it was 
determined that in order to better facilitate the delivery of 
programming, a less aggressive schedule would cause students 
“less stress” in their attempts to “get there and get back”. 
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The administrators indicated that their students had had 
rewarding experiences in participating as peer mentors. They 
suggested that not only did the students enjoy an opportunity to 
experience “teaching” (which they saw as particularly valuable 
for students contemplating careers in education, social work or 
others affiliated with youth), but they also indicated their 
students had had the opportunity to truly help and support 
others, which encouraged their own “emotional and 
psychological” growth. “It was a win-win for everyone”. 


oe 


INTRODUCTION 


Since it was not practical to undertake a randomized control trial on 
the effectiveness of The IDEAs Programme, a quasi-experimental design was 
used. Students in classes receiving The IDEAs Programme Were compared to 
students in comparison classes who did not receive the programme. Eight 
classes of students participated in this component of the study (4 
experimental and 4 control). 


The device utilized was The Gresham and Elliot Social Skills Rating 
System*; a 34-item questionnaire measuring adolescent’s self-rated social 
skill competence {*has also been used extensively in over ten provincial 
school boards, including for the Tri-Ministry Project research for The 
Institute for Children at Risk [1993-1998] A copy of the questionnaire is 
included in this report}. The questionnaire has been standardized, has 
known reliability and validity, and consists of a statement to which the 
adolescent indicated “how often” they do/or not do what the statement put 
forward. In order to protect confidentiality, students were identified by 
unique identifiers only, consisting of the last 2 letters of their last name, 
the last 2 letters of their first name, and the 2 letter code corresponding to 
the month of their birthday. 


DATA ANALYSIS 


The data was collapsed across experimental and control 
groups and then divided into a group of students that gained the 
most on post-pre-test (responders) and 30 students that gained the 
least (non-responders). 


A chi-square analysis was completed on the results to see if more 
responders were in the experimental group than in the control 
group. The results were as follows: 


1 ees 


Responders Non-responders 


Experimental 


Control 


This distribution was significantly different; x2 = 3.36 df= 1. 
More than twice as many of the responders were in the 
experimental group than in the control group. 


There was no difference of this distribution by gender or age. 


However, there was a significant difference in the distribution across 
schools. This was highly significant; x2 = 22.6 df= 7. 


RESPONDERS NON-RESPONDERS 


The findings presented here are preliminary, and while they indicate 
that more than twice as many of the students who were responders 
were students in experimental schools (those who were receiving 
the programme), further research is warranted, and recommended, 
particularly given this is Year One (Grade 6) of a 3 year pilot (to 
also include Grades 7 and 8). 
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What are the last 2 letters of your lastname? __ 

What are the last 2 letters of your first name? _ _ 

What are the first 2 letters of your birthday month? __ 
How old are you? 

Are you a boy or a girl? 


STUDENTS’ QUESTIONNAIRE 


This paper lists a lot of things that students your age may do. Please read 
each sentence and think about vourself. Then decide how often vou do the 
behaviour described. 


If vou never do this behaviour. circle the 0. 
If you sometimes do this behaviour, circle the 1. 
If vou very often do this behaviour, circle the 2. 


° Be sure to ask questions if you do not know what to do. 
e There are no right or wrong answers, just vour feelings of how often 
vou do these things. 


1. I make friends easily. 
et 52 


WwW 


I smile. wave. or nod at others. 
Qite <2 


3. I ask before using other people’s things. 
O16 52 


4. lignore classmates who are clowning around in class. 
Oi 2 


5. I feel sorry for others when bad things happen to them. 
Osh doo? 


6. I tell others when I am upset with them. 
Gacis 2 


7. I disagree with adults without fighting or arguing. 
Or Lt 2 


8. I keep my desk neat and clean. 
ORL vez 


o2 


10. 


LY, 


13. 


14. 


16. 


ke 


18. 


19. 


20 
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I am active in school activities such as sports or clubs. 
(i res2 


I do my homework on time. 
O12 


I tell new people my name without being asked to tell it. 
PR 


. ] control my temper when people are angry with me. 


1 4 


I politely question rules that may be unfair. 
QO =z 


I let friends know J like them by telling them or showing them. 
Oar sz 


. ] listen to adults when they are talking to me. 


Osher 


I show that I like compliments or praise from my friends. 
One 


I listen to my friends when they talk about problems they are having. 
Oe ee 


I avoid doing things with others that may get me in trouble with adults. 
OT 2 


I end fights with my parents calmly. 
Oi le ee 


. I say nice things to others when they have done something well. 
Os Daz 


. | listen to the teacher when a lesson is being taught. 
Ot 


. I finish classroom work on time. 
Uae ta et 


23. I start talks with class members. 


Ot 2 


30. 


Si; 


33, 


34. 


0 


0 


0 


0 


0 


] 


1 


1 


1 


5 


a 


5 


rd 


4 


a 


5 


a 
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. ] tell adults when they have done something for me that I like. 


. 1 follow the teacher’s directions. 


Lay 22 
. I try to understand how my friends feel when they are angry, upset. or 
sad. 


. Ll ask friends for help with my problems. 


. lignore other children when they tease me or call me names. 


. | accept people who are different. 


I use my free time in a good way. 


0 


I ask classmates to join in an activity or game. 


0 


1 


1 


5 


rd 


5 


a 


around. 


0 


I ask adults for help when other children try to hit me or push me 


1 


94 


around. 


0 


1 


5 


a 


. I use a nice tone of voice when other children try to hit me or push me 


I talk things over with classmates when there is a problem or an 
argument. 
seid os 4 


bS 
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RECOMMENDATIONS 


To date, eight recommendations have been identified as vital to students’ 
learning; 


REPETITIVE AND CONCURRENT MESSAGES: Students require a clear and 
consistent message from their prime sources of information (home, school, 
peer/culture group). On-going communication between teachers, parents, 
youth and public health nurses is paramount. 


UNDIVERSIFIED PROGRAMMING: Programming must be focused and centrally 
purposeful. 


APPLICATION AND PRACTICE: The programme must provide students with 
adequate time to learn, and to subsequently to practice their newly acquired 
skills within an environment that provides both support and feedback. 


. TEAM OF CONTRIBUTORS: Each group of contributors is key: teachers are 


perceived by students as being familiar, trustworthy sources of information, 
peer mentors are perceived by students as providing a “real” and “useful” 
perspective to which they as middle school students can more easily relate, and 
public health nurses are perceived by students and teachers as providing 
valuable, specific, and non-judgmental expertise. 


DILIGENT SCHEDULING AND PLANNING: Adequate time must be provided for 
teachers’, peer mentors’ and public health nurses’ training/in-servicing, and for 
their (cooperative) planning. Adequate lead-in time must also be provided for 
teachers to prepare for/ plan/schedule their students’ (teacher-led, and peer 
mentor-led) sessions. 


. THOUGHTFUL PEER MENTOR SELECTION: The selection of peer mentors must 


provide for the inclusion of (secondary school level) students with a variety of 
skills, interests and abilities, as well as for their placement with classes that most 
closely correspond to their cultural group membership and extra/curricular 
interests. 


EASE OF IMPLEMENTATION: The curricula (both teacher- and peer mentor-led 
modules) must be easily implemented, and as such, must provide classroom- 
ready, detailed lesson plans, which should also include clear and concise 
methods by which teachers can assess their students (meeting OC expectations). 


BRIEFING PARENTS: Parents require comprehensive information regarding the 
programme’s content/direction prior to delivery; a brief outline/ schedule of 
dates, and topics would facilitate potential discussion at home. 
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MEMORANDUM 
TO: MERV MATIER, DIRECTOR OF EDUCATION 
FROM: KEN WATERS, SUPERINTENDENT OF EDUC 
DATE: October 28, 1999 
RE: ALTERNATIVE EDUCATION PRELIMINARY REPORT 
RECOMMENDATIONS: 


' Moved by that The Hamilton-Wentworth District School Board 
receive the Alternative Education Preliminary Report for information. 


Moved by that The Hamilton-Wentworth District School Board 
approve the creation of an Alternative Education Review Committee as described below. This 
Committee shall consider the Alternative Education Preliminary Report in its deliberations. The 
Committee shall make a report to the Board by the end of March, 2000 with its final 

9 recommendations re. the delivery of alternative education. 


Composition of Alternative Education Review Committee 


Superintendent of Education (Chair) 

School Council Representative (2) 

Student Representative (2) 

Secondary Administrator (2) 

Elementary Administrator (1) 

Secondary Alternative Education Teacher (2) 
Secondary Regular Classroom Teacher (1) 
Elementary Alternative Education Teacher (1) 
Social Work Department Member (1) 
Section 19 Administrator (1) 

Special Education Department Member (1) 


In April, 1999 a process was begun to review of the various alternative education programs 
available within The Hamilton-Wentworth District School Board. Over the past months 
representatives from the various alternative education programs, social work department and 
school administration met six times. 


(Oz) 
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Alternative education programs existed within both of the predecessor boards. Dating back from 
the early 1980's both The Board of Education for the City of Hamilton and The Wentworth 
County Board of Education developed programs to meet the needs of students who were at risk 
of leaving school early. In December, 1992 a report was submitted to the former Hamilton 
Board from the Alternative Education Action Team which made a number of specific 
recommendation regarding the delivery of alternative education. We have been unable to 
uncover any similar type of report for the former County board. 


As a result of the amalgamation of the two boards, it is appropriate to undertake an in-depth 
review of alternative education. 


The initial step was to establish a base line of existing programs. The Alternative Education 
Preliminary Report attempts to provide an overview of the wide range of alternative education 
programs presently available. In addition, this Preliminary Report provides a summary of the 
current research of "at risk" students and appropriate educational responses. The members of 
this initial committee have also identified a number of issues relating to the delivery of 
alternative education that reflect the realities of the present and predict the uncertainties of the 
future. 


In order to carry out a review of alternative education in order to develop recommendations for 
its future delivery it is necessary to involve representatives from as many of the stakeholders as 
possible. 


KW:jb 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM. eproved for acne 
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Pra . Sighaturé ee = 
TOs Merv Matier, Director of Education ee ets 257 
FROM: Marguerite Botting, Superintendent of Instruction Ree CN. 9p /94 
DATE: 1999 11 04 oo 
RE: GIFTED REVIEW COMMITTEE REPORT 
RECOMMENDATION: 


Moved by , that the Gifted Review Committee Report be received 


for information. 


It is important to recognize the many hours given by the members of the Gifted Review 
Committee who met from September throughout the year until the last meeting on June 14, 1999. 
Members formed sub-committees and had several small group meetings to research and develop 
recommendations for a specific task that is reflected in the defined sections of the report. 


The committee struggled with the decision as to whether there should be board-wide screening 
and if so, when should it occur. The committee strongly recommends a board-wide screening as 
it provides valuable information for all students. When to administer the screening was fraught 
with problems. Research indicates that cognitive skills are tested more accurately when a 
student is in grade four or later. Traditional testing has occurred in grade three so the board 
structure exists around that tradition. EQAO testing at grade three has complicated the testing 
further as it poses administrative concerns around time and resources. Executive Council 
reviewed the report in June and the cost portion of the report in September. A position of board 
wide screening at grade four was supported. 


This report is the culminating effort of many people from the Special Education Transition 
Committee through the Gifted Review Committee. The task was most challenging as the 
harmonization of identification of gifted students and their programming was astride two very 
different approaches. The diligence of this committee and its recommendations are highly 
commendable given the enormity of the task. 
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GIFTED REVIEW 


COMMITTEE REPORT 


[[- 2 
GIFTED REVIEW 
COMMITTEE REPORT 


INTRODUCTION 


Our gifted children, like all our children, represent our future, and we dare not nsk being blind to their special potential. 
Giftedness needs to be fostered and nurtured. Gifted students have the same night as other students to develop their full 
potential and they therefore require help through special education. If we do espouse an egalitanan school system, we must 
resolve our conflicting attitudes toward gifted students and correct the stereotypes and myths. Too often, gifted students are 
denied their rights because they deviate toward the high end of the intellectual scale. We provide for students who are deaf, 
blind, intellectually handicapped, and emotionally handicapped. Our regular education programs serve the needs of average 
students. The gifted students are often left to fend for themselves, even when this involves a waste of their potential, and for 
this reason we must find ways to help these students. 


REASON FOR FORMATION OF GIFTED REVIEW COMMITTEE 


During the deliberations of the Local Education Improvement Committee as well as the Special Education Transition 
Committee, there were many discussions about differences in gifted programming between the former boards. The two 
critical differences were: 


de Screening of All Grade Threes (City) / Screening Through Referral Requests (County): 
The city used various assessment devices to screen all grade three students. Screening was followed, for 
students who met specific criteria, by an Identification, Placement, and Review Committee (IPRC) to identify 
giftedness. The county identified Gifted Exceptional students through school or parent request for individual 
assessment and, for students who met specific criteria, an IPRC to identify giftedness. 


2: Special Classes (City) / Regular Class with Support (County): 
The city provided a range of program options with eight gifted special classes at the elementary level for grades 
four through eight as well as gifted programming at the secondary level. The county provided programming for 
gifted students within their home schools through the Resource and Leaming Centre programs, support for 
regular class teachers and the intermittent support provided by the Itinerant Teacher for Enhanced Programming. 


Despite the work and discussions of the committees, these two differences of practice were not resolved. With 
amalgamation, our school communities need resolution before proceeding. Furthermore, parents want their children to 
have access to gifted special classes. 


Resolution appeared possible if parent representatives, Special Education Advisory Committee (SEAC) members, 
support staff, and principal cluster representatives formed a committee to review past practice, consider new ideas, and 
recommend best practice. This committee has been meeting since September 1998 and has developed 
recommendations presented in this proposal. 


Members of the Gifted Review Committee: 


Rick Clark 
Cynthia Wilkinson 
Eileen Collins 

Jim Hayward 
Libby Jenkins 
Arlene Kappheim 
Hinda Levine 
Gord Lister 

Anne Polewski 
Bob Russ 

Sandy Shahbazi 
Bev Shepard 
Paul Smith 
Chuck Taylor 
Nora-Lyn Veevers 
Bob Waternouse 


Principal, Glen Brae - City East 
Psychological Department 

Principal, Westview — Mountain West 
Parent, County East 

Parent, Secondary 

SEAC representative 

Parent 

Princiap|, Mount Hope — County East 
Parent, County West 

Principal, Fernwood Park — Mountain East 
Parent 

SEAC representative 

Vice-Princiapl, Westmount - Secondary 
Principal, Dalewood — City West 
Principal, Mary Hopkins — County West 
Specia! Educaticn Consultant 
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Background 


Prior to amalgamation of the two former boards, each board had a different policy of identifying gifted students and 
providing programming. The city board has consistently identified and provided self-contained gifted classes for gifted 
students in grades 4 through 10 for the past 14 years. Identified gifted students who did not go into self-contained 
classes received adaptation of the regular class program. The county board at one time identified students board-wide 
and provided varying levels of programming, including both withdrawal and self-contained classes. During the past 
several years, however, the preference of special educators has been to recognize but not formally identify gifted 
students and to provide appropnate program for them within their home schools, through in-class support and withdrawal 
for enrichment by a resource teacher in each school, supplemented by the itinerant teacher of enhanced programming. 
Both Boards used similar tools and criteria for the identification of gifted students; the principal differences in approach 
were in a) selection for individual testing (students were not screened across the Board in the County but rather selected 
by parent and teacher nomination only), and b) placement options (descnbed above). 


RECOMMENDATIONS RATIONALE 


1. That the HWDSB develop and implement a multi- 
faceted and multi-staged screening process, to 
begin with early recognition of students with 
advanced abilities from their first entrance into the 
school system. Standards based on exemplars of 
school work or informal teacher evaluation could 

be the basis of early recognition. 


The Ministry recognizes the need for early 
identification of and appropnate programming for 
all exceptional students. No one tool or method 
has been proven sufficient to recognize all 
students with advanced abilities. 


This is essential for all students with advanced 
abilities but is particulary pertinent for students 
in the early grades who do not have access to a 
special class. The importance and necessity of 
early adaptation of programme to provide 
appropnate challenges and to teach to the 
distinctive learning styles and thought processes 
of gifted students cannot be overstated. 


That an IEP be developed by classroom and 
resource teacher and implemented for all students 
demonstrating advanced abilities, at any age, 
whether or not they are identified formally. That 
home schools make every effort to meet their 
needs before considering special class placement. 


That all grade 4 students throughout the Board be 
screened for possible giftedness using the OLSAT 
and, in addition, the Raven's Progressive Matrices 
for ESL students. 


Research findings and pnor expenence from 
both city and county boards show that OLSAT 
and Raven's are appropnate for screening for 
possible giftedness. 


For a variety of reasons, gifted students may not 
be identified dunng the grade 3 screening. 
Although individual testing for formal 
identification is not generally recommended 
before age 8, it is not foolproof at this or any 
other age. 


That, in all grades, parent or teacher nomination, 
along with the results of any appropriate 


standardized testing, be used to recognize 
students with advanced abilities and select them 
for individual testing via a school meeting. 


That students who have been recognized through 
recommendations 2 and 3 as “potentially gifted” be 
tested individually using the WISC Ill, and that the 
intenm Identification Criteria, with the addition of 
positive results on the Raven's Matnces, be used 
as the identification critena. 


WISC III is recognized as a valid tool for 
identifying intellectually-gifted children. The 
Raven's Progress Matrices is a non-verbal test 
considered to be one of the best culture-fair 
screening measures. 


Parents are essential as partners in their 
children’s education. It is necessary that they be 
assisted to become adequately informed about 
issues relevant to their child’s academic success, 
and that they be encouraged to communicate 
regularly about issues and concems regarding 
their child. 


That parents receive the Guide to Special 
Education for Parents and Students at the start of 
their child’s school career and that they be 
informed and consulted as partners in the 
identification and placement of and programming 
for their child at all stages of the process. 


7. That ongoing in-service of staff at all levels for Past experience has shown that in-service of 
effective screening and identification of and staff is essential for valid results of both 
programming for gifted students be instituted and screening tests and informal measures of 
maintained. recognizing gifted students. 


D. RECOMMENDATIONS FOR ELEM 


1. That discrete Gifted Special Classes for each grade 
from 4 through 8 be maintained and expanded as 
necessary to serve all gifted students in the area of 
the Board’s junsdiction, and that teachers of these 
classes when they are in the rotary environment 
provide resource to other teachers 


2. That differentiated programming in the home 


school be provided and appropriately supported, 
utilizing an Individual Education Plan (IEP), for 
gifted students who are not in special classes. In 
Kindergarten through grade 3 removal from the 
home school is not an option. In grades 4-8, 
differentiation of the regular classroom program 
should be maintained as a viable option for gifted 
students who, for whatever reason, cannot or do 
not attend a special class. Acceleration, used 
cautiously, may be a component of differentiated 
programming. 


3. That the placement options offered by this Board be 
supported appropnately at both school and system 
levels with sufficient and qualified staff at the 
system level, and principals at the school level who 
have demonstrated commitment to gifted 
education. 


4. That the Board maintain the program in appropnate 
geographical locations and consider expansion to 
other geographical areas as necessary to serve 
students throughout the Board area. Locations 
may be determined in response to demographic 
changes. 


5. That the Board provide whatever special education 
funds are necessary to meet the needs of gifted 
students with the appropriate range of placements 
and program as descnbed above. 


Hem 


ENTARY PLACEMENT OPTIONS 


RECOMMENDATIONS RATIONALE 


This is the preferred option for meeting the needs of the gifted 
student. The Ontario Curriculum Achievement Scales 
mandates programming for higher order thinking skills as well 
as mastery of basic skills. It is important for gifted students to 
affiliate with their intellectual peers for purposes of social 
development, academic success, and intellectual stimulation. 
Within a gifted peer group, students find acceptance of their 
“differences” and problem-solving support. Grouping gifted 
students together permits differentiated programming for all 
subject areas and more effective program delivery. 


For social reasons or parent choice, it may be more 
appropnate for identified gifted students to remain in the 
home school, but such a decision shall not mean that the 
students’ needs will not be met. 


Subject acceleration may be appropriate for students who are 
gifted and/or talented in specific subject areas. 


It is important to provide the leadership to ensure a co- 
ordinated and equitable delivery of gifted programming in all 
schools, for all gifted students. A knowledge and 
understanding of the social, emotional, and academic 
uniqueness of gifted students is required to ensure effective 
program support. 


The projected numbers of gifted students in the Board allow 
for optimal use of existing programs. Expertise in gifted 
education that has been developed in these programs 
provides the foundation for their growth. Future additional 
locations will provide for continuity of programming. The 
identification process will determine demographics. 


Gifted special classes do not have to be unusually small: 
gifted program modifications do not require special 
equipment; and gifted transportation does not require 
specially-adapted vehicles; therefore meeting the needs of 
gifted exceptional students is not an expensive proposition. 
Diligence in screening and identifiying students, qualified 
teachers, and supportive personnel at all levels of the system 
are the main requirements to meet the needs of gifted 
students. 
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E. RECOMMENDATIONS FOR SECONDARY PLACEMENT OPTIONS 


| f 


1. That the Board continue to offer the existing range The present range includes 

| of secondary level program alternatives for e regular class placement with in-class program 

exceptional students identified as gifted. modification, | 

e regular class placement with out-of-class enhancements, 

e enhanced courses, and 

e congregated classes for gifted students only. (Note: these 
are not formal Special Classes) 

Some secondary schools serve as “magnet schools” for gifted 

| students due to their discrete curnculum or enhanced 

programming. This range of options provides parents and 

students with enough choices to satisfy most students’ needs 

and preferences. 
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2. That the existing Gifted Review Committee or a new | The present committee has focused on elementary programs. 


committee with greater secondary school There is a great deal of interest among secondary school 
representation be convened in the coming school principals in ensunng a high level of gifted programming at 
year with a mandate to review secondary gifted the secondary level. As the amalgamated Board evolves it 
education. will be important to develop special education programs in the 


most efficient and effective manner. 
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REALITIES AND MYTHS OF GIFTEDNESS 


Gifted students hold a strangely anomalous position in today's educational structures. They form one of the largest 
groups of exceptional students, second only to those with specific learning disabilities, yet fewer personnel are devoted to 
serving their needs than for any other group. Giftedness is the one exceptionality which we wish to maximize, rather than 
overcome, yet there seems to be a tendency to try to make them as much like the norm as possible. Appropnate 
programming for the gifted does not involve great costs, as it does not require special equipment or special modes of 
transport, barier-free access to schools, highly-specialized curriculum materials, or classes far smaller than regular 
classes, yet many school boards in Ontario seem reluctant even to spend the relatively small amount necessary to help 
these students develop their potential. This is a particularly sad situation since their potential is so great and the benefits 
to themselves and others of realizing it so profound. 


In a time when studies and surveys show that the education of Canadian children is leaving them well behind students in 
other industrialized nations in areas such as mathematics and science, it is especially tragic that we should be failing our 
gifted students by not providing them with the programmes that help them to develop their abilities to the maximum 
extent. All of our students should be receiving an education that enables them to make the most of their minds and their 
lives. If for gifted students this requires some special teachers, extra challenges, and greatly-modified cumrculum, then 
this is what they should receive. An appropriate education for gifted students should not be something which is 
diminished or eliminated when finances are tight - or under any other circumstances - any more than we would think of 
denying education to learning-disabled, developmentally-delayed, blind, or hard-of-hearing students. 


What is so often preventing gifted students from receiving the education they need and deserve? We believe that there 
are several pervasive myths in our society at large, and unfortunately even within our educational system, which create 
an attitude damaging to suitable programming for the gifted. We would like to examine some of the most damaging and 
explain the truths that must take their place, if we are to educate the gifted students in our population with the same care - 
and appropriateness with which we educate other students. 
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Myth Reality 
Myth #1 This is one of the most debilitating myths. Everyone needs help, encouragement and 
Gifted students will be | appropriate learning experiences in order to make the most of themselves. Gifted 
successful whether or not they | students need a differentiated educational approach if they are to develop their 
receive special attention. potential. Many gifted learners are underachievers and some will become dropouts 


unless they receive guidance and challenge. It is a fact that many dropouts in high 
school are bright students who have found little meaning in the school expenence. 
Some studies have shown that up to 58% of the gifted are working below the level at 
which they are capable. These youngsters do need special attention and have been 
responsive to programmes tailored to meet their needs. Unfortunately, we cannot 
measure the talent loss of all those students who could have developed more of their 
high potential if they had been given the opportunity. 
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Myth #2 Gifted students process information much faster and in different ways than do other 
Gifted students can have their | students. Classroom teachers do not have time to develop a qualitatively different 
needs met and be adequately | programme for each learner for all the curriculum, and they need help and resources 
served in the regular | to deal adequately with students who are not in the leaming mainstream. Special 
classroom. classes with specially-trained teachers can not only meet their academic needs but 
allow gifted students to benefit both intellectually and socially by working with other 
gifted students. Studies show that gifted students in accelerated classes outperform 
their gifted peers in regular classes by almost a year on standardized achievement 
tests, and those in enriched classes outperform their peers by 4 to 5 months. 
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Teachers in general like and 
understand gifted students and 
can program for them without 
special training. 


Myth #4 
Gifted kids love school, get 


high grades, and greet each | 
new school day with 
enthusiasm. 
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Myth #5 
If gifted students are grouped 


together or given special 
programmes, they will become 
an elite group. 


Myth #6 


Gifted students are mainly 
from white, middle- to upper- 
class families. 


| 


Myth #7 

If you remove gifted students 
from a regular classroom, you 
leave the class impoverished 
by removing the leaders. 


Myth #8 
All students are created equal 


and should be given the same 
education. 


Myth #9 
Gifted students are generally 


well adjusted, mature, natural 
leaders, and good at 
everything. 


teachers deal effectively with the unique educational needs of these students. 


While some gifted students are enthusiastic about school, others are not. Most 
schools are geared for average learners, which makes it hard for some gifted 
students to be enthusiastic about attending. Many do not perform well academically, 
either because they are not challenged or because they purposely do poorly to 
conform to peer pressure. Gifted students can become frustrated and tumed off 
when they are not academically challenged. Some of the most talented gifted 
students actually drop out of school altogether. 


An elite group? Like the Jazz Band or the Rep. Basketball Team? We often group 
students according to their talents. We expect that students will achieve their best at 
their own level. We should provide some grouping for gifted students so they can 
experience working with students with similar capabilities. Empathy and appropnate 
behaviour, as well as academic subjects, can be taught. It has been found that when 
a gifted programme is provided, the gifted actually improve in their ability to interact 
socially and empathize with their non-gifted peers. What can be especially damaging 
about this myth is that some adults may use it to rationalize decisions about not 
allowing 


gifted students to work or study together, or not providing them with opportunities that 
meet their learning needs. 


el 


Gifted students are found in all ethnic, cultural, and religious groups, and they are 
included in all socio-economic classifications. 


For one thing, giftedness is not synonymous with leadership ability. For another, 
gifted students make up a very small percentage of the student population, which 
includes many very bright students. Often when gifted students are removed from 
the regular classroom, these other students have the chance to shine and to develop 
their leadership skills. In addition, some teachers may find that they are better able 
to serve other students in their classroom when they do not also have to meet gifted 
students’ needs. 
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All students do have equal rights to an education which meets their needs and 
enables them to reach their potential as fully as possible. However, the same 
education will not meet the needs of all students equally. Just as leaming-disablied 
or developmentally-delayed students need considerable modification in their 
programme to help them reach their potential, so gifted students need modifications 
to enable them to realize their potential. Because they think and reason differently 
from the way non-gifted students do, they require materials and presentation, which 
challenge them differently. Appropriate modifications for exceptional students may 
result in different educations, but they are equitable educations 


Some gifted students have counselling needs, especially regarding issues of self- 
esteem, but some studies show that the /abe/ of gifted may help a student to feel 
more confident. As to leadership, academically advanced students are not 
necessarily any more advanced socially and emotionally than others their own age. 


All gifted individuals have varying strengths and weaknesses. Few are gifted in all 
areas. Some gifted students are good at many things; others are exceptionally able 
at only a few things. 


| Myth Reality 
Myth #3 | Gifted students are often a challenge to teach. Training in gifted education helps | 
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Myth 


Myth # 10 

Gifted students are weird 
misfits, weaklings, or 
bookworms. 


TRUTH: 


Reality 


Some gifted students have trouble adjusting to school and forming friendships, and | 
some don't - just like other kids. Physically, gifted individuals have no unusual | 
features that set them apart from others. Most gifted students are good readers but | 
they engage in many types of activities and have many interests. | 
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The truth is that gifted students show a wide variety of physical and social skills, maturity levels, and leadership abilities, 


much like other students. 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
ANTICIPATED COSTS FOR BOARD-WIDE SCREENING AND TESTING FOR GIFTEDNESS 


| GIFTED SCREENING — TOTAL COST (1 COHORT) ..;. $ 62,297.65 


TEST SUPPLIES 


MER aite etek ean aat mene e Geie aie taint tne SE eran eva soon te $31,347.65 
Otis-Lennon School Ability Test — Po eon eee eee oe $27,808.90 
Reusable Test Booklets (180 packages of 25 booklets) ................... $16,200.00 
Pius wWemonee (law Packager Zone meets yaacs.as ieauade, candy ons epee S 6,804.00 
STO ee weg a eae ea eran ne ec ce eae ane he oes che Coe acta Pee Ena S 74.00 
Sry NOMS DOC pan die tes crestor eerste Mech yana Mite te ease Hered dane: S- EEOI00 
Pera OEMS IS OOK sacark one ame eet A en AC cn CRU oan einen oh Ot S- 0.00 
DC Se ero a arate EE ee ONE D al ara MN Oe camels: eat Vaeide SoZ Lode 
Si sue | ON Seas Fo EP GUE Rain Toe Oo. eae Ree Eo RY Paral a S 27329:80 
Wechsler Intelligence Test for Children — 3 Edition*®*..........0..00cc00000+- > 3,343.15 
Record Hermes toapacwavewon LO OMNIS oc acl nn sscaea soe ote Seas $2673.00 
BES eats era pr Sita ec cone omnia ny comme recent re Ml Pe ee Pi Set Sy 2401.25 
SOC eee Meee Rete eS reas Moen catabehas Seem cmee mania yy S$) 267.50 
Wide Range Achievement Test — 3° Edition ®* <2... 2....-c1cenecencnsscsvsidere SS 200 
esters ap ACK AC ESO a ONNS Ju, nck ce wpels See <aaase sirennsn éaguauan ror Sy = bao70 
LID CIA cet scd en hs ahr APE ON NY HOE ENO cone Oe ae og OR S 23.40 
Sai OU Oe eee ne te ere erence Wie tes cat cplticad amare Nera eraeare tan ed aoe . 15.60 
IN BVENS STANAOhA FO SHESSIV EN AITICES 0 ee wd eters hee os suuw Ss neces ose S ) 


Minimal cost, included under printing and secretarial. as have reusable books already. 


SD PA CGT SS Parca ars Scere nee an SG ee ee SR ee ee ee oe $30,950.00 

HEMT Oa Pee SUC iy aca rat Set Rae em Sis eG, CN He aoa! Fa Aten Barca $22,000.00 

Scr Ctaiia SUDDOL ee ce keane erate a nate nar ae nhanmin ter ery ts. ee san S 8,500.00 
PAO Gnu MISCeL LAN COUGT © nce te ee acinar Pama eden tn vice Seino nes ends S 450.00 

TIME 

Siiexgal els) ach q0l Wieck ane ere nat Sey al ed are lA Sree a A eee 1,440 hrs. 

RS VCMOIO OI CAO a CIN IC CSir nt cetetie ok wa dae gee alee Oi re) a al oereeasaet ee eee 500 hrs. 

S CCTetamial OUD DOT ruins sree Onn Panter ls et evan Oe ten ead ge Sea Sh 400 hrs. 
Meachers (inservice and administrationio! OSA E)teces.g tickles neat ears 2 hrs. each 
Students (imilialescreeminc scram ca teemme ier cme omen te emet deeneshs ledeSchts: each 
Shea OT lou IMC W Ud Le SULT Gn) ma aeeraaentaa st never ares aa ien iat eer Aer acre erase 1-2 hrs. each 


* Not included in the Psychological Services Budget 


** From Psychological Services 1999-2000 Budget 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
ANTICIPATED COSTS FOR BOARD-WIDE SCREENING AND TESTING FOR CIFTEDNESS 


COST FOR BOARD-WIDE SCREENING * | 


1999-2000 
Gio WanmonSenoohMolliny Resta. Ecinicm ne: ameter eee aee $33,766.25 
2000-2001 
Otis Lemmon Sonoel AbUity Desh= 7” Edigon, cy. tees eee $ 9,000.00 


(The cost is reduced by employing reusable test books) | 


Projected cost tor board-wide screening will be simular (factoring in inflation) each 
subsequent year. 


PSYCHOLOGICAL SERVICES BUDGET | 
FOR INDIVIDUAL TESTING FOR GIFTEDNESS | 


1998-1999 
Budgeted for PCI LUG IES TOG tok as a aren ene ern eee a cara ate $23,000.00 


(Proposed to be carned forward to 1999- a0 towards the cost 
of the Ons-Lennon School Ability Test - 7° " Edition) 


1999-2000 


Neer nek oe ie wees cera lara gi a a rio ee mee aac tae oe ER ee S 4.000.00 
(Individual Test Protocols/Scoring Keys/Pninting/Miscellaneous) 


RU CSU cao ost ec mae bange sey ace at Ma, SAC Date AORN SEL eta tee eer $30,500.00 
(Temporary Assistance — Testers/Clerical support) 


2000-2001 


Projected cost for individual testing will be similar (factoring in inflation) each 
subsequent year. 


* Not included in the Psychological Services Budget as this is a system-level endeavour | 
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REPORT OF THE SPECIAL EDUCATION ADVISORY COMMITTEE 
OCTOBER 27, 1999 


Moved by , seconded by : That the Report 
of the Special Education Advisory Committee dated October 27, 1999 be approved. 


1. Report of the Gifted Committee 
It was moved by B. Shepard: That SEAC pass this report to the Board expressing concern 


over the timing of the screening (moving the screening from grade 3 to grade 4) and 
concern over the appropriateness of the screening for students with multiple 
exceptionalities. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 4pproved for distribution 
i by the Director. 


To: Merv Matier, Director of Education and Secretary a 
From: Chuck Reid, Superintendent of Education 

Date: November 4, 1999 

Subject: SCHOOL COUNCIL POLICY COMMITTEE 


Recommended Action: 


Moved by that a School Council Policy Committee be established to 


review policies and procedures currently in use across The Hamilton-Wentworth District School 
Board, and to deve/op a new policy and procedures for use across the District. 


1.0 Rationale 


1.1 The Ministry of Education and Training requires that each school establish a local 
School Council as outlined in_Policy and Procedure Memorandum 122 This 
memorandum was released in 1995 and remains the document under which School 
Councils exist. 


1.2 Both former jurisdictions within The Hamilton-Wentworth District School Board 
required that schools comply with the directions outlined in the Policy and 
Procedure Memorandum 122 


13 There is a need to develop a unified set of policies and procedures for use within 
The Hamilton-Wentworth District School Board related to School Councils. 


2.0 Future Actions 


OF A committee to perform this review will be established consisting of: 
1 - Superintendent of Education 
2 - Principal Advisory Team Members (1 Secondary and 
1 Elementary) 
2 - School Council Representatives 
2 - Teachers (1 O.S.S.T.F. and 1 H.W.ET.L.) 
1 - Student Trustee or designate 
1 - Trustee 
1 - Non-Teaching Staff 
1 - Community Representative (Industry Education Council) 
2 - Home and School Representatives 


29 The Review Committee will consider previous policies and reports from the former 
jurisdictions with the Board, as well as provincial directions and criteria, and will 
develop a new policy and procedures for use across the District. 
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MEMORANDUM 


LO: Merv Matier, Director of Education 

FROM: Nora Campbell, Superintendent of Education 
DATE: 1999,11,04 

RE: ‘Draft’ Staff Development Policy 


Recommended Action: 


It was moved by that the ‘draft’ Staff Development Policy be 
approved as presented. 


Attached to this memorandum is the ‘draft’ policy with respect to staff development. Changes are 
highlighted in bold print. 


Both the Joint Advisory Committee and Executive Council have reviewed this document. 


Oct. 26/99 
/milr 
Encl. 
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Policy No. 000 


STAFF DEVELOPMENT POLICY 


Projected Review Date: 00/00 


It is the policy of The Hamilton-Wentworth District School Board to improve 
student performance and system effectiveness by facilitating the continuous 
growth of its employees through a comprehensive program of Staff 
Development within the framework of system beliefs and goals. 


RESPONSIBILITY: Superintendent of Education — Staff Development 


OPERATING PROCEDURES: 


1.0 Structure 


ial Staff Development and Training programs shall be driven by System initiatives, legislated 
regulations, school/department plans, and emergent staff needs. 

12 A System Staff Development Advisory Committee shall be established. This committee 
shall: 

a) establish guidelines and procedures for allocation and tracking of staff development 
funds; 

b) review plans for expenditure of staff development funds; 

c) assist in the development of a system plan for staff development initiatives; and 

d) provide an annual review report, including exemplary practice, through 
Executive Council for information to the Board of Trustees. 

This committee shall consist of the following representation: 

e Principals 
Department Managers 
Employees 
Supervisory Officer with the Staff Development portfolio 
Staff Development Officer 
Community Partner 
is Each school/department shall have a Staff Development Committee. This committee 
shall: 

a) identify staff needs; 

b) interface staff needs with the school/department plan, giving priority to those needs 
related to the school/department plan, and forward these recommendations to the 
principal/supervisor; 

c) recognize there may be instances where a principal or department manager may 
need to respond to an individual’s unique needs; 

d) ensure that acquired information and/or expertise from approved conferences, 
courses will be shared with staff; and 

e) in consultation with the principal/supervisor, forward identified school/department 
staff development needs to the Staff Development Department for system planning. 


2.0 


3.0 


4.0 
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Each supervisory officer shall identify staff development needs to support those 
individuals/initiatives within each supervisory portfolio. These requests shall be 
forwarded to the Staff Development Department. 

System accountability measures shall take the form of an annual review report, prepared 
by the System Staff Development Advisory Committee, regarding system expenditures 
and impact of staff development initiatives. The primary focus of the annual review 
report shall be to evaluate the impact of system staff development expenditures on 
improved student performance. 


Expenditure Guidelines 


2A Attendance at conferences, seminars, workshops must support either: 

a) the established objectives and priorities of the Staff Development plan or the 
school/department; or 

b) must be of a type that can be reasonably expected to improve performance; or 

c) is required for the employee's position. 

Cae Wherever feasible, cost effective measures are to be followed —- i.e. shared 
accommodation, shared travel, economy class travel, and meals as prescribed by the 
Employee Expense Policy. 

23 All claims for conference/staff development reimbursement shall be submitted on the 
Conference/Staff Development Reimbursement Claim Form (copy attached). 

2.4 Honoraria: a gift to in-house in-service deliverers ranging from $25.00 to $50.00 where 
principal/Supervisor deems warranted. 

Authorization 

opal Expenditure of funds allocated to schools to be authorized by the school principal. 

i Expenditure of funds allocated to the Education Centre departments to be authorized by 
the superintendent or designate(s). 

SI Expenditure of funds allocated for system initiatives to be authorized by the appropriate 
Supervisory Officer. 

3.4 All expenditures must be authorized by the applicant’s supervisor. 

Budget 

4.1 Staff Development funds allocated to school/department budget lines shall be non- 
transferable. 

4.2 Expenditures exceeding school/department allocation shall be covered by the 
school/department overall budget. 

4.3 The cost of any occasional/casual coverage required for staff development purposes shall 


be charged to the school/department Staff Development budget. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


CONFERENCE/STAFF DEVELOPMENT REIMBURSEMENT CLAIM 


Applicant’s Name: 


School/Location: 


Description of Claim: 
(include Title, Date, 
& Location) 


Registration Fee: $ 
All Meals: $ 
original Accommodations: $ 
receipts Mileage: km x rate $ 
Other: 
$ 
$ 
attached 
$ 
TOTAL CLAIM: $ 


Staff Development Account #: 


Applicant’s Signature: 


Authorization: 


Principal/Supervisor:. 


For Accounting Use Only 


Vendor # Approval: Accuracy: Reviewed: 


Entry Date: 


4-4 


Staff Development Policy 


POLICY STATEMENT: It is the policy of The Hamilton-Wentworth District School 
Board to improve student performance and system effectiveness by facilitating the 


continuous growth of its employees through a comprehensive program of Staff 
Development within the framework of system beliefs and goals. 


Please refer to Board Policy # 000 Staff Development for the complete policy. 
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Staff Development and Training programs shall be driven by system initiatives, legislated 
regulations, school/department plans, and emergent staff needs. 

A System Staff Development Advisory Committee shall review the system Staff 
Development plan annually. 

Accountability measures shall take the form of an annual review report, prepared by the 
System Staff Development Advisory Committee, regarding system expenditures and impact 
of staff development initiatives. The primary focus of the annual review report shall be to 
evaluate the impact of system staff development expenditures on improved student 
performance. 


Expenditure Guidelines 


Attendance at conferences, seminars, workshops must support either: 

a) the established objectives and priorities of the Staff Development plan or the 
school/department; or 

b) must be of a type that can be reasonably expected to improve performance; or 

c) is required for the employee's position. 

All claims for conference/staff development reimbursement must be submitted on 

this form. 

Wherever feasible, cost effective measures are to be followed — i.e. shared accommodation, 

shared travel, economy class travel, and meals as prescribed by the Employee Expense 

Policy. 


Authorization 


Expenditure of funds allocated to schools to be authorized by the school principal. 
Expenditure of funds allocated to the Education Centre departments to be authorized by the 
superintendent or designate(s). 

Expenditure of funds allocated for system initiatives to be authorized by the appropriate 
supervisory officer. 

All expenditures must be authorized by the applicant’s principal/supervisor. 


Submission of Claims for Reimbursement 
Upon completion, submit claim form to the Accounting Department for reimbursement. 


Ensure all original receipts are attached (incomplete forms will be returned). 
Reimbursement cheques will be sent to the claimant’s school/department. 
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Staff Development Policy Committee 


—_ 


Name Location Telephone | Rep 
— t 
Lucy Veerman Budget Department Ke 2O13 Finance 
i —— —— 
Irene Polidori Accounting Department x 2206 Finance 
Linda Shuker | 1060 Ridge Road 643-2220 Parent 
Stoney Creek L8J 2X4 
Elizabeth Rutherford Cardinal Heights 385-5344 Elementary Principals 
Barb Ridley Ancaster High 648-4468 Secondary Principals 
| Doug Cihocki Sherwood | 383-3377 Secondary Principals 
Ana Misiti O:S.S.T.F. Office 574-8285 Office, Clerical & Techn. 
Dianne Parr Communications Services x 2435 Prof. Support Services | 
e le j staff/PUArS.o. 
Bruce Thomson Maintenance Services 318-8878 Plant Services 
Duane O’Connor Plant Services Tx 2612 | Plant Services/P.A.S.S. 
| Betty Kerman HWETL Office | 529-1634 | Elementary Teachers 
Glen Whitwell Saltfleet District High 573-3000 Secondary Teachers 
Melanie Kivell Education Centre ‘| x 2624 P.AS.S. 
pale 
Canon Joe Rogers Education Centre 546-6176 Trustees 
Judith Bell Staff Development xX 2462 Staff Development 
Nora Campbell Superintendent of Education x 2674 Staff Development 


Date: 


MEMORANDUM 


LO: Merv Matier, Director of Education 

FROM: Nora Campbell, Superintendent of Education 
DATE: 1999,11,04 

RE: ‘Draft’ Pre-Employment Screening Policy 


Recommended Action: 


It was moved by that the ‘draft’ Pre-Employment Screening 
Policy be approved as presented. 


Attached for your consideration is the ‘draft’ policy with respect to pre-employment screening. 
Revisions have been highlighted through the use of bold print. This draft policy has been 
reviewed by the Joint Advisory Committee and Executive Council. 


Oct. 26/99 
/mlr 
Encl. 


Policy No. 000 


Pre-Employment 
Screening 


Projected Review Date: 00/00 


Policy Statement: It is the policy of The Hamilton-Wentworth District School Board to 


ensure that all prospective employees will be screened prior to being hired and 
commencing work. 


Rationale: The Board is in a position of trust with regard to its students, employees, and volunteers. The 
Board shall take reasonable steps to provide and maintain a safe and secure learning and working 
environment. 


RESPONSIBILITY: Superintendents of Education, Superintendent of Business & Treasurer, 
Superintendent of Plant, Superintendent of Instructional Services, Director of Education 


OPERATING PROCEDURES: 


Definition of Employee: 
eS (a) An employee is an individual who agrees to work in a contract for services, on a full-time or part-time 
basis, for The Hamilton-Wentworth District School Board (the Board) for a specified or indeterminate 
period of time. Salary or wages are paid to this individual, and from this payment deductions are taken 
for Canada Pension Plan, Income Taxes, and Employment Insurance. 
(b) Individuals who have left the employ of the Board and who return to employee status within one year are 
exempt from the procedures outlined in this policy. 


i. The Board will require the following to be completed as part of the pre-employment process: 
(a) reference check 
(b) certificate of good health 
(c) tuberculosis test 
(d) WHMIS training 
(e) police records check 
(f) appropriate certification as required 


bo 


All pre-employment screening costs are to be paid by the prospective employee. 


ay Prior to the recommendation to hire, the supervisor must complete Section C of the Pre-employment Screening 
form. 
4. Prior to commencing employment, the Human Resources Department must have verified the completion of 


Sections D and E of the Pre-employment Screening form. 


@ 4.1 Certificate of Good Health: 
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The prospective employee must submit a recent (within 3 months) certificate of good health indicating 


that he/she is in good health. Prospective employees must be capable of fulfilling the essential duties of 
the job. 


a2 Tuberculosis Test: € 
All prospective employees must submit a certificate confirming that they have completed a 
Tuberculosis test (phase 1) within the last 12 months. 


4.3 WHMIS Training: 
In accordance with Sections 42(1)(2)(3) of the Occupational Health and Safety Act (OHSA), all new 
employees must receive WHMIS training and provide documented proof prior to commencing 
employment. New employees who have received WHMIS training within the past twelve months must 
provide written documentation. 


4.4 Police Records Check: 
4.4.1 The Board, subject to 4.4.3 below, will not knowingly offer employment to any person with a 
record of criminal conviction for which a pardon has not been granted. The following offences 
especially compromise the safety and well-being of its students, employees, and volunteers: 


(a) any sexual offence under the Criminal Code; 

(b) any violations under the Controlled Drug and Substances Act; 

(¢) any criminal offence involving minors; 

(d) crimes of violence which include, but are not limited to, threats, assaults and use, 
possession or concealment of a weapon or imitation of a weapon; 

(e) propagation of hate literature or incitement to hatred; 

(f) possession, distribution or sale of any pornographic or violent material; 


(g) other offences specifically related to the job. 


4.4.2 While the conviction of any of the above noted offences would, in the normal course, presenta 
bar to employment, the Board does recognize the principle of rehabilitation and may ther 
consider the hiring of a person after a full assessment based upon consideration of the following 


factors: 

a) the specific duties and responsibilities of the position in question and the relevance of 
the police records, criminal charge(s), and/or conviction(s) to that position; 

b) the length of time since the police record was established; 

c) rehabilitative efforts undertaken; 

d) the risk posed to the safety and security of students, staff, volunteers and/or Board 
property. 


4.4.3. The Human Resources Department will examine the Police Records Check. Where there is a 
concern, the information will be assessed by a supervisory officer. A meeting will be held with 


the candidate and the appropriate supervisory officer before a final recommendation to hire is 
made. 


Legislative Authority: 
Canadian Charter of Rights and Freedoms 


the Criminal Code 

the Ontario Human Rights Code 

the Police Services Act 

the Child and Family Services Act 

the Young Offenders Act 

the Municipal Freedom of Information and Protection of Privacy Act 

the Education Act 

Policy/Program Memorandum #77. € 
the Occupational Health & Safety Act 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


PRE-EMPLOYMENT SCREENING INFORMATION 


ie It is Board policy that all prospective employees participate in the pre-employment screening 
process. If an individual chooses not to participate, the application for employment will not 
be given further consideration. 


i) 


During the interview the supervisor will ensure that the candidate has completed Sections A 
and B of the Pre-employment Screening form. 


The supervisor must check references and complete Section C of the Pre-employment 
Screening form. 


Upon completion of Sections A, B, and C, the Pre-Employment Screening form is to be 
forwarded immediately to the Human Resources Department. 


oy The recommended candidate is required to submit a Police Records Check from the Hamilton- : 
Wentworth Regional Police Department. ; 


The Police Records Check shall be received, reviewed, and retained by Human Resources in 
a secure file. 


4. All pre-employment screening costs are to be paid by the prospective employee. 


As All offers of employment shall be conditional upon satisfactory completion of the 
requirements outlined in the policy and in the pre-employment screening form. 


PRE-EMPLOYMENT’ SCREENING FORM 


Position School/Department 
Candidate’s Name Interview Team 
Interview Date 


All offers of employment with The Hamilton-Wentworth District School Board shall be conditional 
upon satisfactory completion of the requirements, as outlined below. 


SECTION A - REFERENCE CHECK CONSENT FORM: 
(to be completed by the candidate) 


Prospective employees are required to submit a minimum of three(3) appropriate references. 
Under the Municipal Freedom of Information and Protection of Privacy Act I, (print name) 

, authorize The Hamilton-Wentworth District School 
Board to contact the persons or organizations listed below for the purpose of obtaining reference information 
including information contained in my personnel file(s). These persons are authorized to disclose such information. 


Name Position/Title Telephone No. 


Candidate’s Signature 


SECTION B - CRIMINAL OFFENCE DECLARATION: 
(to be completed by the candidate) 


Have you ever been convicted in Canada or in another country of a criminal offence for which you have not 
received a pardon? 

WES: || ] No [ ] 
I declare that this information is true. I understand that a false statement may disqualify me from employment or 
cause my dismissal. 


Candidate’s Signature 


SECTION C - REFERENCE CHECK (TO BE COMPLETED BY THE HIRING SUPERVISOR) 


A minimum of two references must be contacted prior to recommending employment. 
Name Date Title Recommendation 


Conditional offer of employment accepted [ ] declined [ ] 


Recommended for future consideration [ ] NOT recommended for hire [ ] 


Date: S.O. or Designate 


'5-5 


NOTE: Conditional offers of employment (under Section C) shall be authorized as follows: 
(a) Superintendent of Education responsible for Secondary Staffing or principal 


designate € 


(b) Superintendent of Education responsible for Elementary Staffing or principal 
designate 


) Superintendent of Plant or designate 

) Superintendent of Instructional Services or designate 
) Manager of Human Resources or designate 

Director of Education or designate 


Sections A, B, and C for all candidates must be forwarded to the Human Resources Department. 


SECTION D - TO BE COMPLETED BY HUMAN RESOURCES DEPARTMENT: 


Received Accepted 
Reference Check fist 
Certificate of Good Health by 
Tuberculosis Test [ ] 
WHMIS Training [ ] 
Police Records Check | 
Appropriate Certification, as required iad 


Cee iil aeons oe 
ee i eS eS 


All pre-screening requirements completed: 


Date Verified by Human Resources | 


SECTION E - RECOMMENDATION TO HIRE: 


It is recommended that be hired for the position of 


Supervisory Officer 


(a) Superintendent of Education responsible for Secondary Staffing (Secondary Teachers) 


(b) Superintendent of Education responsible for Elementary Staffing (Elementary Teachers) 

(c) Superintendent of Plant (CUPE & LIUNA Employee groups) 

(d) Superintendent of Instructional Services (Educational Assistants/Social Workers/Psycho- é& 
Educational Consultants/Speech & Language Pathologists) 

(e) Manager of Human Resources (OCTU & Non-unionized employees) 


(f) Director of Education (Supervisory Officers) 


# |b 


The Hamilton-Wentworth District School Board 


Memo 
To: Merv Matier, Director of Education and Secreta 
From: Don Grant, Superintendent of Business and Treasurer 


and 
Deborah Russon, Manager, Human Resources 


Date: November 1, 1999 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 
Moved by: 


That the October, 1999 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of October, 1999. 


Ib-| 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


URBAN MUNICIPAL 
EDUCATION COMMITTEE 


Thursday, December 2, 1999 
DEC 13 1999 


GOVERNMENT erie iS 


7:00 p.m. AGENDA 7:00 p.m. 


iN 
Zs 
3. 
4. 


Call to Order J. Bishop 
Approval of the Minutes of November 4, 1999 

Business Arising from the Minutes 

Approval of Agenda 


ACTION ITEMS: 


5. Release of Board and School 1999 EQAO Grade 3 and Grade 6 Assessment Results — K. Croxall 
6. Elementary Music Survey Report K. Croxall 
7. Selection of Learning Resources Policy K. Croxall 
8. Adult-Based Continuing Education (ABC) E. Bond 
9. Verbal Update - Alternative Program Advisory Committee on Vocational/ 
Basic Level Education and Secondary School Reform _E. Bond 

10. Adult and Continuing Education Annual Year-End Report /to be deferred] (sot « (.ded) & Bond 
11. Staffing Report — Full-Time Equivalent Positions D. Grant 

CORRESPONDENCE: 

Nil. 

DISTRIBUTION: 

Nil. 


Future Meetings: 

Business Committee December 951999 7:00 p.m. 
Special Education Advisory Committee December 13,1999 TAS pan 
Board December 16, 1999 8:00 p.m. 


MINUTES OF THE EDUCATION COMMITTEE 
NOVEMBER 4, 1999 


se Those present: Judith Bishop (Chair), Eleanor Johnstone, Joseph Rogers, Bruce Wallace and Ray 
Mulholland. 


Regrets: Janice Dewar. 
Also present: Heather Bullock, Lillian Orban, Laura Peddle and Reg Woodworth. 


In attendance: M. Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), N. Campbell 
(Superintendent of Education — Mountain West), K. Croxall (Superintendent of Education — County 
East), P. Gillie (Superintendent of Education — Mountain East), D. Grant (Superintendent of 
Business and Treasurer), W. Joudrie (Superintendent of Education — City East), C. Reid 
(Superintendent of Education — City West) and K. Waters (Superintendent of Education — 
Secondary West). 


Also in attendance: 
D. Russon, Manager of Human Resources. 


The Chair called the meeting to order at 7:05 p.m. 


2. Approval of the Minutes of October 7, 1999 
It was moved by J. Rogers: That the minutes of October 7, 1999 be approved as 


d distributed. 
CARRIED. 


3. Business Arising from the Minutes 
Hearing Impaired Program 
M. Botting advised that work is in progress in co-ordination with special education teachers who are 


assisting with the development of criteria for the whole system. Visitation of Queensdale School is 
scheduled for next week. 


4. Approval of the Agenda 
It was moved by E. Johnstone: That the agenda be approved. 


Added Items: 

17. Request from the Garden Club of Hamilton — R. Mulholland 

18. Trustee representation to the Literacy Guidelines Committee — K. Croxall 
19. Allocation and Role of Learning Resource Teachers — L. Orban 


To the motion, as amended, CARRIED. 


At this time. the Chair indicated that Trustees Mulholland, Wallace and the Director would be 
joining the meeting later as they were at the re-opening ceremonies of Maple Lane School. 


a ACTION ITEMS: 
5 Delegation — National Election for the Rights of Youth — UNICEF and Elections Canada 
The Chair introduced Phil Lees, President of Hamilton-Wentworth Family Action Council and a parent 
of three children attending our schools. 
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During his presentation, P. Lees distributed an information sheet outlining the proposed Youth Rights 


and then detailed the council’s major concerns particularly those which impact on parental authority 
and rights for the child’s well-being. Noting that this project was initiated without appropriate 
consultation from the government, parents and school boards, P. Lees emphasized the council’s request 
for the Board to reconsider its decision to permit the schools to participate in this undertaking. 


The Chair drew attention to the Board’s delegation process and asked the committee’s view on how 
they wished to proceed, 


It was moved by E. Johnstone: That the issue regarding the National Election for the 
Rights of Youth -UNICEF and Elections Canada be debated at the conclusion of the 
agenda. 

CARRIED, 2 IN FAVOUR, 1 OPPOSED. 


When J. Bishop commented that the delegation may wish to hear the discussion and with Trustee 
Wallace giving notice that he would join the meeting shortly before 8:00 p.m., E. Johnstone agreed with 
the suggestion of deferring the debate until B. Wallace was in attendance. 


The Director and R. Mulholland arrived at 7:45 p.m. 
Discussion resumed when B. Wallace joined the meeting at 7:45 p.m. 


Recognizing the many concerns raised relating to this contentious activity which will involve the 
students, 


It was moved by E. Johnstone: That the Education Committee recommend to the Board 
that the following motion, approved at the September 23, 1999 Board meeting, be 
rescinded: 


Resolution #99-181 

That the Board approve the participation of our schools in the National Election for the 
Rights of Youth as organized by UNICEF and Elections Canada. 

CARRIED, 3 IN FAVOUR, 1 OPPOSED. 


On behalf of the Committee, the Chair thanked P. Lees for his presentation. 


6. Communication Services Year-End Report 
M. Botting provided an overview and then introduced Susan Ham, Acting Supervisor — 


Communication Services, who reviewed the report. 


It was moved by E. Johnstone: That the Communication Services Year-End Report be 
received for information. 


Responding to questions. S. Ham offered the following clarifications: 


> At present, the pre-school development program commences at school entry (previously at age 
five). The child is eligible whether or not he/she attends Junior Kindergarten (JK). The 
parent has to decide if the child will access the program through JK or from the Speech and 
Language team. Communications Services has been working towards the improvement of 
services to JK by developing partnerships with JK teachers and staff. This is facilitated 
through various speech and language programming techniques/strategies. 
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<> Speech and Language staff exert much effort in addressing the waiting list for services 
through a closer review of the priorities in the schools (based on a chronological list of 
priorities, the current waiting time is about eight months). 

© The referral system process involves the review of the child’s past record, input/feedback 
from other professionals and the classroom teachers. There may be a need for a new 
assessment in some cases. 

© Volunteers, particularly the parents, provide valuable support for the speech and language 
programming. Communication Services staff ensure that adequate training is provided to 
assist these individuals. 


To the motion, CARRIED. 


The Chair expressed the Committee’s appreciation for S. Ham’s thorough report. 


Ts Psychological Services Year-End Report 
M. Botting introduced the report and then called on Dr. Kathy Short, Acting Supervisor for 


Psychological Services, who reviewed the salient details. 


It was moved by J. Rogers: That the Psychological Services Year-End Report be 
received for information. 


K. Short advised H. Bullock that the various publications on a variety of mental health and 
education-specific topics were well received although these mainly provide “overview” information. 
Psychological Services will be looking into the development of a more “parent friendly” format for 
these publications. 


Noting the difference in waiting list for each consultant involved with psychological assessment, K. 
Short advised that there is a current six-month wait (staff are working on children from last March 
1999). She advised further that school principals are assisting in prioritizing the list and that all 
staff involved are exerting all possible efforts to alleviate the situation. 


Commenting that referrals to clinics may not always provide the required assistance, B. Wallace felt 
that more resources in the educational field remain as the best solution to this problem. 


To the motion, CARRIED. 


J. Bishop thanked K. Short for the informative report. 


8. Anaphylaxis Policy 
M. Botting provided an overview and then introduced Dr. Janice Tomlinson, Principal of Glenwood 


School and Chair of the Anaphylaxis Policy Committee. 


J. Tomlinson commended the efforts of the committee members in reviewing the policy and 
introduced the following members who were in attendance: H. Bullock, trustee representative to the 
committee, Gary Moncur (Principal of Memorial School — County), Erin-Blythe Reddie (Principal 
of Sir Wilfrid Laurier School) and Marilyn Stewart (Principal of Lisgar School). 


J. Tomlinson noted that the committee has developed a policy which can be used by all schools, 1.e. 
this policy deals with all possible allergens. Stating further that the school anaphylactic 
management plan is intended to minimize exposure to allergens and ensure rapid response to 
specific cases in the schools, J. Tomlinson emphasized that this policy is basically intended to make 
schools allergen safe but there cannot be a totally allergen-free environment. 
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It was moved by B. Wallace: That the draft Anaphylaxis Policy be referred to the 
Joint Advisory Committee. 


Responding to a question, J. Tomlinson confirmed that there are a variety of strategies in place in 
ensuring the safety of students with specific allergic reactions (e.g. those with peanut allergy): 
provision of special classrooms/lunchrooms, thorough handwashing/cleaning of the environment, 
closer monitoring of these students. She emphasized the significance of co-operation from the 
parents and other individuals involved on this sensitive issue. 


To the motion, CARRIED. 


The Chair thanked J. Tomlinson and the rest of the Anaphylaxis Policy Committee for their efforts. 


9. The IDEAs Programme: Year One Assessment Report 
K. Croxall introduced the report and then called on Deanna Behnke-Cook, IDEAs Programme Co- 


ordinator, who reviewed the details of the document. She highlighted the positive response received 
and anticipation of more “good things” to happen for the second year of this program. 


Expressing her appreciation for the report, 


It was moved by E. Johnstone: That the Year One Assessment Report be received for 
information. 


K. Croxall clarified for L. Orban that several factors should be considered in looking at this program 
for credit granting purposes in some senior classes. She affirmed further that community service 
may qualify but this starts at Grade 9 this year. 


To the motion, CARRIED. 


J. Bishop expressed the Committee’s appreciation for the enormous efforts in this area. 


10. Alternative Education Preliminary Report 
K. Waters drew attention to the laydown “Alternative Education Preliminary Report” (see attached) 


and apologized for the oversight in not including this with the agenda package. 


It was moved by B. Wallace: That the Alternative Education Preliminary Report be 
received for information. 
CARRIED. 


(b) It was moved by E. Johnstone: That the Board approve the creation of an 
Alternative Education Review Committee as described below. This Committee shall 
consider the Alternative Education Preliminary Report in its deliberations. The 
Committee shall make a report to the Board by the end of March 2000 with its final 
recommendations regarding the delivery of alternative education. 


Composition of the Alternative Education Review Committee: 


Superintendent of Education (Chair) 
School Council Representative (2) 
Student Representative (2) 
Secondary Administrator (2) 
Elementary Administrator (1) 
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Secondary Alternative Education Teacher (2) 
Secondary Regular Classroom Teacher (1) 
Elementary Alternative Education Teacher (1) 
Social Work Department Member (1) 
Section 19 Administrator (1) 


Special Education Department Member (1) 
E. Johnstone expressed her wish to add two trustee representatives to this committee. 


J. Bishop suggested the addition of two representatives from the Hamilton Council of Home and 
School Associations. 


Although agreeing to accommodate the request for additional representation to the Alternative 
Education Review Committee, K. Waters noted the intent to keep this committee small in order to 
be manageable. 


B. Wallace commented that this committee is basically a work group and, unlike a policy review 
committee. considerable input from various groups may not be required. As well, some of these 
groups may not wish to be involved with this undertaking. If the Committee concurs with the 
proposed additional representation to the committee, B. Wallace suggested the motion should reflect 
“up to two” for the trustee and Home and School representatives. 


K Waters advised L. Orban that based on recent information, the nature of students accessing this 
program has changed from ten to fifteen years ago. He affirmed that the mandate of the committee 
will focus on meeting the needs of these students. 


After some discussion. E. Johnstone agreed to incorporate the following amendments to her motion: 


Trustees (up to 2) 
Hamilton Council of Home and School Associations (up to 2) 


To the motion. as amended, CARRIED. 


i. Gifted Review Committee Report 
In providing an overview of the report, M. Botting stated that this committee emerged from the 


Special Education Transition Committee. One of the unfinished tasks was addressing the questions 
and concerns around the gifted programming, particularly the area on screening. She noted 
Executive Council’s support for board-wide screening at Grade 4 level. 


The following presenters/members of the Gifted Review Committee were introduced: Cynthia 
Wilkinson, Psychoeducational Consultant, Beverly Shepard, Association for Bright Children (ABC) 
representative, Chuck Taylor, Principal of Dalewood School and Dr. Kathy Short, Acting 
Supervisor for Psychological Services. 


B. Shepard advised that the committee's concerns were mainly focused on the implications of 
delaying the screening until Grade 4 and the issue of school structures for the gifted program 
(Recommendation 4 — D. Recommendations for Elementary Placement Options, page 11-4 of the 
report). Gauging from the debate at the last SEAC meeting, B. Shepard confirmed for B. Wallace 
that the members were strongly in opposition to the proposed timing for the screening of gifted 
students. 
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Drawing attention to the many merits of the report, particularly for gifted and self-contained 


programming, J. Bishop endorsed an objective screening at an early age. She was particularly 
concerned with the implications for accommodation of the recommendation relating to offering the 
program in appropriate geographical locations given the current school locations and its impact on 
feeder and JK to Grade 8 schools across the system. 


Further clarifications were provided as follows in reaction to numerous questions from the 

members: 

= Research findings and the Board’s previous experience have indicated the Otis-Lennon testing 
as a classic and most reliable screening tool to this date. 

= _In terms of the proposed screening at Grade 4 level, research has proven that screening at a 

later age provides an objective and better measurement of student achievement. 

Several neighbouring school boards have been testing their students at Grade 4 level. 

An informal survey of the school system indicates support for Grade 4 screening. 

The on-going accommodation review will have definite impact on the geographical location 

issue for the gifted programming. 

= Input from parents will play a key role in looking at the delivery model for gifted and other 
special programming across the system. There are many parents who do not support a special 
environment for their children; a gifted program for all gifted students but not a special class. 
may be their preference. Several key factors (e.g. Identification, Placement and Review 
Committee (IPRC) process, Individual Education Plan (IEP), parents’ input/options and 
resources available in the schools) need to be considered closely in order to provide the very 
best programming for these students. 


G28 


B. Wallace concurred with the contention of some members that screening at Grade 3 is working so 
why the need to change. He pointed out that the student assessment process in place has been 
conducted well with only minimal concerns identified to date. 


Noting that the recommended action from administration was to receive the report for information, 
B. Wallace felt that the discussion was leading to the approval of the recommendations outlined in 
the document. In spite of his concerns with the proposed change to the timing of the gifted 
screening, 


It was moved by B. Wallace: That the Gifted Review Committee Report be approved. 
To the motion, LOST, 2 IN FAVOUR, 2 OPPOSED. 


The Chair thanked the presenters and the whole Gifted Review Committee for their efforts and 
contributions in the development of the extensive report. 


LZ: Report of the Special Education Advisory Committee 
Noting there was no action taken on the preceding Gifted Review Committee Report, 


It was moved by B. Wallace: That the following Report of the Special Education 
Advisory Committee dated October 27, 1999 be received for information: 


(a) Report of the Gifted Committee 
It was moved by B. Shepard: That SEAC pass this report to the Board expressing 


concern over the timing of the screening (moving the screening from grade 3 to grade 4) 
and concern over the appropriateness of the screening for students with multiple 
exceptionalities. 

CARRIED. 
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i; School Council Policy Committee 
C. Reid presented the report. 


It was moved by E. Johnstone: That a School Council Policy Committee be established 
to review policies and procedures currently in use across The Hamilton-Wentworth 
District School Board and to develop a new policy and procedures for use across the 
District. 


In reaction to questions, C. Reid assured the members that the issue of school councils, their role 
and the selection process for representatives to this group will be reviewed closely by this 
committee. 


To the motion, CARRIED. 


14. Staff Development Policy 
It was moved by J. Rogers: That the draft Staff Development Policy be approved as 
presented. 


Policy Statement: 
It is the policy of The Hamilton-Wentworth District School Board to improve student 


performance and system effectiveness by facilitating the continuous growth of its 
employees through a comprehensive program of Staff Development within the 
framework of system beliefs and goals. 

CARRIED. 


15; Pre-Employment Screening Policy 
It was moved by B. Wallace: That the draft Pre-Employment Screening Policy be 


approved as presented. 


Policy Statement: 
It is the policy of The Hamilton-Wentworth District School Board to ensure that all 


prospective employees will be screened prior to being hired and commencing work. 
CARRIED. 


16. Staffing Report — Full-Time Equivalent Positions 
D. Russon presented the report, noting a total increase of 24 FTE positions: (a) 22 for the Teacher 


Assistants line and (b) 2 for Staff on Loan (recoverable) — this will come from the teacher federation 
and ABC Corporation. 


Responding to a question on elementary staffing, D. Russon explained that the September staffing 
was based on 1450 minutes of instructional time per week which resulted in reduced staffing for 
elementary teachers. 


K. Bain stated that the total number of elementary teachers has decreased in spite of additional 
Junior Kindergarten programs because there were reductions in other areas, e.g. English as a Second 
Language and Learning Resource teachers. 


D. Grant confirmed that the October 31, 1999 Enrolment Summary and Class Size reports are 
forthcoming to the appropriate committee as soon as the required information become available. 


Education Committee 8 November 4, 1999 


It was moved by J. Rogers: That the October 1999 Staffing Report regarding Full- 
Time Equivalent Positions be received for information purposes. 
CARRIED. 


17. Request from The Garden Club of Hamilton 
It was moved by B. Wallace: That the request of the Garden Club of Hamilton 


regarding their 50" Anniversary Flower Show be referred to the officials to finalize the 
details. 
CARRIED. 


18. Trustee Representation - Literacy Guidelines Committee 
Stating this will be a consultation committee to review literacy guidelines, K. Croxall indicated that 


one or two meetings may be scheduled this month and another two in early February or March 2000. 


It was moved by B. Wallace: That Judith Bishop be the trustee representative to the 
Literacy Guidelines Committee. 
CARRIED. 


19. Allocation and Role of Learning Resource Teachers — L. Orban 
Emphasizing the significant role they play in the classroom, L. Orban observed that there are a 


variety of ways on how these teachers are allocated/assigned (e.g. some are “resident teachers” in 
the school while others are consultants). She requested that the Board be apprised of the situation, 
particularly on the allocation strategies and role of these teachers and the delivery of this program. 


M. Botting indicated that the role and job description of these teachers are currently being reviewed 
and require further refinements. Confirming that the present practice is allocating this staff based on 
student population, M. Botting advised further that the Principal Advisory Committee has already 
met and will continue to look into developing the allocation criteria, working in co-ordination with 
K. Bain in terms of staffing. 


The members were assured that the requested information will be brought to the Board as soon as 
available. 


CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 
Nil. 


Public Questions for Clarification 
Nil. 


Adjournment 
It was moved by B. Wallace: That the meeting be adjourned, this being done at 10:00 
p.m. 


att. 
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ALTERNATIVE EDUCATION PRELIMINARY REPORT 


With gratitude the contribution of the following committee members is recognized: 


Barb McSkimming, Program Leader Bobbi Pentland, Program Leader 
David Mclssac, Principal Rob McGall, Pnncipal 

Malcolm Powell, Supervisor, Social Work Michelle Bates, Social Worker 
Marg McGill, Vice-Principal Peg Kelly, Teacher 

Anne Hobbs, Teacher Barry Morlog, Principal 

Tim Kaye, Social Worker Warren Trimble, Teacher 


Who are the at risk students? 


The label "at risk" has the potential to stigmatize students and inadvertently make some 
of their problems worse. The term also nourishes the perception of individual culpability 
and tends to isolate the problem with the students and their families. 


Educational research indicates that a number of personal, social and academic factors 
place students at nsk. However, at risk students do not necessarily conform to 
stereotypes. There are complex reasons for disengagement from schools. Although 
labels for student characteristics can be helpful to educators in deciding how best to serve 
the needs of students, they do not explain the nature of the interaction between at risk 
students and the school that plays a crucial role in an individual's decision to drop out. 


The three general causes of dropping out of school cited by research are as follows: 


a) includes social and background factors such as low socioeconomic status. 
single-parent home, low parental support, family crises, community 
stress/conflict, family mobility, minority race or ethnicity, and limited 
experience in the dominant culture 

b) personal problems that are generally independent of social class and 
family background. Included in this list are mental and/or physical health 
problems, low aspirations and self-esteem, alienation, rejection of 
authority, substance abuse, legal problems, trauma from divorce or death 
in the family, sexual orientation, and pregnancy 

c) school factors such as retention in grade, course failure, passivity and/or 
boredom, truancy, suspension, and other disciplinary problems 


These three sets of factors are interrelated and interact in complex ways and they affect 
students differently. These various circumstances and conditions that place students at 
risk are far from accurate predictors of poor educational performance. All children from 
single parent households do not lag behind academically. Multiple lines of evidence 
show that at risk factors may produce no long lasting damage when alone, but may 
produce significant harm when combined (Schorr, 1989). 


Although the above characteristics are less than perfect in predicting individual 
educational performance, they are consistently related to lower levels of group 
achievement and attainment. 


Certainly, students who exhibit two or more characteristics have a greater likelihood of 
poor academic performance or withdrawal from school. At the same time, however, 
many students may experience or exhibit one or more of the characteristics without 
experiencing school failure. Some students, then, are vulnerable while others are more 
resilient to the circumstances and conditions that place them at risk. 
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Research clearly demonstrates that early school leavers have more trouble finding well- 
paid, life-long employment and a harder time obtaining further education and training. 
Early school leavers tend to have higher unemployment rates. Higher unemployment is 
associated with low self-esteem, higher mortality rates, higher number of suicides and 
increased numbers of admission to psychiatric facilities (Gage, 1990). 


The economic cost of allowing 11,000 youth to leave school before graduating over the 
next 20 years could be $23 billion in lost income and productivity, $9;.9 billion in 
foregone tax revenues and $1.4 billion in additional unemployment and welfare payments 
(Canadian Council of Social Development, 1991) 


Alternative Education Programming 


Addressing the diverse needs of at risk students is complex. Simply transplanting 
successful educational models or strategies from other jurisdictions may not work. 
Meaningful insights and research results may be extrapolated from other sites. In the 
final analysis, however, strategies must be locally crafted in a manner that is compatible 
with the unique needs of the students and the community served by the schools. 


Raywid (1995) developed a typology for alternative programs. They are as follows: 
Type | 


These type of programs are the ideological progeny of the early 1960s programs 
that aimed at making school engaging, challenging and fulfilling for both students and 
teachers. Early Type 1 alternative programs have created a number of innovative 
programs and arrangements that are now viewed as improvement measures appropniate 
for all schools. Type 1 programs typically reflect organizational, administrative and 
programmatic departures from the traditional. 


Type 2 


Type 2 alternative programs are those to which students are often sent just prior 
to expulsion. They are assumed to be temporary measures for at risk students. Some 
type of behaviour modification is involved. There is generally no attempt made to 
modify curriculum or pedagogy. This type of a program may involve a basics-onented 
curriculum that emphasizes factual knowledge and elementary skills. 


Type 3 


These programs are more positive and compassionate in onentation. They are 
designed for students who are presumed to need extra help, remediation or rehabilitation 
at an academic, social, or emotional level. The assumption is that, after sufficient 
treatment, successful students will be able to return to regular secondary institutions. The 


focus is often on remedial work with high structure tasks while providing support for 
students to grow socially and emotionally. 


An important difference among these three types of alternatives relates to the underlying 
assumption about what needs to be changed - the program or the student. Type 1 
programs assume that by changing the school's program and environment one can change 
the behaviour, performance and achievement associated with it. Type 2 and 3 
altermatives assume that some students are not successful because of emotional or 
intellectual problems.. These assumptions shape the programs. 


The record of Type 2 programs suggests that they often serve no purpose other than 
ridding conventional classrooms of disruptive students. The record of type 3 programs Is 
stronger. These alternatives are based on the assumption that students can be helped to 
succeed in conventional schools. The programs tend to stress personal-emotional 
development, re-education and academic remediation. The environments they provide 
are typically supportive, with positive student-adult relationships and considerable 
amounts of individual attention in small-scale settings (Raywid, 1995). Told and Mann 
(1984) report increased attendance and fewer disciplinary incidents, as well as academic 
gains in terms of credit accumulation and/or knowledge and skills acquired. 


Research conducted by Wehlage et al (1989) determined that conventional schooling 
seems to be successful with many youth, but is problematic for students who are at msk. 
Most regular schools assume that all students can make sense of a complex and mainly 
fragmented range of academic courses and can make some kind of link between what 
happens in school and outside school. In some schools there is a tacit assumption that 
students can keep their academic performance separate from the pressures of outside 
influences or life circumstances. 


The diversity that exists among at risk students demands a corresponding variety of 
intervention strategies. Schools need to ensure that they develop innovative ways to meet 
the needs of their students. 


Two impediments to learning that exist for all students but that particularly affect at msk 
youth within the context of many high schools are: 


e the perceived lack of relevance of school work that is not directly linked to 
valued goals in students’ lives 
» a dominant learning process that is often abstract, verbal, passive, 


competitive and controlled by others 


Although attention to diversity is critical, it is important to recognize that all adolescents 
share common needs and goals that most schools traditionally have made efforts to 
address. These include the need to acquire a personal sense of confidence and success, to 
develop a sense of identity and social integration and to acquire the socially useful 
knowledge and skills that make an individual a good worker, parent and citizen. 


Wehlage et al (1989) research lead them to conclude that in order to succeed with at nsk eS 
students, alternative programs need to be communities of support. Such communities are 

those with which students want to be affiliated and where they are truly educationally 

engaged. 


Research by Raywid (1982) determined that successful alternative programs identified 
the interpersonal relationships fostered by the program climate as their most distinctive 
characteristic. Programs regarded these relationships as more critical than instructional 
strategies. Successful alternative programs made great efforts to individualize and 
personalize classroom practices, including the pace at which students could work, the 
content of the curriculum and the assignments they were asked to complete. 


In fact, effective alternative programs were characterized by a high level of instructional 
creativity, where the emphasis was placed on making the curriculum compelling and 
challenging, as well as responsive to the needs and interests of students. The curriculum 
in these successful programs often involved more experiential learning and field-based 
practica. The educational goals went beyond traditional academic goals to include the 
emotional and social development of the students. 


Combined with their emphasis on emotional support, successful programs for at risk 
students attended to the more difficult task of helping students to take charge of their own 
learning and personal lives. 


The privileged nature of the relationship between teachers and students was another 
critical component of a successful alternative program. Broader role definitions for 
teachers as advisors, fnends, mentors and advocates were key to the success of 
alternative programs because these various roles enabled the teachers to interact with the 
students at multiple levels. 


In order to reach these at risk students schools must make a major effort to "re-engage" 
those who have become alienated. Reversing alienation begins with the creation of a 
positive social bond between teachers and students and positive educational experiences. 


Wehlage (1984) contended that the most significant issue facing educators was to 
develop a concept of programming that was attractive enough to captivate the at risk 
student but also was effective in nurturing their learning potential and development. 


Traditional educational delivery systems are effective with the majority of students. 
However, students with learning styles antithetical to the traditional educational programs 
and teaching strategies are likely to experience lower achievement. 


Viable educational alternatives are needed in those situations where traditional 
educational programs, teaching methods or instructional materials are ineffective with 
substantial numbers of students within a system. 
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CASE STUDIES 


The following four case studies were developed to demonstrate the range of students 
presently involved in the alternative education programs within the Board. They 
represent no particular student but are intended to demonstrated the range, the complexity 
and the level of need of the students involved in the programs. 


SEAN 


Sean is a student of above average intelligence. He was very successful during the 
elementary years of his education. However, since entering secondary school, he has 
been experiencing difficulties both academically and socially. These problems are so 
severe that he is at msk of dropping out of school. 


As alearner, Sean 1s a nsk-taker, strongly nght-brained and is most successful when 
learning emphasis is on tactile-kinesthetic experiences. He has difficulty meeting 
timelines and sitting still for any length of time. In addition, his relationships with his 
teachers are cnitical to his motivation to work. 


Sean works diligently on what interests him but neglects that which doesn’t. As a result, 
he frequently is sent tot he office because he 1s unprepared for class, not working or 
disrupting the learning of others. Classes where there is choice in the ways learning is 
demonstrated and where he 1s able to create his own structure work best for him. 


Socially, Sean does not fit with the "norm". He is a loner with unique tastes in his dress. 
He likes being different but is unhappy when he 1s not accepted by his peers because of 
these differences. 


KIM 


Kim 1s a fifteen year old student with average ability. She graduated from grade eight 
with barely passing marks and an attendance record showing 45 days missed. Her family 
and personal history has been marked by trauma and dysfunction. Her mother is a single 
parent and her biological father left the family when she was four. She has one full 
brother who is thirteen (also experiencing problems in grade seven) and two half siblings 
aged three and six. Her mother is struggling financially to support the family on social 
assistance and is now attempting to complete her education through night school. 


While in elementary school Kim's attendance was irregular due to poor health and staying 
at home to babysit or help mom with her younger siblings. When Kim was in grade eight 
her grandmother died of cancer. Kim and her family have has some involvement with 
CAS and other community helping agencies but the support has been inconsistent. 


ANDREA 


Andrea is a 16 year old student with a long history of emotional concerns who as been in 
treatment for the past two years. She has been diagnosed with clinical depression and has 
attempted suicide several times. She is overly sensitive, prone to anxiety and extremely 
self-conscious. This has resulted in eating disorders, poor sleeping patterns and school 
phobia. 


During elementary school, Andrea has been a consistent high achiever. However, dunng 
her first year of secondary school Andrea stopped attending when the pressures of 
achieving and fitting in socially became too overwhelming. Her depression, eating 
disorders and anxiety resulted in her first attempt at suicide. Through her doctor she has 
been referred for treatment through Chedoke/McMaster's Child and Adolescent program. 
Her treatment took place at Cornerstone where she received individual and group 
therapy. 


After nearly two years of treatment she felt she would be able to go back to school but 
only for a partial timetable in an alternative program that would allow her to continue at 
Comerstone and provide the support she needed to regain her self-confidence and 
reintegrate socially with peers. 
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PRESENT ALTERNATIVE EDUCA N MS IN HWDSB 


LAWRENCE/PHOENIX ALTERNATIVE PROGRAMS 


Both the Lawrence and Phoenix Alternative Programs are secondary school alternative 
programs serving students in the Hamilton- Wentworth District School Board. They 
target those adolescents whose past performance indicates that they can achieve academic 
success, but whose recent results are unsatisfactory. Reasons for the lack of success may 
be linked to various personal, family, health and social concerns, resulting in low self 
esteem and a negative attitude toward school and life in general. 


Client Group: 


* capable, often above average ability 

° in crisis, physically, emotionally, spintually 

» often from a family in cnsis 

* unable to cope in large group situations 

° difficulties with organizational/time management skills 


The admission dates are scheduled four times in the school calendar year. These dates 
are forwarded to each secondary school principal and student services head at the 
beginning of September. Alternative school intake dates coincide with the system-wide 
mid-semester and semester-end calendar. This allows students who have been admitted 
an opportunity to experience success in an alternative setting with minimal disruption. 


All students must be referred by a home school. Usually the referral comes from the 
Principal, Vice-Principal or Students Services. A referral application is filled out with 
the parent/guardian and student and then forwarded to the program leaders along with the 
student's OSR. 


Once referrals have been received at either program, students and parent/guardians are 
invited to an information session. If, after this session, those involved decide it may be 
an appropriate placement, a formal interview is scheduled. 


The formal interview allows both the staff and student peers to ask questions of the 
candidate which helps clarify what the student needs may be and whether or not the 
program can meet these needs. 


In the admission process, the student and staff outline expectations including attendance, 
progress, communication and participation. This agreement is signed by the student, 
parent/guardian and a staff member. 


Full-time attendance is required. However, there is some flexibility in timetabling for 
students with extenuating circumstances, 1.e., part-time work, involvement with outside 
social agencies, medical treatmentUconditions, etc. 


Each student is enrolled in a minimum of three courses at a time (two academic credits 
and one personal life management credit). Students work one on one with teachers in a 
self-paced manner. With completion of a minimum of 7% in each course per week, eight 
credits can be earned in one school year. Students can also fast-track by earning more 
than eight credits in a year. 


The usual length of stay for an alternative student 1s two semesters. However, shorter or 
longer time frames may be negotiated dunng progress summary reviews held throughout 
the year. Parents are invited to these reviews which are integral to planning for the 
individual student. 


Demission may occur at any time throughout the school year and 1s determined by the 
following: 
* progress documented through weekly goal setting and evaluation 
* consultation with students and/or parents/guardians regarding factors 
interfering with progress 


Weekly interviews occur for each student involving their teachers and an advisor. 
Progress, attendance and any factors influencing success may be discussed or reviewed 
during this consultative process. New goals (both academic and personal) are set for the 
upcoming week. 


Each program is assigned a social worker who is available for consultation with students 
and/or parents/guardians. Home visits can be arranged. 


There are three full time teachers and a program leader assigned to the Lawrence 
Program. This program has a student capacity of 60. There are 2 full time teachers and a 
program leader assigned to the Phoenix Program. This program has a student capacity of 
40. 


JACKSON HI 


Jackson High is an alternative education facility which provides individuals with the 
opportunity to initiate, continue or complete their high school education. 


It provides a venue for high school age students to complete junior credits that they have 
not been able to achieve in a regular school setting. It provides students who have been 
released from custody or from psychiatric facilities a transitional step to being accepted 
in a regular high school. 


Jackson High is located in a downtown shopping mall in order to create a clear 
connection with the surrounding community. This has created a number of outreach and 
partnership opportunities, including local social service organizations, Employment 
Insurance recipients, local goodwill associations, Lloyd D. Jackson Mall, the Adult Basic 
Education Association and Bnarwood Adult Education Centre. 


The location of the program may be more important than its structure. The mall location 
provides a non-threatening environment where students can achieve their credits without 
the distractions of a regular high school environment. It does not have any of the high 
school "cues" that may have prevented success in the past because it is not a school 
setting. 


Jackson High is currently in its fourth year of operation and has changed considerably 
from its orginal design in terms of structure, content and intake. The Program is 
compnised of four terms, two terms for each semester. During each of these terms, 
students take two courses and achieve one credit from each course. The program offers 
courses in mathematics, English, life skills, history, sclence and computers. 


For a program of this nature, a ngid structure would not meet the needs of the students, 
many of whom left composite schools because they found them to be "too structured". 
However, the program has found a balance in its flexibility. While the time table of 
classes is set and rigid, the courses being taught in each classroom are more diverse. 


There are clearly defined expectations and responsibilities for both students and teachers, 
regarding conduct, work ethic, freedoms, activities, attendance, interaction, 
appropnateness, etc. In addition to the expectations, there are also very clearly defined 
consequences that match the inappropriate actions. 


Jackson High currently has five full time teachers. 


TRYER NY 


The TRY (Take Responsibility for Yourself) program is located at Waterdown District 
High School. It was developed to meet the needs of students in grades 9-12 experiencing 
serious academic failure, exhibiting poor attendance and non-compliance with school 
behaviour policy. The TRY program offers students an opportunity to built self-esteem, 
connect with other students in a meaningful way, experience academic success and 
develop skills for coping in the mainstream school. The central aim is to develop the 
student's sense of self-responsibility. 


All students in the program participate in a course which teaches interpersonal and 
relating skills such as respect, empathy, listening, win/win conflict resolution, self- 
discipline, expressing feelings and developing healthy self-esteem. These skills empower 
the student to find academic success in the mainstream. 


Students gain entry into the program according to the following criteria: 
* a history of academic failure - the student will have failed 3 or more 
courses in the previous semester of 5 or more in the previous year 


and/or 


° absence from school in excess of 15 days per semester 


and/or 


* frequent disciplinary contact with school officials 


Students in the TRY program participate in alternative education in the moming and 
attend mainstream school classes in the afternoon. 


All students take a credit course in Human Relations and Communication. The course is 
co-lead by the program teacher and the social worker. This course is the foundation on 
which student success and personal changes are built. The students also complete credits 
in which they achieved a mark of 40-49 in the previous semesters. Students complete 
new credits using Independent Learning Centre materials. The learning is self-paced and 
individual. While each student must complete a minimum of one lesson per week, many 
work ahead and complete three to four lessons per week. Students can earn more than 
one credit during this penod. 


The most common exit from this program is graduation. After two semesters in TRY a 
student will take 3 mainstream courses and one ILC course in TRY. By the fourth 
semester, a student is usually taking a full course load in the mainstream program. 


Some students take TRY for three semesters in the moming and do co-op placements in 
the afternoon. These students often make a transition to the workplace. 


This program is staffed with a 0.66 f.t.e. teacher and social work support. The student 
capacity for this program is 36 students. 


SUPER 


The SUPER (Students Uniquely Prepared by Experience and Responsibility) program is 
an off-campus secondary alternative education program serving students of Orchard Park 
Secondary School. Students, aged 14-18, have a history of failed credits and working 
below their academic potential, skipping or non-attendance, conflict with peers and 
teachers, and difficulty fitting into or adjusting to a large high school environment. 
Individually they maybe struggling with interpersonal and/or familial stressors. 


SUPER students attend school Monday - Thursday from 9:00 a.m. to 2:30 p.m.. They 
work independently on Independent Learning Centre courses. Students also attend two 
group sessions per week for credit. Students can either attend the SUPER centre full- 
time or part-time between the centre and OPSS. A small number of students are on 
homestudy and come to the centre weekly to hand in their work. 


Prospective students apply to enter the program. Following an intake meeting with the 
program teacher and social worker, their suitability is determined. The SUPER program 
makes use of goals and contracts to assist students in progressing. A student can choose 
to leave the program or they can be asked to leave if he/she would be better served 
elsewhere or if they are not using the program in a beneficial manner. 


There is a full-time teacher and educational assistant assigned to the program. There 1s 
also a social worker for two half days per week. The student load for the program 1s 14 
students in class and 10 on home study. 


STAR PROGRAM 


The STAR (Secondary Transition At Risk) program is offered at Glendale Secondary 
School.. The target group are students trying to re-enter mainstream education, older 
students with a low credit count, students with partially complete credits, students who 
have a late entry date that prevents regular programming and students who are on 
contract. 


This program is not intended to meet the needs of students who have social or emotional 
problems, special needs students who require extensive support or students who cannot 
work independently. 


The cnteria for success is "Are they making progress on credits?". Staying in the 
program or moving to part or full-time regular programming is tied to productivity. The 
goal is to get students back on track. 


Students can be enrolled in the Independent Learning Centre program half-days, full-days 
or part ILC/part regular day school. Some accommodation is made for students in special 
circumstances (flex hours, alternate days, drop off work, etc) Students can access the 
program through an interview with the school administration and the program leader. 


The Glendale STAR program is a school-based program that is supported through the 
regular allocation of staff and resourc3es given to the school. The program is credit 
granting and carries its weight in terms of PTR. It has been a struggle to do this with no 
additional support i.e., EA assistance, supply money for learning guides, etc. 


PPR NV 


The GET (Get Everything Together) program is offered at Ancaster High School. Its 
program goal is to assist at-risk students 14-18 years of age to become better educated 
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and socially responsible. It is the intention of this program to assist students to achieve in 
the following areas: 


Personal 


build positive self-esteem 

handle personal crises 

develop skills in bonding to school, home and community 
develop accountability and responsibility to self and others 
develop short and long term goals 

promote feelings of personal success 


improve attendance 

improve work habits 

improve academic and/or prepare for gainful employment 
integrate fully into mainstream 

decrease disciplinary contact with office 


Societal 


build social skills 
build citizenship skills 
develop employment skills 


At-risk students are referred by a school staff committee i.e, Principal, Vice-pmincipals, 
school social worker, school nurse, guidance and resource teachers, and program leader 


Following are examples of some reasons that might be the basis for a referral: 


failing two or more courses 

poor attendance 

problems socially and academically 
evidence of low self-esteem 
inability to handle personal crises 
expressed desire to "drop out" 
frequent discipline problems 


Once a student has been enrolled in the GET program the intervening strategies would 


include: 
e 


assessment of needs 

interview with GET staff, parents/guardians and student 
implementation and delivery of selected programs 

a) minimum of | mainstream class 


14 


b) complete-a-credit (option) 
o) compulsory daily 1° period life skills course 


° regular parental contact and follow-up by program teacher and social 
worker 


The starf in the GET program uulizes a wide variety of strategies in order to meet the 
idenufied needs of the students involved in the program. They include the following: 


° early identification and intervention 

° regular contact with parents, classroom teachers and guidance counselors 

° flexible curriculum deliver and use of resources 1.e. complete-a-credit and 
coo-op placement 

. a positive and flexible environment 

e small classes 

e teaching to individual learning styles 

e experiential learning’ 

* commitment of staff, students and parents/guardians 

« cnsis intervention 

* peer tutonng 

e peer counseling 

e mentoring 

e co-operative learning strategies 

* job shadowing 

e focus on bonding skills 

* a team approach to leaming and problem-solving based on choice/change 


and consequences 


The desired outcomes of the GET program are as follows: 


. social, personal and academic growth 

* integration into mainstream 

° acquisition of graduation diploma 

° post secondary education/job placement 


This program requires 5 teaching lines (0.83 f.t.e of a teacher) for each semester. There 
is also a full-time educational assistant attached to the program. In addition, there is a 
social worker attached to the program for the equivalent of two periods per week. 


SALEP 


SALEP (Supervised Alternative Learning for Excused Pupils) is an legislated program 
that allows 14 and 15-year-old students to be legally excused from school in order to 
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work. The Hamilton-Wentworth Distnct School Board opened the SALE Centre at 
Crestwood 1n 1993. 


With the help of the school Social Worker and support of the school, parents make a 
written application to the program and permission to participate is granted by the SALEP 
Committee. This Committee meets twice a month to consider new applications. 


There are 1.5 f.t.e. teachers and a social worker in the program. They are assisted by two 
job coaches funded by HRDC. A Public Health nurse visits the Centre once every two 
weeks. Volunteers from community colleges, high schools and universities also help in 
the program as co-op placements. 


The Students attend 4 half days per week. 


The program for the students 1s individualized to include the following options: 


e paid employment (full or part-time during school hours 

e volunteer work (full or part-time during school hours 

* co-operative education course 

* job shadow or work expenence programs 

° Day In the Life Program (one day work expenence with employer) 
° Job readiness/Life Skills program 

° Job search 

e Attendance at regular school - part-time 

e Continuing studies for credit 


While at the Centre, students attend guest presentations, visit community programs and 
participate in formal/informal counseling with the social worker. 


SALEP Centre students have the opportunity to return to school. For those who choose 
to remain out of school the Job Readiness and Work Experience programs provide 
assistance with the necessary skills for successful employment. 


CHAMPS 


CHAMPS Program (Canterbury Hills Alternative Model Program for Students) is an 
alternative intermediate school program. It serves students who have behavioural, 
emotional, and social issues that interfere with their learning in a regular classroom 
setting. It is located in a camp-like setting at Canterbury Hills Conference Centre in 
Ancaster. The program is affiliated with Queen's Rangers School and 1s supervised by its 
pmincipal. 


The program address the following areas: social and interpersonal skills, functional 
academics and remediation, self-management and employability skills. 


The program attempts to heighten student self-concept by assisting students to 
demonstrate improvement in the following learning areas: 


peer-related skills - listening, making and keeping friends, conflict 
resolution, expressing anger, being left out, coping with aggression, etc. 
adult-related skills - following classroom rules, appropriately disagreeing 
with adults, getting adults’ attention, etc. 

self-related skills - being organized, using self-control, coping with being 
upset or depressed, accepting the consequences of your choices, etc. 
academics that are relevant to the student who is soon to enter the 
community, eg. Basic reading, computation, and study skills, strategy 
training to enable students to know when to apply skills and meet the 
demands of academic, occupational and social environments, etc. 
independent living skills - hygiene, nutrition, sex education, money 
management, comparative shopping, knowledge of community resources, 
etc: 

employability skills - communicating with others, adapting to changes, 
accepting feedback, asking for help. Whenever possible students will be 
placed in job shadow placements, asking for help, etc. 


To be considered for the program students must meet the following cntena: 


grade 7/8 age appropniate 

behaviour is impeding learning 

student is willing to change behaviour 

need for alternative setting 

documented evidence that the problem is long standing 
school has documented that all resources have been exhausted 
generally functioning at a grade 5 level or above 
compatibility with existing group 


There is a student capacity of 10 students for this program. It is staffed with a teacher, a 
youth worker and an educational assistant. There is also social worker support. 


ACES 


ACES (Alternative Concepts for Elementary Students) is an alternative program for 
adolescent students 12-14 years old whose performance in the past indicates they are 
capable of academic success but whose recent results are unsatisfactory. Pnmary reasons 
for this lack of success are: 


chronic absenteeism 

poor organizational skills 

personal, family or social concerns 

low self-esteem, motivation and self-confidence 
negative attitude toward school 

inability to cope with rotary and large class sizes 
inability to concentrate on lessons 


Upon entry into ACES, a pupil plan is developed by the teacher based on the information € 
gained through the admission process. Student learning in relation to the individual plan 

is monitored and shared regularly by the staff with the students, parents/guardians and 

representatives from the home school. The student is identified for possible reintegration 

through discussion of the pupil's progress through the pupil plan where reintegration 1s 

seen as the next step in the plan by staff or parents/guardians for the following reasons: 


a) pupil progress to the point where reintegration into the regular school 
stream seems appropmiate, or 

b) lack of progress to the point where another educational environment is 
deemed more appropnate. The student will return to the home school at 
this time. 


In order to be considered for admission to this program the following criteria must be 
met: 


a) home school had made adequate attempts to meet the needs of the student 
b) student is "at risk" of successfully completing his/her education 

1) chronic absenteeism 

11) repeated one or more years 

111) social, emotional well-being of concern 

IV) low self-esteem 
Cc) the alternative program is not intended to meet the needs of students who 


have been identified with leaning exceptionalities, particularly those with 
severe behavioural problems 

d) parents and student have attended an information session at ACES 

e) during the interview the student exhibits a positive attitude towards the 
ACES program and the parent demonstrates a willingness to support the 
program expectations if the child is accepted 

f) parent and child must sing "student contract” 


There is a total of 4 full time teachers for this program. There is 0.3 f.t.e. social work 
support attached to the program. 
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ISSUES FOR FURTHER NSID N 


Two major changes have occurred which will have an impact upon the future of 
alternative education in the future. They are the amalgamation of the two predecessors 


boards and the imposition of an educational funding model which is highly prescriptive 
In nature. 


There needs be a rationalization of existing programs. A review must be conducted to 


determine what is and what should be in the realm of alternative education within this 
Board. 


The funding model has raised major issues regarding support for existing alternative 
education programs.. 


Following is a list of some of the issues that this committee recommends more in depth 
consideration and direction: 


a) accessibility of alternative education programs across the Distnct - 
transportation and location 

b) staffing levels - teachers 

C) availability of alternative programs at school level 

d) funding of existing programs 

e) levels of support for existing programs - educational assistants, social 


workers, etc. 


continuity of alternative education programs for students 
g) entry and exit criteria for alternative education programs 
h) range of alternative education programs 
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MEMORAND 


To: Merv Matier, Director of Education 


From: Krys Croxall, Superintendent of Education 
Joanne Languay, Ontario Curriculum Consultant, EQAO Contact 


Date: November 23, 1999 


Subjects: Release of Board and School 1999 EQAO Grade 3 and Grade 6 Assessment Results 


Recommendation: 


Moved by that the Board Report regarding the Board and School Results of 
the 1999 EQAO Grade 3 and Grade 6 Assessment of Reading, Writing and Mathematics be received for 
information. 


Recommendation: 


Moved by that an EQAO System Action Plan Committee be approved with 
the following members: 3 Superintendents of Education 

Ontario Curriculum Team 

3 Elementary Administrators 

3 Elementary Teachers 

3 Trustees 

3 School Council Representatives 


to prepare an action plan for student improvement to be released to the public by March 12, 1999. 


BACKGROUND 


EQAO requires a two-phase reporting of assessment results. 

1. Board and School Results must be released to the public by December 1, 1999. 
Results are to be reported within detailed contextual information about the HWDSB’s and our schools’ 
population and community, our programs and policies, and out teaching strategies so that our 
performance on the assessment can be interpreted in light of the unique challenges the Board and our 
schools face. 


2. Board and School Action Plans for improvement of student learning must be developed and released 
to the public by March 12, 2000. 
Parents, school council members, teachers, administrators, trustees and superintendents will be invited 
to help analyze the achievement and contextual data and to assist in preparing our board-wide plan for 
improvement that addresses strategies and directions to be implemented through a cycle of review, 
development and implementation. Principals and teachers, working with parents and school councils will 
prepare the school action plans. 


Individual Grade 3 and Grade 6 reports were received by schools in September and were distributed to 
parents and students. School and board summaries of results were received the last week of October 1999, 
and the EQAO Provincial Report on Achievement was released October 29, 1999. 


These results provide useful information for schools and the community for accountability and improvement 
within school contexts. The overall board results are contained in the report. The overall board summary 
pages compiled by EQAO make up Appendix A. Individual school summaries are in Appendix B. 
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Executive Summary of HWDSB EQAO Board Results 


and Recommendations 


Hamilton-Wentworth District School Board 


In the Hamilton-Wentworth District School Board 4054 students in 96 schools participated in the grade 3 
assessment and 3858 students in 58 schools participated in the grade 6 assessment in May 1999. The 
assessment is based on the Ontario Curriculum (Mathematics and Language) introduced in September 97. 


Initial Obervations 


Grade 3 
e There was a significant improvement in the grade 3 Mathematics results. Our results reflect those of the 
province. 


e Reading and Writing results continue to be consistent with past results and provincial results. 


Grade 6 
e This is the first year of the grade 6 assessment. Our results are below the provincial results in Reading, 
Writing and Mathematics. 


Special Education 

e The percentage of students receiving Special Education support was consistent with the province. 

e Students receiving Special Education support in Hamilton-Wentworth scored at levels consistent with 
students receiving Special Education support provincially. 


ESL 
e The percentage of students in an ESL program was consistent with the province. 
e ESL students in Hamilton-Wentworth scored below ESL students provincially in all areas, particularly at 
the grade 6 level. ( eG 


Gender 
e Girls scored higher than boys in all areas at both Grade 3 and Grade 6. This is consistent with 
provincial results. 


Use of Assessment Results 


“EQAO has publicly stated that results of large-scale assessments provide only partial evidence of 
achievement and that there are many other aspects that must be considered, including the differences 
between student populations, differences between communities, availability of special programs, community 
involvement, etc. Therefore, it is essential that the assessment results be reported within context. Because 
of the comprehensive nature of the data, ranking is misleading and is not consistent with the well-being of 
Ontario students.” (memo from Joan Green to Directors of Education 10-14-99) 

When reading individual school reports contained in Appendix B, it is important to look not just at the 
numbers and scores, but at the contextual information contained there as well, as that information provides 
background to help understand the scores. 


Board and School Action Plans 


Parents, school council members, principals, teachers, trustees, consultants and superintendents will be 
invited to help analyze the achievement and contexual data and to assist in preparing a board-wide plan for 
improvement that addresses strategies/directions to be implemented through a cycle of review, 
development and implementation. Principals and teachers, working with parents, and school councils will 
prepare the school action plans. 


Recommendations 


There are recommendations for mathematics, reading and writing for both Grade 3 and Grade 6. They are 

based on patterns and trends in HWDSB results and are written to be considered by board personnel, > 
teachers, administrators, parents and students. On the following page is a summary of the 

recommendations contained in this report. 
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General Recommendations 


That HWDSB personnel support teacher initiatives to improve instruction and assessment in reading, writing and 
mathematics. 

That it is particularly critical to continue to address the learning needs of students in ESL programs when delivering 
programs. 

That HWDSB review their allocation of resources (human and material) to provide teachers with the support they require 
to implement the curriculum, assess student learning in their classrooms, and understand and use assessment results 
to review and improve program. 

That teachers refine their programs to promote growth in learning for the students performing at Levels 1 and 2 who 
may be at-risk and require modifications and/or accommodations. 

That teachers continue to take advantage of professional development opportunities (e.g., in-services, professional 
readings, sharing with colleagues etc.). 

That administrators continue to support and facilitate teachers with the implementation of all of the recommendations. 
That parents continue to assist their child(ren) with reading, writing and mathematics outside of the classroom. 


Mathematics (Grades 3 and 6) 


That schools take an inventory of their resources, both text and manipulative, and ensure that current and approved 
textbooks and EQAO recommended manipulatives are available in the school for all grades. 

That teachers continue to encourage the use of manipulatives, calculators and information technology as tools to 
support mathematics instruction in the primary, junior and intermediate divisions. 

That teachers place a greater emphasis on using a variety of instructional/assessment strategies and resources to 
improve students’ knowledge, understanding and application of mathematics skills. 

That teachers focus on teaching and assessing student leaming in the mathematics categories Communication of 
Required Knowledge and Problem Solving, and the mathematics strands Geometry and Spatial Sense and 
Measurement, which follow the provincial pattern of being the weakest in both grades 3 and 6. 

That teachers in the junior and intermediate divisions reflect on instructional and assessment strategies in all categories 
since HWDSB Grade 6 results are below provincial results in all areas of mathematics. 


Reading (Grades 3 and 6) 


That HWDSB personnel develop guidelines to assist teachers in selecting, designing and assessing reading programs. 
That teachers consider individual and gender differences by providing a variety of reading materials which reflect the 
interest of their students, and which promote reading both at home and at school. 

That teachers focus on teaching and assessing student leaming in Reasoning, Communication and Organization of 
Ideas in the primary division. 

That teachers focus on teaching and assessing student learning in Application of Language Conventions and 
Organization of Ideas, and reflect on instructional and assessment strategies in all categories in the junior and 
intermediate division since HWDSB Grade 6 results are below provincial results in all areas of reading. 

That students increase the amount of reading done outside of the classroom. 


Writing (Grades 3 and 6) 


That teachers provide opportunities for students to consolidate and apply their learning by focussing more strongly on 
writing tasks that have real word applications, 

That teachers focus on teaching and assessing student leaming in Reasoning, Communication and Organization of 
Ideas in the primary division to improve comprehension. 

That teachers focus on teaching and assessing student learning in Communication and Organization of Ideas, and 
reflect on instructional and assessment strategies in all categories in the junior and intermediate divisions since HWDSB 
Grade 6 results are below provincial results in all areas of writing. 

That students increase the amount and variety of writing done outside the classroom. 
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INTRODUCTION 


In May 1998, students in the Hamilton-Wentworth District School of Education schools participated in the EQAO 


Grade 3 and Grade 6 assessment. This involved 4054 grade 3 students in 215 classes in 96 schools and 3858 


grade 6 students in 163 classes in 58 schools. The five-day grade 3 assessment called "Change” and grade 6 
assessment called “Perspectives” were engaging assessment units that contained test items and assessment 
tasks which provided information about students' knowledge and applied skills. It also included student, teacher 
and home questionnaires addressing many of the factors that can have a bearing on student learning (e.g., / am 


good at mathematics. | listen to my child read.) 


The EQAO Grade 3 and 6 assessments were designed to assess student achievement of the expectations in 
The Ontario Curriculum introduced in September 1997. It is important to recognize that students who 
participated in the grade 3 assessment did not benefit from the new curriculum in Grade 1, and students who 
participated in the grade 6 assessment did not benefit from the new curriculum in Grades 1 to 4. Student work 
was scored on a 4-level performance scale linked to the provincial expectations where Level 3 MEETS THE 
PROVINCIAL STANDARD, Level 1 FALLS MUCH BELOW THE PROVINCIAL STANDARD, Level 2 
APPROACHES THE PROVINCIAL STANDARD, and Level 4 EXCEEDS THE PROVINCIAL STANDARD. 
Although Levels 3 and 4 meet or exceed the provincial standard, students performing at Level 2 are 
approaching that standard and may in fact be very close. The levels do not necessarily relate to a student being 


promoted to the next grade (e.g., a student achieving all Level 2 scores will not be held back a year). 


The reading and mathematics components of the Grade 3 and Grade 6 assessments contain two types of | r 
questions: multiple-choice (where students choose one answer from several possible answers) and 
“performance” or open-ended (where students carry out activities and write answers in their own words). The 
two kinds of questions were marked separately. The multiple-choice answers were scored as correct or 
incorrect and totaled. The performance-based answers were scored by specially-trained teachers, who applied 
a four-level achievement scale in four categories for reading and writing and in four categories and five strands 
for mathematics. In order to determine an overall score in reading and mathematics, EQAO had to combine 
multiple-choice and performance scores. The writing portion of the assessment did not include a multiple-choice 
component. Key knowledge and skills within each subject were grouped into categories with performance 
indicators for each level. Descriptions of the categories, and strands are given in the enclosed charts. 

NOTE: 


> EQAO reports assessment results in two ways: Method 1 (top number) expresses the number of students 
achieving at each level as a percentage of a// students, including students who were exempted and for 
whom no data were collected. Method 2 (bottom number) expresses the number of students achieving at 
each level as a percentage of those students who actually took part in the assessment and produced work 
that could be scored. 


> For the purposes of this report, observations will refer to all students (Method 1) in HWDSB as this is 
EQAO’s primary method of reporting since publicly funded schools are accountable for the achievement and 
progress of al/ students. It is important to also note the percentages for participating students (Method 2), 
as that percentage reflects only the students who actually took part in the assessment. 
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Exempted Students from Hamilton-Wentworth and Provincially 


Fully Exempted Exempted in Exempted in Exempted in 
in All Subjects Reading Writing Mathematics 
Prov. 4% Prov. 6% Prov. 5% Prov. 5% 
Grade 3 HWDSB 5% HWDSB 7% HWDSB 6% HWDSB 5% 
1999 1999 1999 1999 
HWDSB 4% HWDSB 7% HWDSB 5% HWDSB 5% 
[ ! 1998 |__1998 1998 1998 
Gr a d e6 Prov. 4% Prov. 4% Prov. 4% Prov. 4% 
HWDSB 4% HWDSB 5% HWDSB 5% HWDSB 4% 
1999 1999 1999 1999 


Exempted students included those students who, with parental permission, were unable to respond to the 
assessment instruments in any way or students who, in the opinion of the principal in consultation with the 
teacher and parent(s)/guardian(s), would be adversely affected by participating. Students could be exempted 
from the whole assessment (full exemption) or from one or more parts of the assessment (partial exemption). In 


Hamilton-Wentworth, the percentages of students exempted are consistent with provincial percentages. 


HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD PROFILE 


The Hamilton-Wentworth District School Board was formed by the January 1, 1998 amalgamation of the Board 
of Education for the City of Hamilton and The Wentworth County Board of Education, combining urban and rural 
communities. Situated at the west end of Lake Ontario, the HWDSB borders Brant, Haldimand, Halton, Lincoln, 
Waterloo and Wellington Counties. Hamilton is a midsize city with an economic base which is primarily heavy 
industry and which provides many commercial and public services for the area. Wentworth County physically 
surrounds Hamilton and encompasses the municipalities of Stoney Creek, Glanbrook, Ancaster, Dundas and 


Flamborough. 


For operational purposes, our 116 elementary schools are grouped into 6 clusters - City East, City West, County 
East, County West, Mountain East and Mountain West. The schools have a variety of organizational structures: 
JK-5, JK-6,K-5,K-6,K-8, JK-8, K- 8, 6-8, 7-8. Several schools are units or twinned having the same 
principal for both schools. At-risk students and those who need assistance through special education programs 
are provided with individualized skill development in a variety of ways (e.g., Learning centres, special classes, 


learning resource teachers). 


In The Hamilton-Wentworth District School Board each school operates under a School Plan which involves: 


1) identifying goals/areas of focus, expectations, indicators of success and strategies/resources, 
2) annually reviewing implementation and outcomes, and then 
3) identifying new or continued areas of focus/goals including implementation of new curriculum. 
This is the second year that improving student performance in literacy, numeracy, and science & technology has 


been a system/school focus. 
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When reading the individual school reports contained in Appendix B, it is important to look not just at the 


numbers and scores, but at the contextual information contained there too, as that information provides @ 


background to help understand the scores. For example, in some cases, the sampling of students who wrote 
the assessment was very small and not likely representative of the entire school’s achievement. In other cases, 
schools did not receive accurate or sufficient information to make their overall scores representative of their 
students (e.g., in one middle school 143 students wrote the grade 6 assessment, 15 student reports were 


returned, and EQAO generated a school report based only on the scores of those 15 students). 


WHAT WE LEARNED ABOUT HAMILTON-WENTWORTH STUDENTS AND SCHOOLS 


Grade 3: Hamilton-Wentworth 
e The average Grade 3 class size was 19. This figure is consistent with the Provincial average. Last year the 
average Grade 3 class size was 25. Provincially, 39% of Grade 3 classrooms had over 25 students. 


° 48% of participants were girls and 52% were boys. Provincially, 48% of participants were girls and 51% 
were boys. These figures are consistent with last year’s results. 


e Grade 3 students indicated that the language they speak at home was: 
- mostly or only English, 82% 
- mostly or only another language, 6% 
- English as often as another language, 10%. 
- These figures are consistent (+ or - 3%) with provincial data. 


e 6% of Grade 3 students were identified by their teacher as having been in an English as a Second 

Language (ESL) program as compared to 7% last year. Provincially this figure was 5%. ( 
& 
e 19% of Grade 3 students were receiving special education support (both formally identified as exceptional 

and non-identified, but excluding gifted), as compared to 20% last year. This figure compares to 17% 

provincially. 


Grade 6: Hamilton-Wentworth 
e The average Grade 6 class size was 24. Provincially, the average class size was 21. Provincially, 64% of 
Grade 6 classrooms had over 25 students. 


e 48% of participants were girls and 50% were boys. This matches provincial percentages. 


e Grade 6 students indicated that the language they speak at home was: 
- mostly or only English, 87% (compared to 82% provincially) 
- mostly or only another language, 6% (same as provincial percentage) 
- English as often as another language, 5% (compared to 10% provincially) 


e 3% of students were identified by their teacher as having been in an English as a Second Language (ESL) 
program. This figure is consistent with the province. 


°e 16% of Grade 6 students were receiving special education support (both formally identified as exceptional 
and non-identified, but excluding gifted). This figure compares to 17% provincially. 


Some Provincial Information 
e 7% of Grade 3 students and 7% of Grade 6 students who participated in the assessment were enrolled in 
French Immersion. 
e 50% of the teachers who administered the 1998-1999 Grade 3 assessment were also involved in 
administering the 1997-1998 Grade 3 assessment. we 
e 49% of Grade 3 classes contained only Grade 3 students; the rest were multi-grade classes. 
e 54% of Grade 6 classes contained only Grade 6 students; the rest were multi-grade classes. 
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The EQAO results provide us with the opportunity to examine school and classroom programs in terms of what 
are we doing well, and where we can improve. In Grade 3, the Hamilton-Wentworth District School Board and 
school results are consistent with the results for Ontario. However, the results also direct us to areas where 
improvements can be made. In Grade 6, the Hamilton-Wentworth District School Board and school results are 
generally lower than the results for Ontario. These results indicate a general need for improvement in all areas. 


OVERALL ACHIEVEMENT 


Percent of students meeting or exceeding the provincial standard at Grade 3: 


Reading Writing Mathematics 
at Levels 3,4 at Levels 3,4 at Levels 3,4 
: 44% 51% 56% All Students 
piewinee 48% 56% 60% Participating only 
Hamilton- 43% 51% 54% All Students 
Wentworth 46% 54% 57% Participating only 
1998-1999 
Hamilton- 45% 48% 41% All Students 
Wentworth 49% 51% 43% Participating only 
1997-1998 
OVERALL ACHIEVEMENT 
Percent of students meeting or exceeding the provincial standard at Grade 6: 
Reading Writing Mathematics 
at Levels 3,4 at Levels 3,4 at Levels 3,4 
; 48% 48% 46% All Students 
Province 50% 50% 48% Participating only 
| | 
Hamilton- 42% 42% 35% All Students 
Wentworth 44% 45% 37% Participating only 
1998-1999 
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MATHEMATICS: Grade 3 ‘Se 


Grade 3 Overall Achievement in Mathematics 
Percentage of Grade 3 Students at Each Level 


Overall Level of Level 1 Level 3 Level 4 
Achievement in 


Mathematics 
All students 


(based on Participating only 


knowledge/skills 
categories, strands, 


and multiple-choice All Students 
component) Participating only 
The Overall 


All students 
Participating only 


Achievement in 
Mathematics in 1998 
was based on the 
knowledge/skills 
categories only 


Missing Data: 

e 6% of the Grade 3 students were not included in this analysis compared to 10% in 1997-1998. 

e 1% provided insufficient information to be scored, and 5% were exempted from participating in the 
mathematics portion of the assessment. 

e These percentages are consistent with numbers of students provincially who were not included in the 


analysis. @ 


Levels 3 and 4: meets or exceeds the provincial standard 

e 54% of all HWDSB Grade 3 students achieved at Levels 3 (46%) and 4 (8%) in mathematics which is 2% 
lower than provincial results. 

e This is an increase of 13% over the 1997-1998 results. 

e These students demonstrate and communicate extensive to in-depth knowledge, understanding and 
application of mathematics skills. 


Level 2: approaches the provincial standard 

e 32% of all HWDSB Grade 3 students achieved at Level 2 compared to 29% provincially. 

e This is a decrease of 7% over the 1997-1998 results. 

e These students demonstrate and communicate some knowledge, understanding and application of 
mathematics skills. 


Level 1: falls much below the provincial standard 

e 8% of all HWDSB Grade 3 students achieved at Level 1 which matches the provincial results. 

e This is a decrease of 2% over the 1997-1998 results. 

e These students demonstrate and communicate limited knowledge, understanding and application of 
mathematics skills. 
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Grade 3 Overall Mathematics Achievement at Levels 3 and 4 by Gender, Language, 
Special Education Support and French Immersion: 


Gender HWDSB Province HWDSB Province 
Female Female Male Male 
56% 58% 52% 55% 
Language HWDSB Province HWDSB Province 
Non-ESL Non-ESL ESL ESE 
55% 58% 28% 37% 
Special HWDSB Province HWDSB Province 
Education Not Receiving Not Receiving Receiving Receiving 
Support Support Support Support Support 
PP 61% 64% 22% 21% 
French *Students in Hamilton-Wentworth HWDSB Province 
Immersion completed a French translation of the 56% 54% 
Mathematics component 


Some differences existed among sub-groups: 
e More Grade 3 girls (56%) than boys (52%) scored at Levels 3 and 4; a difference of 4%. This is 


consistent with last year’s results. 

e More Grade 3 non-ESL students (55%) than Grade 3 ESL students (28%) scored at Levels 3 and 4; a 
difference of 27%. Last year in HWDSB, the difference was 18%. 

e More ESL students provincially (37%) than HWDSB Grade 3 ESL students (28%) scored at Levels 3 and 
4: a difference of 9%. Last year the difference was 8%. 

e More Grade 3 students not receiving Special Education support (61%) than Grade 3 students receiving 

ey Special Education support (22%) scored at Levels 3 and 4; a difference of 39%. Last year in HWDSB, 

the difference was 29%. 

e More HWDSB Grade 3 French Immersion students (56%) than French Immersion students provincially 
(54%) scored at levels 3 and 4. 


J =/e2 


Grade 3 Mathematics Achievement by Categories and Strands 


o 


The curriculum specifies four categories and five strands in the teaching of mathematics. EQAO structured 
its assessment to gather data on each of these components. This provides greater detail on student 
achievement to help educators focus on areas for improvement in mathematics. 


Categories — Grade 3 Mathematics 


Knowledge/Skills Level 1 Level 2 Level 3 Level 4 
Categories 
Problem Solving Prov. 21% Prov. 36% Prov. 30% Prov. 8% All students 
Chooses and carries out strategies 22% 38% 31% 9% Participating only 


and applies them correctly 
HWDSB 22% HWDSB 36% HWDSB 29% HWDSB 7% All students 


23% 38% 30% 8% Participating only 


Understanding of 


Prov. 20% Prov. 39% Prov. 28% Prov. 6% All students 
lebeand Rear eacterme 21% 41% 30% 6% Participating only 
ee he Peete HWDSB 20% | HWDSB 40% | HWDSB 29% | HWDSB 5% | All students 
relationships 21% 43% 30% 5% Participating only 

Src SIs Peer ee Sa jie Jie) SEP 
PPDUCAHON SC) p 16% p 32% p 36% p 10% | All stud 

. rov. 0 rov. 0 rov. o rov. o students 
bubs eae 17% 34% 38% 10% | Participating only 

siecsdiooee Sec ella oe a HWDSB 16% | HWDSB 32% | HWDSB 37% | HWDSB 8% | All students 
sie aes ws g 17% 34% 40% 9% Participating only 
Communication of : ee ] z shee : ne i % @ 

i ed rovV. 5% rov. fo rov. fo rov. o All students 
Rea Siete lg 26% 36% 28% 8% | Participating only 

Sipsrcar cra Lennseay ie Lae HWDSB 26% | HWDSB 35% | HWDSB 26% | HWDSB 6% | All students 
pi al 27% 37% 27% 6% | Participating only 

ee 


e Inall categories, 32 to 45% of Grade 3 students achieved at Levels 3 and 4. 

e Three categories; Problem Solving, Understanding of Concepts and Communication of Required 
Knowledge were in the 30% range for Levels 3 and 4. 

e 45% of Grade 3 students are achieving at Levels 3 and 4 in Application of Mathematical Procedures 

e Although the numbers of Grade 3 students performing at level 1 are consistent with last year’s Board 
results and provincial results, the percentages of students performing at level 1 (16 to 26% in all 
categories) are too high. This indicates a general need to improve mathematics performance. 

e The pattern across all the categories is consistent with both the provincial and the 97-98 Grade 3 board 
assessment results with Application of Mathematical Procedures the strongest category. 
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Strands — Grade 3 Mathematics 
2 Each strand identifies a key area of knowledge and skills in the mathematics curriculum 


Strand Level 2 Level 4 


Number Sense and 
Numeration 
(e.g., adding, subtracting, 
multiplying and dividing whole 
numbers and using numbers to 


All students 
13% 33% 43% 9% Participating only 


HWDSB 12% HWDSB 32% HWDSB 41% HWDSB 7% All students 


describe and represent 13% 34% 43% 8% Participating only 
relationships) | 
e : aaa Gs 
Geometry and Spatial 
Sense Prov. 11% Prov. 37% Prov. 38% Prov. 7% All students 
12% 39% 40% 7% Participating only | 


(e.g., using and applying 
knowledge of spatial relationships 


0, 0 LY) 0 
to identify and describe HWDSB 12% HWDSB 39% HWDSB 37% HWDSB 6% All students 


characlanshee of ao ands 12% 42% 39% 6% Participating only 
dimensional figures) at 
Measurement Prov. 16% Prov. 31% Prov. 38% Prov. 9% All students 
(e.g., estimating, measuring and 16% 33% 40% 10% Participating only 
recording using standard and non- 
standard units) HWDSB 17% HWDSB 33% HWDSB 36% HWDSB 7% All students 
18% 35% 38% 8% Participating only 
Patterning and Algebra Prov. 7% Prov. 25% Prov. 49% Prov. 12% All students 
(e.9., identifying, extending and 8% 27% 52% 12% Participating only 
creating patterns with shapes and 
numbers) HWDSB 7% HWDSB 26% HWDSB 49% HWDSB 11% All students 
a 8% 27% 52% 11% Participating only 
K— + —- 
Data Meneee wenn’ P 10% P 30% P 43% P 10% All stud 
are rov. () rov. 0 rov. o rov. 0 students 
Probability 10% 32% 46% 11% Participating only 


(e.g., using methods to gather, 
interpret, display and communicate 
information and predicting the 
likelihood of events) 


HWDSB 10% HWDSB 31% HWDSB 43% HWDSB 8% All students 
11% 33% 45% 9% Participating only 


e Inall strands, 43 to 60% of Grade 3 students achieved at Levels 3 and 4. 

e Achievement in Hamilton-Wentworth was stronger in Patterning and Algebra (60%), Data Management 
and Probability (51%), and Number Sense and Numeration (48%) at Levels 3 and 4. 

e Achievement in Hamiton-Wentworth was weaker in Geometry and Spatial Sense (43%) and 
Measurement (43%) at Levels 3 and 4. 

e These results follow the pattern of provincial figures. 
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Other Findings 


Analysis of Data on Mathematics from the Teacher, Student and Home Questionnaires for Grade 3 @ 
The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The following summary is based on data gathered at the Provincial Level: 

e Provincially, Grade 3 teachers indicate they are paying more attention to teaching all aspects of the 
mathematics curriculum. 

e Provincially, around 90% of Grade 3 teachers now indicate they are “very comfortable” or “somewhat 
comfortable” teaching all mathematical strands and categories (last year’s percentages ranged from 58% 
to 88%). 


The Student Questionnaire 

e In Grade 3, 63% of boys and 60% of girls indicate they like mathematics. This is consistent with 
provincial findings. In 1998, 61% of boys and 54% of girls indicated they liked mathematics. 

e 58% of boys and 45% of girls believe they are good at mathematics. This is consistent with provincial 
findings. 

e 5% more Grade 3 students in Hamilton-Wentworth compared to students provincially indicate they use a 
calculator to learn mathematics at school. 


The Home Questionnaire 

e More than 75% of Grade 3 parents help their child with number questions. 
e 70% of Grade 3 parents help their child with problem solving. 

e These numbers are consistent with provincial findings. 
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& MATHEMATICS: Grade 6 


Grade 6 Overall Achievement in Mathematics 


Percentage of Grade 6 Students at Each Level 


Level 2 | =\V=) mo) Level 4 


Overall Level of 
Achievement in 
Mathematics 
All students 


(based on Participating only 


knowledge/skills 
categories, strands, 


: : HWDSB All students 
and multiple-choice ae A 
component) 20% 40% 8% Participating only 
Missing Data 


e 8% of the Grade 6 students were not included in this analysis. 

e 3% provided insufficient information to be scored, 1% provided no data and 4% were exempted from 
participating in the mathematics portion of the assessment. 

e These percentages are identical with numbers of Grade 6 students provincially who were not included in 
the analysis. 


Levels 3 and 4: meets or exceeds the provincial standard 
e 35% of all HWDSB Grade 6 students achieved at Levels 3 (28%) and 4 (7%) in mathematics which is 
11% lower than provincial results. 
2) e These students demonstrate and communicate extensive to in-depth knowledge, understanding and 
Level 2: approaches the provincial standard 


application of mathematics skills 

e 38% of all HWDSB Grade 6 students achieved at Level 2 compared to 35% provincially. 

e These students demonstrate and communicate some knowledge, understanding and application of 
mathematics skills. 


Level 1: falls much below the provincial standard 

e 19% of all HWDSB Grade 6 students achieved at Level 1 compared to 12% provincially. 

e These students demonstrate and communicate limited knowledge, understanding and application of 
mathematics skills. 


Grade 6 Overall Mathematics Achievement at Levels 3 and 4 by Gender, Language and 
Special Education Support: 


Province 
Male 
45% 


Province 
Female 
47% 


Gender 


Province 
ESE 
31% 


Province 
Non-ESL 
46% 


Language 


HWDSB Province HWDSB Province 


Special 


Education 
Support 


Not Receiving 
Support 
41% 


Not Receiving 
Support 
52% 


Receiving 
Support 
6% 


Receiving 
Support 
11% 
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Some differences existed among sub-groups: 

e More girls (37%) than boys (33%) scored at Levels 3 and 4; a difference of 4%. 

e More Grade 6 non-ESL students (36%) than Grade 6 ESL students (12%) scored at Levels 3 and 4; a 
difference of 24%. 

e More Grade 6 ESL students provincially (31%) than HWDSB Grade 6 ESL students (12%) scored at 
Levels 3 and 4; a difference of 19%. 

e More Grade 6 students not receiving Special Education support (41%) than Grade 6 students receiving 
Special Education support (6%) scored at Levels 3 and 4; a difference of 35%. 


Grade 6 Mathematics Achievement by Categories and Strands 


The curriculum specifies four categories and five strands in the teaching of mathematics. EQAO structured 
its assessment to gather data on each of these components. This provides greater detail on student 
achievement to help educators focus on areas for improvement in mathematics. As this is the initial 
provincial assessment of grade 6 students performance, there are no previous test results with which to 
make comparisons. 


Categories — Grade 6 Mathematics 


Level 2 Level 3 


Knowledge/Skills 


Categories 
i Il students 
Problem Ivin Prov. 20% Prov. 37% Prov. 29% Prov. 8% A tuden 
Analyzes Sera 21% 39% 30% 9% Participating only 
sh bees inableadito.aceurate HWDSB 29% | HWDSB 36% | HWDSB 22% | HWDSB 5% | Allstudents { @ 
31% 38% 24% 5% Participating 0. § 
et Mi * 
Understanding of : : s . os : ; ; 
rov. 23% rov. 39% Prov. % rov. 6% Il students 
Uses and Reape aie ae 41% 28% 7% Participating only 
seal isan eens: HWDSB 33% | HWDSB 35% | HWDSB 21% | HWDSB 4% _ | Allstudents 
relationships 35% 37% 22% 4% Participating only 


Application of 


Mathematical Procedures 
Selects and accurately applies 
procedures (e.g., making a graph) 
and operations (e.g., adding and 
multiplying) 


Prov. 16% Prov. 34% 
17% 36% 


Prov. 35% Prov. 9% All students 
37% 9% Participating only 


HWDSB 23% HWDSB 35% 
25% 37% 


HWDSB 29% HWDSB 6% All students 
30% 6% Participating only 


Communication of 
Required Knowledge 


Uses clear explanations and 
correct mathematical language; 
analyzes the reasonableness of 
solutions and gives clear and 
precise justifications 


Prov. 22% 
24% 


All students 
Participating only 
HWDSB 33% All students 

Participating only 


e Inall categories, 23 to 35% of Grade 6 students achieved at Levels 3 and 4. 

e The performance of HWDSB Grade 6 students is 8-10% lower than the provincial results in all 
categories. 

e With 35% of students in Levels 3 and 4, achievement is strongest in Application of Mathematical 
Procedures which is consistent with provincial results. 

e  Inall categories, there are more Grade 6 students in Level 1 and fewer students in Level 3 compared to i 
provincial results. . 
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Strands — Grade 6 Mathematics 
Each strand identifies a key area of knowledge and skills in the mathematics curriculum 


Strand Level 1 Level 2 Level 3 Level 4 


Number Sense and 
Numeration 
(e.g., adding, subtracting, 
multiplying and dividing numbers HWDSB 
to describe and represent 


Prov. 20% Prov. 30% Prov. 26% Prov. 15% All students 
21% 31% 28% 16% Participating only 


26% HWDSB 31% | HWDSB 22% HWDSB 11% All students 


relationships) 27% 32% 23% 12% Participating only 
Geometry and Spatial 
Sense Prov. 28% Prov. 36% Prov. 23% Prov. 7% All students 
(e.g., using and applying 30% 38% 24% 7% Participating only 
knowledge of spatial relationships . A ‘ 
to identify, describe, compare, HWDSB one HWDSB oe HWDSB ve HWDSB a eee | 
classify and analyze geometric . : : e area or 
properties and relationships) | 
Measurement Prov. 27% Prov. 30% Prov. 26% Prov. 8% All students 
(e.g., estimating, measuring, 29% 32% 27% 8% Participating only 
calculating, comparing and 3 . , Z 
recording using standard units) HWDSB 36% HWDSB 29% HWDSB 20% HWDSB 5% All students 
38% 31% 21% 5% Participating only 
—— =k 
Patterning and Algebra Prov. 20% Prov. 29% Prov. 31% Prov. 13% All students 
(e.9., identifying, extending, 21% 30% 33% 14% Participating only 
creating and analyzing patterns ss : 2 
and justifying pattern rules) HWDSB 27% | HWDSB 29% HWDSB 26% HWDSB 10% | All students 
29% 31% 28% 11% Participating only 
bala pavagenien: aie | E 22% bee 339 P 29% & 9% All 
Probability rov. a rov. %s rov. ie rov. students 
(e.g., using methods to gather, 23% 35% 30% 9% Participating only 
analyze, display and communicate | twosg 29% | HWDSB 33% | HWDSB 23% | HWDSB 6% _ | Allstudents 
information and examining is 5 4° 69 Participati 
probability concepts) 30% 35% ik 24% Yo articipating only 


e Inall strands, 22 to 36% of Grade 6 students achieved at Level 3 and 4. 

e The performance of HWDSB Grade 6 students is 8 to 9% lower than the provincial results in all strands. 

e  Inall strands, there are more Grade 6 students at Level 1 and fewer students at Level 3 compared to 
provincial results. 

e Achievement in Hamilton-Wentworth is stronger in Patterning and Algebra (36%), and Number Sense 
and Numeration (33%) at Levels 3 and 4. 

e Achievement in Hamilton-Wentworth is weaker in Geometry and Spatial Sense (22%) and Measurement 
(25%) at Levels 3 and 4. 

e These results follow the pattern of provincial figures. 
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Analysis of Data on Mathematics from the Teacher, Student and Home Questionnaires for Grade 6 


The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The Student Questionnaire 


In Grade 6, 50% of boys and 39% of girls indicate they like mathematics. Provincially 56% of boys, and 
41% of girls indicate they like mathematics. 

56% of boys and 37% of girls believe they are good at mathematics. This is consistent with provincial 
findings. 

Grade 6 students in Hamilton-Wentworth indicate they use a calculator (9% answered yes, 72% 
answered sometimes) to learn mathematics at school. This is consistent with Grade 6 students 
provincially. 


The Home Questionnaire 


Around 55% of Grade 6 parents help their child with number questions, compared to more than 75% of 
Grade 3 parents. 

50% of Grade 6 parents help their child with problem solving, compared to 70% of Grade 3 parents. 
These numbers are consistent with provincial findings. 


Initial Observations and Recommendations: Mathematics 


Mathematics is essentially an integrated problem-solving activity. All five strands, or major areas of 
knowledge and skills in the mathematics curriculum, require students to engage in problem solving. Problem 
solving requires students to apply their understanding of concepts and mathematical procedures and to 
communicate what they are doing and to explain why they are doing it. In order to use mathematics 
effectively in real-life situations, students must integrate and apply knowledge and skills from all categories 
and strands of the mathematics curriculum 


In the Provincial Report on Achievement, EQAO made some recommendations for school boards, teachers 
and parents. The specific recommendations that follow are based on patterns and trends in the HWDSB 
results, but also reflect the EQAO recommendations. School and board personnel will want to look at these 
observations in light of their own school and board data and, where necessary, modify or add to them 
according to factors in their community. 


Board 
e That HWDSB personnel support teacher initiatives to improve mathematics instruction and assessment. 


e That HWDSB personnel provide a variety of opportunities for all elementary teachers to help them focus 
on teaching and assessing student learning in Communication of Required Knowledge, Problem Solving, 
Geometry and Spatial Sense and Measurement. 


e That HWDSB personnel provide teachers with support to help ESL students with mathematics. 


e That HWDSB review their allocation of resources (human and material) to provide teachers with the 
support they require to implement the curriculum, assess student learning in their classrooms, and 
understand and use assessment results to review and improve program. 


© Teachers and Administrators 
e That it is particularly critical to continue to address learning needs of students in ESL programs and 
those receiving Special Education support when delivering programs. 


e That schools take an inventory of their resources, both text and manipulative, and ensure that current 
and approved textbooks and EQAO recommended manipulatives are available in the school for all 
grades. 


e That teachers in the junior and intermediate divisions reflect on instructional and assessment strategies 
in all categories and strands since HWDSB Grade 6 results are below provincial results in all areas of 
mathematics. 


e That teachers in the primary, junior and intermediate divisions focus on teaching and assessing student 
learning in Communication of Required Knowledge, Problem Solving, Geometry and Spatial Sense and 
Measurement which follow the provincial pattern as being the weakest. 


e That teachers refine their mathematics programs to promote growth in learning for the students 
performing at Levels 1 and 2 who may be at-risk and require modifications and/or accommodations. 


e That teachers place a greater emphasis on using a variety of instructional/assessment strategies and 
resources to improve students’ knowledge, understanding and application of mathematics skills. 


e That teachers continue to encourage the use of manipulatives, calculators and information technology as 
tools to support mathematics instruction in the primary, junior and intermediate divisions. 


e That teachers continue to take advantage of professional development opportunities (e.g., in-services, 
& professional readings, sharing with colleagues etc.). 
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e That administrators continue to support and facilitate teachers with the implementation of all of the above 
recommendations. 


Parents 


e That parents increase opportunities for students to apply their mathematics skills to real-life situations 
beyond the classroom. 


Students 
e That students in the primary division recognize mathematics in their everyday lives based on school and 
home real-life mathematical experiences. 


e That students in the junior and intermediate divisions take responsibility for their learning in mathematics 
both inside and outside of the classroom. 
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READING: Grade 3 


Grade 3 Overall Achievement in Reading 


Percentage of Grade 3 Students at Each Level 


Overall Level of Level 1 Level 2 =\V=) eo) Level 4 
Achievement in 
Reading 
(based on Prov. 11% Prov. 34% Prov. 39% Prov. 5% All students 
; 13% 37% 43% 5% aA 
knowledge/skills Participating only 
categories and multiple- 
choice commpenen) HWDSB 12% HWDSB 35% HWDSB 39% HWDSB 4% AMiehidents 
1999 13% 1999 38% 1999 42% 1999 4% Participating only 
The Overall ig = 
e Overa 
Achievement in Reading HWDSB 5% HWDSB 33% HWDSB 42% HWDSB 4% All students 
in 1998 was based on 1998 6% 1998 36% 1998 45% 1998 4% Participating only 
the knowledge/skills 
categories only m3 


Missing Data: 

e 11% of the Grade 3 students were not included in this analysis compared to 16% in 1997-1998. 

e 3% provided insufficient information to be scored, 7% were exempted from participating in the reading 
portion of the assessment and 1% provided no data. 

e These percentages are consistent with numbers of Grade 3 students provincially who were not included 
in the analysis. 


Levels 3 and 4: meets or exceeds the provincial standard 

e 43% of all HWDSB Grade 3 students achieved at Levels 3 (39%) and 4 (4%) in reading which is 1% 
lower than provincial results. 

e This is a decrease of 3% from the 1997-1998 results. 

e These students demonstrate and communicate extensive to in-depth knowledge, understanding and 
application of reading skills. 


Level 2: approaches the provincial standard 

e 35% of all HWDSB Grade 3 students achieved at Level 2 compared to 34% provincially. 

e This is an increase of 2% over the 1997-1998 results. 

e These students demonstrate and communicate some knowledge, understanding and application of 
reading skills. 


Level 1: falls much below the provincial standard 

e 12% of all HWDSB Grade 3 students achieved at Level 1 compared to 11% provincially. 

e This is an increase of 7% over the 1997-1998 results. 

e These students demonstrate and communicate limited knowledge, understanding and application of 
reading skills. 


20 


Grade 3 Overall Reading Achievement at Levels 3 and 4 by Gender, Language, Special 


Gender 


Language 


Special 
Education 
Support 


French 
Immersion 


F-22 


Education Support and French Immersion: 


HWDSB 
Female 
48% 


HWDSB 
Non-ESL 
44% 


HWDSB 
Not Receiving 
Support 
50% 


*Students in Hamilton-Wentworth 
completed the Reading component in 


English 


Province HWDSB 
Female Male 
49% 37% 

Province HWDSB 
Non-ESL ESL 
45% 15% 

Province HWDSB 

Not Receiving Receiving 

Support Support 

51% 12% 


HWDSB 
50% 


Some differences existed among sub-groups: 


More Grade 3 girls (48%) than boys (37%) scored at Levels 3 and 4; a difference of 11%. Last year the 
difference was 8%. 
More Grade 3 non-ESL students (44%) than Grade 3 ESL students (15%) scored at Levels 3 and 4; a 


difference of 29%. Last year the difference was 25%. 


More Grade 3 ESL students provincially (21%) than HWDSB Grade 3 ESL students (15%) scored at 


Levels 3 and 4; a difference of 6%. Last year the difference was 2%. 


More Grade 3 students not receiving Special Education support (50%) than Grade 3 students receiving 


Province 
Male 
39% 


Province 
ESE 
21% 


Province 
Receiving 
Support 
9% 


Province 
52% 


Special Education support (12%) scored at Levels 3 and 4;a difference of 38%, which matches the 
difference last year in HWDSB. 
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@ Grade 3 Reading Achievement by Categories 

The curriculum specifies four categories in the teaching of the language strand of reading. EQAO structured 
its assessment to gather data on each of these components. This provides greater detail on student 
achievement to help educators focus on areas for improvement in reading. 


Categories — Grade 3 Reading 


Knowledge/Skills Level 1 Level 2 Level 4 
Categories 
All students 
4 0 0 Ly 
Reasoning Ee ae ie i wi sad: iis th Participating only 
Selects, describes, interprets, z s 
analyzes relevant information G > ms All students 
andideasdorca texto show HWDSB 10% HWDSB 39% HWDSB 34% HWDSB 6% Participating only 
understanding 11% 42% 37% 6% 
Communication 
Uses the information and Prov. 8% Prov. 36% Prov. 37% Prov. 6% All students 
ideas in different contexts by 8% 39% 40% 7% | Participating only 
connecting them to personal 
knowledge and experiences HWDSB 8% HWDSB 37% HWDSB 37% HWDSB 5% All students 
and to other readings 9% 40% 40% 6% Participating only 
ii . . a ——$+ ——____—_——_ 
Organization of Ideas 
Identifies and describes Prov. 9% Prov. 33% Prov. 39% Prov. T% All students 
different organizational forms 10% 36% 43% T% Participating only 
and characteristics of texts 
(stories, articles and poems) HWDSB 10% HWDSB 36% HWDSB 38% HWDSB 6% All students 
and uses this knowledge to 11% 39% 41% 7% Participating only 
aid understanding ms 
Application of 
Language Prov. 9% Prov. 21% Prov. 44% Prov. 16% | All students 
Conventions 10% 23% 49% 18% | Participating only 
Identifies and explains the HWDSB 9% HWDSB 21% HWDSB 46% HWDSB 17% | All students 
use of appropriate language 9% 22% 49% 18% | Participating only 
conventions (€.g., phonics, 
spelling, grammar, 
punctuation and style) 


e Inall categories, 40 to 63% of Grade 3 students achieved at Levels 3 and 4. 

e Three categories; Reasoning, Communication and Organization of Ideas are in the 40% range for Levels 
3 and 4. 

e 63% of Grade 3 students are achieving at Levels 3 and 4 in Application of Language Conventions 

e The numbers of Grade 3 students performing at level 1 have increased since last year’s Board results 
but are consistent with this year’s provincial results. 

e The pattern across all the categories is consistent with both the provincial and the 97-98 Board 
assessment results with Application of Language Conventions the strongest category. 
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Other Findings 


Analysis of Data on Reading from the Teacher, Student and Home Questionnaires for Grade 3 


The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The following summary is based on data gathered at the Provincial Level: 


95% of Grade 3 teachers report using phonics cues as a teaching strategy “at least a few times a 
month”. this is the same percentage as in 1997-1998. 

Roughly 85% of Grade 3 teachers indicate they are “somewhat comfortable” or “very comfortable” 
teaching the four reading categories. This is a marked increase over 1997-1998 responses which ranged 
from a high of 78% to a low of 65%. 

Grade 3 teachers are teaching reading strategies that promote higher-order thinking skills, but are doing 
so infrequently. These percentages are consistent with those from 1997-1998. 

The percentage of Grade 3 teachers who report doing various higher-order activities “a few times a week 
or more” ranges from a high of 56%, who report teaching students to evaluate information and ideas 
from their reading to a low of 33%, who report teaching students to recognize various levels of meaning 
in a text. 

Grade 3 teachers indicate some discomfort assessing students’ achievement in reading. Less than 10% 
of Grade 3 teachers are “very comfortable” or “somewhat comfortable” assessing student achievement in 
all four categories. 


The Student Questionnaire 


In Grade 3, 83% of girls and 66% of boys indicate they like to read. This is a marked increase over the 
1997-1998 percentages (70% and 51% respectively). Provincially, 83% of girls and 60% of boys indicate 
they like to read. 

In Grade 3, 69% of girls and 61% of boys feel that they are good at reading compared to 59% of girls 
and 57% of boys in 1997-1998, and 65% of girls and 59% of boys provincially. 

In Grade 3, 57% of girls and 46% of boys indicate that they do reading that is not part of their work for 
school, compared to 60% of girls and 49% of boys provincially. 


The Home Questionnaire 


70% of Grade 3 parents indicate they assist their child with reading by talking about what he or she is 
reading and also encourage their child to read materials that are not related to school work. 

52% of Grade 3 parents indicate that they read to their child a few times a week or more. 

70% of Grade 3 parents listen to their child read a few times a week or more. 

These numbers are consistent with last year’s findings. 
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@ READING: Grade 6 


Grade 6 Overall Achievement in Reading 
Percentage of Grade 6 Students at Each Level 
Overall Level of Level 4 
Achievement in 
Reading 


Level 1 | Level 2 | Level 3 | 


All students 
Participating only 


35% 
37% 


40% 
42% 


8% 
8% 


Prov. Prov. Prov. Prov. 


(based on 
knowledge/skills 
categories and 
multiple-choice 
component) 


All students 
Participating only 


HWDSB HWDSB 35% 


37% 


HWDSB 7% 


7% 


36% 
39% 


HWDSB 


Missing Data: 

e 10% of the Grade 6 students were not included in this analysis. 

e 4% provided insufficient information to be scored, 5% were exempted from participating in the reading 
portion of the assessment and 1% provided no data. 

e These percentages are consistent with numbers of students provincially who were not included in the 
analysis. 


Levels 3 and 4: meets or exceeds the provincial standard 
e 42% of all HWDSB Grade 6 students achieved at Levels 3 (35%) and 4 (7%) in reading which is 6% 
lower than provincial results. 
& e These students demonstrate and communicate extensive to in-depth knowledge, understanding and 
Level 2: approaches the provincial standard 


application of reading skills. 

e 36% of all HWDSB Grade 6 students achieved at Level 2 compared to 35% provincially. 

e These students demonstrate and communicate some knowledge, understanding and application of 
reading skills. 


Level 1: falls much below the provincial standard 

e 12% of all Grade 6 students achieved at Level 1 compared to 9% provincially. 

e These students demonstrate and communicate /imited knowledge, understanding and application of 
reading skills. 


Grade 6 Overall Reading Achievement at Levels 3 and 4 by Gender, Language and 
Special Education Support: 


Gender 


Language 


Special 
Education 
Support 


HWDSB 
Not Receiving 
Support 
49% 


Province 
Female 
56% 


Province 
Non-ESL 
49% 


Province 
Not Receiving 
Support 
55% 


24 


HWDSB 
Receiving 
Support 
7% 


Province 
Male 
40% 


Province 
ESL 
17% 


Province 
Receiving 
Support 
11% 


725% 


Some differences existed among sub-groups: 

e More Grade 6 girls (49%) than boys (34%) scored at Levels 3 and 4; a difference of 15%. 

e More non-ESL Grade 6 students (43%) than Grade 6 ESL students (4%) scored at Levels 3 and 4; a 
difference of 39%. 

e More Grade 6 ESL students provincially (17%) than HWDSB Grade 6 ESL students (4%) scored at 
Levels 3 and 4; a difference of 13%. 

e More Grade 6 students not receiving Special Education support (49%) than Grade 6 students receiving 
Special Education support (7%) scored at Levels 3 and 4; a difference of 42%. 


Grade 6 Reading Achievement by Categories 
The curriculum specifies four categories in the teaching of the language strand of reading. EQAO structured 


its assessment to gather data on each of these components. This provides greater detail on student 
achievement to help educators focus on areas for improvement in reading. 


Categories — Grade 6 Reading 


Knowledge/Skills Level 1 Level 2 Level 3 Level 4 
Categories 


H All students 
Reasonin Prov. 7% Prov. 38% Prov. 42% Prov. 7% ee 
Selects Seance Banas 7% 40% 44% 7% Participating only 
eee HWDSB 9% HWDSB 40% HWDSB 36% HWDSB 5% | All students 
Bee Gee Ret aeat Re 9% 43% 38% 5% | Participating only 
| understanding | 
Communication 

Explains his or her Prov. 4% Prov. 34% Prov. 46% Prov. 10% All students 
interpretation of a text and 5% 36% 49% 11% Participating only 
support that interpretation ‘ 
with evidence from the text HWDSB 6% HWDSB 40% HWDSB 39% HWDSB 7% All students 
and from his or her 7% 42% 42% 8% Participating only 
knowledge and experiences 
Organization of Ideas 
Identifies and describes Prov. 12% Prov. 40% Prov. 35% Prov. 6% All students 
different organizational forms 12% 43% 37% 6% Participating only 
and characteristics of texts 
(e.g., short stories, novels, HWDSB 16% HWDSB 42% HWDSB 30% HWDSB 4% All students 
articles and poems) and uses 17% 44% 4% Participating only 


this knowledge to aid 
understanding 


ry . 7 a | 
Application of : ne ‘ * A 
rov. 6% Prov. 28% rov. 6% All students 
nguage 
se g 17% 30% 7% Participating only 
Conventions 
Identifies and explains the HWDSB 19% HWDSB 28% HWDSB 4% All students 
use of appropriate language 20% 30% 5s% | Participating only 


conventions and conventions 
of texts (e.g., spelling, 
grammar, punctuation and 
style) Ee 


e Inall categories, 30 to 46% of Grade 6 students achieved at Levels 3 and 4. 

e Two categories; Reasoning and Communication are in the 40% range for Levels 3 and 4. 

e Two categories, Organization of Ideas and Application of Language Conventions, are in the 30% range 
for Levels 3 and 4. 

e The pattern across all the categories is lower than, but consistent with, the provincial pattern of results 
(e.g., provincially and locally Communication had the greatest number of students achieving at Levels 3 
and 4). 
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Other Findings 


Analysis of Data on Reading from the Teacher, Student and Home Questionnaires for Grade 6 


The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The following summary is based on data gathered at the Provincial Level: 


Over 85% of the Grade 6 teachers indicate they are “somewhat comfortable” or “very comfortable” 
teaching the four reading categories. 

Provincially, grade 6 teachers are teaching reading strategies that promote higher order thinking skills, 
but are doing so infrequently. 

The percentage of Grade 6 teachers who report doing higher order activities “a few times a week or 
more” ranges from a high of 55%, who report teaching students to evaluate information, to a low of 23%, 
who teach them to recognize various levels of meaning in text. 

Grade 6 teachers indicate some discomfort assessing students’ achievement in reading, although they 
indicate more discomfort in some categories than in others. 

Less than 10% of Grade 6 teachers are “very comfortable” or “somewhat uncomfortable” assessing 
student achievement in all four categories. 


The Student Questionnaire 


In Grade 6, 66% of girls and 47% of boys indicate they like to read, compared to 71% of girls and 55% of 
boys provincially. 

In Grade 6, 66% of girls and 57% of boys feels that they are good at reading, compared to 64% of girls 
and 58% of boys provincially. 

In Grade 6, 56% of Grade 6 girls and 39% of boys indicate that they do reading that is not a part of their 
work for school, compared to 62% of girls and 47% of boys provincially. 


The Home Questionnaire 


53% of Grade 6 parents indicate they assist their child(ren) with reading by talking about what he or she 
is reading compared to 70% of Grade 3 parents. 

74% of Grade 6 parents encourage their child(ren) to read materials that are not related to school work 
compared to 70% of Grade 3 parents. 

33% of Grade 6 parents listen to their child(ren) read a few times a week or more compared to 52% of 
Grade 3 parents. 

24% of Grade 6 parents read with their child(ren) a few times a week or more compared to 70% of Grade 
3 parents. 
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Initial Observations and Recommendations: Reading 


Although reading involves learning discrete skills and strategies, the act of reading is essentially a process in 
which the reader uses a variety of different skills to derive meaning from what is being read. An effective 
reader brings a wide variety of reading skills and experience to a text and can grasp, interact with and apply 
the ideas and information in a personal context. Students need frequent opportunities to read widely for 
different purposes and to discuss the information and ideas in what they have read. 


we 


In the Provincial Report on Achievement, EQAO made some recommendations for school boards, teachers 
and parents. The specific recommendations that follow are based on patterns and trends in the HWDSB 
results, but also reflect the EQAO recommendations. School staffs will want to look at these observations in 
light of their own school data and, where necessary, modify or add to them according to factors in their 
particular school community. 


Board 
e That HWDSB personnel support teacher initiatives to improve reading instruction and assessment. 


e That HWDSB personnel provide a variety of opportunities for primary teachers to help them focus on 
teaching and assessing student learning in Reasoning, Communication and Organization of Ideas to 
improve student comprehension (e.g., in-services, teacher sharing sessions etc.). 


e That HWDSB personnel provide a variety of opportunities for junior and intermediate teachers to help 
them focus on teaching and assessing student learning in Application of Language Conventions and 
Organization of Ideas (e.g., in-services, teacher sharing sessions etc.). 


e That HWDSB personnel develop guidelines to assist teachers in selecting, designing and assessing 
reading programs to improve student performance. 


e That HWDSB personnel provide support for teachers to help ESL students in reading. 
e That HWDSB review their allocation of resources (human and material) to provide teachers with the 
support they require to implement the curriculum, assess student learning in their classrooms, and 


understand and use assessment results to review and improve program. 


e That HWDSB allocate sufficient resources (e.g., early intervention programs) to support the significant 
number of students achieving at Levels 1 and 2. 


Teachers and Administrators 
e That it is particularly critical for teachers to continue to consider learning needs of students in ESL 
programs and those receiving Special Education support when delivering programs. 


e That teachers focus on the teaching and assessing of student learning in Reasoning, Communication 
and Organization of Ideas in the primary division. 


e That teachers continue to emphasize Application of Language Conventions in the primary division as it 
remains an area of strength in Hamilton-Wentworth. 


e That teachers focus on the teaching and assessing of student learning in Application of Language 
Conventions and Organization of Ideas in the junior and intermediate divisions. 


e That junior and intermediate teachers reflect on instructional and assessment strategies in all categories 
since HWDSB Grade 6 results are below provincial results in all areas of reading. 


e That teachers refine their programs to promote growth in learning for the students performing at Levels 1 
and 2 who may be at-risk and require modifications and/or accommodations. 
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That teachers consider individual and gender differences by providing a variety of reading materials 
which reflect the interest of their students, and which promote reading both at home and at school. 


That teachers continue to take advantage of professional development opportunities (€.g., in-services, 
professional readings, sharing with colleagues etc.). 


That administrators continue to support and facilitate teachers with the implementation of all of the above 
recommendations. 


Parents 


That parents of primary division students continue to assist their child(ren) with reading, listen to their 
child(ren) read, and read to their child(ren) more frequently. 


That parents of junior and intermediate division students read with and listen to their child(ren) read 
much more frequently and talk with their child(ren) about what has been read in order to increase their 
understanding. 


Students 


That students in the primary, junior and intermediate divisions increase the amount of reading done 
outside the classroom. 


That students in the junior and intermediate divisions select a greater variety of reading materials (e.g., 
newspapers, poetry). 
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WRITING: Grade 3 & 


Grade 3 Overall Achievement in Writing 
Percentage of Grade 3 Students at Each Level 


| Overall Level of Level 1 Level 2 Level 3 Level 4 
| Achievement in 
Writing 
Prov. 3% Prov. 37% Prov. 45% Prov. 6% All students 
fey ce) 0, ici i 
(based on 3% 40% 49% 7% Participating only 
knowledge/skills 
ae HWDSB 2% HWDSB 39% HWDSB 46% HWDSB 5% | All students 
1999 2% 1999 42% 1999 49% 1999 6% Participating only 
ae| [a 
HWDSB 4% HWDSB 39% HWDSB 42% HWDSB 6% All students 
1998 4% 1998 42% 1998 45% 1998 6% Participating only 
| 
Missing Data: 


¢ 9% of the Grade 3 students were not included in this analysis which is identical to the 1997-1998 results. 

e 2% provided insufficient information to be scored, 6% were exempted from participating in the writing 
portion of the assessment and 1% provided no data. 

e These percentages are consistent with numbers of students provincially who were not included in the 
analysis. 


Levels 3 and 4: meets or exceeds the provincial standard ‘e 
e¢ 51% of all HWDSB Grade 3 students achieved at Levels 3 (46%) and 4 (5%) in writing which matches 
the provincial results. 
e This is an increase of 3% from the 1997-1998 results. 
e These students demonstrate and communicate extensive to in-depth knowledge, understanding and 
application of writing. 


Level 2: approaches the provincial standard 

e¢ 39% of all HWDSB Grade 3 students achieved at Level 2 compared to 37% provincially. 

e The 1998-1999 results are the same as the 1997-1998 results. 

e These students demonstrate and communicate some knowledge, understanding and application of 
writing skills. 


Level 1: falls much below the provincial standard 

e 2% of all HWDSB Grade 3 students achieved at Level 1 compared to 3% provincially. 

e This is a decrease of 2% from the 1997-1998 results. 

e These students demonstrate and communicate /imited knowledge, understanding and application of 
writing skills. 
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Grade 3 Overall Writing Achievement at Levels 3 and 4 by Gender, Language, Special 


N= 3/ 


Education Support and French Immersion: 


Gender HWDSB Province HWDSB Province 
Female Female Male Male 
60% 59% 43% 44% 
Language HWDSB Province HWDSB Province 
Non-ESL Non-ESL ESL ESL 
52% 52% 29% 34% 
Special HWDSB Province HWDSB Province 
Education Not Receiving Not Receiving Receiving Receiving 
Support Support Support Support 
Support 59% 58% 16% 17% 
French *Students in Hamilton-Wentworth HWDSB Province 
Immersion completed the Writing component in 60% 56% 
English 


et 


Some differences existed among sub-groups: 

e More Grade 3 girls (60%) than boys (43%) scored at Levels 3 and 4; a difference of 17%. Last year the 
difference was 14%. 

e More Grade 3 non-ESL students (52%) than Grade 3 ESL students (29%) scored at Levels 3 and 4; a 
difference of 23%. Last year the difference was 18%. 

* More Grade 3 ESL students provincially (34%) than HWDSB Grade 3 ESL students (29%) scored at 
Levels 3 and 4: a difference of 5%. Last year the difference was 1%. 

e More Grade 3 students not receiving Special Education support (59%) than Grade 3 students receiving 

ee Special Education support (16%) scored at Levels 3 and 4; a difference of 43%. Last year the difference 

was 40%. 

e More Grade 3 HWDSB French Immersion students (60%) than French Immersion students provincially 
(56%) scored at Levels 3 and 4. 
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Grade 3 Writing Achievement by Categories 


The curriculum specifies four categories in the teaching of the language strand of writing. EQAO structured 
its assessment to gather data on each of these components. This provides greater detail on student 
achievement to help educators focus on areas for improvement in reading. 


Categories — Grade 3 Writing 


Knowledge/Skills Level 1 Level 2 Level 3 Level 4 
Categories 
Prov 3% Prov 44% Prov 39% Prov a aaa 
Reasoning 4% 48%, 42%, 5%, Participating only 
Understands the purpose i ¢ ° 
of the writing task, 5 x A > All students 
develops ideas and relates HWDSB oo HWDSB ae HWDSB at HWDSB ae Participating only 
them to the purpose of the : 2 - e 
task and to each other 
Communication 
Uses appropriate writing Prov. 3% Prov. 39% Prov. 42% Prov. 6% All students 
techniques, including 3% 42% 46% 7% Participating only 
vocabulary, imagery and 
sentence variety to create HWDSB 2% HWDSB 41% HWDSB 43% HWDSB 5% All students 
a tone (i.e., the writer's 2% 44% 46% 6% Participating only 
voice) and writes for a 
specific audience =| 
Organization of ae 
ideas Prov. 3% Prov. 40% Prov. 42% Prov. 5% All students 
Bhaeavidbrce ofa 3% 44% 45% 5% Participating only 
logical plan andlor focus, | awose 3% «| HWDSB 43% +| HWDSB 42% | HWDSB 5% _| All students 
nae 3% 46% 45% 5% Participating only Gs 
Application of | 
Language Prov. 3% Prov. 34% Prov. 4T% Prov. 7% All students 
Convention 3% 36% 51% 7% Participating only 
Applies language HWDSB 2% HWDSB 35% HWDSB 49% HWDSB 6% | All students 
conventions commecdy 2% 37% 53% 6% | Participating only 
(spelling, grammar, 
punctuation, etc.) L >| 


e Inall categories, 42 to 55% of Grade 3 students achieved at Levels 3 and 4. 

e Three categories; Reasoning, Communication and Organization of Ideas are in the 40% range for Levels 
3 and 4. 

e 55% of Grade 3 students are achieving at Levels 3 and 4 in Application of Language Conventions. 

e Thenumbers of Grade 3 students performing at Level 1 have decreased since last year’s Board results 
and are consistent with this year’s provincial results. 

e The pattern across all the categories is consistent with both the provincial and the 1997-1998 Board 
results. 

e In Application of Language Conventions there has been a 7% increase in the number of Grade 3 
students achieving at Levels 3 and 4. 
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Other Findings 


Analysis of Data on Writing from the Teacher, Student and Home Questionnaires for Grade 3 


The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The following summary is based on data gathered at the Provincial Level: 


Over 75% of Grade 3 teachers spend more than 40 minutes a day on writing and related activities. This 
is a marginal increase over 1997-1998. 

Over 85% of Grade 3 teachers indicate they are “somewhat comfortable” or very comfortable teaching 
the various writing categories. 

Over 85% of Grade 3 teachers indicate they use the prewriting, revising and editing stages of the writing 
process “at least a few times a month’. 

Grade 3 teachers place a strong emphasis on teaching their students spelling, punctuation and grammar 
“at least weekly”. 

Grade 3 teachers indicate they focus infrequently on writing for different purposes or audiences. The 
percentage for Grade 3 teachers is marginally up from that reported in 1997-1998. 

Less than 10% of Grade 3 teachers indicate some discomfort assessing students’ achievement in writing 
in two categories: Reasoning and Communication. 


The Student Questionnaire 


In Grade 3, 73% of girls and 58% of boys indicate they like to write, compared to the 1997-1998 results 
(67% and 56% respectively). Provincially, 72% of girls and 58% of boys indicate they like to write. 
63% of Grade 3 girls and 52% of boys feel that they are good at writing compared to 58% of girls and 
51% of boys in 1997-1998, and 59% of girls and 50% of boys provincially. 

In Grade 3, 55% of girls and 42% of boys indicate that they do writing that is not part of their work for 
school, compared to 57% of girls and 45% of boys provincially. 


The Home Questionnaire 


75% of Grade 3 parents listen to what their child has written. 

75% of Grade 3 parents talk to their child about what he/she has written. 

57% of Grade 3 parents encourage their child to do writing that is not part of his/her school work. 
63% of Grade 3 parents give their child ideas to improve what he or she has written. 

These results are consistent with last year’s findings. 
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WRITING: Grade 6 & 


Grade 6 Overall Achievement in Writing 
Percentage of Grade 6 Students at Each Level 


Overall Level of Level 1 Level 2 Level 3 Level 4 
Achievement in 


Writing 
Prov. 9% 35% 37% 11% All students 
(based on 9% 37% 39% 11% Participating only 
knowledge/skills 
categories) HWDSB 9% HWDSB 39% HWDSB 34% | HWDSB 9% All students 
41% 36% 9% Participating only 


Missing Data 

e 10% of Grade 6 students were not included in this analysis. 

e 5% provided insufficient information to be scored, 5% were exempted from participating in the writing 
portion of the assessment and 1% provided no data. 

e These percentages are consistent with numbers of students provincially who were not included in the 
assessment. 


Levels 3 and 4: meets or exceeds the provincial standard 

e 43% of all HWDSB Grade 6 students achieved at Levels 3 (34%) and 4 (9%) in writing, which is 4% 
lower than provincial results 

e These students demonstrate and communicate extensive to in-depth knowledge, understanding and © 
application of writing skills. 


Level 2: approaches the provincial standard 

e 39% of all HWDSB Grade 6 students achieved at Level 2 compared to 35% provincially. 

e These students demonstrate and communicate some knowledge, understanding and application of 
writing skills. 


Level 1: falls much below the provincial standard 

e 9% of all HWDSB Grade 6 students achieved at Level 1 which matches the provincial results. 

e These students demonstrate and communicate /imited knowledge, understanding and application of 
writing skills. 
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Grade 6 Overall Writing Achievement at Levels 3 and 4 by Gender, Language and Special 


Gender 


Language 


Special 
Education 
Support 


HWDSB 
Female 
53% 


HWDSB 
Not Receiving 
Support 
49% 


Education Support: 


Province 
Female 
59% 


Province 
Non-ESL 
49% 


Province 
Not Receiving 
Support 
59% 


Some differences existed among sub-groups: 


e More Grade 6 girls (53%) than boys (32%) scored at Levels 3 and 4; a difference of 21%. 


HWDSB 
Male 
32% 


HWDSB 
ESL 
11% 


HWDSB 
Receiving 
Support 
10% 


Province 
Male 
38% 


Province 
ES 
22% 


Province 
Receiving 
Support 
13% 


e More Grade 6 non-ESL students (43%) than Grade 6 ESL students (11%) scored at Levels 3 and 4; a 


difference of 32%. 


e More Grade 6 ESL students provincially (22%) than HWDSB Grade 6 ESL students (11%) scored at 


Levels 3 and 4: a difference of 11%. 


e More Grade 6 students not receiving Special Education support (49%) than Grade 6 students receiving 


Special Education support (10%) scored at Levels 3 and 4; a difference of 39%. 
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Grade 6 Writing Achievement by Categories 


The curriculum specifies four categories in the teaching of the language strand of writing. EQAO structured 
its assessment to gather data on each of these components. This provides greater detail on student 
achievement to help educators focus on areas for improvement in reading. 


Knowledge/Skills 
Categories 


Reasoning 
Understands the purpose of 
| the writing task, develops 
ideas and relates them to the 


Communication 
Uses appropriate writing 
techniques, including 
vocabulary, imagery and 
sentence variety to create a 
tone (i.e.,the writers voice) 
appropriate for a specific 
audience 


| 


sentences, in paragraphs and 
within the overall organization 


Application of 
Language Conventions 
Applies language conventions 
correctly (spelling, grammar, 
punctuation and style) 


Prov. 


HWDSB 


Prov. 


HWDSB 


Organization of Ideas 
Organizes ideas and Prov. 
information logically in 


HWDSB 


Prov. 


HWDSB 


Level 2 


Level 3 


Categories — Grade 6 Writing 


Level 4 


10% Prov. 38% Prov. 34% Prov. 9% 
11% 40% 36% 10% 
12% HWDSB 40% HWDSB 31% HWDSB 8% 
12% 43% 33% 8% 
10% Prov. 36% Prov. 36% Prov. 11% 
10% 37% 38% 11% 
11% HWDSB 38% HWDSB 32% HWDSB 9% 
12% 40% 34% 9% 
T 
10% Prov. 36% Prov. 36% Prov. 10% 
11% 38% 37% 10% 
11% HWDSB 40% HWDSB 31% HWDSB 8% 
12% 42% 33% 8% 
— 
10% Prov. 34% Prov. 37% Prov. 10% 
11% 36% 39% 11% 
11% HWDSB 36% HWDSB 35% HWDSB 8% 
12% 39% 37% 8% 


All students 
Participating only 


All students 
Participating only 


purpose of the task and to | 
each other 
| 


All students 
Participating only 


All students 
Participating only 


All students 
Participating only 


All students 


1 
| 
| 
| 
| 
t 


Participating *@ | 


All students 
Participating only 


All students 
Participating only 


| 


e Inall categories, 39 to 43% of Grade 6 students achieved at Levels 3 and 4. 
e Two categories; Communication and Application of Language Conventions are in the 40% range for 


Levels 3 and 4. 
e Two categories, Reasoning and Organization of Ideas are in the 30% range for Levels 3 and 4. 


e The pattern across all the categories is lower than but consistent with the provincial pattern of results 
(e.g., provincially and locally Application of Language Conventions had the greatest number of students 
achieving at Levels 3 and 4). 
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Other Findings 


Analysis of Data on Writing from the Teacher, Student and Home Questionnaires for Grade 6 


The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The following summary is based on data gathered at the Provincial Level: 


65% of Grade 6 teachers spend more than 40 minutes a day on writing and related activities. 

Two-thirds of Grade 6 teachers indicate they are “somewhat comfortable” or very comfortable teaching 
the various writing categories. 

Over 85% of Grade 6 teachers indicate they use the prewriting, revising and editing stages of the writing 
process “at least a few times a month’. 

Grade 6 teachers place a strong emphasis on teaching their students spelling, punctuation and grammar 
“at least weekly”. 

Grade 6 teachers indicate they focus infrequently on writing for different purposes or audiences. 

Less than 10% of Grade 6 teachers indicate some discomfort assessing students’ achievement in writing 
in two categories: Reasoning and Communication. 


The Student Questionnaire 


In Grade 6, 58% of girls and 38% of boys indicate they like to write, compared to 58% of girls and 43% of 
boys provincially. 

In Grade 6, 54% of girls and 45% of boys feel that they are good at writing, compared to 50% of girls and 
44% of boys provincially. 

In Grade 6, 54% of girls and 36% of boys indicate that they do writing that is not part of their work for 
school, compared to 52% of girls and 37% of boys provincially. 


The Home Questionnaire 


57% of Grade 6 parents listen to what their child has written, compared to 75% of Grade 3 parents. 

62% of Grade 6 parents talk to their child about what he/she has written, compared to 75% of Grade 3 
parents. 

39% of Grade 6 parents encourage their child to do writing that is not part of his/her school work, 
compared to 57% of Grade 3 parents. 

56% of Grade 6 parents give their child ideas to improve what he or she has written, compared to 63% of 
Grade 3 parents. 
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Initial Observations and Recommendations: Writing @ 


Writing is an integrated activity that combines knowledge and skills in the four writing categories. The writer 
develops and communicates ideas and information for specific purposes and to specific audiences. Effective 
writing requires the use of an appropriate form, organizational structure, a variety of suitable writing 
techniques and the use of correct language conventions. 


In the Provincial Report on Achievement, EQAO made some recommendations to school boards, teachers 
and parents. The specific recommendations that follow are based on patterns and trends in the HWDSB 
results, but also reflect the EQAO recommendations. School and board personnel will want to look at these 
recommendations in light of their own school and school board data and, where necessary, modify or add to 
them according to factors in their community. 


Board 
e That HWDSB personnel support teacher initiatives to improve writing instruction and assessment. 


e That HWDSB personnel provide a variety of opportunities for primary teachers to focus on teaching and 
assessing student learning in Reasoning, Communication and Organization of Ideas (e.g., in-services, 
teacher sharing sessions, etc.). 


e That HWDSB personnel provide a variety of opportunities for junior and intermediate teachers to focus 
on teaching and assessing student learning in Communication and Organization of Ideas (e.g., in- 
services, teacher sharing sessions, etc.). 


e That HWDSB personnel provide teachers with support to help ESL students in writing. 
e That HWDSB review their allocation of resources (human and material) to provide teachers with the 


support they require to implement the curriculum, assess student learning in their classrooms, and 
understand and use assessment results to review and improve program. 


Teachers and Administrators 
e That it is particularly critical to continue to consider learning needs of students in ESL programs and 
those receiving Special Education support when delivering programs. 


e That junior and intermediate teachers reflect on instructional and assessment strategies in all categories 
since HWDSB Grade 6 results are below provincial results in all areas of writing. 


e That teachers focus on teaching and assessing student learning in Communication and Organization of 
Ideas in the junior and intermediate divisions. 


e That teachers focus on teaching and assessing student learning in Reasoning, Communication and 
Organization of Ideas in the primary divisions. 


e That teachers refine their programs to promote growth in learning for the students performing at Levels 1 
and 2 who may be at-risk and require modifications and/or accommodations. 


e That teachers continue to take advantage of professional development opportunities (e€.g., in-services, 
professional readings, sharing with colleagues etc.). 


e That administrators continue to support and facilitate teachers with the implementation of all of the above 
recommendations. 
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Parents 


2 e That parents of primary students continue to provide opportunities for writing outside of school. 


e That parents of junior and intermediate students increase the amount of time they spend talking to their 
child(ren) about what they have written and listening to their children read what they have written. 


e That parents of junior and intermediate students encourage their child(ren) to engage in writing activities 
beyond those assigned in the classroom. 


Students 
e That students increase the amount and variety of writing done outside the classroom. 
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WHAT WE LEARNED ABOUT THE LEARNING ENVIRONMENT IN GENERAL 


The Teacher Questionnaire 


At the time of this printing, The Hamilton-Wentworth District School Board did not receive any Board-wide 
results of the Teacher Questionnaire from EQAO. When these results are received, there will be an 
addendum to this report. 


The following summary is based on data gathered at the Provincial Level: 
e Provincially, Grade 3 and Grade 6 teachers are experienced educators who engage in 
professional development 
* 60% of Ontario Grade 3 teachers and 56% of Grade 6 teachers have taught for 10 or more years. 
* Around 75% of Ontario Grade 3 teachers and 70% of Grade 6 teachers have attended professional 
development courses, workshops, or undertook professional reading focussed on teaching or 
assessing reading, writing or mathematics. 


The Home Questionnaire 
e Overall, Hamilton-Wentworth parents are satisfied with the contact that they have with their 
child's school 
* 82% of parents of Grade 3 students and 78% of parents of Grade 6 students attend teacher-parent 
conferences 
* 97% of parents of Grade 3 students and 97% of parents of Grade 6 students read school 
newsletters or brochures 
* 86 to 88% of parents of Grade 3 students and 82 to 84% of Grade 6 parents are satisfied or very 
satisfied with the way information is communicated about student performance 


e Overall, Hamilton-Wentworth parents are involved with their child's school 
* 35% of parents of Grade 3 students and 22% of parents of Grade 6 students volunteer at the school 
= 50% of parents of Grade 3 students and 37% of parents of Grade 6 students are somewhat involved 
or actively involved in their child's school 
* 87% of parents of Grade 3 students and 82% of parents of Grade 6 students speak or write to their 
child's teacher or principal 


e There is support for student learning in most homes in Hamilton-Wentworth 
*" Grade 3: 
- 98% of parents indicated that there are writing materials available at home 
- 87% of homes have calculators 
60% have more than 100 books or other publications in the home 
- 67% have acomputer available at home for student use 
* Grade 6: 
- 99% of parents indicated that there are writing materials available at home 
- 94% of homes have calculators 
- 63% have more than 100 books or other publications in the home 
- 75% have a computer available at home for student use 


APPENDIX A 
- _EQAO Board Summary Pages (Grade 3 and Grade 6) 
APPENDIX B 


- School Summary Reports (alphabetical by school name) 


39 


5-4 


APPENDIX A 


EQAO Board Summary Pages (Grade 3 and Grade 6) 


€1 J02 afed aSG Ypomjue-UOy!WeH eel 


‘(eJeQ ON ‘“a'!) JUaWSsasse ay) BuLNp y10M Aue ajajdwOd Jou Pip OYM Sjuapn)s pue pa|dwaxe dam OYM SjUaPN)s Sapnjoxe Z POYje/\ 
P9}D9}]00 JOM EJEP OU WOYM JO} S]uapN}s pue pajdwaxa aJ9m OYM SjuapN}s SapnNjou! (aul| papeys) | PoyjeW) 
‘payoda Jou ae sjjnsaJ pue s ey} Jama} si dnoi6 e ul sjuapnys Jo JequiNU By) aJayM pasn si ysep ¥ 


%LS %C9 %1S ‘JuauodWOO soeWaUjey BU) JO UOIe|Sues YOUSJ4 e pue ysi|buz ul 
%9S %09 %0S sjuauodwoo bun pue Bulpeay au) JOM SjUaPN}S :g UOIdE UOISJaWW| YOUdJ4 
%C9 %09 %1S 
%L9 %6S %0S ywoddns uoyeonpz jeioads Hulaiaoay JON 
%82 %1 MLL 
%2Z %OI WZ yoddns uoneonps jeioeds Buialaoay 
%8S %SS LD 
%SS eS *vb s}Uapn}s 1S UON 
%BE 0b HES 
%8C %6 %SL S}uspNs SF 
%SS LY %IP 
%2S %EP %LE skog 
%8S %E9 %1S 
%9S %09 %8d SUID 
%LS %vS %9b 
%vS %1S HEV SJUBPN}S |I'7 
p' S|9A97 p' S|AAQ7 p'¢ S|@A97 (jana| BouUeWOEd ye jUBdIed) 
SONEWAUe|\| BunuaA Buipeay (¢ apesg) JUBWAAIYSY ||e49AQ 
awoy je 
%96 %*CP ‘JOOUNS Je YOM AW JO Yed Jou SI Jeu) SOREWAYJEW OP | afenbue| Jayjoue ul se ysi6uz ul uayo se yeads Kay) ples sJuapN|s BY JO —%HG 
%CV = %GS Jooyos ye yom Aw JO Wed ou s! Jey) Hum op | awoy ye abenbue| sayjoue u! Aysow 10 Ajuo yeads Aay} ples SJUePNIS BJO —%Q 
%Op %LS ‘Jooyos ye yom Aw jo yed jou si Jey) Huipess op | payloads you Japuag of) SUI 8p shog 76 
%BS WGP ‘soewayjew ye poob we | yoddns uojeonpa jeisads Buinieoay =o. 6} 
%EQ NOI ee 9 | sjoalgns au) |Je Ul pajdwex3  %G 
0 0 ‘Ja\UM poob e we | 
0S 9 . (193) wesbosg abenBue7 puodsas e se ysiiGuz u| %9 
% 9G “PL 3}UM O} 9yl| | Piennicanes 
%19 %69 ‘yapeas poob e we | MOPDIS Cire VSOr 
%99  %ER ‘peal 0} O41 | SUEDE S Ure DI heer ae ae 
(sak Bulkes }uadsad) SSSE|D € BPLID YIM S|OOYDS = =G 
SKOG gull (¢ apes) sapnyHy (¢ aperg) soiludesBowag 
© 6661-866} :sonewaujeyy pue Bund ©. JO Sjuawssassy 9 apes9 pue ¢ apes © 


Tore) 


| J0g abe QS Yomuan)-uoyWwe} eel 


‘(e}eQ ON “'d'l) JUaWSsasse ay) BuLNp yom Aue ajajdwod jou Pip OYM SjUapN}s pue pajdwaxe dam OYM SjUapN]s SapNjoxa Z PoyjeW 
P9]09|]09 Gam EJEP OU WOYM JO} S}UapN}s pue pa}dwWaxa Jam OYM SjUapN}s Sapnjou! (aul| papeys) | PoUay\ 
‘payodal jou ae s}jnsaJ pue c ueU) Jamey s! dnos6 e UI sjuapN}s jo Jaquunu ay) a194M Pasn si ysep 


YbV %0S %0S 
WL %6Y %6Y yoddns uoneonps jeloads Buiniaoay JON 
%8 HEL %6 
%9 %OL %) yoddns uoneonps jeioeds Bulaiaoay 
MLE Sd %SP 
%IE HEP HEV S}UBPN}s ]S3 YON 
%9L %9L %S 
Heh %bt %b sjuapnys 1S$F 
%SE EC MLE 
HEE %CE *vE shog 
WBE %SS %CS 
HLE %ES %6¢ SUIS 
VLE %SP %vV 
%SE Cv Hev SJUBPNJS IV 
p'¢ S|@Ad7 p'€ S|AAe7 p'¢ S|aA97] (j@Aa] BoUeWOPAd je JUddJad) 
SOleWAaUe|\ Bunun Buipeay (9 apeig) JFUBWAAaIYIY |]eJ2AQ 
awoy je 
MCE %9Z JOOYOS Je YOM AW JO PEC JOU SI Jey} SOHEWAYJEW OP | abenbue| Jayjoue ul se ysi6uz ul uayo se yeads Kay) ples sjuapnys ay) JO —%/ 
%9E bs ‘Jooyos ye yom AwW JO Wed jou si yey) BuUM op | awoy je ebenBbue| Jayjoue ul Ajjsow Jo Ajuo yeads Aaj ples sjuapnjs ayy JO  —%G 
BE %OG JOOYS Je YIOM Aw Jo Yed Jou SI Jey) Huipea op | payloads you sapueg, 947 suID % Bp skog %0S 
%9G MLE ‘soneWaYJeW Je Pood We | yoddns uoyeonp3 jeloads Buiniavay +9, 
0 0 4 
/05 /o6E dere a sjoaiqns aaiy) Je Ul paydwex3 Hp 
“Sp “pS ‘Ja)M poob e we | 
(1$3) wes6oig abenBue7 puosas e se ysi6uz u| =%E 
%8E 8S “QJM 0} 9! | 
%1G 99 ‘Japeas pooh e we | SOS ce aoe 
%Lp %99 ‘peal 0} 21 | eich SS ics sh ste 1) 
(sak Bulkes juadsad) SOSSE|D 9 BPEJS YIM S|OOYSS = Q@G 
SKOg _S|iI9 (9 apes) sapnyipy (9 apeid) soieuBowaq 


© 6661-866) :sonewaujey pue Buljipy ‘SOY JO SjuaUSSassy 9 Bpeld pue ¢ apesO a) 


APPENDIX B 


School Summary Reports 
(alphabetical by school name) 


School Report 


Grade 3 Assessment of 


Reading, Writing and Mathematics 


-A.M. Cunningham Public School 


100 Wexford Avenue South Principal: Mr. J. Lindsay 
School Phone: 544-7771 Grade Levels: Junior Kindergarten to Grade five 
School Fax: 544-7576 Enrolment: 342 students 


Hamilton-Wentworth District School Board 527-5092 
School Profile 


A.M. Cunningham school was built in 1929, with a one-floor addition to accommodate Junior and Senior Kindergarten, 
erected in 1990. The school property occupies the largest part of one city block and is located two blocks south of Deita 
Secondary school, between Kennilworth and Ottawa streets. This is a very stable, supportive family based school, who 
value educational experience and learning opportunities for them children. 


Cunningham school is fortunate to have contributions from both a Home & School and a Parent Advisory Council. 
Both of these groups have some wondertuily dedicated and supportive individuals, who devote their time, expertise and 
energy, to augment and enrich their children’s education. In addition there are a large cadre of Parent Volunteers and 
High School Co-op students who work diligently on the students’ behalf. 


Since 1984 this school has been a dual track French Immersion site, which imparts new and different challenges to both 
the Engiish and French instructional components. Any test of a small sample such as ours must be interpreted 
cautiously, The eritical component of this testing continues to be individual results and our response to meet the needs 
of each student. Some of the school priorities and initiatives over the past few years have included a focus on Student 
Literacy, Environment, Safe Schools and incorporating the Ontario Curnculum thrusts 


We believe learning is an on-going, lifelong process and work together to develop skills and atutudes, which will 
promote these goals. This profile and resultant analysis of the E.Q.A.O. statistics will be shared with the Parents, 
School Advisory Committee and Staff to determine appropriate direction and action plans. 


The initial response to E.Q.A.O. data for A.M. Cunningham School indicate scores in the 3,4 range at 38% for 
Reading, 55% for Writing and only 27% for Mathematics. Reading and writing continue to exceed the Provincial 
averages but the mathematics scores drop well below this standard. In fact our French Immersion students had great 
difficulty with the mathematics component of the testing, scoring only 5% at the provincial standard. These percentages 
particularly in math do not meet our expectations and need to be reviewed with respect to the School Action Plans. 
Some of the attitudinal responses are very interesting in identifying the degree of enjoyment experienced by students, 
as well as the amount of priority the students place on their schoolwork, at home. 
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Some of the factors that need to be acknowledged and considered, are the French Immersion students who only begin 
to receive 40 mmutes per day of English instruction, commencing at the Grade 2 level In addition, this test was 
conducted in English for the reading and writing components and in French for the mathematics section. Generally they 
appear to have closed the gap with ther English counterparts in Reading and Writing yet had severely lower 
mathematics results. Our students need to lear how to complete the required elements, in an independent fashion and 
to apply their knowledge and skill to the whole question. G@ 


As a school we will be discussing our action plans with our school Council for implementation during the 1999- 2000 
school year. The school’s action plan process is open to parents and we encourage them to discuss concerns with 
teachers and the principal. We wish to continue our primary focus on literacy across the curriculum, while exerting a 
greater emphasis, in the area of mathematics. 


Jemographics (Grade 3) Attitudes (Grade 3) irls oys 
(percent saying yes) 
3 Classes with Grade 2 Students | like 10 read. ao 91% 
2 Pinter | am a good reader. 70% 57% 
50 — Graoe 2 stuaents 
‘ | like to wnte. 70% 48% 
0% In Engusn as a Second Language Program (ESL} : 
m | am a good wnter. ish 48% 
0/ = ‘ 
Zi =xemoted in all three subjects . : 
0  =xemoted , | like mathematics. 55% 43% 
a fags} - 
i0% Receiving Special Education support | am good at mathematics. 50% 70% 
5 9, > iy ie) 
54%  3oys 46% Gis 0% Gender not specified | do reading that is not part of my work at scnool. 50% 
12% — Of the stuaents said they speak oniy or mostly in another ianguage at nome | do wnting that is not part of my work at school. 13% Sem 
‘2% Ot the students said ey speak as often in Engisn as in another language i do mathematics that is not pan of my work at scnool. 75% 35% 
at home 
verall Achievement (Grade 3) Reading Writing Mathematics 
2rcent ai oertormance evel) Levels 3.4 Levels 2.4 Leveis 3.4 
ae 
All students __ 38h _ Ah 26% 
39% 55% 27% 
SS mag i UU ign SDS 
Gins 48% 52% 35% 
48% - 52% 35% 
Boys 30% “56% | 19% 
31% 58% 19% 


TO 
CoOL Students - : - ~ 


Non =SL stugents - = Z 


Receiving Soecial Scucation support Oh 25% _ 0% 

0% 29% 0% 

Not Receiving Special Education suppon 45% 1 60% 31% 

45% 60% 31% 

‘encn immersion Cotion 3: Stugents wrote the Reading and Wnting components ST _ 58% 5% 
Englisn and a Frencn transiaton of the Mathematics component. 37% 58% 5% 


Jasn is used wnere Ine number Of students In a group Is lewer than 5 and results are not reooned. 
2tnod | (shaded line) inciudes students wno were exempted and stugents ‘or wnom no data were collectec. 
2inod 2 exciudes students wno were exemoted and students wno cid not complete any work gunng the assessment (1 e., No Data) 
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ADELAIDE HOODLESS PUBLIC SCHOOL 


School Address: 71 Maplewood Ave. Principal: Ms. Donna Quigley 
Grade Level: JK to Grade 8 

School Phone: 549-1339 Enrolment: 575 

School Fax: 549-8132 Hamilton —Wentworth D.S.B. 


Information: 527-5092 ext 2631 


School Profile 


Our school is situated in a predominately working class area with a small section of well- 
established middle class homes and a growing inner city component. Students come 
from a variety of ethnic and religious backgrounds. However, the community is 
predominantly Anglo-Saxon. A trend over the last two years is towards greater student 
mobility. Examination of the Ministry Report from October 31, 1999 student population 
was 570 where 246 transferred out and 224 transferred in. The October 31, 1999 Report 
indicated an enrollment of 549. A growing percent of the schools population are students 
who have had several changes of schools. 


Adelaide Hoodless was built in 1911. It has had three additions over the years and was 
last renovated in 1990. The school serves 549 students, approximately 355 students are 
in the Primary-Junior Division and 194 students are in the Middle School. Adelaide 
Hoodless has a Library, Learning Centre, Computer Lab, 2 Gymnasia and a Vice- 
Principal to address the needs of the students in the program. The students and parents 
are able to access a social worker. The System Comprehesive Class is integrated with 
our regular Middle School programming. 


School priorities in the last few years have included a focus on School Council, Safe 
Schools and Computers. This year the focus for our school plan is The Ontario 
Curriculum, Safe Schools ( Social Skills), Primary and Junior Literacy, Science, Math 
and Middle School Secondary School Reform. Prioities which reflect school based 
planning are Junior Drama, Peer Mediation, Anger Management and a refined Learning 
Centre Model for students at risk. We offer a supervised homework and study skills 
program over the lunch hour. 


We believe that provision of a daily snack of the fruit and vegetables by our Home and 
School Association has had a positive impact on the general well being and academic 
progress of our students. We have formed a partnership with a local business “Tim 
Hortons”, we are able to provide our students with a basic breakfasst program e.g. 
muffins, bagels etc. 


Adelaide Hoodless enjoys a healthy partnership with School Council, Home and School 
and the community. Our common goal is school improvement. parents are included as 
committee members (Safe Arrival Policy, Budget, Volunteers and Graduation) 
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Grade 3 Initial Response 

From review of the data staff noted the numbers of students performing at levels 2 and 
above (reading 84%, writing 97%, math 90%). The numbers performing at level 3 and 4 
in reading (46%) writing (54%) and math (57%). Of interest is the significantly better 
performance of girls over boys in most areas, which is consistent with the Board data. In 
reading 57% of girl’s performed at levels 3 and above and 47% of boys performed at 
levels 3 and above. In writing 63% of girl’s performed at levels 3 and above and 47% of 
boys performed at levels 3 and above. In mathematics 58% of the girls performed at 
levels 3 or 4 and 55% of the boys performed at levels 3 and 4. Overall school results 
represent an increase in student performance over last years Grade 3 student scores but 
our school continues to score below the board wide results. 


Intent for Action 


The planning at the school will involve review of the data by Administration, Learning 
Resource Team and all Primary staff. Summative analysis of the data will be shared with 
all staff. Information about Grade 3 student performance will be shared with School 
Council at our January meeting. A summary of the school report will be communicated 
with all parents in our January Newsletter. 


An action plan will be developed by the Primary Team to address areas for 
improvement. The Action Plan will include acquisition of resources, staff development 
needs, and strategies to monitor our implementation. A new emphasis will be placed on 
the role of parents as this applies to their children’s level of literacy. Parents inservice 
will be offered on a) The Ontario Curriculum and b) how to support their children at 
home. 


We plan to use the results of the EQAO and an inschool survey as baseline data for 
future planning. From the results of the EQAO we have identified the need for increased 
focus on the writing process. Parents from the Home & School have offered to be 
Literacy Buddies to children in the Primary Grades. 


Parents will be invited in December to meet with their child’s classroom teacher to 
discuss these results and its implications for classroom practice. Individual strategies to 
support students will be developed and imnlemented to reflect student need. 


Grade 3 and Grade 6 Assessments of Reading. Writing and Mathemancs: 1996-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girs Boys 
(percent saying yes) 
2. Classes with Grade 3 Students I tke to read 72% 63% 
48 : | am a good reader 51% 53% 
Grade 3 student 5 
i ; : | he to wnte 78% 70% 
0% In En s sage P 
0% in Enghsh as a Second Language Program (ESL) ‘anaes oem 56% 53% 
2% Exempted in all three subjects oer Ss 57% 87% 
27% — Recemng Speaal Education support | am good at mathematics 50% 80% 
62% Boys 38% Gids 0% Gender not spectied | do reading that is not part of my work at school 61% 33% 
4% Of the students said they speak onty or mostty in another language al home | do wnting that rs not part of my work at schoo! 50% 53% 
15% the students said they speak as often in Engksh as in another language | do mathemates that is not part cf my work at schoo! 28% 40% 
at home 
Overall Achievement (Grade 3) Reading Writing (Mathematics 
percent a! performance level) Levets 3.4 Levels 3.4 Levels 34 
All students y) 2% 40% 
25% W% 40% 
Gis a * KX) | 39% 
25% 35% } 41% 
Boys 2% 40% 
25% 28% 40% 
oe 
ESL students ae : 
Non ESL students ine} i 
Receiving Special Education support o% o% 15% 
o% % 17% 
Nol Recesving Special Education support he 40% 49% 
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Grade 6 Initial Response 


From review of our Grade 6 results staff noted the numbers of students performing at 
levels 2, 3 and 4 (reading 85%, writing 80%, math 76%). The numbers performing at 
level 3 and and 4 in reading (37%) writing (38%) and math (28%). Overall student 
scores at our school are below the board wide results. This continues the pattern with our 
Grade Three results. 


Intent for Action 


The planning at the school will involve review of the data by Administration, Learning 
Resource Team-and all Primary staff. Summative analysis of the data will be shared with 
all staff. Information about Grade 3 student performance will be shared with School 
Council at our January meeting. A summary of the school report will be communicated 
with all parents in our January Newsletter. 


An action plan will be developed by the Primary Team to address areas for 
improvement. The Action Plan will include acquisition of resources, staff development 
needs, and strategies to monitor our implementation. A new emphasis will be placed on 
the role of parents as this applies to their children’s level of literacy. Parents inservice 
will be offered on a) The Ontario Curriculum and b) how to support their children at 


home. 


We plan to use the results of the EQAO and an inschool survey as baseline data for 
future planning. From the results of the EQAO we have identified the need for increased 
focus on the writing process. Parents from the Home & School have offered to be 
Literacy Buddies to children in the Pnmary Grades. 


Parents will be invited in December to meet with their child’s classroom teacher to 
discuss these results and its implications for classroom practice. Individual strategies to 
support students will be developed and implemented to reflect student need. 


I 
Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographi 
mographics (Grade 6) Attitudes (Grade 6) Gids Boys 
(percent saying yes) 
3 Classes with Grade 6 Students HRs 76% 65% 
79). Grade Gletidens | am a good reader 59% 71% 
9% In Engiish as a Second Language Program (ESL) thasdchsi ccd ae 
10% Exempted in afl three subjects papi sarin ahd oats 
fe See | ke mathemapcs 41% 55% 
ening Special am good al mathemabcs y 
44% Boys 52% Gits 4% Gender not spectfied ee 
me | do reading that rs not part of my work at school 62% 42% 
Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at schoo! 51% 35% 
4% — Of the students saxd they speak as oft : 
‘ y Speak as often in English as in another language | do mathematcs that 1s not part of my work at school 16% 26% 
Overall Achievement (Grade 6) Reading Whiting Mathematics 
(percent at performance level) Levets 3.4 Levets 3.4 Levels 3.4 
All students & 3% = <> FR 24% 
w% 3% 28% 
Grits ~ Wh 41% 27™ 
ies 45% 29% 
Soys ee 20% ~ 20% 
26% 25% 5% 
ESL students Ae) : 
Non ESl students TS Pay ramans 6 
Receiving Specal Education support Tie 0d om ™ 
Not Receiving Speoal Educabon support SOX, * 40% 
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ALLENBY PUBLIC SCHOOL 


school Address: 357 Hunter Street West Principal: Mrs. D. Rawsthorn 
Hamilton. Ontario L8P 1S6 Vice Principal: Mrs. D. Rundle 
Telephone: (905) 525-8282 Enrolment: 127 students 
“ax@ (905) 525-7067 HWDSB 
Ls) Information: (905) 527-5092 Ext. 2414 


Allenby Public School is located in a respectable working class neighbourhood in the heart of the City of Hamilton. The school, which was 
yuilt in 1917, has a proud history. With a small school population, currently at 127 students, Allenby School and community have struggled 
ogether against school closure over recent years. There is a remarkable closeness and solidarity amongst the community, parents and school. 
The school shares space with a co-op nursery. 


The Allenby Home & School Association and the Allenby School Council provide strong support. Allenby School benefits from the 
‘undraising initiatives of the parents, the spirit of volunteerism of the community and the pride in their school that is felt by students, teachers 
ind parents alike. 


There are 3 full-time teaching levels 1 — 5 and part-time teachers for the JK/SK blended Kindergarten, Learning Resource and Physical 
Zducation. The school has a fully equipped library, computer lab and currently there is a .1 Librarian and no Computer Site Administrator. 
The staff complement is 5.0 teachers. Allenby is twinned with Central Public and a Vice Principal is responsible for their administration. 
Allenby is further twinned with Earl Kitchener with which it shares a Principal. 


Allenby has been described as a small country school in the middle of the city. The smallness of the school allows for a family atmosphere 
where every teacher knows almost every student by name. The buddy system of the older students watching over and assisting younger ones 
yn the playground. in the computer lab and through reading buddies, promotes collaborative learning and social skills development. Allenby is 
3 school where safety and personal well being play a strong role within its educational program. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 
The EQAO results for Allenby show improvement in writing and mathematics from the year previous with some scores significantly above the 
average for the Board. (level 3 — 4 scores, reading, writing, math). 


anding among the whole staff of the requirements of the EQAO tests. The school Curriculum Committee that is made up of teachers 
along with a parent representative of the School Council will be developing an Action Plan. Although reading is above Board average, it is a 
decline for Allenby. It will be a focus for this year’s EQAO Action Plan. Primary classes are using the expanded Open Court series, while 


junior grades are using the newly purchased Collections series. Reasoning will receive extra attention. 


ee School Plan for 1999/00 addresses EQAO testing; to review the results of provincial tests, to review the process and to promote an 


13 students took part in the EQAO tests. With such small numbers, a relatively large fluctuation in results from year to year would not be 
surpnising. 


Grade 3 and Grade 6 Assessments of Rea Whiting and Mathematcs 1998-1993 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes with Grade 3 Students Vike to read 100% 62% 
9) 62% 
12 Frade 7 chidents Vem aigood reacet 60% — 62" 
; Ilike fo wnte 100% 88% 
8% — in Enatsh as a Second Lanauage Proaram (ESL) re “ 
| am a aood writer 80% 38% 
729/, = 
23% Exempted m af three subjects like athemales 40% 75% 
9, 
38% —Recerving Special Educahon support | am good al mathematics 40% 62% 
62% Boys 38% Gals 0% Gender nol specified 1.6 reading thal is nol part of my work al schoo! 60% 50% 
0% Of the students said they speak only of mostly in another language al home | do wniting that ts not part of my work al school 80% 12% 
0% Of the students said they speak as ofien m English as in another language | do mathematics thal ts not part of my work al schoo! 60% 38% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3,4 Levels 34 
All students 3% 46% 62% 


50% 60% 80% 


ESL students 
Non ESL students 
Receiving Special Education support 
© Not Receiving Special Education support 
French immersion Option B Students wrote the Reading and Writing components 
in Enghsh and a French translation of the Mathemalics component 


A dash 1s used where Ihe number of sludents in a group rs fewer than 5 and resiills are nol repoded 
Method 1 (shaded hne) mctudes students who were exempted and students lor whom no data were cofected 
Method 2 exdudes siudents who were exempted and students who ded not complete any work during the assessment (ie, No Data) 
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ANCASTER SENIOR PUBLIC SCHOOL 


Address: 295 Nakoma Road Principal: Mr. R. Hirst 
Ancaster, Ontano Vice-Principal: Mr. S. Lowrey 
L9G 1T2 Grade Levels: 7 and 8 

Telephone: (905) 648-4439 Enrollment: , 510 

Fax No.: (905) 648-4450 HWDSB Information: (905) 527-5092 

SCHOOL PROFILE 


Ancaster Senior, built in 1968, is the middle school destination for the grade 6 students from C.H. Bray, Fessenden, Grange, Queen's 
Rangers, and Rousseau. The catchment area for Ancaster Senior comprises the whole Town of Ancaster. Sixty-six percent of 
Ancaster Senior's 510 students are bused. The strength of Ancaster Senior lies in the full participation of significant stakeholders 
including School Council, parents, Student Council, students, staff, and the community. Student Council is involved in advising and 
planning for school social functions, cultural activities, grade 8 graduation, and special theme days. Our students are offered a wide 
range of activities including interschool athletics, intramural sports, clubs, a spring musical and school tnps to such destinations as 
Mount St. Louis, Valens Conservation Area, Muskoka Woods, and Quebec City. Ancaster Senior is actively involved with 
community events including the community food drive, spring concerts, and a Christmas Carol sing at the Town Hall. 


All school plan initiatives are planned collaboratively. Strategic plan initiatives for 1999-2000 include: the introduction and 
implementation of an instrumental music program, the implementation of the Ministry mandated Annual Education Plan and 
Teacher Advisor Program; the application of computers across curriculum to enhance student learning; the promoticn of reading for 
enjoyment; and increased proficiency in the use of spreadsheets and graphing data. 


Three levels of special education support are provided within the school. Resource teachers meet with students on a regular lirmted 
withdrawal basis, but they are increasingly spending time in the classroom to assist as well. Initial diagnosis and programming for 
exceptional students, as well as enhanced programs compnse the remainder of the Resource Teachers’ time. The Learning Centre 
offers programming for students who require up to 50 percent of their time receiving extra assistance. The students may require 
replacement programs in English and/or mathematics as well as parallel programming in other subjects. The 
Comprehensive/Communications Class offers a small-class setting for exceptional students who need very specific instruction and 
assistance. Ancaster has two, | for grade 7 students and | for grade 8 students, In School Resource Team meetings each week 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


EQAO School Resuits, 1998-1999 combined the results of Ancaster Senior's primary feeder schools. This process invoived 
converting percent figures back to raw data, combining the raw data from all feeder schools, and recalculating the raw data to 
percent figures. The staff is working on an in-depth analysis of these results. We are encouraged by the number of students who are 
achieving at Level 3 and above (Reading 72%, Wnting 64%, and Mathematics 69%). Staff discussion will focus on those students 
who are achieving below Level 3, those strands and vategones which are relatively low, the gender differences in Level 3 
achievement (Reading - boys 65% girls 81%, Wnting - boys 50% girls 81%, and Mathematics - boys 60% girls 80%), and 
attitudinal data which indicates girls being less confident in their abilities than boys. School staff will meet and discuss the results 
and develop an Action Plan for February 11, 1999. School Council will have an opportunity to discuss the plan and offer further 
suggestions. Ancaster Senior wil] also be partners in the development of County West EQAO Cluster Plan 1999-2000. 


Grade 6 Assessment of Reading, Writing, and Mathematics: 1998-1999 


Demographics (Grade 6) Atutudes Girls Boys 
(percent saying yes) 


(a c with grade & smdenis 1 hike to read 54% RIM 
248 Grade © students 1 am a good reader 45% 92% 
We in Engnsn as « Second Language Program (ESL) Tike to whic 43% 2% 
02% Exempted in all three subjects | am a good writer 35% 066% 
10% Receiving Special Educaion suppon | like mathemaucs 22% 55% 
54% Boys 460% Gurls  U% Gender not specified | am good at mathemaocs 29% 712% 
U2% of the students said they speak only of mostly another 1 do reading that ts not part of my work at school 52% W% 

language al home I do wnting that 1s no pant of my work al school 46% 45% 
02% of the students said they speak as uiten in English as in | do mathematics that 1s pot part of my work at scbool 29% 39% 


another language al home 


Overall Achievement (Grade 6) Reading Whiting Mathematics 
(percent al performance level) (Levels 3,4) (Levels 3, 4) (Levels 3,4) 
All students 12% 4% 69% 
76% 67% 73% 
Gurls 81% E 81% 80% 
83% 85% 85% 
Boys 65% 50% 60% 
08% 51% 63% 
ESL students 0u%. 00% 00% 
00% 00% 00% 
Non ESL students 00% 00% 00% 
00% 00%. OU% 
Receiving Special kducation suppon 15% 04% 06% 
23%. 06% 0% 
Not Receiving Special Education suppon 48% 43% 45% 
5U% 44% 47% 


& dash ts used where the number of studen in a group ts fewer than > and results are not reponed 
Method | (shaded line) mchides students who were exempted and students tur whom no dats were collected 
Method 2 cxchides stidents who were cAcmpted and students who did not cuimplete any work dusiig the vssessment (ic , No Data) 


BALACLAVA PUBLIC SCHOOL 


Address: 280 10" Concession E. Principal: Mr. L. Bentham 
Carlisle, Ont., LOR 1HO Grade Levels: K-8 

Telephone: (905) 659-3396 Enrolment: ey te 

Fax: (905) 659-0901 


Balaclava School is located north of Carlisle at the northeast corner of the Hamilton-Wentworth District School 
Board. It was built in 1989 and is a large K-8 school with the majority of students transported by bus. Our school 
community is predominantly rural with mainly single family dwellings. We are proud of our newly-installed 
creative playground which was built with funds raised by our Home and School Organization, our wonderfully 
supportive community and money raised from grant proposals. 

Students actively promote our motto of "Learning to Care - Caring to Learn" through events such as Jump Rope for 
Heart, Terry Fox Run and MS Readathon. We will continue our support of our friends in Robert Land School this 
year with a millenium project - Start the Year with a Smile. Students will donate toys and books to help these 
children get off to a good start. Special opportunities for students include Arts Balaclava, the Senior Leadership 
Council, Junior Leadership Council, Science Olympics and Reading Buddies. 

Our school’s Learning Centre and Resource Program support our students with special learning needs. To help 
students improve their reading skills, we provide an Early Reading Intervention Program, a Phonemic Synthesis 
Program and a Visual Analysis Program. 

Parents are actively welcomed and are involved in the education of their children. Volunteers help both in the 
classroom and on the playground. Parents serve on various committees to support our school - School Council, 
Home and School, Instrumental Music and Fun Fair. 

At Balaclava, we consider ourselves a progressive and caring school, gifted with a caring community and a staff 
dedicated to excellence. 

SCHOOL RESPONSE AND INTENT FOR ACTION PLAN - GRADE 3 

Presently the staff is working on an in depth analysis of our EQAO results. Boys generally scored higher in Reading 
and Mathematics while the girls scored higher in Writing. This past year we worked diligently to improve 
Communication in Mathematics especially in the area of explaining the thinking required to solve problems. We 
formed a group of parent volunteers ( PALS - Problems and Logical Solutions) and trained them to assist the 
students weekly in a variety of problem solving strategies and in communicating their solutions. The numbers of 
students performing at Levels 3 and 4 in Mathematics and Reading do not meet our expectations. We are examining 
the work of students who were very close to achieving Level 3 to determine what specific interventions are 
required. The staff is considering a variety of strategies that they may use to provide practice for students to explain 
their thinking, not only in Mathematics but in Reading and Writing as well. The staff will analyze our current action 
plan and change or adapt it as required. We will invite further input from our School Council and other interested 
parents in January. We know that the strong support they have provided in the past will continue as we put our plan 
into effect in February. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students like to read 92% 74% 
55 Grade 3 students Kamla good'reaces a3 
(Wik: TY 489 
0% — In English as a Second Language Program (ESL) pe ae Be 
ee eae | am a good wniter 50% 37% 
xempted in all three subjects 
Gs ios | like mathematics 42% 718% 
% Receiving Special Education suppor | am good al mathematics 29% 52% 
51% Boys 49% Girs 0% Gender not specified | do reading that ts not part of my work at school 62% 63% 
0% — Of the students said they speak only or mostly in another language at home |. do wating that ts not part of my work at schoo! 67% 30% 
0% Of the students said they speak as often in English as in another language |.do mathematics that is not part of my work at schoo! 33% 41% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3,4 

All students 40% 60% 55% 

41% 61% 56% 

Gins B% 63% 48% 

33% 63% 48% 

Boys 46% 57% 61% 

48% 59% 63% 

ESL students = 


Non ESL students 


Receiving Special Education suppon 


Not Recemwine Special Education sunpo't 


French Immersion Option B Students wrote the Reading anc Writing componen's 
in English and a French translation of the Mathematics com rover! 


BALACLAVA PUBLIC SCHOOL 


Address: 280 10" Concession E. Principal: Mr. L. Bentham 
Carlisle, Ont., LOR 1HO Grade Levels: K-8 

Telephone: (905) 659-3396 Enrolment: Sys} 

Fax: (905) 659-0901 


Balaclava School is located north of Carlisle at the northeast corner of the Hamilton- Wentworth District Schoo] 
Board. It was built in 1989 and is a large K-8 school with the majority of students transported by bus. Our school 
community is predominantly rural with mainly single family dwellings. We are proud of our newly-installed 
creative playground which was built with funds raised by our Home and School Organization, our wonderfully 
supportive community and money raised from grant proposals. 

Students actively promote our motto of "Learning to Care - Caring to Learn" through events such as Jump Rope for 
Heart, Terry Fox Run and MS Readathon. We will continue our support of our friends in Robert Land School this 
year with a millenium project - Start the Year with a Smile. Students will donate toys and books to help these 
children get off to a good start. Special opportunities for students include Arts Balaclava. the Senior Leadership 
Council, Junior Leadership Council, Science Olympics and Reading Buddies. 

Our school’s Learning Centre and Resource Program support our students with special learning needs. To help 
students improve their reading skills, we provide an Early Reading Intervention Program, a Phonemic Synthesis 
Program and a Visual Analysis Program. 

Parents are actively welcomed and are involved in the education of their children. Volunteers help both in the 
classroom and on the playground. Parents serve on various committees to support our school - School Council, 
Home and School, Instrumental Music and Fun Fair. 

At Balaclava, we consider ourselves a progressive and caring school, gifted with a caring community and a staff 
dedicated to excellence. 

SCHOOL RESPONSE AND INTENT FOR ACTION PLAN - GRADE 6 

Our staff is presently working on an in depth analysis of our EQAO results. Over half of our students achieved 
Levels 3 or 4 in each of the subjects. All students participated in this testing. The girls generally scored higher than 
the boys in all areas of the testing with Writing being a strength as it was with the Grade 3 students. As this is the 
first year for testing in Grade 6 we are unable to compare results but the staff is analyzing the results and 
determining where we need to focus for our action plan. These factors will be considered as we plan together to 
better enable our students to achieve success. We are examining the work of students at Level 2 to determine where 
their work approaches the provincial standard and where specific interventions are required. The number of students 
performing at Level 3 and above in Reading (58%) and in mathematics (58%) are not meeting our expectations. 
Further analysis and discussion are required to find possible reasons and solutions. We will consider why the girls 
scored higher in all areas and look for strategies to enable the boys to become more successful. We will invite 
further input from our School Council and other interested parents in January. Our action plan will be put into effect 
in February. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics. 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2 Classes with Grade 6 Students Vike to read 64% 73% 
56 Grade 6 students | am a good reader 72% 57% 
iy Vy 
0% — In English as a Second Language Program (ESL) ee can ae 
; | am a good writer 48% 50% 
0% — Exempted in afl three subjects 
‘ae. a | like mathemabcs 32% 40% 
ecening Special Education support | am good at mathematics 36% 47% 
9, 
55% Boys 45% Gir 0% Gender not specified | do reading that is not part of my work at school 48% 40% 
2% — Of the students said they speak only or mostly in another language at home |. do wniting that ts not part of my work at school 48% 30% 
2% — Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at schoo! 44% 27% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance lever) Levels 3,4 Levels 3.4 Levels 3,4 
All students 57% 61% 57% 
58% 62% 58% 
Girls 64% 76% 68% 
64% 76% 68% 
Boys 52% 48% 48% 
53% 50% 50% 
ESL students : 
Non ESL students 
Receiving Special Education support 0% 14% 0% 
0% 17% 0% 
Not Receiving Special Education support 65% 67% 65% 
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BELLMOORE PUBLIC SCHOOL 


| Address: 2121 Highway #56 Principal: Mr. D. Rogers 
| Binbrook, Ontario LOR 1CO Vice-principal (Unit School) Mrs. J. Watt 
or (905) 692-5435 Grade levels: JK-8 
Fax: (905) 692-9445 Enrolment: 286 students 
| E-mail: porritth@wentworth.edu.on.ca EWA Se Bs (905) 527-5092 


Bellmoore School was built in 1955. An addition was added shortly afterward at the north end of the school. This added a gym, a 
library, and a Kindergarten classroom. This year is the first year that we have had a Junior Kindergarten programme in the school. 
We currently have a student population of 286 students. We serve a rural population from Glanbrook Township, including the village 
of Binbrook. Parkwood School (JK-6) is our unit partner school. The students from Parkwood come to Bellmoore for Grades 7 & 8. 


Bellmoore school has a Learning Resource Room staffed with 2 teachers who share responsibility for programming for Exceptional 
Students and students who are experiencing academic difficulties. Parent volunteers are trained by the Learning Resource staff to 
assist students in reading — using techniques from the Reading Recovery system. We have just finished having a classroom wired 
properly so that our computer lab can be housed in a larger area, making it both more effective and safer. Teacher coaches work with 
intra-mural school teams to provide opportunities to compete in soccer, volleyball, basketball, and baseball. As well checker and 
chess clubs, and a Student Council are supported by the staff and students. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN — Grade 3 


Initial analysis by the staff of the data indicates that the grade 3 students are performing very well in these assessments. The students 
performed above both the Provincial and School Board levels in all three parts of the assessment. The staff is working on an in-depth 
analysis of the results. Although the students performed well, there are areas of concern being identified by our analysis. There is a 
large discrepancy in the reading results between the boys (33%) and the girls (77%). Plans will be developed to examine this 
discrepancy in performance in order to develop strategies to improve the performance of the boys. Writing shows a similar, although 
smaller difference that also needs to be addressed by the plan. In mathematics 100% of the boys performed at the 3,4 level with 85% 
of the girls achieving those levels. By tailoring the plan to address these gender differences we will narrow the gaps between these 
two groups, while improving overall performance. The data will be shared with the School Council and their input into the plan will 
be sought. The implementation of the Peel Numeracy Project will continue, and the Math Assessment Project materials will be 
ilized to ensure continued strength and growth in this area. The Writing Exemplars material from the ministry will be introduced to 
“ine students and the parents so they have a solid understanding of the performance levels of their writing, and the areas in which 
improvement needs to be focussed in order to move to a higher assessed level. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
| like to read 100% 58% 
1 Classes with Grade 3 Students Lae Coe 
26 Grade 3 students ke to write 92% 67% 
0% In English as a Second Language Program (ESL) Pee core 85% 58% 
0% Exempted in all three subjects A ak mere 92% 75% 
4% — Receiving Special Education support | am good at mathematics 62% 75% 
46% Boys 90% Girls 4% Gender not specified | do reading that is not part of my work at schoo! 85% 50% 
0%  Ofthe students said they speak only or mostly in another language at home | do writing that is not part of my work at school 69% 42% 
4% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 38% 42% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students Bes, 92% 
68% 92% 
Girls 171% 85% 
17% 85% 
Boys : 50% : ; 100% 


ABB a 100% 
>) ESL students 1 ERS ae ; 


Non ESL students ‘ : - s : 


Receiving Special Education support : 


Not Receiving Special Education support 


f/ 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN — Grade 6 


This was the first assessment of the grade 6 students in the province. We were pleased to see the results for both Reading and Math 
areas were above the averages for both the Board and the Province. We area concerned by the fact that Writing was assessed at a 
lower rate then the Board and the Province. An in-depth analysis is underway by the staff to determine the areas of most concern. 
These areas will be identified and addressed in the action plan to be developed. Again, a discrepancy appears between the scores of 
the boys and the girls in certain areas. In both Reading (83%-33%) and Writing (58%-20%), the girls are outperforming the boys to a 
significant degree. This is also evident in the results at the board level, but to a lesser degree. As we develop our response plan we 
will be specifically addressing our concerns in this area. There was absolutely no discrepancy in the area of Mathematics. The 
Writing Exemplars material from the ministry will be introduced to the students and the parents so they have a solid understanding of 
the performance levels of their writing, and the areas in which improvement needs to be focussed in order to move to a higher assessed 
level. The Grade 6 data will be shared with the School Council and their input into the plan will be sought, along with their support to 
acquire additional materials that our analysis indicates would help in our improvement plan. Plans will be developed and shared with 
the community by February 2000. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) irls Boys 
(percent saying yes) 


1 Classes with Grade 6 Students like to read. Ss rh 
| ood reader. 
27 — Grade 6 students pill sae a ¥ : 
0% Be s - | like to write. 50% 13% 
In English as a Second Language Program (ESL 
‘ ; See eres | am a good writer. 58% 40% 
5 
0% Exempted in all three subjects iikex vataristice: 33% 60% 
0 ie : : 
19% Receiving Special Education support | am good at mathematics. 50% 60% 
56% Boys 44% Girls 0% Gender not specified | do reading that is not part of my work at school. 67% 27% 
0% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school. 50% 40% 
0% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 8% 40% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students — ae "Tt 
43% 67% 
Girls 98% 87% 
64% C 87% 
Boys £20% 2 BIh- 
25% 67% 
ESL students cesses Bassas. vette ss, 
Non ESL students pe Soca 
Receiving Special Education support nae he 100% 
100% 
Not Receiving Special Education support - «99% 
59% 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data). 


BELL-STONE PUBLIC SCHOOL 
School Address: 6025 Whitechurch Road. Principal: Mr. G. Lister 
Mount Hope, Ontano (off-site) 


LOR 1W0 Vice-Pmnncipal: Mrs. J. Watt 
Telephone: (SOS) 679-6168 Grade Levels: tn = 6 


Fax: (905) 679-1144 Enrolment: 


Bell-Stone Public School is located in the far south east area of the Hamilton Wentworth Distnct Schoo! Board. Our school 
catchment area borders Trinity Church Road to the east. Haldimand Road to the south. ules Road to the west and Twenty Road 
to the north. We are simated in a stable. rural community with many students having parents who attended the school 
themselves. The physical building consists of eight classrooms. all on one floor. and a 1993 addition of a wonderful. large 
gymnasium complete with stage, change rooms and an elevator to access the stage, a modern library and a resource room. 
Outside we have one of the largest elementary school playgrounds in the district compiemented by a modern outdoor climber 
system and two basketball courts. Benches are being added this year to further complement the playground. 

Bell-Stone ts twinned with a larger K - 8 school, Mount Hope Public School. which is situated just over six Kilometers north-west 
of Bell-Stone on Airport Road in Mount Hope . Our students complete their elementary education (Grades 7 and 8) at Mount 
Hope. Due to the rurai nature of the school all of our students are bussed to school. 
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SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

GRADE 3 

initial anaiysis reveals a smail increase in the areas of Writing and Mathematics with Reading scores having decreased in levels 
3 & 4. Wniting has gone up to 33% from 19% and Mathematics to 18% from 12%. Reading has dropped to 18% from 23%. 
Aithough increase was noted in two areas Beli-Stone is still well below the HWDSB’s averages of 54% for Writing, 57% for 
Mathematics and 46% for Reading. Staff will be analyzing these results to plan and implement interventions/nrograms necessary 
in order to improve performance. 

In the neediest area a plan has already been implemented to address Reading. The primary classes are all involved in the first 
year of unplementing the language program. “Open Court”. Supplementing that the whoie school is involved in a school wide 
reading incentive program. We hope to involve the parents more through this program and also through our Parent Information 
Nights, the first of which wiil address parents’ questions and concerns around “Open Court” This language program also 
addresses the area of Writing. 

it shouid be noted that not enough Home Questionnaires were completed in order to provide the school with information to 
support or supplement the assistance which may be occurring out of school. 


Grade 3 and Grade 6 Assessments of Ri ig, Writing and Mathematics: 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 


i Tau or 
1 Classes with Grade 3 Students Ilike to read eis 83% 
4 1am 8 good iéader 03 /o 00/0 
' 
aoe Paar oe | ike to wnte 44% 25% 
9 Pp 
8% In English as a Second Language Program (ESL) eae pe ae, 
B% Exempted in all three subjects | like mathematice 32% Bae 
12% Recatdng Special Ed scafion suppent | am good at mathematics 44% 75% 
58% Boys 42% Girls 0% Gender not specified | do reading that is not part of my work at schoo! 67% 50% 
5% Of the students said they speak only or mostly in another ianguage at home 1.0 writing that is not part of my work at school 44% 33% 
5% Of the students said tney speak as often in English as in another language | do mathematics that is not part of my work at school 33% 25% 
al home 
Overall Achievement (Grade 3) Reading writing Mathematics 
(percent at performance !eve!} Levels 3.4 Levels 3,4 Levels 3.4 
All students ria 17% i 7 20% #4 _ 17% 
18% 33% 18% 
Gis LEON” > 5 20% ~d 10% 
0% 22% ce, Ales 
Boys ee, aaa 36% 21% 
31% 42% 23% 
ESL students RON A Pong ae F 
Non ESL students FRaRye 5379] Pad 
Receiving Special Education support are Bisa) 
Not Receming Special Education support ERBe tay aur oa | 
French immersion Option B Students wrote the Reading and Writing components faba ii-g 


in Engitsh and a French translation of the Mathematics component 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempied and students for whom no data were collected, 
Method 2 excludes studenis who were exempted and students who did not complete any work during the assessment (ie No Data) 
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Grade 6 

Iniual analysis of Bell-Stone’s Grade 6 results at levels 3 & 4 are very encouraging. In both Writing and Mathematics 
students scored al 67%(Wniing) and 47%{Mathematics) well above the HWDSB’s averages of 42%(Writing) and 
35% (Mathematics). In Reading Bell-Stone Grade 6 students are minimally below the board’s average at 40%. The 
board $ average 1s 42%. In looking al the results across the province Bell-Stonce 1s below the provincial Reading average 
of 4%% and above the provincial Wnting average of 50% and the provincial Mathematics average of 45%. 


Results from the Home Questionnaire indicate more time spent by parents with their children in the Stronger areas ol 
Wniting and Mathematics. Listening to and reading with their older children would be an area in which parents could 
be encouraged lo lake a more active role. ‘ 


Bell-Stone’s school wide reading program would serve to encourage parents to assist in the improvement of those reading 


scores. Stall will be analyzing these results to plan and implement interventions/programs necessary (0 maintain and/or 
improve performance in all areas. 


Grade 2 and Grade € Assessments of R ag, Writing and Mathematics: 1998. 1090 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 


(percent saying yes) 


1 Classes with Grade € Students Ike to read - 55% 
Z 455 
{Ge ecrade fichiers | am a good reader 5% 
, Ihke to write - 64% 
0% In English as a Secord Language Program (ESL) 
| am a good wniter - 45% 


0% Exempted in all three subjects 


| kke mathemat cs = 100% 
1070 KeceiMing Special Eaucation support | am good al mathematics "6 45% 
0, 0, oR 
80% Boys 20% Girls O% Gender nol specified 1 do reading that is not part of my work at schoo! 2 73% 
0% Of the students eaid they speak nny or mostly in another lanquage al home 1 do wriling tha! is no! part of my work a! schoo! 7 rw 
0% Of the students said they speak as ofien in English as in another language |. do mathematics that is not part of my work at schoo! - 36% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percen! at performance level) Levels 3.4 Levels 3.4 Levels 34 
es a Alstudents PadO% ieee ae 
40% 67% 47% 
Girs pears 85 Tienes s 
Boys PRataa But ee ees : 
_ ae a ESL students Beatty } 
Non ESL students Prin ad presen ete 
Receiming Special Education support gies) 
Not Receiving Special Education support REG arene 


Sash i vecd where ths Mumder of students iho grouse ts tower than § ond resuts are nol cepted 
Metnod 1 (shaded ne) includes students who were exempled and students for whom no data were collected 
Melos 2 Exducts Siudauis whe wcie exemple’ and sludenis who did nol WuTmscie any work Oui ie assessment (i.e, ho Dala) 
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BENNETTO MIDDLE SCHOOL /% 


444 Hughson St N. Pnincipal: Mrs. Margaret Schneider 
Hamilton, Ont L8L 4N5 Enrolment: 260 
oe HWDS Board: (905)527-5092, #2631 


Bennetto Middle School has a student population of 260 students in grades 6, 7 and 8. 


Bennetto is located in the industrial north-east area of Hamilton. This community is composed of multi-cultural, multi-language 
population including refugees and immigrants. A full range of social-economic conditions exist. There is a higher percentage of 
unemployment and low income families as compared with the rest of Hamilton. 


As compared to the City of Hamilton, the north end of Hamilton has a number of high risk indicators which results in extra supports 
needed in the community and in the school. Bennetto has a Comprehensive Special Education class and an English as a Second 
Language Program (ESL). Parents of the students in need of ESL are able to offer very little support in the acquisition of 
Communication Skills or Cognitive Language Proficiency. The school’s Learning Resource Program and Guidance program supports 
students with special needs. ; 


The Parent Council is a valued partner and work hard to create a positive learning environment 


SCHOOL RESPONSE and INTENT FOR ACTION 
The Staff is examining these results. The work of students who achieved below the provincial standard (Level 3) will be analyzed to 
determine where specific interventions are required. The numbers performing at levels 3 and 4 in Reading (17%), Wnting (23%) and 


Mathematics (11%) do not meet our expectations. Possible reasons and solutions will need further analysis and discussion. A plan for 
improvement will be developed in January 2000 with input from our School Council. 


Grade 3 and Grade 6 Assessments of Rea Writing and Mathematics’ 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
4 Classes with Grade 6 Students Mike to read 51% 32% 
} oly 05% 
83 Grade 6 students Sai a haat i 
like to write 53% 35% 
11% In English as a Second Language Program (ESL) 
; | am a good writer 41% 50% 
i Wt byect 
ae, Texeaipied whan Puce. rapier | like mathematics 16% 32% 
oO, 
6% Receiving Special Education support { am good at mathemabes 24% 53% 
AV% Bays 59% Girls Q% Gender aot specified | do reading thal 1s not part of my work at school 45% 32% 
16% Of the students said they soeak only of mostly in another language al home 1 do waiting that is nat part of my work al school 574, 290%, 
18% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 18% 24% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students Seth) 23% 11% 
17% 23% 11% 
Girls es 14B 8 33% 10% 
15% 33% 10% 
Boys tear 4 9% 12% 
21% 9% 12% 
ESL students 30% ~~ . 22% 0% 
0% 22% 0% 
Non ESL students 19% 23% 12% 
19% 24% 12% 


Receiving Special Education support 


2) Not Receiving Special Ejucation support : . : 


A dash is used where the number of students in a group is fewer than 5 and resulls ae Nol reponed 
Method 1 (shaded line) includes students who were exempled and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during ine assessment (ie, No Data) 
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BEVERLY CENTRAL/LYNDEN UNIT 


This Unit is comprised of two Junior Kindergarten to Grade 5 schools in the Town of 
Flamborough. They share one Principal and cach has a Designated Teacher, who, in addition to a 
full-time teaching assignment is also responsible for the site when the Principal is at the other 
school. The schools are approximately a 15 minute drive apart. 


For the past 2 years, EQAO results have been released for the combined unit, in spite of requests 
for separate reports. This year each school’s results has been published separately. Therefore, it 1s 
difficult to determine where changes have occurred; however, these 1999 results will serve as a 
baseline to gauge future improvements at each site. 


BEVERLY CENTRAL SCHOOL 


School Address: 1346 4" Con. W. Principal: Mrs. V. Bnericy 

R. R.#1, Troy LOR 2B0 Grade Levels: JK-5 
Telephone: 905-628-6250 Enrolment: 174 students 
Fax No. 905-628-6250 Families: 132 


Beverly Central School is located at the intersection of Westover Road and 4* Concession Rd. West. 
This is primarily a rural community, surrounded by farmland with a variety of small businesses in the 
vicinity. It has an enrollment of 160 students in regular classes as follows: one Junior Kindergarten; 
one Senior Kindergarten; one Grade 1/2; one Gr. 2; one Gr 3; one Gr. 3/4; and one Gr. 5. In addition 
it has 2 special classes: a Junior Comprehensive/communication class and a class for Developmentally 
Delayed students. These two classes serve students from the catchment area as well as those from 
surrounding areas. The children are all bussed to school. The staff consists of 6 regular class 
teachers; 2 special class teachers; 2 part-time resource teachers; a half-time librarian/computer teacher; 
itinerant teachers for French and Music; 5 educational assistants; one secretary, one custodian and one 
cleaner. All staff are highly qualified and possess specialist certification in areas such as Primary and 
Tunior Education, Reading, Computers, Music, Art, Special Education, Guidance, Signing, Physical 
Education and French. The school has a well-equipped gymnatorium with a stage, a separate library 
with computer area, a large fenced playground and enclosed primary play area both with playground 
equipment. The school is completely wheelchair accessible. 

Parental support is obvious by the numerous volunteers for academic assistance; an active Home & 
Schoo! Association and parent representatives on the School Council. Acttvities at the school include 
Skipping Club (as well as the Demonstration Skipping team for the Jump Rope for Heart), Intramural 
Sports; Student Council; numerous trips, monthly assemblies and theme days. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


In an analysis of our current practices, staff noted that we made the transition to a new math program 
school-wide, half-way through last year and we expect improved results next year in math as both staff 
and students become more familiar with this new format. 

We were concemed about the low % of students who responded positively in the “attitudes” section - 
is there a co-relation between a student’s self-perception and achievement and how would that be 
measured? We did agree that additional practice would improve results. 


6 


Therefore, in both areas of language, in addition to direct teaching of skills, we decided to focus on 

increasing the amount of time students spend practising the skills of reading and writing, both at home 

and at school. Most classes have an “incentive” type of program for reading (charting, bonus bucks, 

Book-It program, etc.). There will be an increased emphasis placed on full participation in these 

programs by all students with an effort made to reach especially those students whose families are not 
supportive of homework, through increased school-based incentives and monitoring. 

In addition, we are continuing our early language interventions through our resource programs. These 
programs include: “Auditory Discrimination in Depth”, “Phonemic Synthesis” and “Reading 
Recovery” strategies. Our primary division continues with its implementation of “Jolly Phonics”. It 
will be interesting to see what impact this program has on the results of our Grade 3 students of 2001, 

since they will be the first Grade 3 class to have been through the Jolly Phonics Program. 

In the area of writing, the newly purchased teacher resource modules for our “Collections” language 
arts program contain “Strategy Cards” which outline grammatical structures and creative wniting 
techniques. Teachers will attempt to include these lessons in conjunction with the prescribed reading 
selections. 

In addition, extra writing practice will be encouraged at home; however, since of a number of teachers 
expressed concern about parents who did not monitor homework, we would first try to determine if 
there is parental support for this direction. If so, regular writing practice will be assigned as homework 
to supplement the work done at school. If not, additional writing practice will be school-based. 


Grade 3 and Grade 6 Assessments of Re —_ 3, Wriling and Mathematics. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students ike to read 56% 47% 
een Rage 
| am a good reader 50% 53% 
24 Grade 3 students cl 
0% a F like to write ' 44% 53% 
%  \n English as a Second Lanquage Program (ESL) 
| am a good writer 44% 27% 
% € Il three acts 
9 Exempted in all three subjects | like mathematics 22% — 53% 
33% Receiving Special Education support Tam igobdal naaneratcs 11% 33% 
52% Boys 38% Gins 0% Genoer not specified | do reading that is not part of my work at school 44% 33% 
4% — Of the students said they speak only or mostly in another lanquaae al home |. do writing that is not part of my work at school 22% 27% 
0%  Ofthe students said they speak as often in English as in another language | do mathematics that is not part of my work al school 22% 40% 
alt home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 38% 46% 545% 
38% 46% 54% 
Girls 33% 33% 56% 
33% 33% 56% 
Boys 40% 53% 53% 
40% 53% 53% 
ESL students : : : 
Non ESL students — 
Receiving Special Education support 12% 25% 25% 
12% 25% 25% 
Not Receiving Special Education support 50% 56% 69% 


50% 56% 69% 


French Immersion Option B Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash ts used where the number of students in a group 's fewer than 5 and resulls are nol reported 
Method 1 (shaded line) includes students who were exempted and sludents for whom no data were collected 
Method 2 exctudes students who were exempted and students who did not complete any work during the assessment (i e , No Data) 
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Billy Green School |p 


School Address: 1105 Paramount Dr. N. Principal: David MacKenzie 
Stoney Creek, Ontario Grade Levels: JK-8 
L8J 1W2 m Enrolment: 372 

Tephone: (905) 573-3505 HWDSB Information: (905) 527-5092 ext. 2414 


(905) 573-7330 


Billy Green School ts located in the upper Stoney Creek area in a survey that has been established for eighteen years. The predominant language is English with some 
Spanish influence. Billy Green School hosts the Grade 7 and 8 Family Studies and Design Technology programs for Janet Lee, Mount Albion, Green Acres and 
Tapleytown Schools in addition to our own Billy Green School students. We also have a Junior Comprehensive Communication class and a Learning Centre 


The YMCA First Base program ts available for a “before and after school” program for school age children. Several community groups use the school for evening 
programs. These include many children’s groups like Brownies, Cubs, Pathfinders and a local soccer group. 


To support our school goals in the areas of Literacy, Numeracy, Technology and Social Skills we have a variety of programs in place. Excellence in Literacy 1s 
promoted through early intervention programs, Reading Buddies, Barnaby the Bookworm, McCracken Spelling, daily journal writing and author visits. Use of a 
Mathematics program consistent throughout the school and support through the purchase of resources and materials are key. Our Social Skills initiatives include 
Student Responsibility Teams, and the use of the Lions Quest “Skills for Growing” and “Skills for Adolescence” programs in all classes Grade 1-8. As part of the 
School Plan for 1999-2000 the Technology focus is on providing support to our computer lab; many successes have been achieved in this area through the use of the 
new Pentium computers. 


We have an extensive co-curricular and extracurricular program for our students. This includes Student Council, drama involvement, intramural and interschoo! 
sports. We provide leadership opportunities for our students as lunch monitors, Playground Leadership Program members, Intermediate Sports Council members, 


Student Council members, and Environment Committee members. 


Billy Green School has a very active School Council that has been in place with a formal constitution for five years. 


At Billy Green School RSET ANA Se I IE BORE SNR He IEE 
; academic excellence © BELONGING 
We believe in. ¥ a safe, inviting environment for all © GROWING 
building a sense of family/community © SUCCESSFUL 


LTE EE LE oT TS 
SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Our EQAO/School Profile Committee comprised of members of school staff and of the Billy Green School Council will continue to examine and analyze the EQAO 
school results data. This committee will review the EQAO School Action Plan developed by the teaching staff. 


coal discussed by the Committee will be to improve the results of students at Level 2 in order for them to reach the provincial standard 


ine Primary division staff will analyze the specific strengths and weaknesses shown in the school results to change any applicable programming. We will spend 
moncy to support programs in the Reading and Mathematics areas, such as Open Court and Math Quest 2000. 


The Grade 3 students performing at Level 3 and above in Reading (49%), Writing (63%), and Math (47%) indicate strengths in the writing programs being offered in 
ihe classrooms. The numbers performing at Levels 3 and 4 in Reading and Math do not meet our expectations. 


We will reinforce with both genders of students the importance of believing in their abilities and celebrating their strengths 
The parenv/staff EQAO Committee will continue to monitor the strategies once the analysis is complete. 


A presentation about the school EQAO results will be made at the December School Council meeting. The Billy Green School profile pamphlet will also be updated in 
order to share our successes with our school community. 


Grade Vand (srade 4 Assessments of Re Wrihng and Mathematics 1098. 1000 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes wth Grade 3 Students Whe to read 85% 84% 
100% 64% 
19 Grade 3 studenis Neue Ngee NESE 
0% VWke lo write 30% 84% 
In Engtsh as a Second Language Program (ESL) 
6% 5 | am a good writer 100% 80% 
iT Ii three aah 
4 Exempted in all three subjects like nishhemalcs 50% 56% 
2% — Recering Specal Education support | am good al mathematics 50% 844% 
53% Boys 47% Girls 0% Gender nol specified | do reading that is not part of my work al schoo! 20% 48% 
0% Of the students said they speak only or mostly in another lanquage al home | do writing that ts not part of my work at school 60% 52% 
4% Of the students said they speak as offen in English as in another language '.do mathematics thal is not part of my work at school 50% 32% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance leva) Levets 3.4 Levets 3.4 Levets 3.4 

: All students 1% 63% 7% 

53% 69% 51% 

Girls 61% 74% 57% 

70% 85% 65% 

Boys 38% 54% 38% 


40% 56% 40% 


©) z a i ESL studenis 
Non ESL students 


Receiving Special Education support 


Not Receiving Special Education support 


French immersian (tan it Shidents winte the Reading and Writing carrranents 
a Fagieh and 9 French trare|ahian of the Mathematics campanent 


A dash is used where the nuniber of students in a groun is fewer than 5 and results ae nv reported 
Method | (shaded hne) inchides stants who were erempled and students for wham no data were collected 
Math 7 erclitos clutenis aha were eyempled and shidents wha did ant complete any work during Ihe assessment (1 6 No Nata) 


Billy Green School 18 


School Address: 1105 Paramount Dr. N. Principal: David MacKenzie 
Stoney Creek, Ontario Grade Levels: JK-8 
L8J 1W2 Enrolment: S72 
Telephone: (905) 573-3505 HWDSB Information: (905) 527-5092 ext. 2414 
Fax: (905) 573-7330 € 


Billy Green School is located in the upper Stoney Creek area in a survey that has been established for eighteen years. The predominant language is English with some 
Spanish influence. Billy Green School hosts the Grade 7 and 8 Family Studies and Design Technology programs for Janet Lee, Mount Albion, Green Acres and 
Tapleytown Schools in addition to our own Billy Green School students. We also have a Junior Comprehensive Communication class and a Learning Centre 


The YMCA First Base program is available for a “before and after school” program for school age children. Several community groups use the school for evening 
programs. These include many children’s groups like Brownies, Cubs, Pathfinders and a local soccer group. 


To support our school goals in the areas of Literacy, Numeracy, Technology and Social Skills we have a variety of programs in place. Excellence in Literacy 1s 
promoted through early intervention programs, Reading Buddies, Barnaby the Bookworm, McCracken Spelling, daily journal writing and author visits. Use of a 
Mathematics program consistent throughout the school and support through the purchase of resources and materials are key. Our Social Skills initiatives include 
Student Responsibility Teams, and the use of the Lions Quest “Skills for Growing” and “Skills for Adolescence” programs in all classes Grade 1-8. As part of the 


School Plan for 1999-2000 the Technology focus is on providing support to our computer lab; many successes have been achieved in this area through the use of the 
new Pentium computers 


We have an extensive co-curricular and extracurricular program for our students. This includes Student Council, drama involvement, intramural and interschool 
sports. We provide leadership opportunities for our students as lunch monitors, Playground Leadership Program members, Intermediate Sports Council members. 
Student Council members, and Environment Committee members. 


Billy Green School has a very active School Council that has been in place with a formal constitution for five years. 


At Billy Green School ERE LE ENTE OT ELE SEER ETI EDO, 
a academic excellence @ BELONGING 
We believe in... ie a safe, inviting environment for all © GROWING 
building a sense of family/community @ SUCCESSFUL 


[SASSER SF ES IU aA LA 
SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Our EQAO/School Profile Committee comprised of members of school staff and of the Billy Green School Council will continue to examine and analyze the EQAO 
school results data. This committee will review the EQAO School Action Plan developed by the teaching staff. 


One goal discussed by the Committee will be to improve the results of students at Level 2 in order for them to reach the provincial standard. 


The Junior division staff will analyze the specific strengths and weaknesses shown in the school results to change any applicable programming. We will spend mon € 
to support programs in the Reading and Mathematics areas, such as Open Court and Math Quest 2000. 


The Grade 6 students performing at Level 3 and above in Reading (54%), Writing (59%) and Math (59%) are a reflection of current strong programs being offered and 
a good base to build on for future assessments. 


We will reinforce with both genders of students the importance of believing in their abilities and celebrating their strengths. 
The parenustatf EQAO Committee will continue to monitor the strategies once the analysis is complete. 


A presentation about the school EQAO results will be made at the December School Council meeting. The Billy Green School profile pamphlet will also be updated in 
order to share our successes with our school community. 


Giade J and Grade 6 Assessments of Re; Waiting and Mathematics 1998-1999 
Demographics (Grade 6) Altitudes (Grade 6) Gils Boys 
(percent saymg yes) 
Ciasses with Grade 6 Students hike to read 52% 22% 
46 Grade 6 studen's mena good (eae Thy Bh 
like to wnte 57% 22% 


0% — In English as a Second Language Program (ESL) 


| am a good writer 62% 22% 
/ 
0% Exempted in al three subjects like mathemabcs 52% 48% 
3% Receiving Spec al Education support | am good al mathematcs 38% 48% 
52% Boys 48% Gis Q% Gender not specified i do reading thal 1s not part of my work ai schour 57% 37% 
2% — Ol the students said they speck only or mostly m another language al home 1.do wnting that ts not part of my work at school 52% 26% 
ting 
7% Of the students said they spezk as oflen in English as m another language |do mathematics thal is not part of my work at school 29% 22% 
al home 
Overall Achievement (Grade 6) Reading Wniing Mathemalics 
(percent at performance level) Levets 3.4 Levels 3,4 Levels 3.4 
AS students MS 59% 59% 
57% 60% 60% 
Guts 59% 73% 64% 
59% 73% 64% 
Boys 50% 46% 54% 
55% 48% 57% 
- ESL students : 


Non ESL students : : € 


Recemng Special Edturcahon support 


Not Receming Special Ecducahon support 


A dash is used where [he number of shidents wa grouo rs lewer than § and results are not repoied 
Method | (shaded fine) inchites students who were exempted and students for whom no data were collected 
Methad 2 exchides cludents who were exempled and students who did not compete any work dunng the assessment (i ho Data) 


BUCHANAN PARK SCHOOL 


School Address: 30 Launer Avenue Principal: Mrs. K. Watters 

Hamilton, ON L9C 3R9 Grade Levels: JK to Grade 5 
Telephone: (905) 387-5212 Enrolment: 305 students 
Fax. Number: (905) 387-5268 Families: 220 


Buchanan Park Public School is located between Garth and West 5" Street and Mohawk Road and Fennell 
Avenue. The school was built in 1960 and serves approximately 305 students.. The school abuts Buchanan Park 
and there are strong ties to our community. The community is very involved in the school with an active School 
Council and over twenty volunteers. All Special Education students are in regular class placements with integration 
into the Learning Resource Center, which services over thirty students. 

The school abuts Buchanan Community Park, sharing recreational equipment and facilities. Our school is 
used for various community meetings and a strong partnership has been established through evening meetings, 
workshops and special events. School prionties have included a focus on Reading (Open Court), Curriculum - 
Mathematics (new Ministry documents) and Safe Schools (discipline code and social skills). The staff and 
community have formed a strong team and provide a wide vanety of special events at Buchanan Park School. The 
students, staff and community have been involved in a Christmas Bazaar, an outstanding Opera and a Spring Fun 
Fair We arc a “team” that strives for excellence and believe that academic exceilence and accountability are 
woruwnuc goals. 

SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

The staff are carefullv reviewing the EQAO results. We are concerned about the difference between cur 
1997 and the 1998 results. 42% of our students performed at levels 3 and above in Reading, 42% in Wniting and 
40% in Mathematics. Overall, these results do not meet the school’s expectations. Reasons and solutions will be 
analyzed. An Action Plan to address these concems will be implemented by the Curriculum Action Team. In 
overall achievement, at levels 3 and above, girls attained a score of 52% in Reading, 48% in Wnting and 48% in 
Mathematics. Boys demonstrated weaker skills in Reading (32%) and Wniting (36%) and Mathematics (32%). 

It is important to note that 19% of the students said they speak as often in English as in another language at 
home and that 21% of the students were receiving Special Education support. A similar proportion of girls felt they 
were good at wnting (57%) and Mathematics (52%) and 74% felt they were good readers. While 80% of the boys 
felt they were good at writing, only 64% felt they were good readers and 68% felt they were good at Mathematucs. 
These results indicate that attention must be focussed on skills in, and attitudes towards. Mathematics. We 
welcome any parent participation in the development of our EQAO Action Plan. Please contact Mrs. Watters for 
further information. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematcs: 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) irls oys 
(percent saying yes) 


2. Classes with Grade 3 Students Ulike to read 87% 88% 
; a ; | am a good reader 74% 64% 
48 Grage 3 students ; é 
we {like to wnte 74% 68% 
0% in Englisn as a Second Language Program {ESL} 
_ | am a good writer 57% 80% 
0% Exempted in all three subjects = 
$ ASIP \eGiia Sereets | ike: mathematics Brae Bang 
91S Bac eee eG - 5 See 
21% Receiving Special Education support | am good at mathemaiics 5955 68% 
£90 - oa ~ ano = 
ca Guys 30% Gus U7o \oenaer Nol specined | do reading thal is not part of my work als “hoot 494. 720%, 
4% Of the students said they speak only or mostly in another language at home |. do wnting that is not part of my work at scnool 52% 36% 
1¥% Of the students said they speak as often in English as in anoiner language |.do mathematics that is not part of ‘ny worn at scnool 43% 232% 
at nome 
Overail Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Leveis 34 levels 34 ‘eyels 74 
All students GORE 42h Es 
47% 43% 40% 
A Eo é 
Gis a. 48% 48% _, 
55% 48% 48% 
Boys 3h ns 2 Be nozee. 
38% 38% 32% 
ESL students ce: rae a 
Non ESL students anes ' 
Receiving Special Educavon support — N0% _ 10% 10% 
20% 11% 10% 
Not Receiving Special Educavon support OK . 0% 47% 
50% 50% 479 


Frencn Immersion Cpticn 8 Students wrote the Reading and Writing components 
in Engiish ang a Frencn translation of the Mathematics component 


A dasn is used where Ine numoer of students in a group Is lewer (han 5 and resuits are not reponed 
Metnod } (shaded line) includes students wno were exempied and students 1or wom No dala were couected 
Method 2 excludes students who were exempted and siudents who did not complete any work dunng the assessment (1 é., No Data) 
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BURKHOLDER MIDDLE SCHOOL 


Address: 430 East 25th Street Principal: 
Hamilton, Ontario L8V 3B4 Grade Levels: 

Phone: (905) 388-1130 Enrolement 
Fax: (905) 318-1929 e-mail Address: 


Mr. P.R. Morgan 
6-8 


: 378 


burkhold@hwadsb.on.ca 


Burkholder Middle School entered November 1999 with 386 students, distributed among 5 Grade 6 classes, 4 Grade 7 classes and 4 Grade 8 classes. This 
represents an increase from the the 1998-99 enrollment figures of 367 students among 4 classes within each of the grades. Average class size of the 1998-99 
Grade 6 classes involved in this EQAO Assessment was 32. The average class sizes by grade for the current school year is as follows: Grade 6 @ 28; Grade 7 
@ 31, and Grade 8 @ 30. Within the current student body, 37 students have been identified as Exceptional Regular Class and are receiving regular 
programming support through our Learning Resource Teacher staff of 2.0. In addition some 40 students have been targeted as at risk students and are 
receiving various levels of support through LRT or other teaching staff members. During the ‘98-99 school year 1.5 Educational Assistants were available to 
assist in such support. This resource has been totally eliminated for the 1999-2000 school year. Burkholder’s catchment primary-junior feeder schools include 
Franklin Road, Helen Detwiler, and Thomebrae Elementary Schools which account for approximately 75% of the 1998-99 Grade 6 cohort.. Students in the 
test group also arrived at Burkholder from 14 other Elementary / Middle Schools within the HWDSB and 10 from outside the Board. 


Structurally, the Burkholder Middle School site is a 2-story building, re-opened in 1988 as a Middle School, which is functioning at approximately 148% 
capacity. The additional space required to support this population has been found via the addition of 6 portables which are in full-time use. 


The Burkholder School Community can be found in a relatively narrow band which extends roughly between Upper Wentworth and Upper Sherman from west 
to east and from the south side of Fennell Avenue East, north to the City Limits, south of Rymal Road. The resulting catchment area has meant that some 70% 
of Burkholder students are transported to and from school by school bus. Some 330 families are represented by the student population. Of this number 113 or 
34% are from single parent households. The community represents families from a very broad socio-economic range, with significant concentrations of 
subsidized townhome developments. The 1996 Census indicates the average income within the school district to be $54,300 


Burkholder has continued to offer a broad range of co-curricular activiy including, Interscholastic Sports (Cross-country, Volleyball, Basketball, Softball, 
Swimming), Intramural Athletics, Computer Club, Yearbook, Band, Checkers, and student Council. Student involvement with and support for community 
partners such as Neighbour to Neighbour, Macassa Lodge Volunteer Programs, and Meals On Wheels have been long-standing sources of pride and ~—— 


contributed to the overall experience for many Burkholder students. 


SCHOOL RESPONSE AND INTENT FOR ACTION: 


Parents have received their children’s results and have been invited to discuss them with the school, a number of which have already done so. The school and 
system results will be shared with our School Council. The results will continue to be analyzed by school staff in context with on-going student assessments 
and the school plan. Directions for improvements in targeted areas will be identified as part of our action plan and reviewed in context with our school plan. 
General goals will be to continue to reflect on our school organization, the delivery of the Ontario Curriculum and on instructional methods in order to support 
student learning. The impact of changes already in place for this school year will be monitored carefully in relation to the results on the EQAO testing 
scheduled for this school year. The significant differences between male and female student results are a source of concern and need also to be explored. 


Grade 3 and Grade 6 Assessments of Reading, Wnting and Mathematcs: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
percent saying yes) 
4 Classes with Grade 6 Students like to read 75% 49% 
jood read 81% 49% 
125 Grade 6 students 8 ee ees : 
like to wnte 65% 33% 
3% in English as a Second Language Program (ESL) 5 ; 
am 3 good writer 62% 48% 
Ae 
5% Exempted in all three subjects fe ere 42% 42% 
14% Receiving Special Education support | am good at mathematics 48% 37% 
27% Boys 43% Gis 9% Gender not specified | do reading that is not part of my work at school 50% 29% 
7% Of the students sad they speak only or mostly in another lanquage at home do wniting that ts not part of my work at school 60% 29% 
10% Of the students sard they speak as often in English as in another language |.do mathematics that is not part of my work at school 33% 35% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at pertormance level) Levels 3.4 Levels 3,4 Levels 3.4 
All students a ie ee 30% 22% 
29% 33% 24% 
Girl's - 39% -! 46% WW 
42% 50% 32% 
Boys = 18%? 18% 17% 
20% 20% 18% © 
i. ESL students Set : : 
Non €3L students parr 
Receiving Special Education support “0% “4 6% 0% 
0% 7% 0% 
Not Receiving Special Education support “32% 4 35% 26% 
M% 37% 28% 


A dash 1s used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 ‘shaded line) includes students who were exempted and students for wnom no data were collected 
Methad 2 <vcludes students who were exempted and students who did not complete any work dunng the assessment (ie to Oata) 
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CARDINAL HEIGHTS MIDDLE SCHOOL 


School Address: 70 Bobolink Road Principal: Mr. J. Mackrory 
Hamilton, Ontario L9A 2P5 Grade Levels: 6-8 
Telephone: (905) 385-5344 Fax: ( 905) 385-7322 Enrolment: 510 students Families: 


Cardinal Heights is a middle schoo] situated on the central mountain in Hamilton. The school community is comprised of a variety of 
socio-economic/ethnic backgrounds as well as levels of education. Many families have two working parents. Approximately 21% of 
our students receive resource assistance through a balance of in-class support and/or withdrawal to the Resource Program as well a 
Behavioural Exceptionalities class with students integrated into the regular program. School Plan priorities include Ontario 
Curriculum implementation; Assessment/Evaluation — Implementation of the Ministry Report Card; EQAO Action Planning; and the 
implementation of the new Advisor Program — Choices Into Action. Our school has an active and supportive parent community and 
the School Council is very interested in the directions the school has undertaken and is a valued partner working to create a positive 
learning environment for students. Parent volunteers are welcomed. At the adolescent stage, there is a need for a more active role on 
the part of parents in the students” lives but a fine line exists as a result of the students looking for more freedom in their decision- 
making. 
SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 
The staff of Cardinal Heights is presently working on a detailed analysis of the EQAO results. Overall 46% of our students achieved 
level 3 (Provincial Standard) and level 4 in Reading, while 46% achieved level 3 (Provincial Standard) and level 4 in Writing. In the 
home questionaires, it is indicated that a high number of parents “encourage their children to read materials that are not part of their 
work for school” and in the area of writing, a significant majority of parents model daily writing practices. Only 20% of students 
achieved level 3 or higher in mathematics. The lowest results occurred in the application of skills previously acquired to a problem 
solving model and the communication of mathematical processes utilizing mathematical language. The home questionnaires indicated 
that most parents do not actively encourage their children to apply mathematical concepts outside of the classroom environment. 
Analysis of the number of students at level 3 and above in Mathematics is a reflection of the following factors: 
1. This was the initial experience for our Grade 6 students in taking a standardized test which is based on a problem solving model. 
2. Recently there have been significant Ministry-Directed changes in the program focus for mathematics and in the model of 
program delivery. 
Therefore, these results need to be considered as baseline data for future program initiatives and for measuring improved student 
performance on future EQAO tests. Although these findings do not differ significantly from the overall provincial results, this baseline 
data indicates a need for a more in depth analysis of the testing results, particularly in the area of mathematics. There will then be a 
determination of the specific kinds of interventions that may be necessary to improve student performance. It should also be noted 
that gender did not appear to influence the overall results in any component of the test. The staff of Cardinal Heights will meet to 
develop an action plan to address improved student performance during the month of January. A committee will be formed which will 
include School Council representation. The Action Plan will outline specific strategies to target areas requiring intervention which will 
be incorporated into the directions for the present School Plan. The Plan will be presented to the School Council during the week of 
January 24" with final submission to the Board February 11", 2000. 
GRADE 6 ASSESSMENTS OF READING, WRITING AND MATHEMATICS 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) 


[__6 | Classes with Grade 6 students 
45% 
33% 
Pim [Boys C—C“‘*‘“‘~*S*SCSCSCSCSCSCSCSCSCSCSC*dC amgoodaat mathematics. | 3.7% 

39% [ I do reading that is not part of my work at school, __|_37% _| 
[1% | Gendernotspecified —————S—S—S—S—SCSCSCSCSS_* do writing that is not part of my work at school. | 46% | 


Of the students said they speak only or mostly in another I do mathematics that is not part of my work at 


language at home school. 


Of the students said they speak as often in English as in another 
language at home 


OVERALL ACHIEVEMENT 
Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students 46% 46% 20% 
49% 49% 22% 
Girls 53% 54% 23% 
57% 60% 25% 
Boys 43% 42% 19% 
45% 44% 20% 
ESL Students - - - 
Non ESL Students - - - 
Receiving Special Education support 14% 24% 5% 
19% 33% 6% 
Not Receiving Special Education support 52% 50% 23% 


od 


C.B. Stirling EQAO Report 1998-99 

Address: 340 Queen Victoria Drive Principal Carol Scaini 
Hamilton, Ontario L8W IT9 Grade level: less 

Telephone (905) 385-5374 Enrolment: . 520 students 


C.B.Stirling is a Junior Kindergarten to Grade 8 school located on the East Mountain. The school services 
a population of about 525 students, all of whom are able to walk to school. The catchment area is a varied 
socio-economic neighbourhood that has a mix of single family homes, townhouses and subsidized housing. 
Approximately 10% of our students come from homes where English is not the first language spoken in the 
home. C.B. Stirling has an active Home & School Association as well as an informed School Council. 
Parents are involved in all aspects of the school operation and are vital partners in the education of their 
children. In June 1999 we recognized the contributions of over 45 volunteers in the school. 


Grade 3 

Our learning centre supports 20% of our primary population with remedial programming as well as 
program accommodations. Academic support is offered to both identified as well as students at risk. 

Our curriculum focus for the 1998-99 school year was on improving Math achievement, particularly in the 
area of Communicating Math Knowledge. The number of students achieving at levels 3& 4 increased 
from 38% in 1997-98 to 53% in 1998-99. Our other area of focus was in Writing, however, we did not 
see gains in achievement in this area and we will need to re-examine our strategies. 


School Response and Intent for Action Plan 

The primary and junior teachers will examine teaching practices in reading and writing. Issues to be 
addressed are the match of activities in the reading program with the activities expected in the EQAO test, 
the amount of time spent on tasks that will increase skills, the types of writing tasks completed by students 
and the consistency of reading and writing instruction in the primary and junior grades. 

We intend to review last year’s plan and to develop an action plan to address areas of concern. This plan 
will involve planning by grade teams in conjunction with learning centre personnel. 

Parents will be invited to an information meeting to discuss the school results of the assessment. 


Demographics — Grade 3 Attitudes Girls Boys 
2 classes with Grade 3 students I like to read 711% 65% 
51 grade 3 students | am a good reader 50% 62% 
6% in English as a Second Language Program (ESL) I like to write 67% 62% 
10% Exempted in all three subjects | am a good writer 58% 62% 
16% Receiving Special Education support I like mathematics 67% 81% 
53% Boys 47% Girls [ am good at math 54% 81% 
4% of the students said they speak only or mostly in I do reading that is 
another language at home not part of my work at school 67% 73% 
10% Of the students said they speak as often in English [ do writing that 1s not part 
as in another language at home of my work at school 42% 50% 
| do mathematics that is not 
part of my work at school 29% 42% 


Overall Achievement — Grade 3 


Reading Writing Mathematics 
Levels 3,4 Levels 3,4 Levels 3,4 
All students 35% 33% 57% 
42% 37% 63% 
Girls 46% 33% 62% 
52% 36% 68% 
Boys 26% 33% 52% 


32% 38% 58% 
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Grade 6 

Our Learning Centre and Special Education staff support 22% of our Grade 6 population with remedial 
programming and program accommodations. Students who are identified and students “at risk” receive 
academic support both in the regular class and in our Learning Centre. Our curriculum focus for the 1998- 
99 school year was on implementing the New Ontario Curnculum with an emphasis on Language, Math and 
Science. A focus this year was on improving Math achievement, particularly in the area of Communicating 
Math Knowledge. We will continue to emphasize these areas and we also want to identify strategies that 
allow students to demonstrate Level 4 performance. 


School Response and Intent for Action Plan 

The results from this first year of Grade 6 EQAO testing provide a baseline for us and give us programming 
direction for next year. The Junior Team (two teachers from each Grade 4, 5, and 6) will examine 
achievement in specific strands. The performance at Levels 2 and 3 in Reading (42%), Writing (39%) and 
Mathematics (34%) are of particular concem. 58% of the boys reported that they like mathematics, while 
only 34% of the girls felt that way. 72% of the girls reported that they do writing that is not part of their work 
at school while only 42% of the boys participate in that activity out of school time. It is our plan this year to 
identify and implement strategies that will improve student performance in math, in particular Geometry & 
Spatial Sense and to improve students’ communication skills both in writing and in communicating their math 
knowledge in numbers, words and pictures. 


Demographics — Grade 6 Attitudes Girls 
Boys 

2 classes with Grade 6 students | like to read 55% 42% 
51 grade 6 students | am a good reader. 59% 53% 
4% in English as a Second Language Program (ESL) | like to write 48% 47% 
6% Exempted in all three subjects | am a good writer 45% 42% 
22% Receiving Special Education support | like mathematics 34% 58% 
39% Boys 61% Girls | am good at mathematics 41% 53% 
12% of the students said they speak only or mostly in | do reading that is not 

another language at home part of my work at school 62% 53% 
4% of the students said they speak as often in English | do writing that is not part 

as in another language at home of my work at school 72% 42% 

| do mathematics that is not 
part of my work at school 31% 32% 


Overall Achievement — Grade 6 


Reading Writing Mathematics 
Levels 3,4 Levels 3,4 Levels 3,4 

All students 35% 31% 24% 
38% 33% 25% 
Girls 42% 32% 23% 
45% 34% 24% 
Boys 25% 33% 25% 
26% 32% 26% 


¢ Method | (in bold print) includes students who were exempted and students for whom no data were collected 


¢ Method 2 excludes students who were exempted and students who did not complete any work during the 
assessment 


C.H. Bray School School Summary for Grade Three 


School Address: 99 Dunham drive Principal: Mrs. G. Patti-Buntain 


Ancaster, Ont. L9G 1X7 Grade Levels: JK to Grade Six 
Telephone (905) 648-4353 Enrolment: 298 students 
hax (905) 648-9291 Families: 200 


C_H. Bray is a thriving school within an involved and interested community. The original building, constructed in 1953, 
consists of seven classrooms, a gymnasium, library and computer lab. In 1992 a portapak was added consisting of four 


classrooms, a Resource and a French classroom. Our catchment area borders Wilson Street to the South, Lower Lion’s Club 


Road to the East, Alberton to the West and Highway 99 to the North. English is the main language spoken in the student’s 


homes. Currently there are no ESL students enrolled. 


The school’s Resource teacher supports and withdraws students with special needs. Weekly in-school meetings are held with 
a team of teachers to discuss teaching strategies to address specific learning difficulties. Fifty junior students are members of 
the Peer Mediation Team, Bus and Walking Patrols. Primary grade students are involved with the All Star Reading program. 
Most classes are paired for Reading Buddies and some for computer lessons. Students use a wide variety of educational 
computer programs several times weekly and some are in E-mail contact with students in other countries. Bray is blessed 
with a wealth of parent and community volunteers. Students from Ancaster High School also work daily with students in all 
grades. Staff and community offer our students a wide variety of extracurricular activities, for example sports, choirs and a 
Strings program. 

After reviewing the Grade Three results, with our staff we noted an improvement in Geometry and Spatial Sense which was 
one area identified from last year. Communication of Required Knowledge, in mathematics, remains a concern with only 
37% at levels 3 and 4. This category is related to 42% at levels 3 and 4 in Understanding of Concepts in Mathematics. For 
writing the weakest category was in Reasoning with 53% at levels 3 and 4. Overall the results in reading are below our 
expectations with the exception of 69% of students at levels 3 and 4 in Application of Language Conventions. 

The primary staff will continue their analysis of the Grade Three results. We will study the Anchor papers to determine 
teaching strategies and resources that will improve our student performance. A school action plan will be developed for 


February 2000. This plan will be shared with our School Council and interested parents in January and their suggestions will 
be incorporated. 


Grade 3 and Grate 6 Assessments of Rez Waiting and Mathemanes 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


2 Classes with Grade 3 Students \ like lo read 100% 67% 
5 0/ 
AB Gre venders | am a good reader 83% 53% 
*y | hike to wnte 7B% 53% 
0% In English as a Second Language Proaram (ESL) is 
\ am a good miler 89% 57% 
0% Exempted in all three subiects 


| like mathematics 78% 73% 
ay 5 ‘ 
3% — Recenry Special Education support | am good at mathematics 


nan arty 
O17 Or /o 


9, ” 

44% Boys 56% Girls 0% Gender not specified | do reading thal ts not part of my work a school 78% 53% 
0% Of the students saud they speak cnty or mostly in another !anguage at home 1 do wniting thal 1 not part of my work at school RI%  dN%® 
9% Of the students said they speak as offen mn English as in another lanquage 1 do mathemahcs that is nol part of my work al schoo! 50% 52% 

al home 

Overall Achievement (Grade 3) Reading Waiting Mathematics 

(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 

All students 50% 61% 61% 

50% 61% 57% 

Girls 55% 70% 65% 

55% 70% 65% 

Boys 4% SO% 69% 

44% 50% 69% 

ESL students - 
Non ESL students ec 


Receiving Special Education suppor! 


Not Recerving Spenial Education support 


French Immersion Option B Sludents wrote the Reading and Writing components 
in English and a French translation of the Mathemalics component 


A dash «used where the number of students in a group is lewer than S and results are not reporied 
Method | (shaded line) includes students who were exempled and students for whom no dala were collected 
Method 2 exciudes students who were evempled and students who did not complete any work during the assessment (i @ No Data) 
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CFL Bray Schoo! School Summary for Grade S1x 


School Address’ 99 Dunham drive Principal: Mrs. G. Patti-Buntain 

Ancaster, Ont. L9G 1X7 Grade Levels: JK to Grade Six 
Telephone : (905) 648-4353 Enrolment: 298 students 
Fax (905) 648-929 | Families: 200 


CH. Bray is a thriving school within an involved and interested community. The original building, constructed in 1953, 


consists of seven classrooms, a gymnasium, library and computer lab. In 1992 a portapak was added consisting of four 
classrooms, a Resource and a French classroom. Our catchment area borders Wilson Street to the South, Lower Lion's Club 
Road to the East. Alberton to the West and Highway 99 to the North. English 1s the main language spoken in the student’s 
homes. Currently there are no ESL students enrolled. 

The school’s Resource teacher supports and withdraws students with special needs. Weekly in-school meetings are held with a 
team of teachers to discuss teaching strategies to address specific learning difficulties. Fifty junior students are members of 
the Peer Mediation Team, Bus and Walking Patrols. Primary grade students are involved with the All Star Reading program. 
Most classes are paired for Reading Buddies and some for computer lessons. Students use a wide variety of educational 
computer programs several times weekly and some are in E-mail contact with students in other countries. Bray is blessed with 
a wealth of pareni and community voluntcers. Students from Ancaster High School also work daily with students in all grades. 
Staff and community offer our students a wide variety of extra-curricular activities, for example sports, choirs and a Strings 
program. 

After analysis of our Grade Six results teachers identified Organization of Ideas in reading as one area on which to improve. 
Sixty-one percent of students were at levels 3 and 4. Sixty-eight percent, were at levels 3 and 4, in both Reasoning and 
Organization of Ideas for writing. The Anchor papers will be reviewed to develop teaching strategies to focus on these two 
categories. We were pleased with results in the categories and strands in mathematics. We have identified some teaching 
methodologies which may have contributed to these results. We will focus upon Understanding of Concepts and 
Communication of Required Knowledge, in Mathematics as 63% of students were at levels 3 and 4 in these two categories. 
Our school action plan will be developed by February 2000. Our School Council and interested parents will review this plan € 


and their ideas and suggestions will be utilized. 


Grade 3. and Grade 4 Assessmenis of Rea Writing and Mathematics 1998-1990 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2 Classes wth Grade 6 Sludents Like ole Bi %m 10% 
43 Grade 6 students Hamialgngd (eave as ee 


I like to wate 58% 75% 
0% In Enghsh as a Second Language Program (ESI) 
Jam 3 good wiler 33% 58% 
ny " 4 
Dio Exempted moa tine SUDjeCis ( hke mathematics 25% 50% 
LV 
2% Receiving Special Education support | am ood at mathematics 25% 67% 
55% Boys 44% Girls 0% Gender not specifies | do reading that is not part of my work at scnoo! 67% 58% 
A% AY the chydents card they speal aniv ox mostly in another language al home | do wniting that is not part of my work al school 75% 33% 
0% Of the students said they speab as often m Engksh as in another language i do mathemahics thal is not part af my work at schoo! 42, AQ. 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance fevel) Levels 3.4 Levels 3.4 Levels 34 

All students 1% 12% 86% 

79% 74% 88% 

Girts 89% Us 94% 

4% 89% 89% 

Boys 67% 62% 88% 

67% 62% 88% 

ESL students 
Non ESL students 


Receimng Special Education support 


Not Recemng Special Education suppor! 


A ach is used where the number of students in a group is fewer [han 5 and resunts are not reporied 
Method | (shaded line) mctuces students who were exemcied and students Ine whom no data were collected 
Methed 2 eXCUdes SIIDETIS win ware exenie! and Sludents who did not compete ary werk during the accecement (1 6 No Data) 
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CENTENNIAL SCHOOL 

School Address: 47 Simcoe St. East Principal: Mr. Clarke Johnson 
Hamilton, Ontario. L8L 3N2 Vice Principal: Ms. Maria Carbone 

Telephone: (905) 528-6341 Enrolment: 530 

School Fax: (905) 528-6097 HWDSB: (905) 527-5092 Ext. 2631 


Located in the industrial north-east area of Hamilton, Centennial School is a diverse place where students, parents, staff and 
community partners strive to learn while respecting our racial, cultural, economic and physical differences. A full spectrum of 
social-economic conditions exists in the community with many families experiencing economic hardship due to unemployment 
or low paying occupations. Economics dictate that many of the parents work long hours at more than one job, in order to 
provide for their families. Many families need financial support, live in subsidized housing and receive social assistance. 
Students take regular advantage of a daily community breakfast program. Approximately 30% of the school population are 
transient. The community is dominated by multi-cultural, multi-language groups of immigrants and refugees. The main 
groups at this time are from Vietnam, Cambodia, E] Salvador and Somalia; over 20 distinct languages are spoken. 
Approximately 25% of our grade 3 students were in an English as a Second Language Program (E.S.L.). E.S.L. parents with 
no or very limited English offer little support in the acquisition of Basic Interpersonal Communication Skills. Approximately 
29% of our grade 3 students received Special Education Support. A Learning Resource Program which incorporates 
withdrawal and in-class support is used to service both E.S.L. and Special Education students with withdrawal support as the 
main delivery model The Open Court Reading Program, and the Writing to Read Program are combined to provide 
primary students with an opportunity to improve their reading skills. 

Past school plans included Literacy as a focus. This year’s plan concentrates on Math, Science and Technology, Safe Schools, 
and Assessment and Evaluation using the Relational Report Card. Centennial staff continue to value goals established by 
Action Teams. Renewal of curriculum resources, parent volunteers in the classroom, use of co-op students from Secondary 
Schools and McMaster University help create a positive learning environment for our students. Also important to supporting 
the emotional and social needs of our students are our links with the community, for example; the North Hamilton Health 
Centre, Mentors from the Big Brothers Association and a strong and supportive parent partnership with our School Council. 
SCHOOL RESPONSE AND INTENT FOR ACTION PLAN: These results must be considered in relation to 25% 

of the Grade 3's receiving E.S.L. programming and 29% receiving Special Education support, a total of 54%. Exempted in 
all three subjects were 15% of the students. We are encouraged with the number of Grade 3 students who are performing 

at levels 3 and above. Overall more students are working in levels 3 and 4 in reading (39% in 1998, 42% in 1999), in 

writing (44% in 1998, 65% in 1999), in math (46%in 1998, 68% in 1999). Staff will continue to develop similar strategies 

that hopefully, continue this overall improvement. The staff will develop an Action Plan by February 2000. School Council 
will have an opportunity to discuss the plan and offer further suggestions. Finally the Action Plan will be in effect by 

March 2000. As we develop the Action Plan we will continue to implement all areas of the Ontario Curriculum. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
5 Classes with Grade 3 Students | like to read 81% 84% 
7a) ee vee | am a good reader. 70% 52% 
25% In English as a Second Language Program (ESL) lea eee 
15% Exempted in all three subjects sa : ee oe ae 
e ma : 5 
29% Receiving Special Education support | am good at mathematics. a a 
44% Boys 56% Girts 0% Gender not specified | do reading that is not part of my work at school. 43% 72% 
10% — Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school. 62% 68% 
16% OF be stents said they speak as often in English as in another language 1do mathematics that is not part of my work at schoo! 65% 56% 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levets 3,4 Levels 3,4 Levels 3,4 
All students 4% 36% a] BE 55% 58% 


42% 65% 68% 


ESL students Wy ~6T% 67% 

50% 75% 75% 

Non ESL students  Saa3%>8 coe Ta ~ 55% 

39% 61% 65% 

Receiving Special Education support Be 8% <4 “219% + 14% 
8% 33% 25% 

Not Receiving Special Education suppot “48% =a 369% 3 75% 


50% 72% 78% 


French Immersion Opton B: Students wrote the Reading and Writing components 
in English and a French transtation of the Mathematics component. 

A dash is used where the number of students in a group is fewer than 5 and results are not reported 

Method 1 (shaded line) inctudes students who were exempted and students for whom no data were collected 

Method 2 excludes students who were exempted and students who did nol complete any work duning the assessment (i.¢., No Data) 
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CENTRAL SCHOOL 

School Address: 75 Hunter Street West Vice-Principal: Mrs. Debbie Rundle 
Hamilton, Ontario L8P 1P9 Grade Levels: JK -5 

er (905) 522-9690 Enrolment: 166 
(905) 522-9801 HWDSB Info: (905) 527-5092 ext. 2414 


The Central School was officially opened on May 2, 1853, with appropriate ceremony. Egerton Ryerson, Chief Superintendent of 
Education in Canada West and great educational reformer, presided at the opening. By 1867 the school library, to which pupils had 
free access, contained 1400 books. Music and physical education were part of the early school curriculum. In 1888 a kindergarten 
had been established at Central. Their Excellencies, Lord and Lady Aberdeen visited the kindergarten and gave great praise for the 
work and songs of the little ones. Another famous visitor was the Hon. Wilfrid Laurier, Prime Minister of Canada. From its glorious 
beginnings, this oldest of graded schools in Upper Canada, has maintained its proud traditions. 


Today this historically designated, downtown school, located directly south of City Hall, serves a diverse community who live in the 
many highrise buildings and rental properties that surround the school. A smaller group live in relatively prosperous single family 
dwellings below the escarpment. Central's English as a Second Language population is 52.5% and is representative of many 
countries. Some of these students have no formal education before coming to Canada. In addition Central's population is highly 
mobile with a yearly turnover rate of over 100%. 


There are 166 students presently enrolled in Grades JK-5S. There are six classroom teachers, one full-time ESL teacher and part-time 
assignments for teachers of Learning Resource, computer, phys.ed., library and Core French. A vice-principal who is shared with 
Allenby School holds administrative responsibility. The principal is shared with our twinned school, Hess Street School. Central has 
made many community connections with organizations such as the Big Brother Mentoring program, Macnab St. Y Senior Centre and 
Hamilton Community Foundation which supports the recess snack nutrition program. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The Central School Plan for 1999-2000 places a focus on EQAO. There is to be a review of the results of the test and of the process. 
Steps will be taken to promote an understanding among the whole staff, parents and school council of the requirements of EQAO 
tests. Central has shown significant gains in Mathematics and will continue to use resources and strategies developed last year to 
@ 2r improve students’ achievement. The newly purchased Connections reading series will be used in all grades. The staff will 

ner analyze the results and develop, as part of the school plan revision, an action plan to address areas of concerns. The plan will 
be shared with school council for their input. It is expected that the plan will be implemented by February, 2000. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 

1 Classes with Grade 3 Students \like to read 83% = 77% 

DBM iGradea’etidents | am a good reader 75% 38% 

I like to wnte. 92% 54% 


28% In English as a Second Language Program (ESL) 


lam t! y vi 
8% Exempted in all three subjects peas cages 
| like mathematics. 58% 85% 
36% Receiving Special Education support ; it 
a as | am good at mathematics. 58% 62% 
H 0, 
0 ©Boys 8% Girls 0% Gender not specified | do reading that is not part of my work at school. 67% 62% 
0, 
32% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school. 50% 62% 
24% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 50% 31% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students 924% <4 + 36% =. 44% 
35% 43% 48% 
Gins = 42% 4 + 67%. = 58% 
56% 80% 64% 
POSE A EO sph tae | 
Boys = 8% 8% =: 31% 
12% 9% 33% 
ESL students See aes 14% > 43% 
- 17% 50% 
Non ESL students Hah eed rl ae ” 44% 
, 53% 47% 
& Receiving Special Education support 7= 0% =4 SO%sS3 0% 
0% 0% 0% 
Not Receiving Special Bducation support SE 38% a i 56% <2 69% 
oe. 50% 56% 69% 
French Immersion Option B. Students wrote the Reading and Writing components Rode s - 


in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are nol reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (i.e., No Data). 


CENTRAL PARK SCHOOL 
1999 E.Q.A.O. RESULTS 


Central Park Public School is an inter urban SK to grade 5 school with a population of 350 
students. The community is representative of a broad spectrum of socio-economic backgrounds. 
In 1998-99 eighty two students received some sort of resource teacher or learning centre support. 
The school population is served by three full time educational assistants. Fifty six grade three 
students participated in the E.Q.A.O. assessment. One child was completely exempted. 

55% were boys and 43% were girls. 6% indicated they speak a second language at home. 


Reading 


Writing 


it A rn ea ee 


COMMUNICATIONS [a] 45 
SRGANIZE DEAS Cn Co 
APPLICATION OF LANGUAGE CONVENTIONS lon [4a 


Math (Gr. 3) 


ae [ste 
UNDERSTANDING CONCEPTS 


APPLICATION OF MATH PROCEDURES 
COMMUNICATION OF REQUIRED KNOWLEDGE 32 


27 


Strands 


NUMBER SENSE AND NUMERATION 


CHEDOKE MIDDLE SCHOOL BO 


School Address: 500 Bendamere Ave. Principal: M. Rielly 
Hamilton, LOC 1R3 Vice Principal: G. Cook 

Telephone: (905) 388-5833 Enrolment: 460 

Fax: (905) 388-8278 


Nature of the School and the Community 


Chedoke Middle School serves a large section of the west mountain, specifically the area bounded by the 
escarpment at the westem upper city limits; east along the escarpment to a point west of West 5" St.; south 
to the middle of Fennell Ave. Wx west to the middle of Garth St.; south to the Red Hill Geek Expressway; 
west on the Expressway to the middle of Upper Paradise Rd.; south to a point north of Rymal Rd. W.; west to 
the city limits, north along the city limits to the escarpment. The school population of 460 combines students 
from five primary/junior feeder schools - Buchanan Park, Gordon Price, Holbrook, Mountview and Seneca. 
The school serves a community, which reflects a broad ethnocultural diversity, with English, however, being 
the predominant language. Approximately 24 English as a Second Language students are integrated into 
regular classes, but receive additional support in English through a withdrawal program serviced by a .5 FIE 
ESL teacher. The socio-economic structure tends to be a cross-section, but most significantly middle class. 
The school population tends to be stationary throughout the school year with a low incidence of mobility 
(approx. 2%). 

This year our school organization consists of 6 grade six classes, 5 grade seven classes, 5 grade eight classes 
and two Comprhensive Special Education Classes. All students in the school are organized into cross-graded 
Advisor groups of about 20 that meet every day. The purpose is to help students improve in self-knowledge, 
organizational skills, career planning and interpersonal relationships. 

An active school council includes representation from staff, students and parents. The council is very 
supportive of the school plan and acts as an advisory panel, providing input on school issues. 


Initial Response 7 
At the current time, it is impossible for the staff to analyze the data from EQAO due to the fact that materials 


for our students were misplaced in Toronto and have resulted in a delay in the processing and return of a 
significant number of our school's reports. 


On receipt of these materials, the staff will meet to prepare a response and action plan. 
Below is the current data that we have received from EQAO. Because of the small sample of 15 students, this 
summary is invalid for the grade 6 population at Chedoke. 


Grade 3 and Grade 6 Assessments of Re: _}, Writing and Mathematics 1908- 1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
0, 
5 Classes with Grade § Studerts Ilike to read 80% 50% 
150 Gre | am a good reader 80% 60% 
do rade 6 students 
0 \ like lo write ! 40% 30% 
%y — In English as a Second Lanquage Program (ESL | 
poe! os ait t am a good writer B0% 20% 
13% Exempied in ail three subjecis IME tiene AG% 30% 
47% Receiving Special Education support | am good at mathematics 20% 60% 
67% Boys 33% Girls 0% Gender not specified | do reading that is not part of my work al school 40% 0% 
0% Of the students said they speak only or mostly in another language al home | do writing that is not part of my work at school 40% 20% 
7% — Of the students said they speak as often in English as in another language | do mathematics thal is not part of my work at school 20% 20% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3.4 
All students 20% 27% 27% 
23% 31% 33% 
Girls . $ 
Boys 7 
ESL students 
Non ESL students _ 
Receiving Special Education support 0% 0% 
0% 0% 
Not Recerving Special Education support 38% 50% 
38% 50% 


A dash is used where Ihe number of students in 2 group Is fewer than § and resulls are not repoded 
Method 1 (shaded line) includes sludents who were exempted and students for whom no data were collected 
Method ? excludes students who were eyernnied and students who did not complete any work during [he assessment (ie , No Data) 
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jlegiate Avenue School Principal: Brian Robertson 
** Collegiate Avenue Grade Levels: JK to8 
Stoney Creek, On. L8G 3L5 Enrolment: 317 students 


Phone: (905) 662-2990 
Fax: (905) 662-4823 


SCHOOL PROFILE 


Collegiate avenue School is located in Lower Stoney Creek and serves the community bounded by Lake Avenue And New Mountain 
Rd., on the west, Highway #8, on the north, Green Road to the west and the escarpment to the south. 

The school contains 16 classrooms, a library and a gymnasium with a stage. One classroom has been converted into a Computer Lab 
and the wall between rooms 5 and 6 has been removed to create a large space for the Kindergarten classes. 

There are two Special Education classes in the school-a Junior Comprehensive Class (12 students) and a Primary/Junior 
Developmentally Delayed Class (7 students). The students in these two classes are the only ones bused to the school. There is also 
one Learning Resource Teacher to assist students with identified needs in achieving the goals set out in their Individual Educational 
Plans. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The results for the Grade three students indicate a slight improvement over the result from last year. Staff are continuing to evaluate 
their programming in all three areas to address the needs of the students. One long term change has been the introduction of the 
Language Program “Open Court” to our SK and Grade One classes. Staff are analyzing the data provided by EQAO and are 
developing short term and long term plans to improve the results. The School council is also involved in this planning and provides a 
very supportive role to the teachers. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 
Yemographics (Grade 3) Attitudes (Grade 3) irls Boys 


(percent saying yes) 


7 (0) 0 
2 Classes with Grade 3 Students Ilike to read 92% = 73% 
| am a good reader. 83% 80% 
32 Grade 3 students 
60) 2 = | like to write. USsiy estes 
6% In English as a Second Language Program (ESL 
: guage EIRP | am a good writer. 75% 67% 
fats) 
16% Exempted in all three subjects | like mathematics. 25% 53% 
25% Receiving Special Education support | am good at mathematics. 33% 47% 
56% Boys 41% Girls 3% Gender not specified | do reading that is not part of my work at school 67% 53% 
4% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school 42% 47% 
4%  — Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 33% 27% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students — MN = AN% > 38% 
50% 48% 46% 
Gils 46% | 282%... BR 
55% 67% 45% 
Boys «90% 28% 530% 
47% 


33% 47% 
ESL students Raa te JS a 


Non ESL students - 2 : = 


Receiving Special Education support - : = 


Not Receiving Special Education support = - 3 
@ 


French Immersion Option B Students wrote the Reading and Writing components - ieee - 
in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group Is fewer than 5 and results are not reponec 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e, No Data) 
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Collegiate Avenue School Principal: Brian Robertson 

49 Collegiate Avenue Grade Levels: JK to 8 

Stoney Creek, On. L8G 3L5 Enrolment: 317 students G 
Phone: (905) 662-2990 


Fax: (905) 662-4823 


SCHOOL PROFILE 


Collegiate avenue School is located in Lower Stoney Creek and serves the community bounded by Lake Avenue And New Mountain 
Rd., on the west, Highway #8. on the north, Green Road to the west and the escarpment to the south. 

The school contains 16 classrooms, a library and a gymnasium with a Stage. One classroom has been converted into a Computer Lab 
and the wall between rooms 5 and 6 has been removed to create a large space for the Kindergarten classes. 

There are two Special Education classes in the school-a Junior Comprehensive Class (12 students) and a Primary/Junior 
Developmentally Delayed Class (7 students). The students in these two classes are the only ones bused to the school. There is also 


one Learning Resource Teacher to assist students with identified needs in achieving the goals set out in their Individual Educational 
Plans. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The results for the Grade six students have raised many concerns with the staff. Particularly, the Reading and Mathematics results 
indicate the need for some major program revisions. Staff are analyzing this information and developing program plans to assist the 
students in improving the results. Some of these plans will be implemented immediately and other parts of the plan will deal with 


long range plans and will be implemented as the year progresses. Our School Council will certainly play a large role during this 
process. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) ; 

2 Classes with Grade 6 Students |like to read 62% 32% & 
35 Grade 6 students | am a good reader 69% 37% 
6% — In English as a Second Language Program (ESL) aoa ane ae 
14% Exempted in all three subjects PN eae gee 

| like mathematics 25% 53% 
14% Receiving Special Education support | am good at mathematics 25% 58% 
54% Boys 46% Girls 0% Gender not specified | do reading that is not part of my work at school 44% 26% 
3% Of the students said they speak only or mostly in another language at home | do wnting that is not part of my work at school. 31% 26% 
3% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 19% 37% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
Alsudents EL iti sSt”*~<C*ési 
27% 57% 20% 
Girls 38% 5 50% Page S 
40% 53% 20% 
Boys 1% ATR. aloe 
13% 60% 20% 
ESL students Manat: tecgret aess. Sone ss 
Non ESL students seni g perso sete 


Receiving Special Education support is Sues He Be i 


Not Receiving Special Education support Bet oe" ; pets pay: 


u 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data) 
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DALEWOOD MIDDLE SCHOOL GUL 


Address: 1]150 Main Street West Principal: Mr. C. Taylor 
Hamilton, Ontano Vice-Principal: Mr. S. Lowrey 
L8S 1C2 Grade Levels: 6, 7, and 8 

Telephone: (905) 528-8631 Enrollment: 384 students 

Fax No.: (905) 528-8448 HWDSB Information: (905) 527-5092 

e-mail: | dalewood@hwdsb.on.ca Web Site: www.hwdsb.on.ca/dalewood 

SCHOOL PROFILE 


On May 8, 1999 Dalewood Middle School celebrated fifty years of serving the families and community of Westdale. 
Dalewood is a dual track school having French Immersion classes in grades 6, 7 and 8. Dalewood also has two combined grade gifted 
classes and provides ESL programming. The multi-cultural diversity is evident with the proximity to McMaster University being a 
contributing factor. Dalewood truly is a people focused environment. Students, staff and community work together to provide a nch 
learning environment that continues to honour academic excellence, the arts, athletics and citizenship. Dalewood is blessed with 
excellent facilities, which include an attached recreational centre, a huge gymnasium, an auditorium and a community of endless 
human and physical resources. Each year sees a continuing active and supportive School Council/Home and School, Student Council, 
an increasing number of talented and energetic McMaster students volunteering on a regular basis, non-stop athletics in the gym, swim 
teams, cross-country, a major theatrical production, bands and chotrs so large that we now must have two music nights to 
accommodate everyone, computer technology advances, a vibrant library, and the list goes on. 

The Dalewood school planning process is an ongoing process of review, development, and implementation with full input 
from all stakeholders. School plan initiatives for 1998-1999 included the following: to assist staff with the implementation of new 
curriculum, development of instructional strategies, and communication of student learning; to determine the new Ministry 
requirements. to identify viable resources, and to provide the necessary professional support required to deliver the prescribed social 
studies curriculum: to devise a curriculum-based, school-wide unit to celebrate Dalewood’s 50” Anniversary; to develop an awareness 
and to begin partial implementation of the new provincial science curriculum; to promote student advocacy through an Advisor 
program and build staff relationships and school spint; to develop an appreciation for the history and change to Dalewood and the 
Westdale community throughout the past 50 years; to encourage a positive attitude towards the Arts, and to provide an opportunity for 
students to incorporate a variety of acquired skills in meaningful fashion, to develop a collaborative approach to environmental issues 
within Daiewood Schooi and community by developing a studem-pased Environmental Team, and to address student, staff and schooi 
needs regarding computers. Additional school plan iniuatives for 1999-2000 are related to an EQAO Action Plan, the Choices into 
Action document, an enhanced computer network. and the relational report card. 

Resource teachers provide special education support. The Specific Learning Disabilities Class (SLD) offers a small class 
setting for exceptional students who need very specific instruction and assistance. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The principal completed a preliminary summary of data. This summary broke Dalewood’s EQAO Results 1998-1999 
down into five (5) categories: all students, French Immersion students, gifted students, regular class, and regular class minus ESL and 
SLD students. This information has been shared with both staff and School Council/Home and School. The staff is working on an in- 
depth analysis of these results and has already identified those categones and strands that will require attention. 

We are encouraged by the number of students who are achieving at Level 3 and above (Reading 66%, Writing 62%, and 
Mathematics 66%). We are further encouraged when 100 % of both our gifted students and our French Immersion students are 
achieving at Level 3 and above for all three subjects tested. Although Dalewood results are higher than HWDSB results in all areas, 
the question remains whether our results meet the expectations of our community. The gender differences in achievement, with girls 
typically doing better than boys, will be further examined. Aftitudinal data indicating that although girls do well in mathematics they 
appear to be less confident in their ability while boys, whose average achievement is lower than the girls, believe in their mathematical 
ability. 

School staff and School Council/Home and School will have many opportunities to discuss the pian and offer further 
suggestions. Dalewood’s EQAO Action Plan: 1998-1999 will be included the larger document Dalewood Middle School — School 
Plan — 1999-2000. 


Grade 3 and Grade 6 Assessments of Rez Ywiting and Mathematics 19$3-1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
Ipercent saying yes! 
5 Classes with Grade 6 Students ike to read 75% 55% 
75% 57% 
125 Grade 6 students [ama good reader : ae 
5% : : é ees Vike to write 64% 34% 
In Enghsh as a Second H rogram (ESL! 
e es ee IEROGEEIERS 48% 38% 
% Ht 
ice reaped nak Vee Aree like mathematics 47% 53% 
6% — Receiving Special Education support | ani yood at mathematics 45% 64% 
45% Boys 54% Girls 2% Gender not specified | do reading thal is not part of my work al school 66% 47% 
7% Ol the students said they speak only or mostty in another language at home | do wnting that is not part of my work al school 59% 3% 
8% Of the students said they speak as often in English as in another language |. do mathematics that ts not part of my work at school 45% 49% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 34 

All students 66% 62% 66% 

66% 62% 67% 

Guts, 1% 73% 70% 

13% 73% 71% 

Boys 61% 50% 62% 

61% 50% ; 62% 

ESL students 14% 29% 57% 

14% 79% 57% 

Non ESL students 69% 64% 67% 

69% 64% 68% 

Receiving Special Education support 25% 12% 12% 

25% 12% 12% 

Not Recetving Specal Education support 68% 65% 70% 

69% 65% Ti% 


A dash is used where Ihe number of students i a group is fewer than § and results are not renoded 
Method | (shaded line) includes students who were exempled and students for wham no data were colected 
Method 2 evclides students who ware exempting and et denis who did nat compete any worl dynng the assessment (1 to Data) 


BY 


DR. J. EDGAR DAVEY SCHOOL PRINCIPAL: MR. C. BUTTLE 


Dr. J. Edgar Davey School is located in the inner-city of Hamilton. We are adjacent to the Richard Beasley Community Centre and 

“ges. The school serves over 380 students who represent 26 different language groups with the three largest groups speaking either 

_uglish, Vietnamese, or Spanish as their first language. As of September 1999, approximately 45% of our student population was 

comprised of E.S.L. students. 

The school has one of the highest mobility rates in the system. In the 1998/99 school year our transfer ins and outs represented over 

140% of our total school population. We serve a neighbourhood that contains many individuals/families on some form of social 

assistance. Other peripheral concerns that impact on our school context are the concern for personal safety generated by the constant 

traffic flow around the school, the many unknown transient adults who frequent this neighbourhood and environmental issues that 

include the quality of air and noise pollution. 

Within this challenging school environment are some positive EQAO results for 1998/99. The following factors have contnbuted.: 

e a long-term planned school-wide focus on language and mathematics 

© avery effective W.T.R. program focussed on primary language development 

e avery effective E.S.L. program that addresses the language needs of many of our students 

¢ remedial programs designed by the learning resource teacher after consultation with classroom teachers to address needs 

Dr. Davey School enjoys a positive partnership with both the members of our School Council and our Home and School Associaton. 

Many members of these groups volunteer their time to help support a variety of programs running throughout the school on an 

ongoing basis. In addition to their invaluable support and expertise. we also seek out and encourage the participation of co-op 

students. mentors, parent volunteers and community resources to enrich and/or expand our programs. 

We are a multicultural school that believes all students should have the opportunity to experience success. 

SCHOOL INITIAL RESPONSE AND INTENT FOR ACTION PLAN 

From an initial cursory viewing of the school data, staff are pleased with the numbers of students performing at levels 2 and above 

(reading 60%. writing 87%, and mathematics 82%). which is better than last year’s results. However, when we examine the numbers 

performing at level 3 and above in reading 19%, writing 41% and mathematics 33% we note that this is a decrease in these numbers 

from last year’s report. When we examine all three areas we have some concerns and will need to do some further analysis and discuss 

future program initiatives to address these areas. These results must be considered in relation to 35% of the Grade 3’s being ESL and 

27% receiving Special Education support. A total of 62% of our students! 

The school’s Ontario Curriculum committee and Assessment and Evaluation committee will meet to review the EQAO results with 
objective of sharing this data with the enure teaching staff. The staff will then discuss these results and their meaning for programs 

and instruction at Dr. Davey School. The plans developed by the Pnmary and Junior teams will include specific recommendations to 

be implemented during the school year. These plans will be reviewed at the end of the year. The plans will be shared with the School 

Council and their input encouraged. 

Parents are encouraged to discuss this report with their child’s classroom teacher regarding it’s implications for classroom practice. 

The school’s Action Plans are open to any parent who wishes to view them. If more information regarding this school report is 

required, parents are encouraged to contact the schooi office for further details. 


Stade 3 and Grade 5 Assessments of Re ) Wating 9nd Mathematics 1998. 1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2. Classes with Grade 3 Students ike toread 75% 52% 
50% 38% 
37 Grade 3 studen s Ne antleeeelicees ° s 
359 4 Hike lo write B1% 43% 
Yo In Enghsh as a Second Lanquaae Program (ESL 
baie pa : | am 8 good weiter 31% 29% 
% F l 
0 Exempted im ail three subjects ieee anes 50% 48% 
27% Recerving Soecal Education support | am good al mathematics 31% 19% 
57% Bays 43% Girls 0% Gender not specified {do reading thal ts not part of my work al school 25% 48% 
B% Of the students said they speak only or mostly in another lanquage al home {do writing that ts not part of my work at schoo! 44% 19% 
19% Of the students said they speak as offen in Engiish as m anotner anquage {do mathematics thal is not part of my work al schoo! 25% 33% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al perlormance level) Levels 3.4 Levels 3.4 Levels 3.4 

AR students 19% 41% 32% 

25% 45% 32% 

Gis 19% 62% 44% 

27% 67% 44% 

Boys iH 24% 24% 

24% 28% 24% 

ESL students 8% ' 3% 38% 

11% 45% 38% 

Non ESL studen!s 25% 42% 29% 

32% 45% 29% 

> Receiving Special Education support 10% 10% O% 

17% 12% 0% 

Not Receiving Special Education support fe 52% 44% 


French Immersion Option B Sludents wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


‘A dash is used where the oumber of students in 3 group 's fewer than 5 and results are nol reported 
Method 1 (shaded line) inches students who were exempted and students for whom no data were collected 
Mother 2 erchides students arn wnin orem nied and students who did not cammele any wk during the assessinent (ve No Data) 
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Dr. John Seaton/Sheffield School Unit Principal, Mrs Cathy Scott 
1279 Seaton Road. Grade Levels: /K-2 
Sheffield, Ontario Enrolment: 388 

LOR !1Z0 


(319) 621-5215, 647-347] 
Fax: (5)9) 621-1457 


The Dr. John Seaton/Sheffield School Unit is an active community school committed to the shared vision of 
Preparing our students to think, feel, and act for the betterment of themselves and others. 


The school unit, which is located in « rural setting in West Flamborough, serves approximately 385 students in two 
locations. Sheffield School, originally constructed in 1862 and relocated in its present building in 1950, houses four 
classes of Primary children from Junior Kindergarten to Grade 2. Seaton School, which opened in 1969, 
accommodates eleven classes from Grades 3 to 8. Students from Beverly Centra) and Lynden schools join us in 
Grade 6, and some pupils from Queen's Rangers School come to us in Grade 7. We serve a wide area 


total population, reccive specialized instruction from an itinersnt teecher. In edition to our regular programming, 
Seaton School offers Instrumental Music, Family Studies and Design and Technology to Grade 7 and & atudent, 
Teachers, parents, and the community-et-large all work together to assist our students to achieve excellent resuits 


&cademically, socially, artistically, and physically. Active School Council and P.T. O. members and dedicated 
Parent voluntears work diligently a¢ partners in education, giving of their time and talents to help provide a positive 


Comprebeasive plan which includes specific strategies will be developed and in place by February 2000 to ensure 
thet our students achieve to their maximum potential. 


Grade 3 and Grade 6 Assessments of Re }. Writing and Mathematics. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes with Grade 3 Students | ike to read 73% 56% 
0/ 9 
22 Grade 3 students | am a good reader 64% 44% 
nov = . - | tke to write 73% 67% 
viv in English as a Second Language Program (ESL) ec 
| am 3 good writer 55% 56% 
5% Exempted in all three subjects : = Ae 
| like mathemetics 04% 44% 
9 0 Snarial Education sugg-ct - 
9%  Rersiving Special Ectiection support | am good al mathematics 45% 44% 
9 eco a 0, . 
45% — Boys SO NZHIS 0% Gender not specified 1 do reading that is not part of my work at schoo! 82% 44% 
O% — Of the students said they speak only of mostly in another language at home | do writing that is not part of my work al school 73% 67% 
% — OF the students said they speak as often in English as in another language | do mathematics thal is not part of my work at schoo! 36% 11% 
a! home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3,4 Levels 3.4 Levels 3,4 
Allstudents = us 64% ane Ve 59% .- 77% 
70% be 62% 81% 
Girls t 75% 67% 67% 
90% 73% 73% 
Boys fF 50% =i: 1. 50% 90% 


——- Sie ee 


Non ESL students besges 


Receiving Special Education support Pusey 


Not Receiving Special Education support REG eae rs 


French Immersion Option B: Students wrote the Reading and Writing components Baie og i 5 : - 


in English and 3 French translalion of the Mathematics component 


A dash is used where the number of students in a group ts fewer than 5 and resutts are not reported 
Method 1 (shaded line) incudes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempled and students who did not complete any work dung the assessment (i.e.. No Data) 


Dr. John Seaton/Sheffield School Unit 2 le Principal. Mrs. Cathy Scout 


1279 Seaton Road. Grade Levels, JK-2 
Sheffield, Ontario Enrolment’ 388 
LOR ]Z0 


(5)9) 621-5215, 647-347) 
Fax: (519) 62)-1457 


The Dr. John Seaton/Sheffield School Unit is an active community school committed to the shared vision of 
preparing our students to think, feel, and act for the betterment of themselves and others. 


The school unit, which {s located in a mural setting in West Flamborough, serves approximately 385 students in two 
locations. Sheffield School, originally constructed in 1862 and relocated in its present building in 1950, houses four 
classes of Primary children from Junior Kindergarten to Grade 2. Seaton School, which opened in 1969, 
accommodates eleven classes from Grades 3 to 8. Students from Beverly Central and Lynden schools join us in 
Grade 6, and some pupils from Queen's Rangers Schoo! come to us in Grade 7. We serve a wide arca 
encompassing small town and farming communities which reflect 2 wide range of income levels. Two Learning 
Resource teachers serve those students who need specific assistance and ESL students, who make up 6% of our 
total population, receive specialized imstruction from an itinerant teacher. In addition to our regular programming, 
Sear55 Soboo! offers Instrumental Music, Family Studies and Design and Technology to Grade 7 and 8 students. 


Teachers, parents, and the community-at-large all work together to assist our students to achieve excellent results 
academically, socialty, artistically, and physicalty. Active School Council and P.T. O. members and dedicated 
parent volumeers work diligently as partners in education, giving of their time and talents to help provide a positive 
learning cave cnaeat. 


Emphasis is placed 66 self-discipline and self-esteem through strong Advisor and Social Skills programmes. 
Students take the opportunity to become involved in a variety of co-curricular programmes including Student 
Council, Peer Mediation, sports teams, schoo! band and choir, and Drama, Library and Computer clubs. Student 
planners, which owtline our schoo!’s Mission, Vision, and Behaviour Code, provide students with one means of 
organizing and managing their commitments es well as facilitating communication between schoo! and home. 
Excollence in Living and Learning ia the motio which drives our planning and decision-making. 


Next Stepe 


Beginning in December, teachers, Schoo! Council, and schoo! administration will meet to analyze our BQAO 
results. Together, erees of strength end weakness will be identified. Considering that this is the first year that the 
Grade 6 students have participated in the EQAO testing, the results will be used as baseline data for future planning 
end essesement. A review of the presest EQAO pian will be made and a comprehensive plan, which includes 
specific strategies, will be developed and ia place by February 2000 to ensure that our students achieve to their 
maximums potential 


Grade 3 and Grade 6 Assessments of Rez —_, Writing and Mathematics: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) : 
2 Classes with Grade 6 Students Ulike to read 76% — 48% 
62% 52% 
G4 icradelg ctudents | am @ good reader 0 /o 
5 like to write 55% 33% 
3% In English as a Second Language Program (ESL) Pen ee 
09 | am a good wile! 41% 44% 
ted in afl th 
a i al like mathematics 28% 33% 
20% — Receiving Special Education support | am good at mathematics 38% 44% 
A470. ‘Boys SU% Girls 6% Gender not specified | do reading thal is not part of my work al school 55% 33% 
2% — Of the students said they speak only or mostly in another lanquage al home | do writing thal is not part of my work al schoo! 41% 30% 
3% — Of the students said they speak as often in English as in another language |do mathematics that ts not part of my work at schoo! 17% 26% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 

All students be 3% ts ' 50% 42% 

40% 52% 43% 

Girls Fo 53% 72% 44% 

55% 77% 45% 
Boys =F 2% ~ 24% 43% 
25% 22% 43% 
ESL students bray os amen : 
Non ESL students 385," oe 

Receiving Special Education support 7poO% 15% 0% 

0% 20% O% 

Not Recetving Special Education support 5 ag% 59% 53% 

49% 59% 53% 


A dash ts used where the number of students in a group is fewer than 5 and results are nol reported 
Method 1 (shaded line) indudes students who were exempled and students for whom no dala were collected 
Method 2 excludes siudents who were exempted and students who did not complete any work during the assessment (i €., No Data) 
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DUNDANA PUBLIC SCHOOL 


Address: 23 Durndana Avesiie Principal: Mr. S. Oulahen 
Dundas, Ont. LOH 4E5 Grade Levels: JK - Six 
Telephone: (905) 628-2622 Enrollment: 324 students 
Fax No: (905) 628-2699 HWDSB Information (905) 527-5092, ext. 2414 


Built in 1953, Dundana School is located on Dundana Ave. in Dundas, Ontario and is home to 324 Junior Kindergarten to Grade 


Six students. The school is served by twenty-five teachers and support staff. Included in our class structure is a Junior 
Comprehensive MID class. 


Dundana’s catchment area includes the immediate area around the school, the University Gardens subdivision as well as the 
“Senator Homes” subdivision located on the west end of town off Governor’s Road. Approximately 70% of our students are 
bused from these areas along with students in the special class. =. 


Dundana School boasts a large beautiful, tree-lined playground equipped with a good tarvia area, basketball standards and soccer 
posts. The school features a state of the art networked computer lab, well stocked library and impressive gymnasium. 


Our schoo! ts well served by an active and supportive School Council, Parent Association and a smali army of parent voiunteers. 
Very active in our school,as well,is the Big Brother Mentoring Program. 


_ 


At Dundana, we believe that respect and responsibility equals results. Our school community helps all of our students become 
informed, productive and responsible citizens by building foundations for lifelong learning. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


An initial analysis by staff of the results of the 1999 test indicates that improvement has been noted in all areas in Grade 3 in 
compansion to the 1998 results (percentage of students scoring at level 3 or 4 - Reading: 1998 - 34%, 1999 - 61%, Writing: 
1998 - 66%, 1999 - 71%, Mathematics - 1998 - 24 %, 1999 - 78%). The results of the first Grade 6 assessment indicate similar 
overall results (percentage of students scoring at level 3 or 4 - Reading 73%, Wnting 78%, Mathematics 59%). 


Our intent 1s to review the current E.Q.A.O. Action Plan intitiatives - i.e. Further develop organizational skills in reading and 
writing; Increase knowledge and application of the language of mathematics; Improve prolem solving skills. A revised Action 
Plan will be developed by a committee compmised of teachers and parents and implemented in each grade. 


Grade 3 and Grade 6 Assessments of Re}, Writing and Mathematics 1998. 1999 
Demographics (Grade 3) Attitudes (Grade 3) irls Boys 
(percent saying yes) 
| 789, 
2. Classes with Grade 3 Students tke loread eee a 
Gh (ersdea slider | am 8 good reader B2% 62% 
rade 3 students 
I hike to write ' 71% 57% 
2% In English as a Seconc Language P-ogram (ESL) y i 
; j lam a aood writer 75% 3% 
eile. Exempled ly eliiiee IEC | lke mathematics 57% 43% 
B% — Receving Specia’ Education suppor | am good al mathematics 32% = 71% 
43% Bows 57% Gris 0% Gender not specified 1 do reading that is nol pait of my work al Schou! 71% 48% 
4% Of the students said they sneak only or mostly in another lanauage al hame 1.do writing thal ts not part of my work at schoo! 420 40%, 
0% Of the students said they speak as often in English as in another language | do mathematics thal is not part of my work a! school 54% 48% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 61% 71% 78% 
62% 73% 79% 
Girls 68% 79% 68% 
68% 79% 68% 
Boys 52 62% 90% 
55% . 65% 95% 
ESL students : 
Non ESL students = 


Receiving Special Education support 


Not Receimng Special Education support 


French Immersion Option B Sludents wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash rs used where the numbe- of students m a group is tewer than 5 and resulls are nol reponed 
Method 1 (shaded he) inctudes students who were exempted and students for whom 10 data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (ie , No Dala) 
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DUNDANA PUBLIC SCHOOL 


Address: 23 Dundana Avenue Principal: Mr. S. Oulahen 
Dundas, Ont. LOH 4E5 Grade Levels: JK - Six 
Telephone: (905) 628-2622 Enrollment: 324 students 
Fax No: (905) 628-2699 HWDSB Information (905) 527-5092, ext. 2414 


Built in 1953, Dundana School is located on Dundana Ave. in Dundas, Ontario and is home to 324 Junior Kindergarten to Grade 
Six students. The school is served by twenty-five teachers and support staff. Included in our class structure is a Junior 
Comprehensive MID class. 


Dundana’s catchment area includes the immediate area around the school, the University Gardens subdivision as well as the 
“Senator Homes” subdivision located on the west end of town off Governor's Road. Approximately 70% of our students are 
bused from these areas along with students in the special class. ~ 


Dundana School boasts a large beautiful, tree-lined playground equipped with a good tarvia area, basketball standards and soccer 
posts. The school features a state of the art networked computer lab, well stocked library and impressive gymnasium. 


Our school is well served by an active and supportive School Council, Parent Association and a small army of parent volunteers. 
Very active in our school,as well,is the Big Brother Mentoring Program. 


At Dundana, we believe that respect and responsibility equals results. Our school community helps all of our students become 
informed, productive and responsible citizens by building foundations for lifelong learning. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


An initial analysis by staff of the results of the 1999 test indicates that improvement has been noted in all areas in Grade 3 in 
comparision to the 1998 results (percentage of students scoring at level 3 or 4 - Reading: 1998 - 34%, 1999 - 61%, Wniting: 
1998 - 66%, 1999 - 71%, Mathematics - 1998 - 24 %, 1999 - 78%). The results of the first Grade 6 assessment indicate similar 
overall results (percentage of students scoring at level 3 or 4 - Reading 73%, Wniting 78%, Mathematics 59%). 


Our intent is to review the current E.Q.A.O. Action Plan intitiatives - i.e. Further develop organizational skills in reading and 


writing; Increase knowledge and application of the language of mathematics; Improve prolem solving skills. A revised Action 
Plan will be developed by a committee comprised of teachers and parents and implemented in each grade. 


Grade 3 and Grade 6 Assessments of Re}, Wrilina and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2 Classes with Grade 6 Students I hike to read 94% 4 is 
41 Grade 6 students Ham, ooo [eeces ag — 
0% In Enalish as a Second Language Froaram (ESL) meno Wie aCe ae ‘ 
Ln : ee : | am a good writer 53% 38% 
9% Exempted m all three subjects Vike mathematics 59% 43% 
ea aid Specs EretcstOn Pree 1am good al mathematics 53% 71% 
54% Boys 46% Gals 0% Gender not specified de fea thal ts no! part of my work a! school B89 5274 
5% Of the students said they speak only or mostly in another language al home do writing thal is nol part of my work at schoo! 20% 42% 
5% — Of the students said they speak as offen in English as in another language | do mathematics thal ts not part of my work al school 41% 38% 
a! home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 3.4 

All students 73% 78% 59% 

77% 82% 62% 

Girls 74% 79% 58% 

78% 83% 61% 

Boys ~ 73% 77% 59% 

76% 81% 62% 

ESL students A 
Non ESL students - f 


Receiving Special Educalion suppor! 


Nol Recetving Special Education suppor! 


A dash is used where the number of siudents in a ofoup 1S lewe! Ihan 5 and resulls are not reponied 
Method 1 (shaded hne) includes siudents who were exempted and students fo whom no data were collected 
Method 2 excludes students whe were exempled and sludents who did not complete any work during the assessment (1 e _ No Data) 
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School Profile EQAO Results Spring 1999 


Dundas Central Public School 
73 Melville St. 
Dundas, ON. 


Telephone - 1 — 905 — 627 - 3521 Fax - 1 — 905 —- 627 — 3522 


Enrolment: 257 Grade levels - J.K. to grade 6 plus 3 system special classes ( behaviour, 
comprehensive-communications, speech & language ) 


Dundas Central Public School is located in the heart of town. It has proud history, being the first school 
built in Dundas and it has received official Heritage Designation. There have been several additions to the 
original structure and the building now houses some of the finest gym facilities anywhere in the District. 
The mix of housing is extensive, with some of our families living in the old Victorian style mansions of the 
industrial barons of yesteryear and others residing above family run local businesses on Main Street. 

The Home & School and School Councils have blended together to become one. The “Council” parents are 
active and involved in many aspects of the school’s programs, acting as volunteers, fund-raisers, planning 
advisors and more. 

Staff, students and parents take pride in the fact that our kindergarten room has been operating for over 140 
years. The community has constantly been well represented by the academic and athletic achievements of 
Central’s students. 


School Response and Intent for Action Plan 


Staff are using the EQAO results in concert with other testing and observations to complete their annual 
analysis of what it is in the curriculum, that we appear to be teaching well and what it is, that needs 
renewed or changed focus. Our school plan contains a component on literacy issues. The plan was shared 
last spring with our Council and we have been diligently working to achieve the outcomes contained 
therein. Our efforts are on improving student performance overall. Staff will also use the materials from 
EQAO to help us assess the differences that apparently exist between one class and another. Areas needing 
focus last year with the test group, do not line up with areas identified this year. We welcome the 
participation of parents in helping us to correctly interpret the results and identify what we should do with 
the information they provide us. 


KO 


Grade 3 and Grade 6 Assessments of Reading Wriung and Mathematics 1998-1995 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes with Grade 3 Students Mixsieiead BE% = 100% 
wig 5, 
13° Grade 3 students | am @ good reader 62% 100% 
, | lke to wnite BB% = 60% 
OS. — In Engusn as @ Second Language Program (ESL) 
| am 2 good wnier 75% 40% 
iy) E all c : 
O% Exempted in all nree subjects iuteranenace 75%  BO% 
6 val 
15% Receiving Special Educavon suppor! | am good at mathemaucs 50% 80% 
38% Boys 62% Girls 0% Gender not specified | do reading thal 1s not pan of my work al school 100% 60% 
0% — Of tne students said they speak only of mostly in anoiner language al home 100 wrung thal is nol pari of my work al schoo! 62% 20% 
O% Of he students said they speak as ohen in English as in another language } do mathematcs that 1s not part of my work at schoo! 62% 80% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al perormance level) Levels 3.4 Levels 3.4 Levels 34 
~All stugents oh eral ie 85% 
54% 54% 85% 
Guts 75% Susie 100% 
75% 75% 100% 
Boys 20% i 20% 60% 
20% 20% 60% 
ESL students : eae 
Non ESL students - Dy 
Receiving Special Eaucation suppor! : { 
Nol Receiving Specia! Eoucation support os Sour a 


Frencn immersion Opton B Stuoents wrote ne Reading anc Writing components - 
in Engush and a French transiauon of the Mathematics cormponent 


A das” 1s used where Ihe number of sludenis in 2 Qroup Is fewer Ian § and resulls are nol feporiec 
Metnic | (shaded ine) includes sivdenis wno were exempled 27 Sludenis for whom no dala were Colleclec 
Meine ¢ €xCludes SIUOETIS WhO Were EXEMIPIED aNd SIUdENIS w 0 DIO NOI CoOMprele afiy work QuNing the assessment | € Ne Dalia) 
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Grade 3 and Graae 6 Assessments of Reading Wnung and Mathematics 1998-199 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes} 
1 Classes witn Grage 6 Stugents aie ad 12% 57% 
ae | good reaa 56% 57% 
2/ Grade 6 students mils ee 7 
5 : Ike to wnle 50% 29% 
0% — In Engst. as ¢ Secona Language Program (ESL) ‘ ° 
; | am a good wnier 33% = 43% 
7 Exempiec in ali ree subjecis 
See tee eo aves {ine mathemabcs 50% 100% 
0, o a) Art 
22% Receiving Special Education support | am good at mathematics 50% 740, 
20% Boys 67% Guls 7% Gender not specifies | 00 reading thal 1s nol pant of my work at schoo! 44% 57% 
O% — Of the students said ney speak only or mosuy in another language al home |. do writing that is nol part of my work al schoo! 39% Gye! 
O% Of the stugents said they speak as often in English as in another language | 00 mathematics thal is nol part of my work al schoo! 28% = Be 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al perormance level Levels 3.4 Levels 34 Levels 3 
Aji sudenis 70% : , 6% 74% - 
70% 63% 74% 
Giris _ 18% 4. 61% | 83% 
78% 61% 63% 
Boys 57% _ 51% 71% 
57% 57% 7% 
ESL students merge Bao 
Non ESL students Seva eae 
Receiving Special Eoucation support 33% 17%. 33% - 
33% 7% 33% 
Not Receiving Special Education support eee ih. end 6.76%. 86% 
81% 76% 86% 


A Gash 1s Used where Ihe numbe’ of siudents in a group IS lewer chan 5 and results are not teponed 
Method | (shaded une) includes siudents who were exempied anid siudents lo whom no dala were collected 
Metnod 7 @xhudes SiUdenIS who were EXEMIPIED and SludeNts wi Ord NO! CoMdele @ny work during Ihe assessment (ie No Dalia) 
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DUNDAS DISTRICT PUBLIC SCHOOL 


Address: 397 King Street West, Principal: Peter Greenberg 
Dundas, Ontario. V-Principal: Leah Schwenger 
LOH 1L5 Enrolment: 586 

Telephone: (905)628-8636 Fax. (905)628-0855 


eee ee eee eeeeeeeeeeee eee eseteetee ahha talaialalahalaiaiel 


Dundas District is a very active middle school. There is a history of positive results in the areas of scholarship, leadership, 
citizenship and sportsmanship. The onginal 1929 structure has had a number of extensions added over the years. This former high 
school which served the Dundas and West Flamborough communities, was converted to a grade 6-8 facility in 1988. It is located on 
Highway #8 at the foot of the Greensville hill. Dundas District School benefits from its mixed socio-economic and cultural student 
population. Both staff and school community engage in and support a wide variety of programmes which foster academic excellence, 
social skill development. As well, emphasis is placed upon athletic programming and The Arts. The school gym is the home court for 
the Dundas Dynamos, a girls’ basketball club. As well, extensive after hours use by the community is made of other school facilities. 
Dundas District School is an active community partner, dedicated to the well-being of its children. 


Every Dundas District student is encouraged and assisted to be the best they can be in all aspects of the curnculum and in 
the area of behaviour and peer relationships. Social skill development is accorded a very high profile. Academic excellence is 
encouraged and supported through a variety of remedial approaches, including integrated special education class placements and 
leaming resource centers. Enrichment modules and special activities are arranged for an ever increasing numbers of interested 
students. 


The Dundas District Schoo! Council is comprised of a large number of parents and several staff members, as well as 
representatives from both the Students’ Council and the local community. Proactive planning and council invotvement have inciuded 
active partnerships with the parents on a variety of important committees dealing with both governance and special interest areas. 
Extensive use is made of School Council volunteers who operate the Safe Amival Check Programme, as well as several student and 
school-based fund raising projects. Active participation includes involvement on committees which deal with school budget-setting, 
priority funding projects, discipline code review and program development. Our Dundas District community is aware of and supports 
the three ‘R® words: Respect, Responsibility, Results. 


SCHOOL RESPONSE AND “INTENT FOR ACTION” PLAN 


We are aware that EQAO results offer a glimpse of our students’ achievement in the areas of reading, writing, and 
mathematics. However, we also are aware that these results are another important part of our students’ achievement profiles and 
represent all that has been learned since the start of their school career, up to and including grade 6. Our staff is working on an in- 
depth analysis of these results. The following demographic, attitude and overall achievement chart indicates our grade 6 students’ 
attitudes and perceptions, as well as an achievement comparison to the overall grade 6 results throughout the Hamilton-Wentworth 
District Schooi Board. 


We can see from our data that there are a large number of students who are at , above, or approaching academic 
expectations, for the grade (reading 86%, writing 86%, mathematics 82%). The school staff will analyze these results, compare them 
to daily performance observations, and then develop an action plan for improved academic achievement and attitudes. The new plan 
will then be shared with our school council in January, for additional input. Finally, in February 2000, the Dundas District Academic 
Action Plan will be implemented. Parents and guardians have now received their children’s individual EQAO reports. They were invited 
to discuss these results with their child's teacher(s) and were offered the opportunity to appeal any EQAO results which might, in their 
opinion, represent an inaccurate profile of their child. No appeals were tendered. 


Attitudes (Grade 6 Girl Boys 
Demographics (Grade 6) { ) Git Bows 
— (percent saying yes) 

5 Classes with Grade 6 Students i like to reao 73% 55% 
131 Grade 6 students | am a good reader 76% 54% 
0% In Engksh as a onpuase Piegreen ESE) Thke bo write 47% 26% 
3% Exempted m all three subjects baa oe pane oye 
ree 4 | lke mathemancs 41% 26% 

ece jal Educ. 
ti io Spec ese OT | am good at mathematics 44% 58% 
o 
Olea 47% Gals 1% Gender nol specifed | do reading thal ts not part of my work at school 64% 42% 
u% — Of the sludents said they speak only or mostly in another language at home | do writing thal is not part of my work at school 42% 29% 
0% ee ee 1 do mathematics that is not parl of my work at school 25% 23% 
a 
Overall Achievement (Grade 6) Reading Wniing Mathematics 
(percent at perormance lever) Levets 3,4 Levels 3,4 Levets 3.4 

All students “46% 50% 38% 

- 48% 52% 40% 

Gals 55% 60% 44% 

57% 63% 46% 

Boys 38% “% Us 

41% 43% 35% 

ESL students 5 
Non ESL students ares 

Receiving Special Education support “10% "10% 10% 

12% 12% 12% 

Nol Receiving Special Educabon support 62% ‘57% 43% 


A dash is used where Ihe number of students in a group ts fewer han 5 and results are nol reported 
Meinod | (shaded ne) inciudes students who were exenpled and students lor whom no dala were collected 
Methes! 2 excludes sludents who were exempted and students who did not complete any work during the assessment (i €. No Jala) 
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SCHOOL REPORT 
GRADE 3 ASSESSMENT OF 
READING, WRITING AND MATHEMATICS: 1997-1998 


Earl Kitchener School 


School Address: 300 Dundurn St. S. Principal: Mrs. Diane Rawsthorn 
Grade Levels: JK-5 

School Phone: (905) 528-0223 Enrolment: 394 

School Fax: (905)528-6794 Hamilton-Wentworth D.S.B. 


Information: 527-5092 Ext. 2631 


Earl Kitchener School is located in the Kirkendall community. It is one of the older 
schools in Hamilton first opening its doors in 1915. In 1975, Earl Kitchener School 
became the first school in Hamilton to offer a French Immersion program starting in 
Senior Kindergarten. To this day, the school has a dual track offering programs in 
English and French. Presently, Earl Kitchener serves 394 students of whom 
approximately one half is in French Immersion and the other half is in the English 
program making it the largest of the dual track schools in Hamilton. A socio-economic 
profile would show Earl Kitchener to be a quite solidly middle class school with a small 
but significant lower socio-economic population. 


As one of the founding member schools in 1933 of the Hamilton Home & School 
Association, Earl Kitchener has benefited from the long-standing support and 
participation of parents in their child’s education. The more recently founded Earl 
Kitchener School Council adds a further dimension of parental involvement and support. 


Earl Kitchener has always had a strong program focus. As a response to previous test 
results, we have begun the implementation of the Quest 2000 math textbook series with 
the goal of aligning math. instruction, assessment and evaluation to curriculum 
expectations. With the financial assistance of the Home & School, teacher resource 
materials and classroom manipulative materials have been provided. Each teacher has 
created a Math Word Wall in the classroom to link appropriate mathematical terminology 
with concepts as they are developed. We have adopted a common problem-solving model 
for use across the primary and junior divisions. 


Earl Kitchener School has a proud history and a dynamic present. It is a school where 
staff and parents work together as partners striving to provide the best education for all 
our children and guided by our statement of beliefs — Respect, Responsibility, 
Recognition and Relationships. 
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SCHOOL RESPONSE AND INTENT FOR ACTION 


Of the 56 students who participated in the test, 32 or 57% are in the French Immersion 
program. French Immersion students receive no instruction in English throughout Senior 
Kindergarten and Grade |. They receive 45 min./day or 225 min./wk. in English in 
Grades 2 and 3. Therefore, they have had significantly less English instruction than their 
peers in the English program. The results for tests in reading and writing which are done 
in English must be reviewed with this in mind. 


The percentage of students performing at Level 3 and 4 has increased significantly over 
last year. The percentage of students for whom there was “not enough information to 
score” also showed a marked improvement. In part, we attribute these improvements to 
our focus on the Student Anchor booklets, exploring the characteristics of student work at 
Level 3 and 4 as a basis for modifying programs and instruction and for evaluating 
student achievement throughout the year. This focus should continue. 


An intial review of the results suggest that: 

- reasoning and communication in reading 

- problem-solving, understanding of concepts and communication of required 
knowledge in math 

need to be addressed in the development of our action plan for the coming year. The 

action plan will be a major component of our school improvement plan. 


The Principal’s Report on the 1998-99 Grade 3 Assessment will be shared with School 
Council and Home & School in the new year. Highlights will be included in the Home & 
School Newsletter. 


PRINCIPAL: Diane Rawsthorn DATE: 10/11/99 
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Earl Kitchener School (insert after Earl Kitchener School Summary Report) 


Demographics (Grade 3) Attitudes (Grade 3) Gils Boys 
percent saying yes) 
4 Classes with Grade 3 Students like to read. 82% 67% 
a d reader. 71% 9% 
56 Grade 3 students See wre MU Te 
. like to wnite. 79% 48% 
0% In English as a Second Language Program (ESL) 
= | am a good writer. 71% 48% 
(7 Exempted in ail three subjects z 
: P like mathematics. 64% 74% 
of 
18% Receiving Special Education support am good at mathematics. 43% 59% 
mae 0 
48% Boys 50% Girls 2% Gender not specified do reading that is not part of my work at school. 82% 56% 
0% Of the students said they speak only or mostly in another language al home | do wnting that is not part of my work at school. 79% 30% 
5% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school. 54% 44% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students Fes files lees 80% - 
77% 83% 87% 
Girls 3) 64% SSO ene i 79% <4 
72% 84% 88% 
Boys «ec 78% 2/2 3) 81%: BINS 4 
81% 85% 85% 
eee eee 
ESL students eR hs ott toe. ois 
Non ESL students es tes el ai ae 
Receiving Special Education support 0% ot 40% 40% 
50% 67% 57% 
Not Receiving Special Education support 280% 44 Geloon) = 89% . 4 
80% 85% 89% 
French Immersion Option B: Students wrote the Reading and Writing components +o 69% BH x, 18% S54 78% oc! 
in English and a French translation of the Mathematics component. 69% 7B% 78% 


I EEE ESSE IEEE SU an 


A dash is used where the number of students in a group is fewer than 5 and results are not reported. 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data). 
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EASTDALE PUBLIC SCHOOL 


Address: 275 Lincoln Road Principal: Ms. C. Phillips 
Stoney Creek, Ontario L8E 1Z4 Grade Level: J.K.-8 
Telephone: (905) 662 — 4363 Enrolment: : 272 
FaxNo: (905) 575-8136 HWDSB Information: (905) 527 — 5092, ext. 2414 


Eastdale Public School is located on 4.2 acres of land adjacent to a city park. Our catchment area is from Barton Street on the north: 
Hwy. 8 on the south; Grays Rd. to the west; and Green Rd., to Hemlock, to Millen Rd. on the east. Eastdale is a school compnsed of 
272 students in classes from Junior Kindergarten to Grade 8. The majority of our students walk to school, with approximately twenty 
students being bused from the southeast corner of the catchment area. Our students are multicultural, representing countries from 
Europe, Africa, Asia, and North America. The original school was built in 1965, with an addition added in 1979. The school has a 
large kindergarten room, 9 classrooms, a resource room, gymtorium, computer lab and a library. Eastdale’s two baseball diamonds are 
used by the community along with the three baseball diamonds on the parkland. It is truly a community school. The student body, 
encompassed in the name Eastdale Eagles strive to reach the heights of the vision statement “Soaring Towards Excellence” . They 
are motivated by the school motto, S.O.A.R. ( Always: STUDIOUS, ORGANIZED, ACTIVE, RESPONSIBLE ). Eastdale School 
enjoys a strong and supportive partnership with the School Council. Volunteers from our community support our school on a daily 
basis. School priorities for the past year have included a focus on literacy, science and mathematics. We have a well organized TAG ( 
Teacher Advisor Group ) in grades 7, 8 that is directly linked to our School Social Skills program . 


SCHOOL RESPONSE AND INTENT FOR AN ACTION PLAN 

At Eastdale Public School , we are constantly striving for improvement. Last year the 1998 EQAO results were an important 
component of the school plan. Eastdale Public School continues to support program through the introduction of : Open Court in the 
Kindergarten class, new Mathematics textbooks throughout the school, in — service for our teachers in Mathematics. From an initial 
viewing of the school data we are pleased at the number of our students performing at levels 3,4 ( Grade 3: Reading 45%, Writing, 
74%, Mathematics, 45% Grade 6: Reading 48%, Writing 57%, Mathematics 57% ). If the EQAO statistics included level 2 as they 
did last year we would find the following percentage of students performing at levels 2,3,4 ( Grade 3: Reading 86%, Writing, 100%, 
Mathematics, 90% Grade 6: Reading 95%, Writing 87%, Mathematics 83%). Close analysis indicated areas of strength ( Writing ) 
as well as areas of concern ( Mathematics — particularly the Boys ). The areas of concern will be addressed through further discussion, 
analysis and team planning. An action plan will be developed to guide our curriculum focus for the coming year. The results will be 


shared with the School Council and interested parents. 


Grade J and Grade 6 Assessments of Re 9, Writing and Mathematics 1998 1909 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes} 
1 Classes with Grade 3 Students Nike to-read 72% 54% 
\ good 61% 54% 
32. Grade 3 students am a reader l, 
a5 !hke tc wrte 50% 54% 
U% In English as a Second Lanai age Program (ESL) 
3 : (rama good iter 33% 31% 
3% Nth 
3%  Exemoted in all three subjects. Fike materwaties 33% 54% 
22% — Recemmng Special Education suppod leentacearat imaikenva lice 22% 46% 
41% Boys 59% Girls 1% Gender not specified Ido reading that 's not part of my work al school 61% 23% 
0% — Of the students said they speak only or mostiy in another lanquage al home {do wnling that is not part of my work al schoo! 67% 62% 
1% Of the students said !hey speak as ofen in English as in another language {do mathemahcs thal is not padi of iny work af school 22% 15% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3,4 Levels 3.4 
All students 44% 72% 44% 
45% 74% 45% 
Girls 47% 74% 58% 
50% 78% 61% 
Boys 38% 69% 23% 
38% 69% 23% 
ESL students = 
Non ESL stirdents tas 
Recewing Special Education support O% % % 
0% 0% 0% 
Not Receiving Special Education support seh 92% 56% 


56% 92% 56% 


French Immersion Option B Students wrote the Reading and Writing components 
in Enghsh and a French translation of the Mathematics component 


A dash 's used where the numner of students in a group 1s fewer than 5 and resutts are not reporied 
Method | (shaded line) cludes students who were exempted and sludents for whom no data were collected 
Method 2 evcludes students wno were exempied and students who cid nol complete any work during the assessment (1 @ , No Data) 
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EASTDALE PUBLIC SCHOOL 


Address: 275 Lincoln Road Principal: Ms. C. Phillips 
Stoney Creek, Ontario L8E 1Z4 Grade Level: J.K.-8 
Telephone: (905) 662 — 4363 Enrolment:: UP 
FaxNo: (905) 575-8136 HWDSB Information: (905) 527 — 5092, ext. 2414 


Eastdale Public School is located on 4.2 acres of land adjacent to a city park Our catchment area is from Barton Street on the north; 
Hwy. 8 on the south; Grays Rd. to the west; and Green Rd., to Hemlock, to Millen Rd. on the east. Eastdale is a school comprised of 
272 students in classes from Junior Kindergarten to Grade 8. The majority of our students walk to school, with approximately twenty 
students being bused from the southeast corner of the catchment area. Our students are multicultural, representing countries from 
Europe, Africa, Asia, and North America. The original school was built in 1965, with an addition added in 1979. The school has a 
large kindergarten room, 9 classrooms, a resource room, gymtorium, computer lab and a library. Eastdale’s two baseball diamonds are 
used by the community along with the three baseball diamonds on the parkland. It is truly a community school. The student body, 
encompassed in the name Eastdale Eagles strive to reach the heights of the vision statement “Soaring Towards Excellence” . They 
are motivated by the school motto, S.0.A.R. ( Always: STUDIOUS, ORGANIZED, ACTIVE, RESPONSIBLE ). Eastdale School 
enjoys a strong and supportive partnership with the School Council. Volunteers from our community support our school on a daily 
basis. School priontties for the past year have included a focus on literacy, science and mathematics. We have a well organized TAG ( 
Teacher Advisor Group ) in grades 7, 8 that is directly linked to our School Social Skills program . 


SCHOOL RESPONSE AND INTENT FOR AN ACTION PLAN 

At Eastdale Pubtic School , we are constantly striving for improvement Last year the 1998 EQAO iesults were an imporiani 
component of the school plan. Eastdale Public School continues to support program through the introduction of : Open Court in the 
Kindergarten ciass, new Mathematics textbooks throughout the school, in — service for our teachers in Mathematics. From an initiai 
viewing of the school data we are pleased at the number of our students performing at levels 3,4 ( Grade 3: Reading 45%, Writing, 
74%, Mathematics, 45% Grade 6: Reading 48%, Writing 57%, Mathematics 57% ). If the EQAO statistics included level 2 as they 
did last year we would find the following percentage of students performing at levels 2,3,4 ( Grade 3: Reading 86%, Writing, 100%, 
Mathematics, 90% Grade 6: Reading 95%, Writing 87%, Mathematics 83%). Close analysis indicated areas of strength ( Writing ) 
as well as areas of concern ( Mathematics — particularly the Boys ). The areas of concern will be addressed through further discussion, 
analysis and team planning. An action plan will be developed to guide our curriculum focus for the coming year. The results will be 


shared with the School Council and interested parents. 


Grade 3 and Giade 6 Assessments of Re: Whiting and Mathematics 1948-1949 
Demographics (Gride 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
1 Classes with Grade 6 Students | like to read 32% 20% 
! qood 54% 71% 
26 Grade 6 studen s ona leaces i c 
{ike to wnte 54% 20% 
4% In English as a second Language Proaram (ESL) ar 
| am a good wiiter 55% 14% 
12% \ ith byect i > 
2% Exemoted m all hree subjects | ike mathematics 55% 57% 
Q%, Spec: ° 7 7, 
19% Receiving Specal Education support | am good at mathematics 27% 57% 
> 
1% Boys 62% Guls 8% Gender not specified | do reading thal is nol part of my work al schoo! 32% 43% 
5% — Of the students said they speak only or mostly in another lanquage al home | do wnting thal ts not part of my work al school 27% 20% 
N% Of the students said they speak as oRen in Enalish as in another language \ do mathemates that is not part of my work at school 27 %le 4%, 
al home 
Overall Achievement (Grade 6) Reading Wnting Mathematics 
(percent at performance level) Levels 3 4 Levels 3.4 Levels 3.4 
All students 42% 50% 50% 
48% 57% 7% 
Girls 44% 50% 62% 
54% 62% 77% 
Boys 50% 62% 38% 
0% 62% 58% 
ESL students 5 
Non ESL students 


Recerwing Special Education support 


Not Recerving Special Educahon support 


A dash is used where the number of students in a group is [ewer than § and results are nol repodied 
Method | (sharted line) inciudes studenis who were exempted and shidents lor whom no data were collected 
Method 2 exchides students who weve exemoted and students who chd not camolete any work during the assessment (1 ¢ Ho Data) 
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SCHOOL REPORT GRADE 3 ASSESSMENT of READING, WRITING and MATHEMATICS 


(1998-1999) 
Eastmount Park Public School Grades: JK to § 
455 East 26'" Street, Hamilton, ON, L8V 3C5 Principal: Jean Petruszkiewicz 
School Phone: (905) 387-0172 Enrolment: 288 Families: 216 
f ame Fax: (905) 387-5478 Hamilton-Wentworth District School 


16 Information: 527-5092 ext. 2631 


School Profile 

Eastmount Park, built in 1959, is located on the East mountain in the Eastmount Park community. Adjacent to the school is the Eastmount 
Park Community Centre where various day programs are offered to groups. The majority of the children live in homes that are owned or 
rented by their families and a smaller number live in low-rise apartments. The majority of school population is English speaking. Presently 
288 students are enrolled from Junior Kindergarten to Grade 5. To maximize social and academic progress, all three Kindergarten classes 
are blend of Junior and Senior Kindergarten children. We house one Junior Comprehensive Class of 12 students. The strong emphasis on 
integration allows students from this Special Class to be integrated into the regular classes, and offering other Junior and Primary aged 
students the opportunity to receive support in a reverse-integration model. Many exceptional students thrive in regular class settings. The 
school’s Learning Centre and Resource program support students having special learning needs. The Open Court Reading Program provides 
students with an opportunity to improve their reading skills. Monthly In-School meetings are arranged by the classroom teachers and 
Learning Resource Teacher with parents and the principal to communicate strengths, ensure common understanding of concerns and provide 
support in the direction of improvement. Additional meetings are planned on an emergent basis. IEP's are prepared with and shared with 
parents for students who are at risk. 


School plan priorities include: Literacy, Mathematics, Science and Technology, Assessment, Evaluation and Reporting and Safe Schools. 
The SEEDS program offers students the opportunity to ‘Green’ our school and community and we pride ourselves on our upcoming goal: The 
‘Gold Award’. To further enhance student progress, a variety of supports are in place including high school co-op students, ‘Caught-You’ 
recognition, regular assemblies, review and renewal of curriculum resources, and links with community agencies. Eastmount Park celebrates 
strong and supportive parent partnerships with our School Council and the Parent Volunteer Committee. All groups work hard to achieve our 
common goals for the betterment of children. As a result of a suggestion at a School Council meeting, the use of the ‘Agenda’ for 
communication is part of our School Plan. Thirty regular volunteers provide expertise and support to students and staff, directly enhancing 
class program and student learning. We are a partnership who value differences, opinions and respect one another. 


School Response and Intent for Action Plan 

Parents and guardians have received their children's individual reports and were encouraged to discuss the results with the classroom 

teachers. Overall we are very encouraged by students performing at levels 2 and above in Reading (87%), Writing (90%) and Mathematics 

(95%.) Students performing at Level 3 and above in Reading (43%), Writing (50%) and Mathematics (71%) are reflective of the value of 

+ ‘ants receiving Special Education support (54%). Of the grade 3 enrolment, 6% of students were exempted in all three subjects. ESL is 
nced as a factor in our results as 12% of the students responded they speak as often in English as in another language at home. Of 

imerest, in the home questionnaire, is the consistently positive attitude conveyed by the girls and their better performance across all three 

tests. Divisional staff will analyze these results with a view to reviewing and revising the interventions that are necessary to improve academic 

performance. This plan will be shared for further input by School Council in early 2000. We welcome parents to take part in this process by 

contacting the principal's office for further information. 


Grade 3 and Grade 6 Assessments of Reading, Wntng and Mathematics 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3. Classes with Grade 3 Students Ilike to read 89% 61% 
\ ad 79% 64% 
52 Grade 3 students leks seat 4 : 
like to write 74% 54% 
2% — In English as a Second Language Program (ESL) ei 
| am a good writer 79% 39% 
i) 
6% Exempted in all three subjects icemeaemes 63% 61% 
9 
54% Receiving Special Education suppor! | am good at mathematics 63% 61% 
60% Boys 38% Girls % Gender not specified do reading that is not part of my work at school 74% 46% 
0% Of the students satd they speak only or mostly in another language at home | do wnting that 1s not part of my work al school 63% 32% 
12% Of the students said they speak as often in English as in another language 1,do mathematics thal 1s not part of my work al school 53% 39% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students B% 46% 67% 
43% 50% 71% 
Girls 60% 65% 80% 
60% 65% 80% 
Boys 23% 32% 58% 
27% 37% 64% 
ESL students - 
Non ESL students 
Receiving Special Education support 18% 29% 46% 
Of 0, 
o— 21% 32% 52% 
Not Receiving Special Education support 62% 67% 92% 


65% 70% 92% 


French Immersion Option B Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where the number of students m a group Is fewer than 5 and results are not reponied 
Method | (shaded line) includes students who were exempled and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (i e€, No Data) 
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FAIRFIELD ELEMENTARY SCHOOL 


School Address: 1501Bartonst.cE. $e Principal: | Mr. Doug Steele 
Hamilton, Ontario 
L8H 2X3 Grade Levels: JK-5 
“-hool Phone: (905) 544-2932 Enrolment: 251 
ap -< No. (905) 544-1296 H.W.D.S.B.: (905) 527-5092 


Fairfield School is a JK-5 school located on Barton Street East in the east-end of Hamilton. Built in 1915 and enlarged in 1918, Fairfield is now 84 
years old. In these 84 years, only the 1965 construction of a gymnasium/auditorium and the 1988 renovation to update wiring, washrooms, classrooms, 
hallways and schoo! offices have altered the original two and a half storey red brick structure. 


The Fairfield neighbourhood which straddles Barton Street - a major traffic artery - borders the large and expanding Dofasco Steel Works. The 
Fairfield neighbourhood is a stable community composed mostly of detached single family homes. Over the past 2-3 years, there has been an increase in the 
number of families enrolling ESL students at Fairfield. 


The School Plan priorities continue to include: implementation of the Ontario Curriculum K-5 with focus on Language, Mathematics and Science 
and Technology; Assessment, Evaluation and Reporting; Safe Schools; Social Skills Development and Parents/Community As Effective Partners (including 
School Council). 


The Fairfield School staff and the Schoo! Council continue to work together on several initiatives designed to meet student and school needs. For 
the second year our Nutritious Recess Snack Program is providing a healthy snack for all our JK-Grade 5 students every school day. The Volunteer Program 
continues to be strong and effective because many parents have again offered their time and support. 


School Response and Intent For Action Plan 
Parents have been encouraged to review/discuss their child’s Individual Report with the classroom teachers and/or principal. The responses on the 
Student and Home Questionnaires indicate some parents are working with their children at home. The school staff plan to explore a variety of ways to 
enhance parent assistance and support of regular reading and homework at home. 


The school staff plan to review the 1998/99 School Action Plan currently in place, our student EQAO results for 1999, the responses to the Student 
and Home Questionnaires, HWDSB EQAO Action Plans for 1999 and the strategies/suggestions for action contained in the EQAO Provincial Report 
Achievement for 1998/99 and determine the implications for programming and instruction at Fairfield. The results of this assessment, along with our revised 
Action Plan, will be shared with our School Council and our parents. 


Reading: That teachers continue to use a variety of individual and group approaches to teach skills and to extend students’ understanding of what they've 
read. 
Writing: That teachers give students instruction and practice in writing, correcting and revising both the organization and the conventions of their own 
“iting. 
*‘thematics: That teachers distribute the instruction of mathematics across all 5 strands so that all concepts and skills are taught with an emphasis on 
uriderstanding basic patterns, problem-solving and communication. In addition, that mathematics is regularly integrated across the 
curriculum. 


The School Action Plan will also look at ways of integrating Information Technology skills as a vehicle to enhance confidence, competence and 
performance in reading, writing and mathematics. 


Ligue 3 du Giaue D ASSeSSINENls Ui ReauINg, Writing and Mainematics. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students I like to read how. EWA 
9, L// 
A TnGrade sledents | am a good reader 58% 53% 
fem. yer cath ee : ‘ESL | like to write 83% 74% 
() AN ENgish as a ‘on anguage Frogram 
Seas es | am a good write 67% 58% 
tl 
UNS scale edo lnd 3 | like mathematics 33% 58% 
0, 
29% — Receiving Special Education support | am good at mathematics 7% 268% 
61% Boys 39% Girls 0% Gender not specified | do reading that is not part of my work at school 58% 53% 
10% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work al school 50% 63% 
10% Of the students said they speak as offen in English as in another language |, do mathematics that is nol part of my work at school 33% 47% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
All students VE 16% “4 29% 23% 
19% 32% 26% 
a a a eS 
Girls Ry 17% = 34 33% 25% 
18% 36% J 
Boys Ff 16% 4 26% 21% 
19% 29% 25% 
ESL students . ‘ S 
Non ESL students fee a: : 
~ Receiving Special Education support “Oh ! 0% 0% 
0% 0% 0% 
Not Receiving Special Education support =F 23% : Mm 32% 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where (he number of students in a group is fewer than $ and results are not reporied 
Method | (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work dunng {he assessment (ie , No Data) 


SCHOOL REPORT 
GRADE 3 ASSESSMENT of READING, 
WRITING and MATHEMATICS 


Fernwood Park Public School 


School Address: 780 Ninth Avenue, Hamilton Principal: Nora-Lyn Veevers Grade Levels: J.K.-— Gr. 5 
School Phone: 383-3364 Enrolment: 257 
School Fax: 393-7596 Hamilton-Wentworth D.S.B. Information: 527-5092, Ext. 2631 


School Profile 


Fernwood Park’s school community is predominantly residential. The 1991 Census Canada report shows that only 28% of our families moved within a five 
year period. Lone parent families identified themselves as 9% of our student population. Our school finds our parents to be well informed and actively 
involved in the educational process. Parents are very supportive and at the same time demand accountability both of the staff and of themselves when it 
comes to the academic progress of their children. 


The size of our Grade 3 population is small and therefore results must be interpreted very cautiously. This said, the E.Q.A.O. results are still useful to us as 
we identify individual, small and large group learning needs of not just our grade 3 students but just as importantly the educational needs of all our students 


Fernwood Park School enjoys a healthy partnership with our School Council and with the vast majority of our students’ parents, with all working hard to 
achieve our common goals. We have about 50 actively involved volunteers in this school of only 257 students. This speaks highly of both the tremendous 
support of our parents but also of the truly invitational nature of our school’s staff. We all agree that a healthy and open partnership between home and 
school forms the foundation of academic success for our students. 


School Response 


The staff is examining the work of students who achieved at Level 2 to determine where their work approaches the provincial standard and where specific 
interventions are required. As well we will be looking at how our students did as compared to the system and provincial results for help in trying to interpret 
our school results. It is interesting to note that this vear our grade three classes were composed of 50 % boys and 50 % girls. Their performance in writing 
and mathematics were similar but the girls performed significantly better than the boys in reading. 


The EQAO results will be shared with the school community via newsletter and School Council meetings. A team of teachers with input from interested 

parents and the School Council will look at this year’s results in developing our School Plan. Assessment and evaluation for improving student 

_ | achievement is central to our Cluster Plan and to our School Plan. Teams of teachers will be developing assessment strategies and using assessment tools 
asuch as the Writing Exemplars Document and the Math Assessment Project to help address results in specific areas (Writing and Math). Implementation of 


a specific reading intervention program (such as All Star Reading) will address the weaker results in Reading. 
} 


ignature: 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
9 64%, 
2 Classes with Grade 3 Students IO ; 95% 64 us 
44 | am a good reader 73% 68% 
Grade 3 students 
paras | hke to wnle 91% 50% 
% \ S P i 
0% in English as a Second Language Program (ESL) Pera cseoavetes 73% 36% 
y c 
5% Exempted in ail three subjects Nee arenas 68% 59% 
14% Receiving Special Education support | am good at mathemavcs 45% 55% 
50% Boys 50% Gis 0% Gender not specified | do reading thal ts not pant of my work at school 41% 45% 
2% — Of the students said they speak only of mostly in another language al home | do writing that is not pant of my work at school 50% 32% 
2% Of the students saxd they speak as often in English as in another language |.do mathematics that 1s not part ol my work al school 27% 23% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al pertormance level) Levels 3,4 Levels 3.4 Leveis 3.4 
All students 57% 43% 73% 
60% 45% 76% 
Gids 64% 41% 73% 
70% 45% 80% 
Boys D*% 45% 73% 


50% 45% 73% 


ESL students 


Non ESL students 


Receiving Special Educaon support 


Not Receiving Special Education support 


French immersion Opton B Students wrote the Reading and Writing components 
in English and a Frencn vanslation of the Mathematics component 


A dash is used where (he number of students #1 4 group is fewer than 5 and fesulls are not reponied 
Method 1 (shaded line) includes siudents who were eXxempied and siudents lor wnom no daa were collected 
Method 2 excludes sludenis wno were exeinpled and studenis who did not comnpiele any work during the assessment (1e No Data) 
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FESSENDEN SCHOOL 


Address: 168 Huron Avenue Principal: Mr. R. Brown 
Ancaster, Ontario L9G 1 V7 Grade Levels: JK - 6 
@epelephone: (905) 648-4115 Enrolment 328 students 
Fax No.: (905) 648-4280 HWDSB Information: (905) 527-5092 Ext 2414 


Fessenden school is one of the only 216 schools in Canada that has been designed an EARTH SCHOOL after having completed 1000 environmental projects 


Our school motto is "INTEGRITY, INDUSTRY AND INTELLECT" 


Fessenden was built in 1959 and originally had 18 classes of students. It was named after Clementina Fessenden, an early settler in this area. Presently, 
Fessenden School is a Junior Kindergarten to Grade 6 school with 328 students. Our students reside in an area bounded by Fiddler’s Green Road, Sawmill Road 
and Highway #2 (Wilson Sueet). Presently Fessenden has four primary classes and six junior classes. As well there is one JK class, one blended JK/SK class 
and one Kindergarten class. 

Programs in the school include a full rotary music schedule, a computer lab and a French room for our junior classes. Our Resource Program and our Special 
Class support students with additional learning needs. 


A time capsule, buried in the front hallway, is to be opened in 2009, when Fessenden School tums 50 years old. Fessenden School supports a strong partnership 
with our parents. Both a Home and School Association and School Counci! work together to provided support for our students and teachers to enrich the 
education of our students. Parent Volunteers and Co-op students from the High School provided added daily support for our students. Fessenden School offers the 
All Star Reading program to our emerging readers. This is only possible with the assistance of parent volunteers. 

Fessenden also serves as a Teacher Apprentice site for Brock University Teachers College. Young teachers in both divisions are actively involved with our 
students learning from our staff 

Fessenden maintains a strong relationship with Ancaster Semior School and actively supports class partnerships between the two sites. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Our overall EQAO results were very strong. Improvement was shown in the majority of areas with dramatic improvement in others 
The results will focus Fessenden on three areas. 
Reading wiil continue to be a major focus. Our school wiil continue to implement early intervention strategies and provide assistance and programs for our 
emerging readers. 
Our school will be attempting to increase parent knowledge of the new Ontario Curriculum and attempt to explain ways that parents can assist in their child's 
learning. The Curriculum Night that just occurred was the first step in this process. 
In Mathematics, our junior division will increase the awareness of and concentration on various geometric concepts. 
anguage conventions(grammar, spelling and punctuation) will also receive increased emphasis in both divisions 


Grade 3 and Grade 6 Assessments of Re 4, Writing and Mathematics 1108-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students (Whe toread 77% 10% 
I c 04, 7% 
53 Grade 3 students am a good reader 58% 57 
- 659 oF, 
0% In Enqheh 2¢ 3 Serand |anqiyane Prowam (ESL) res 55% able 
aa | am a good writer 52% 56% 
2% Exempted in all three subyects Sj 
| ike mathematics 59% 567% 
Qy 
9% — Recennng Special Education suppor | am good at mathematics 54% 53% 
1% LA Lae 
1% Boys 49% Girls 0% Gender not specified { do reading that 1s not part of my work at school 73% 52% 
% — Of the students said they speak only or mostly in another lanquage at home | do writing that is not part of my work at school 81% 56% 
3% Of the students said they speak as offen in Enghsh as in another language {do mathemahcs that is nol part of my work al school 73% 52% 
al home 
SCraunACo oN st (Grade 3) Reading Writing Mathomatics 
(percent at pertormance level) Levels 3.4 Levels 34 Levels 14 
All students 47% 68% 17% 
52% 72% 76% 
Gis 46% 73% 69% 
50% 76% 72% 
Boys 48% 63% 74% 
54% A8% RO% 
ESL students 
Non ESL students —— 
Recering Special Education support 


Not Receiwng Speaal Education support 


French Immersion Option B Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group is fewer than 5 and resutts are not feported 
Methad 1 (shaded line) includes students who were erempled and students for whom no data were collected 
Method 2 excludes students who were exempled and students who dd not complete any work during the assessment (i € No Data) 
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FESSENDEN SCHOOL 


Address 168 Huron Avenue Principal: Mr. R. Brown 

Ancaster, Ontario L9G 1V7 Grade Levels: JK - 6 ( 
Telephone: (905) 648-4115 Enrolment 328 students i aa 
Fax No.: (905) 648-4280 HWDSB Information: (905) 527-5092 Ext 2414 


Fessenden school is one of the only 216 schools in Canada that has been designed an EARTH SCHOOL after having completed 1000 environmental projects 


Our school motto is "INTEGRITY, INDUSTRY AND INTELLECT" 


Fessenden was built in 1959 and originally had 18 classes of students. It was named after Clementina Fessenden, an early settler in this area. Presently, 
Fessenden School is a Junior Kindergarten to Grade 6 school with 328 students. Our students reside in an area bounded by Fiddler's Green Road, Sawmill Road 
and Highway #2 (Wilson Street). Presently Fessenden has four primary classes and six junior classes. As well there is one JK class, one blended JK/SK class 
and one Kindergarten class 

Programs in the school include a full rotary music schedule, a computer lab and a French room for our junior classes. Our Resource Program and our Special 
Class support students with additional learning needs 


A ume capsule, buried in the front hallway, is to be opened in 2009, when Fessenden School tums 50 years old. Fessenden School supports a strong partnership 
with our parents. Both a Home and School Association and School Council work together to provided support for our students and teachers to enrich the 
ecucation of cur students. Parent Volunteers and Co-op students from the High School provided added daily support for our students. Fessenden Schoo! offers the 
All Star Reading program to our emerging readers. This is only possible with the assistance of parent volunteers. 

Fessenden also serves as a Teacher Apprentice site for Brock University Teachers College. Young teachers in both divisions are actively involved with our 
students leaming from our staff. 

Fessenden maintains a strong relationship with Ancaster Senior School and actively supports class partnerships between the two sites. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Our overall EQAO results were very strong. Improvement was shown in the majority of areas with dramatic improvement in others 

The results will focus Fessenden on three areas. 

Reading will continue to be a major focus. Our school will continue to implement early intervention strategies and provide assistance and programs for our 
emerging readers 

Our school will be attempting to increase parent knowledge of the new Ontario Curricuium and attempt to explain ways that parents can assist in their child’s 
learning. The Curriculum Night that just occurred was the first step in this process. 

In Mathematics, our junior division will increase the awareness of and concentration on various geometric concepts. 

Language conventions(grammar, spelling and punctuation) will also receive increased emphasis in both divisions. 


Grade 3 and (srade 5 Assessinents of Re }. Writing and Mathemates 1098-1904 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 

2 Classes with Grade 6 Students 'hke to read 75% 55% 
65 Grade'6 ehidents 1am a qood reader 51% 73% 
“s a [like to wnte 51% 46% 
} inn Engst asa Seu) Language Frogram (Si 
> ama writer 53% 55% 
5% Exempted in all three subjects i ee : 
ie \ like mathematics 31% 42% 

% Ree Special 
esi Sook Bake Us ge {am good al mathematics 47% 69% 
%, oy. 9, 

42% Boys 58% Girts 0% Gender not specried | do reading that is not part of my work al school 59% 58% 
3% Of the students sad they speak onty or mostly in another language at home |.do wnting that is not part of my work at schoo! 53% 46% 
3% Ot the students said they sneak as often in Enalish as in another language | do mathemabics thal is not part of my work at school 38% 4% 

al home 
Overaii Acnievement (Graae 6) Reading Writing Mathematics 
(percent at performance level) Levels 3 4 Levels 3.4 Levels 3.4 
All students 68% 55% 57% 
7 75% 60% 63% 
Girls 14% 63% 61% 
80% 69% 66% 
Boys 59% 44% 52% 
67% 48% 58% 
ESL students 
Non ESL students 
Recerving Special Education support 25% 8% 8% 
3% 12% 12% 
Not Recetwing Special Education support 7™ 66% 68% 
80% 67% 71% 


A dash is used where [he number of students in a group is fewer than 5 and results are not reported 
Method | (shaded line) inches students who were exempted and shidents lor whom no data were collected 
Matned 2 e1chudes sludenis who were exemoled and sludenis who cd not cammete any work during the assessment (ie No Data) 
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Flamborough Centre Public School 


School Address: 922 Centre Road, R.R.#2, ; Pnincipal: Mr. D. Wood 

Hamilton, Ontano Grade Levels: JK-8 

L8N 227 Enrolment: 456 students 
Telephone: (905) 689-6636 
Fax No.: (905) 689-2026 


Flamborough Centre School is located about 3 km north of Waterdown on Centre Road at the Sixth Concession. 
The original building was constructed in 1928, and has seen several additions and renovations, the most recent 
being a portapack and two portable classrooms. The mainly rural primary and junior students live north of the 4" 
Concession, east of Highway 6 and south of the 8" Concession. The 320 grade 6, 7 and 8 students include students 
from two schools in the Town of Waterdown. The school is located on a spacious lot that includes 2 baseball 
diamonds, a soccer field, track and field area, outdoor volleyball and basketball facilities and a creative play centre. 
Programs in the school include instrumental music, family studies, design and technology, and computer 
instruction in a networked lab setting. A Resource Program provides support for students with additional learning 
needs. 

In the last year, the school has emphasized problem solving in mathematics, literacy (introduction of 2 new 
primary reading program - Open Court, reading assessment and support for needy students, All Star Reading 
Program and reading buddies, social skills initiatives (peer mediators, zero tolerance for violence), and technology 
(established a computer lab and a mini-lab, manipulative materials and a focus on science). The staff and 
community support a variety of co-instructional activities, including school teams, hosting of inter-school 
tournaments, choirs and our band. 

Flamborough Centre School enjoys a healthy partnership with the School Council, with all working hard to 
achieve our goals. Parents also serve on many committees and assist at many functions where their expertise and 
support are invaluable. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN - Grade 3 


Presently our staff is working on an in depth analysis of our EQAO results. We were very proud to learn that 91% 
of our students achieved Levels 3 or 4 in Mathematics. During this past year our focus was to improve student 
achievement in the Communication Area in Mathematics and these results were achieved through the use of the 
Problem of the Day strategy in which students were encouraged to share and discuss the different problem solving 
strategies that they used. The number of students performing at Levels 3 and 4 in Writing are not meeting our 
expectations. We are examining the work of students who were very close to achieving Level 3 to determine what 
specific interventions are required. The staff is considering a variety of strategies that they may use to improve our 
students’ skills in Writing. We will analyze our current action plan and change or adapt it as required. We will 
invite further input from our School Council and other interested parents in January. By February we intend to 
have our action plan in effect. 


ee Grade 3 and Grade 6 Assessments of Re 3, Waiting and Mathematics yoaR.;4oo — 
Demographics (Grade 3) Att.tudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes wth Grade 3 Students thke to read 25% 
11 Grade 3 sudenis ‘am a good reader 3 50% 
9% — in English as a Second Language Program (ESL) Mine vente ! z 38% 
0% Exempted in all three subjects eeu a goo nites : Oe 
like mathematics 50% 
27% —Recerving Special Education support (ae goes at emberat j 50% 
73% Boys 27% Gis 0% Gender not specified | do reading that is not part of my work al school : 12% 
0% Ot the students said they speak only or mostly in another language al home 1. do wnting that is not part of my work at school - 12% 
0% Of the students said they speak as offen in Engtrsh as in another language |do mathematics that is not part of my work at schoo! : 0% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levets 3,4 Levets 3,4 
All students 55% SSeS ee ee ee 
60% 50% 31% 
Guts : 5 
Boys 
7 ESL students 
Non ESL students 


Receiving Special Educahon support 


Not Receiving Special Education support 


French Immersion Option B Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where the number of students m a group is fewer than 5 and results are nol renoded 
Method | (shaded fine) inctudes students who were exempled and sludents for whom no data were collected 
Vetht 2 eydudes students who were er emmled and students who did nn compete any work duinng the assessinent (ie No Data) 


Fer 


Flamborough Centre Public School 


School Address: 922 Centre Road, R.R.#2, Principal: Mr. D. Wood 

Hamilton, Ontario Grade Levels) JK-8 

L8N 227 Enrolment: 456 students 
Telephone: (905) 689-6636 
Fax No.: (905) 689-2026 


Flamborough Centre School is located about 3 km north of Waterdown on Centre Road at the Sixth Concession. 
The original building was constructed in 1928, and has seen several additions and renovations, the most recent 
being a portapack and two portable classrooms. The mainly rural primary and junior students live north of the 4% 
Concession, east of Highway 6 and south of the 8 Concession. The 320 grade 6, 7 and 8 students include students 
from two schools in the Town of Waterdown. The school is located on a spacious lot that includes 2 baseball 
diamonds, a soccer field, track and field area, outdoor volleyball and basketball facilities and a creative play centre. 
Programs in the school include instrumental music, family studies, design and technology, and computer 
instruction in a networked lab setting. A Resource Program provides support for students with additional learning 
needs. 

In the last year, the school has emphasized problem solving in mathematics, literacy (introduction of 2 new 
primary reading program - Open Court, reading assessment and support for needy students, All Star Reading 
Program and reading buddies, social skills initiatives (peer mediators, zero tolerance for violence), and technology 
(esiablished a computer jab and a mini-lab, manipulative materials and a focus on science). The staff and 
community support a variety of co-instructional activities, including school teams, hosting of inter-school 
tournaments, choirs and our band. 

Flamborough Centre School enjoys a healthy partnership with the School Council, with all working hard to 
achieve our goals. Parents also serve on many committees and assist at many functions where their expertise and 
support are invaluable. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN - Grade 6 
———eaewww STS NN EUR ACTION PLAN - Grade 6 


Our staff is presently working on an in depth analysis of our EQAO results. Over two-thirds of our students 
achieved Levels 3 or 4 in each of the subjects. All students participated in this testing. We are proud of our resuits 
with Mathematics being a strength. Our staff is analyzing the results and determining where we need to focus our 
program and instruction for our action plan. We are examining the work of students at Level 2 to determine where 


improvement will be discussed and approved by our School Council and then these measures for improvement wil! 


aaa 


SO. 


Grade J and Grade 6 Assessments of Re. j, Writing and Mathematics 1998-1299 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
; (percent saying yes) 


cy eo = hike tor 
Classes valii Gave 5 Stucens loread 


| 
29° Grade 6 studerts erin oped tester 
'hike to wnte ' 
0% — In Enghsh as a Second Language Program (ESL) 
| am a good writer 
bf I thr s 
3% — Exempted in all three subjects jie mameronce 
14% — Recerng Special Education support | am good al mathematics 
0% Boys 0% Gis 100% Gender not specified | do reading that is not part of my work at schoo! 
0% — Ot the students said they speak only or mostly m another language al home |.do writing that is not part of my work al school 
4% — Of the students saxd they speak as offen in English as in another language !do mathemahcs that rs not part of my work at school 
at home 
Overall Achievement (Grade 6) Reading Waiting Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 6% + 58% 1% 


67% 61% it) Pee 


Girls 


Boys 


ESL students 


Non ESL students 


Receiving Speaal Educahon support 


Nol Recemwing Special Educahon support 


A dah 19 Used where [he number of students wa Group 1s fewer than § and resuile are not repoied 
Method | [shaded line) inchides shitents whn were eremmed and students tw whom nn data were collected 
Method 2 excludes students woo ware eremnlad and sludents why did nv coenpele any wrk cuining the assessment (ie to Data) 
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SCHOOL REPORT 
Grade 3 Assessment of TIN ROAD and Mathematics 1998-99 


FRANKLIN ROAD SCHOOL 


School Address: 500 Franklin Road Principal: L. Somerville 


Hamilton, Ontario Grade Levels: JK-5 

L8V 2A4 Enrolment: 398 
Telephone: (905) 388-4731 Board Info.: 133-169 
Fax Number: (905) 388-3213 


School Profile 


Franklin Road School is a 46 year old one floor school located on Hamilton’s east escarpment. Close to 
400 children attend school here. We currently have 22 teaching staff, 4 educational assistants and | 
administrator. Our newly implemented block timetable offers core subjects (Mathematics and Language) 
in home room, with Music, Core French, Health & Physical Education, Science & Technology, Visual 
Arts, Social Studies, and Computer Technology offered on rotary for Gr. 1-5 students. Our Learning 
Centre offers replacement programming and remedial and/or enrichment support to students on a regular 
basis. Our special class students are integrated into age and ability appropriate classrooms. 


This year’s school plan is organized under two categories: The Ontario Curriculum and Safe Schools. The 
areas of focus for Ontario Curriculum are: improving student numeracy & literacy scores; meeting the 
needs of all students; integrating information technology into the curriculum; and electronic reporting. 
The areas of focus for Safe Schools are: safe learning environment, Peer Mediation; social skills 
programming; and reviewing the behaviour code. 


New program materials continue to be purchased through school budget and fundraising efforts to support 
the implementation of Ontario Curriculum: Language Arts Gr. JK-5; Spelling Gr. 2-5; Mathematics Gr. 
JK-5; Science & Technology materials; mathematics hands-on manipulatives; remedial programs; etc. Staff 
are considering ways to track student growth over time. Several staff reps have attended system workshops 
and conferences at the provincial level to support implementation of the Ontario Curriculum. 


School Response 


As a staff we will be analyzing results from student questionnaires; home questionnaires; and student 
results looking for commonalities, discrepancies, and patterns. Some of the factors we will be examining 
are: gender responses; predominant language spoken in the home; use of computers for reading, writing 
and mathematics; and parental involvement in teaching mathematics, language at home; etc. 


The numbers of students performing at levels 3 and 4 in reading (23%); writing (27%); and mathematics 
(31%) are not meeting our expectations. Staff will determine where the performance of students at level 2 
are in regards to the provincial standard. As well, strategies and long range plans will be put into place to 
support students whose performance is at level 1 and for students performing at level 4 who may require 
extension or enrichment. 


We will use team/grade planning sessions and in-school support team meetings involving staff, resource 
personnel and parents to analyze the results and address student and program needs. Specific strategies, 
resources, and timelines will be written into our school plan. Parents have been invited to be a part of this 
process. Plans will be shared and input will be invited from our School Council. Review will occur 
through our School Plan review process in November and December 2000. 


if ; ] . , / AGN] 
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Franklin Road School (insert after Franklin Road School Summary Report) 


Demographics (Grade 3) 


5 Classes with Grade 3 Students 
57 Grade 3 students 
7% — \n English as a Second Language Program (ESL) 
4% Exempted in ail three subjects 
26% Receiving Special Education support 
56% Boys 44% Girls 0% Gender not specified 


5% Of the students said they speak only or mostly in another language at home 


16% Of the students said they speak as often in English as in another language 


Attitudes (Grade 3) 

(percent saying yes) 

| like to read. 

|. am a good reader 

like to wnte. 

| am a good writer. 

| like mathematics. 

|. am good at mathematics. 

| do reading that is not part of my work at school. 
| do wating that is not part of my work at school 


| do mathematics that is not part of my work at school. 


B4% 68% 
44% 52% 
72% 58% 
48% 39% 
60% 74% 
24% 52% 
48% 55% 
56% 42% 
36% 39% 


at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3,4 
All students 19% 24 2 $25% 30%.» 
23% 27% 31% 
Girls 524% A a 32% 20% 2.2 
24% 32% 20% 
Boys ab 16% -s:] 19% ee + 38% eal 
22% 22% 40% 
ESL students ee Lie pees ors 
Non ESL students jai ieee nee a eS “<4 
Receiving Special Education support po l% 3s | 0% 33% 
10% 0% 38% 
Not Receiving Special Education support eat 24% 24] * :33% <3 29% - "3 
26% 34% 29% 


French Immersion Option B: Students wrote the Reading and Writing components ace 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are not reported. 
Method | (shaded line) includes students who were exempted and students for whom no data were collected. 


sot 


Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data). 
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George L. Armstrong School Report for Grade Three (3) 


School Address: 460 Concession Street Principal: Mrs. Christine Lebi 
Hamilton, Ontario L9A 1C3 Vice-Principal: Mr. Bill Whittle 


lephone: (905) 385-5337 Enrolment: 690 students 
ex No.: (905) 385-8996 Hamilton-Wentworth Board Info: 133168 (212490) 


George L Armstrong is a large (690 students) JK- 8 school located between Upper Wentworth and Upper Wellington Streets on 
Concession Street. The original building was built in 1930 with an addition added in 1987.This relatively stable (less than 10% 
turnover rate) community is mainly comprised of families whose first language is English, although there is an increasing numoer of 
ESL. students. Our Learning Centre provides programming both in classrooms and in the Learning Centre itself for students in a 
Deaf/Hard of Hearing class and a large number of students with Specific Learning Disabilities. Our Middle School receives students 
from 4 feeder schools: Linden Park, Eastmount Park, Queensdale and Peace Memorial. As well as an organized and supportive School 
Council, the school has a very active Parents and Educators Together Committee whose efforts range from fundraising to parent 
education. 

School priorities in the past few years have included a focus on the implementation of: The Common Curriculum and The Ontario 
Curriculum; Assessment, Evaluation and Reporting; Computers and Safe Schools initiatives such as environmental issues, a K-8 
social skills program and Peer Mediation. The staff and community value and support a variety of co-curricular and extra-curricular 
activities including a Comprehensive School Health Pilot project in conjunction with the Public Health department, an extensive house 
league program, school teams, student councils in both Junior and Middle Schools, and choir. 

G.L. Armstrong enjoys a healthy partnership with the School Council, both working to benefit student learning. Parents serve on 
many committees and assist at many functions, where their input, expertise and support is valued. 


SCHOOL RESPONSE AND INTENT FOR ACTON PLAN 

The results of this year’s assessment will be shared with staff during November and as a team we will begin to discuss these results 
and their meaning for programming and instructional strategies. The results will also be shared with School Council members at 
December’s meeting. 

The school staff will continue to meet to discuss these results and their meancing for programs and instruction at G.L. Armstrong 
School. The plans will take into account the results of the EQAO Assessment as well as The Ontario Curriculum and supportng 
documents from the Hamilton-Wentworth District School Board. An action plan for improvement, to be developed by February iB 

@”. will contain specific measures to be put into effect during the 1999-2000 school year, with a review of the progress of the action 
in June 2000. 

Parents and guardians have been encouraged to meet with their child’s teacher to discuss this report and its implications for 

classroom teaching and home support. 


The staff of G.L. Armstrong School is committed to continuing their fine efforts to support the Ontario Curriculum and to help each 


student achieve success. Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes wilh Grade 3 Students Ilike to read 10% 44% 
| am a good reader / 


7 7% 44% 
3 Grade 3 students j 
0 


/ 
3% — In English as a Second Language Program (ESL) ears e ai 
| am a Good writer 57% 56% 
3% Exempted in all three subjects aes aehen ai 62% 50% 
22% Receiving Special Education support | am good al mathemati's 52% 62% 
43% Boys 57% Gils ; 0% Gender not specified | do reading thal 1s not part of my work al schoo! 62% 38% 
8% Of the students said they speak only or mostly in another language at home | do waiting that is not part of my work al school 57% 50% 
8% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work al school 52% 38% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 

All students 41% 49% 51% 

42% 50% 53% 

Girls 57% 76% 62% 

57% 76% 62% 

Boys 19% 12% 38% 

20% 13% 40% 

ESL students : - 7 
Non ESL students : - : 

© Receiving Special Education support 0% 0% 0% 

0% 0% 0% 

Not Receiving Special Education support 52% 62% 66% 


52% 62% ; 66% 
French Immersion Option 8: Students wrote the Reading and Writing components - : 
in English and a French translauon of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and resulls are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no dala were collected 
Method 2 excludes students who were exempled and students who did not complete any work during the assessment |) &, No Data) 
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George L. Armstrong School Report for Grade Six (6) 


School Address: 460 Concession Street Principal: Mrs. Christine Lebi 

Hamilton, Ontario L9A 1C3 Vice-Principal: Mr. Bill Whittle 
Telephone: (905) 385-5337 Enrolment: 690 students & 
Fax No.: (905) 385-89°6 Hamilton-Wentworth Board Info: 133168 (212490) 


George L Armstrong is a large .690 students) JK- 8 school located between Upper Wentworth and Upper Wellington Streets on 
Concession Street. The original building was built in 1930 with an addition added in 1987.This relatively stable (less than 10% 
turnover rate) Community is mainly comprised of families whose first language is English, although there is an increasing number of 
E.S.L. students. Our Learning Centre provides programming both in classrooms and in the Learning Centre itself for students in a 
Deaf/Hard of Hearing class and a large number of students with Specific Learning Disabilities. Our Middle School receives students 
from 4 feeder schools: Linden Park, Eastmount Park, Queensdale and Peace Memorial. As well as an organized and supportive School 
Council, the school has a very active Parents and Educators Together Committee whose efforts range from fundraising to parent 
education. 

School priorities in the past few years have inciuded a focus on the implementation of: The Common Curriculum and The Ontario 
Curriculum; Assessment, Evaluation and Reporting; Computers and Safe Schools initiatives such as environmental issues, a K-8 
social skills program and Peer Mediation. The staff and community value and support a vanety of co-curricular and extra-curricular 
activities including a Comprehensive School Health Pilot project in conjunction with the Public Health department, an extensive house 
league program, school teams, student councils in both Junior and Middle Schools, and choir. 

G.L. Armstrong enjoys a healthy partnership with the School Council, both working to benefit student learning. Parents serve on 
many committees and assist at many functions, where their input, expertise and support is valued. 


SCHOOL RESPONSE AND INTENT FOR ACTON PLAN 

The results of this year’s assessment will be shared with staff during November and as a team we will begin to discuss these results 
and their meaning for programming and instructional strategies. The results will also be shared with School Council members at 
December’s meeting. 

The school staff will continue to meet to discuss these results and their meancing for programs and instruction at G.L. Armstrong 
School. The plans will take into account the results of the EQAO Assessment as well as The Ontario Curriculum and supporting 
documents from the Hamilton-Wentworth District School Board. An action plan for improvement, to be developed by February 11, 
2000, will contain specific measures to be put into effect during the 1999-2000 school year, with a review of the progress of the acti 
plan in June 2000. 

Parents and guardians have been encouraged to meet with their child’s teacher to discuss this report and its implications for 
classroom teaching and home support. 


The staff of G.L. Armstrong School is committed to continuing their fine efforts to support the Ontario Curriculum and to help each 


student achieve success. Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
5 Classes with Grade 6 Students I like to read 70% 57% 
| am a good reader 58% 62% 


134 Grade 6 students 


1% In English as a Second Language Program (ESL) aided a pair: 
|. am a good writer 52% 53% 
0% — Exenipted in ail three subjects (ike materiales 58% 63% 
7% — Receiving Special Education support | am good at mathematics 32% 7% 
54% Boys 43% Girls 3% Gender not specified | do reading that is not part of my work at school 42% 28% 
1%  Ofthe students said they speak only or mostly in another language al home |. do writing that is not part of my work at school 54% 43% 
3% Of the students said they speak as offen in English as in another language |.do mathematics that 's not part of my work at school 20% 35% 
alt home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3.4 

All students 31% 25% 25% 

31% 25% 25% 

Girls 43% 34% 31% 

43% 34% 31% 

Boys 22% 15% 19% 

22% 15% 20% 

ESL students : : : 
Non ESL students 

Receiving Special Education support 0% % 0% 

0% 0% 0% 

Not Receiving Special Education support BHC, 27% 27% 

34% 27% 27% 


A dash is used where Ihe number of students in a group is fewer than 5 and results are not reported 
Method | (shaded line) includes students who were exempted and students for whom no dala were collected 
Method 2 excludes sludents wno were exempled and students who did not complete any work during the assessment (ie , No Data) 


GEORGE R. ALLAN SCHOOL - 1999 GRADE 3 EQAO SCHOOL SUMMARY PAGE 
56 | 


School Address: 900 King Stree West Principal: Mr. D. Baker 

Hamilton. ON L8S 1K6 Grade Levels: JK to 5 
Telephone: (905) 522-0601 Enrolment: 410 students 
Fax No. (905) 522-4998 Families 345 
PROFILE 


George R. Allan School is located in the Westdale Community of Hamilton. The school was built in 1928 with additions added 
in 1934, 1961 and 1989. It is a JK to Grade 5 Junior Elementary School of approximately 410 students. The school is dual- 
tracked, offering programs in both French Immersion and English. The George R. Allan community is a very stable 
community with many close links to McMaster University. Student transfer rate is approximately 8% with about 50 - 70 
students transferring in and out during the school year. The student body has a very small ESL component (approximately 
10%) and of these students, most have parents associated with the university who are studying in Canada for one or two years. 
80 % of the parent population has a post-secondary school education. Only 13.6% of the school population has a family 
income of less than $20, 000. The school is sistuated beside Churchill Community Park and the Hendrie Trails of the Royal 
Botanical Gardens and shares space with one of the Hamilton Board of Education Outdoor Education Sites. A YWCA First 
Base Before & After School Daycare Centre is located in the school. The staff and community value and support a variety of 
extra-curricular activities including choir, clubs and sports. There are over 100 school volunteers consisting of parents. 
McMaster University students and Westdale/Mountain/Georges P. Vanier Secondary Schools Co-op students who offer a great 
deal of knowledge and expertise to our school programs, remediation and enrichment activities. School priorities during the 
last few years have included a focus on literacy with empahssis on the wmiting process, a focus on mathematics and a focus on 
science through our connections with McMaster University. Social skills programs have also been a priority with empahsis 
placed on peer mediation and listening skills. George R. Allan enjoys a very positive relationship with an active Home & 
School Association and School Council. Parents serve on committees and assist at many functions where their input, 
Knowledge and support is invaiuabie. 

SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

Staff is currently working on an analysis of these results. Our focus last year was to improve Mathematics programming and 
there has been a significant increase in the percentage of students working in Levels 3 and 4 in mathematics (56% in 1997, 59 
°o in 1998 and 70 % in 1999). However the percentages of students working in Levels 3 and 4 in Reading (68% in 1997, 71 % 
in 1998 and 64 % in 1999) and in Wniting (65 % in 1997, 80 % in 1998 and 57% in 1999) show a decrease and do not meet our 
expectations. These results and current action plans for academic achievement will be addressed. The students scoring at Level 
] in all three areas have been idenitifed and appropriate programming will be addressed through Individual Educational Plans 
and the In School & System Meeting process. The school staff will meet at our December full staff meeting to discuss these 
results and their meaning for programs and instruction at George R. Allan School. Through divisional meetings staff will work 
together to develop ways (ie. scoring scales, models and anchor papers) to describe good work in reading and writing and and 
to help all students become better self-assessors, to assist parents in understanding criteria for evaluation and to improve 
assessment of student work and provide better teedback. An action plan will be developed that addresses the use of a vanety of 
individual and group approaches to teach skills and further extend students’ understanding of what they’ ve read and in 
correcting and revising organization and conventons of their own wmntting. A specific action plan will be developed to address 
concems identified in the mathematics curriculum and instructional methods. Action plans will be developed during Term 2 
and shared, discussed and approved with the School Council. Specific recommendations will be implemented during the 
1999/00 school vear with a review of progress during June 2000. 


Grade 3 and Grade 6 Assessments of Rez Writing and Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
= a Pts I hike to read 90% 65% 
Ciasses win Grade 3 Sludenis oe 65% 
|am a good reader /o Si) 
70 Grade 3 Socenls ana vane 
lime to wate 06/0 1410 
6% ‘r f fe" a S} 
5% ia English as a Second Language Program (ESL) Rear oie 59% 55% 
of a 
3% Exempted in all three subjects ime maherankcs 59% 65% 
24% — Recerving Speaal Education support | am good al mathematics 46% 71% 
44% Boys 56% Girls 0% Gender not specified | do -eading thal is nol part of my work at schoo! 72% 55% 
13% Of the students said they speak only or mostly in another language al home | do wnting that is not part of my work at schoo! 54% 45% 
10% Of the students said they speak as cflen in English as in another language (do mathematics that is nol part of my work al school 46% S5R% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levets 3.4 Levets 3.4 Levels 3.4 
All students 1 61% | 54% 67% 
kd 57% 70% 
Girls 62% 56% 62% 
63% 58% 63% 
Boys Che 52% 4% 
66% 55% 79% 
ESL students zi 
Non ESL students ee 
Recermng Special Education support 7% 29% 47% 
6% 36% s7™ 
Not Receiving Special Education support “12% 62% 74% 
1% 62% 74% 
French Immersion Option B Students wrote the Reading and Writing components 60% 60% 65% 
in Enghsh and a French transiaton of the Mathematics component 60% 60% 65% 
A dash +s used where the number of students in a group 1s fewer than 5 and resutts are not repoded 
Methed 1 (shaded line} incudes shidenis whn were exempied and students fae whom no data were collected 
Mothrd 2 archides studenis wha were exempted and sludents who did not complete any work during Ihe assessment (ie Na Mata) 
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Gibson Public School 


School Address: 601 Barton St. E. Principal: Mr. E Grodecki 
Hamilton, Ontario Grade Level: K to 5 
bsle2Z28 Enrolment: 268 
Telephone: - 544-0542 
544-6786 


Gibson School was built in 1914 and is situated in a long established neighborhood in the midst of a busy industrial and 
commercial area of the city. The community is extremely diverse in its ethnic and cultural mix. There are very few long-term. stable 
residents and many are mobile, as transience in the area is clearly on the rise. 


There are a large number of single parents and reconstituted families as well as notable increased economic hardship due to 
unemployment. These economic realities minimize the time parents can spend with their children: thus, many children enter school 
with little exposure to printed material, knowledge of the alphabet or experience with written language. 


There are concerns about sporadic attendance, especially in the lower grades. School resources are stretched for a somewhat 
needy population with close to 25% ESL, most of whom, do not speak English at home. Gibson’s student population has a very high 
percentage of slow learners and the school has identified over thirty students with Speech and Language concerns that require regular 
intervention. 


There are many contacts with outside agencies, such as, C.A'S., for dysfunctional families and tracking lists are extensive. At 
the present time we have a number of children with varied problems placed in foster care. 


At Gibson School, we have a very unique culture. The School council and school staff work hard together to achieve 
improvement in student education and to provide opportunities for growth. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 
Staff is encouraged by the significant improvement in the achievement in reading, writing and mathematics. Therefore the 
teachers will continue to meet in teams to examine and analyze the E.Q.A.0. results. These groups will develop a school plan that 
will address the strengths and weaknesses of our students in language and math. This data will be used in concert with the Ministry 
expectations of each grade to build stronger language and math skills in order that students be more successful during E.Q.A.O testing. 
=) junior division will identify the weaknesses in the grade three test results. They will meet as a separate group to address these 
Jcerns and extend the priorities developed by the primary division. 


Grage 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


2 Classes with Grade 3 Students Ike to read 83% 87% 
33 Grade 3 students apa ae teet ae 
like to wnte 78% 60% 
27% In Enalish as a Second Language Program (ESL) ree ‘ 
{am a good writer 83% 47% 
5% Exempted in all three subjects 
like mathematics 61% 60% 
1B” S 
8° Receiving Special Education support am good al mathematics 44% 27% 
oy, o/, 9 
45% Boys 55% Girls 0% Gender not specified | do reading that is not part of my work at schoo! 2B% 13% 
12% Of the students said they speak only or mostly in another language al home | do wnting that is not part of my work at school 28% 13% 
3% Of the students said they speak as often in English as in another language do mathematics that is not part of my work at school 17% 20% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at cerformance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 15% 21% 24% 
19% 23% 26% 
Girls 22% 39% 39% 
29% 41% 41% 
Boys ™% 0% ™% 
8% 0% 7% 
ESL students 22% 22% 44% 
22% 22% 44% 
Non ESL students 12% 24% 17% 
18% 23% 18% 


% Receiving Special Education support 


Not Receiving Special Education support 


French immersion Option B Students wrote the Reading and Wnting components 
in English and a French translation of the Mathematics component 


A dash is used where (he number of students in a group Is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (1 e, No Data) 
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GORDON PRICE SCHOOL 

Address: 11 Guildwood Dr. Principal: Mrs. B. Jepson 
School Phone: 574-6336 Grade Levels: JK-S5 

School Fax: 574-4802 Enrolment: 340 


Gordon Price School is located on Hamilton’s west mountain, south of the newly constructed Lincoln Alexander 
Parkway. This one floor school which shares space with a Day Care Centre opened in 1992 and serves 
approximately 340 Junior Kindergarten to Grade 5 students. The building and an adjacent elementary Catholic 
school are located in a neighbourhood park. 

The community consists of single family homes and several blocks of townhouses. Approximately 24% of the 
students come from an ESL background. The two main groups are those from Arabic and Mandarin/Cantonese 
speaking countries. Currently, 25% of these students are receiving direct instruction on a withdrawal basis 
from a certified ESL teacher. 

To support students with special learning needs, the school houses two special education classes for pupils with 
multiple/physical profiles. In addition, the Learning Centre provides language and math support to regular 
class students on a withdrawal basis. Currently 18% of the student population is receiving some degree of 
special education programming. 

The school is fortunate to have a high degree of parent involvement. A significant number of parents volunteer 
to work in classrooms or assist with special events. The School Council meets regularly to address issues specific 
to the school. Many parents actively support their children’s academic learning at home. 

The main components of the School Plan mirror the thrust of the Ministry and the west mountain cluster of 
schools, namely, an emphasis of Numeracy, Literacy and Science and Technology. Previous initiatives such as a 
Safe Schools’ Policy, Learning Centre and ESL support models and environmental themes are being continued. 
Collegial collaboration among students, staff and parents help us model our school motto of “Learning 
Together”. 


School Response and Intent for Action Plan 

An analysis of the scores in Mathematics and Writing shows that 82°% of the students in Math and 67% in 
Writing are performing at or above the provincial standards (levels 3 and 4). In both instances, these scores are 
higher than the HWDSB averages. In Writing, scores have remained about the same as previous years; 
however, in Math there has been considerable improvement (’97 — 35%, ’98 — 69%). In reading, while 82% of 
the students scored at level 2 and above, only 40% managed to perform at levels 3 and 4. The school staff will 
continue to analyse this latter data to determine programming and strategies that may be necessary to improve 
these results. These will then be incorporated into the School Plan and shared with the School Council early in 
2000 for further suggestions and refinement before full implementation in February. 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students ike to read 100% 86% 
i) 9, 
47 — Grade 3 students | am a good reader 84% 11% 
+ | like to wnte 89% 86% 
0% in English as a Second Language Program (ESL) 
Ss | am a good wnter 58% 54% 
Exempted in all thr bject 
eas pees tay | like mathematics 74% 61% 
9, a 
15% Receiving Special Education support | am good at mathematics. 32% 57% 
9, o/ 
60% Boys 40% Girls 0% Gender not specified | do reading that is not part of my work at school 63% 46% 
% — Of the students said they speak only or mostly in another language al home | do wnting that is not part of my work at school. 68% 43% 
15% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 63% 32% 
at home 
Overall Achievement (Grade 3) Reading Wnting Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3,4 
All students _, 38% 5 ,, 6%; thud) 
40% 67% 82% 
Gids AGE were <, 14% 3 B% 
50% 74% 89% 
Boys — 3% + 6% : 71% 
33% 63% 77% 
ESL students iia een ae 
Non ESL students a sie ; sueees : 
Receiving Special Education support 4h: am | 57% 
17% 33% 67% 
Not Receiving Special Educauon support = 42h mens.) a 80% © 
44% 712% 84% 


French immersion Option B. Students wrote the Reading and Writing components 
in English and a French ansiauion of the Mathematics component 


A dash is used where (ne number of students i a group Is fewer (han 2 and ‘esuils afe Nut feooned 
'etnod 1 (snaded line) includes students who were exempled and students tor wun nu dala were collecled 
Metnod 2 excludes sluuents wno were exempted and students who did not complete any work during the assessment (1.2., No Data) 


57 
GLEN BRAE MIDDLE SCHOOL 


Adaress: 50 Secord Drive 

Hamilton Ontario L8K 3W7 Principal: Mr. R. Clark 
Telephone (905) 560 6732 Grade Levels 6-8 
Fax (905) 560 2571 Enrolment 341 


Glen Brae Middle School is a dual track middle school in the east end of Hamilton. Five feeder schools send some 
or all of their graduating Grade 5 students to Glen Brae. Approximately 30% of the students attending the school 
are in a French Immersion program. This includes all of the middle school French Immersion students from the 
lower city east of James Street. The remainder of the students come either from the housing close to the school or 
from an area bounded by Barton Street, Bow Valley Drive, Lake Ontario and Gray’s Road. The latter students are 
bussed to the school. There is a large Serbian population in the school area. The “home school” community is of 
mixed ethnic, socio-economic and cultural population. Approximately 25% of Glen Brae students are E.S.L. or 
come from an E.S.L. background. For a significant number, English is a third language. A half-time E.S.L. teacher 
withdraws these students as necessary and special education support is offered through a Learning Resource teacher. 


The School Plan has focussed on the implementation of The Ontario Curriculum, especially in Language, 
Mathematics, Science and Technology. 


The School Council is a valued partner and has worked with the school to create a nutrition program as well as to 
suggest, validate and support program initiatives. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The percentage of Glen Brae students achieving at levels 3 and 4 in Reading and Wniting are at about the city 
average, although lower than the provincial average. Mathematics would appear to be an area of weakness. The 
scores do not meet our expectations. The staff has already begun an in depth analysis of these results. Our current 
plan for academic improvement will be modified in the light of this analysis to better meet the needs of our students 
as they grow toward Secondary School entrance. The plan will be shared for input and validation with School 
Council and with parents before being implemented in February 2000. This plan will include specific strategies to 
address areas of weakness and to support areas of strength. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
percent saying yes) 
like to read 73% 43% 
Classes with Grade 6 Students so oe 
; y am a good reader 65% 060 
| S > 70/ 270 
08 Grade 6 students nea sty 
6% — In English as a Second Language Program (ESL) aaa 55% 43% 
0% Exempted in all three subjects I ikesenalematics 53% 57%, 
9 a0 
4% Receiving Special Education support am good at mathematics 38% 57% 
45% Boys 51% Girls 4% Gender not specified | do reading that is not part of my work at school 60% 45% 
9 OO/ 
4% Of the students said they speak only or mostly In another language at home do wniting that ts not part of my work at school 56% 55% 
k hool 9 Q%, 
11% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at schoo 35% 39% 
at home 
| Mathematics 
Overall Achievement (Grade 6) Reading Writing 
4 Levels 3.4 
(percent at performance level) Levels 3,4 Levels 3 
All students 37% 41% 28% 
37% 41% 28% 
Girls 47% 47% 29% 
47% 47% 29% 
Boys 29% 37% 27% 
29% 38% 27% 
ESL students 0% 0% 0% 
0% 0% 0% 
% 
Non ESL students 40% 44% 30 ‘ 
40% 44% 30% 
= 0% 
Receiving Special Education support 20% 7% o 
20% 7% 0% 
6, 32% 
Not Receiving Special Education support 40% 46% ay 
40% 46% 32% 


A dasn is used where the number of students in 2 group |S {ewer than 5 and results are nol reponed 
Method 1 (shaded line) includes students wno were exempted and students for wnom no data were collected Se 
Method 2 excludes students who were exempted and students who did not complete any work during Ine assessment (ie. No é 


GLEN ECHO SCHOOL REPORT GRADE 3 ASSESSMENT 
OF READING, WRITING AND MATHEMATICS: 1998-99 


Glen Echo School 
140 Glen Echo Drive, Hamilton, Ontario L8K 4J1 
Phone: (905) 560-6630 Fax: (905)560-0798 


Glen Echo School is a junior-kindergarten to grade 5 elementary school. The school is located in a 
neighbourhood of East Hamilton where families tend to stay. Our families represent many ethnic 
backgrounds. We draw students from Strathearne Avenue east through Stoney Creek and from the 
Mountain Brow to Lake Ontario. Approximately eleven percent of our students receive English as A 
Second Language support. Glen Echo is a dual track school with approximately thirty percent of our 
students in the French Immersion programme. The Board of Education houses a system Behavioural 
Exceptionality Class at Glen Echo. Glen Echo boasts 302 terrific students, an experienced 
professional staff, dedicated volunteers and supportive parents anchored by an active School Council. 
Any small sample such as ours must be interpreted cautiously. Teachers approach the results of the 
1999 Grade 3 Assessment as significant from the perspective of each individual child. The critical 
component of this testing continues to be the individual student’s results and our response to this 
specific assessment in conjunction with other assessments to meet the needs of each student. Parents 
and guardians have received their children’s individual reports and are encouraged to discuss the 
results with the principal, learning resource teacher and/or classroom teachers. 

Our achievement results for levels 2,3 and 4 appear to be similar to last year’s results. Results for 
levels 3 and 4. are lower in reading (35%) and higher in mathematics (68%). Writing results in 
levels 3 and 4 are similar to the provincial and Hamilton results. However, writing results for girls 
are significantly higher than for boys in those levels. Overall there appears to be a positive 
improvement in the attitudes survey from last year. Similarly there is a positive improvement in the 
number of parents expressing satisfaction with the way information about their child’s performance is 
communicated. We will continue to track these areas over time. 

One category of reading, Application of Language, resulted with 25% of participating students in 
level 4. We will examine the reading components in terms of our Primary Division Open Court 
programme. We will continue to strive for a higher percentage of our students to perform at levels 3 
and 4 in all areas of this assessment. 

During December, 1999, our Direction’s Committee will analyze these results in view of our current 
action plan and keeping in mind the English as A Second Language, French Immersion and co-hort 
factors. The Direction’s Committee will report to the full staff and to our school council. Together we 
will develop an EQAO action plan for February, 2000 with the continued focus to improve student 
achievement as we are “helping each other to learn”. 


Demographics (Grade 3) 


) 
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Classes with Grade 3 Students 


Grave 3 students 


= “Attitudes (Grade 3) 


(percent saying yes) 
| ke lo read 
| am a good reader 


Girls Boys 


95% 57% 
74% 39% 


; (hike to write 79% 61% 
5% — \n English as a Second Language Prograin (ESL) 
; | am a good witer 68% 52% 
Exciipled wi dil ee subjects 
5 | hke mathemabcs 84% 61% 
24% — Receiwury Special Education support 639 
| am good al mathemabcs 68% 52% 
qow 5 cy lo 0, ort 
55% Boys 45% Gus 0% Gener not speciied | do reading Wal 1s not part of my work al school 63% 17% 
7% Ot the students said they speak only of musliy i another language at home |.do writing that is nol past of my work al school 53% 26% 
10% Ol the students said hey speak as offen in English as in another language | do mathemabcs thal is not par of my work al school 58% 30% 
al hone 
Overall Achievement (Grade 3) Reading Wnating Mathematics 
(pervent ul pertormance level) Levels 34 Levels 3.4 Levels 3.4 
All students 33% 43% 67% 
LE = ie feat 15% 45% 68% 
Guls IT% 58% 68% 
39% 61% 72% 
Boys Wh W% 65% 
yee es 32% 32% 65% 
ESL students : 
Non ESL students 
Recewng Spevial Educauon support a ti0Nen ~ 40% 
20% 10% 40% 
Nol Recetviiy Special Education support 3B 53% 75% 
ee ee ee nae 40% 57% 77% 
French) nunersion Option B Stuvents wrote Wie Reading aid Writing components 465% 7% 7 100% 
Wi English ahd a Ficncl Wdiistaon of the Mathematics component 46% 77% 100% 


A Jush is Used white the Hunilet uf studenls ili dé yruup is lewet Wise 3 aid Fesully af NOt fepulled 
MeiMad | (shiuted bts Judes sludenis who wele exenpled vid stucetils (OF wNUI HO Gala wete Colleded 
Method 2 ee tudes sf Dh Colplete any work duang the assessiient (ie Mo Data) 


iy who wete caethpted sid stutents al 
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GRANGE SCHOOL REPORT 
Grade 3 Assessment of Reading, Writing and Mathematics : 1998-1999 


SCHOOL PROFILE 
School Address : 306 Woodworth Drive Principal: Mrs D. Aitken 

Ancaster, Ontario L9G 2N1 Grade Levels: K-6 
Telephone: (905) 648-6766 Fax No: (905) 648-2756 Enrolment 387 


Grange School is located in the Perth Park community. The school was opened in January 1957, with a "port-a pak" 
addition made in 1994. During the time of testing, we had two portables on our property. Our school has a gymnasium, a 
library, a computer lab a resource center and a learning center, 16 classrooms and two full washroom facilities. The school 
shares space with the Y.M.C.A. to provide a "School Age Child Care Program ", and Mohawk College to provide an adult 
course in computers. Our physical grounds (forest included within our boundaries) and our student involvement in 
providing and maintaining a teaching garden enhance the learnings in the sciences. 


The school serviced approximately 387 students. Ninety five percent of our students are bussed to Grange school from 
various Ancaster Communities (Meadowlands, Scenic Woods, Areas South of Highway 403 etc.). Students who have been 
identified as having special needs, participate in a "Learning Centre" for a partial replacement program. Students who are “at 
risk" are provided a modified program through a learning resource teacher in conjunction with the classroom teacher. 


Our current School Plan includes a number of components which focus on :Curriculum (Primary/Junior), Special Education, 
Safe Schools and Social Skills, Technology, Environment, Teaching Excellence, Budget, Plant and School Council. The staff 
and coiununity support a varievy of co-curricular activities and extra -curricular activities which include; Enhancement 
Workshops, Garden Club, Choir, and various Sports Teams. The Grange community takes an active interest in curriculum 
issues and achievement. 


Our goal at Grange is to instill the love of learning at a young age and to provide students with the necessary life skills so 
that our children will become life long learners. Where ever possible "first hand" experiences are encouraged through grade 
trips where follow up learning is completed in the classroom. 


At the time of testing, 48 students were enrolled in grade three (2 classes). There were 62% boys and 38% girls. 27% of the 
grade three students received special education support. Only 6% of the students spoke another language in the home. 
Another 6% of the students spoke both English and another language equally in the home. 


Reading : 50% of our students scored in levels 3 and 4 category. 61% of the girls were at level 3 or 4, while only 43% of 
the boys were at this level. A noticeable gender difference is evident in this area. "Applications of Language Conventions” 
showed 77% of our students at or above level 3, whereas only 45% of our students were at or above level 3 in "Reasoning". 
An analysis of the Anchor papers to provide more details will be utilized as a starting point towards improvement. 

Writing : continues to be a relative strength with 73% of our students scoring at or above level 3. We focussed on 
Application of Language conventions last year (only 50% in levels three and four) and showed an improvement , with 68% 
of our students achieving in levels 3 and 4 this year. 

Mathematics : 79% of our students achieved levels three and four. The individual performance indicators were quite 
variable, Our strongest indicator continues to be "Application of Mathematical Procedures” with a slight improvement over 
last year in the other categories. The results on the individual strands indicated that Number Sense and Numeraton 1s a 
relative area of strength, and that Geometry and Spatial Sense is a relative weakness. 


Schoo! staff will develop an action plan in the new year to reflect identified areas which require intensive teaching. We will 
utilize the Anchor booklets as well as curriculum support materials and necessary support staff to develop strategies to 
address these issues. Overall results of EQAO and our Schoo! Plan will be shared with and approved by our Schoo! Council. 


Grade 3 and Giade 6 Assessments of Re. j. Writing and Mathematics 1998. 1994 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 

2 Classes with Grade 3 Students Hike to read 89% 63% 
48 Grade 3 students pemelgoodreaces eae 
4% In Enolsh as a Second Language Program (ESL) dike tows : he are 
0% Exempted m all three subjects oan oe ee 

| ike mathematics Y 9 
27% Receiving Speaal Education support ee 
be oe : | am good at mathematics 61% 63% 
\ 

: Boys 70 Guis 0% Gender not specified 1 do reading that is nol part of my work al schoo! 51% 50% 
6% — Of the students said they speak only or mostly in another language al home |. do wnting hal is not part of my work at school 3% 20% 
10% Of the students said they speax as often in English as in another language 1.do mathematics that is not part of my work at school 33% 40% 

at home 
Overal! Achievement (Grade 3) Reading Writing Mathematics 
(percent at perlormance level) Levels 3,4 Levels 3,4 Levels 34 
Alistudents * 50% 73% 19% 
50% 73% 79% 
Girls F" 61%: 72% 89% 
eh 72% 89% 
Boys 3%) ~ 73% 73% 
43% ' 13% 73% 
ESL students = 
Non ESL students . . 
Receiving Special Education support 15% 46% 54% 
15% 46% 54% 
Nol Receiving Speaa! Eoucahon suppor ax, ae) 83% 89% 


63% 03% 83» 
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GRANGE SCHOOL REPORT 
Grade 6 Assessment of Reading, Wnting and Mathematics : 1998-1999 


SCHOOL PROFILE 
School Address : 306 Woodworth Drive Principal: Mrs D. Aitken 

Ancaster, Ontario L9G 2N1 Grade Levels: K-6 
Telephone: (905) 648-6766 Fax No: (905) 648-2756 Enrolment 387 


Grange School is located in the Perth Park community. The school was opened in January 1957, with a "port-a pak" 
addition made in 1994. During the time of testing, we had two portables on our property. Our school has a gymnasium, a 
library, a computer lab a resource center and a learning center, 16 classrooms and two full washroom facilities. The school 
shares space with the Y.M.C.A. to provide a "School Age Child Care Program ", and Mohawk College to provide an adult 
course in computers. Our physical grounds (forest included within our boundaries) and our student involvement in 
providing and maintaining a teaching garden enhance the learnings in the sciences. 


The school serviced approximately 387 students. Ninety five percent of our students are bussed to Grange school from 
various Ancaster Communities (Meadowlands, Scenic Woods, Areas South of Highway 403 etc.). Students who have been 
identified as having special needs, participate in a "Learning Centre" for a partial replacement program. Students who are "at 
risk" are provided a modified program through a learning resource teacher in conjunction with the classroom teacher. 


Our current Schoo! Plan includes a number of components which focus on :Curriculum (Primary/Junior), Special Education, 
Safe Schools and Social Skills, Technology, Environment, Teaching Excellence, Budget, Plant and School Council. The staff 
and community support a variety of co-curricular activities and extra -curricular activities which include; Enhancement 
Workshops, Garden Club, Choir, and various Sports Teams. The Grange community takes an active interest in curriculum 
issues and achievement. 


Our goal at Grange is to instill the love of learning at a young age and to provide students with the necessary lite skills so 
that our children will become life long learners. Where ever possible "first hand" experiences are encouraged through grade 
trips where follow up learning is completed in the classroom. 


At the time of testing, 57 students were enrolled in grade six (2 classes). There were 56% boys and 44% girls. 5% of the 
ade six students received special education support. Only 4% of the students spoke another language in the home. 
Another 6% of the students spoke both English and another language equally in the home. 


et jev: a d t u 


Reading : 67% of our students scored in levels 3 and 4 category. 80% of the girls were at level 3 or 4, while only 56% of 
the boys were at this level. A noticeable gender difference is evident in this area. "Applications of Language Conventions" 
showed only 56% of our students at or above level 3, a relative weakness, whereas 81% of our students were at or above 
level 3 in"Communication". An analysis of the Anchor papers to provide more details will be utilized as a starting point 
towards improvement. There is quite a discrepancy between the grade 3 results and the grade 6 results in areas of strength 
and weakness. 

Writing : 68% of our students scored at or above level 3. "Application of Language” and "Reasoning" were relative 
weaknesses with 64% of our students scoring in levels 3 and or 4 

Mathemaucs : 70% of our students achieved levels three and four. Our strongest indicators were in "Problem Solving” and 
"Application of Mathematical Procedures", whereas our weakest indicator was in "Understanding of Concepts". The results 
on the individual strands indicated that Patterning and Algebra” is a relative area of strength, and that "Geometry and Spatial 
Sense” is a relative weakness (this was also identified in the Grade 3 results). 


School staff will develop an action plan in the new year to reflect identified areas which require intensive teaching. We will 
utilize the Anchor booklets as well as curriculum support materials and necessary support staff to develop strategies to 
address these issues. Overall results of EQAO and our School Plan will be shared with and approved by our School Council. 


Grade 3 and Grade 6 Assessments of Re; —_,, Writing and Mathematics 1998-199") 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2 Classes with Grade 6 Students Ihke to read 68% 56% 
57 Grade 6 students 1am a good reader 48% 66% 
like to write ' 60% 28% 


2% — Im Enahsh as a Second Language Program (ESL) 


. | am a qood writer 52% 38% 
the $ 
De Eero na on sear | ie mathematics 40% 28% 
5% — Recerving Special Education support | am good at mathematics 44% 44% 
56% Boys 44% Gris 0% Gender nol specified | do reading thal is not part of my work al schoo! 72% 59% 
4% Of the students said they speak only or mostly in another language al home | do wriling thal is not part of my work at schoo! 68% 16% 
4% Of the students sard they speak as often in English as in another language ‘do mathematics thal ts nol par! of my work al schoo! 44% 19% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent a! performance level) Levels 3.4 Levets 3.4 Levels 3.4 
Allsiudents «67% 68% 70% 
67% 68% 71% 
Gris - BO | 88% 88% 
80% 88% 92% 
Boys CS 53% 56% 
56% 53% 56% 
ESL students 5 
Non ESL students meas 


Recemng Special Education support 


Nol Recetwng Speaal Education support 


63 


Green Acres Public School Principal: Mrs D. Chabot 
Address: 45 Randall Avenue Grade Wevcis: ” JK 3s 

Stoney Creek, Ontario L8G 2K8 Enrolment: 345 Students 
Telephone: (905) 662-7021 
Fax. # (905) 662-6236 


. ee Public School is a unique multi-cultural school located in lower Stoney Creek, serving students in junior kindergarten through 
grade 8 from the surrounding, diverse community as well as intermediate students from R.L. Hyslop School. 


The school serves 345 students from nearly 10 different language groups with the three largest groups speaking English, Serbio-Croation anc 
Albanian. Over 35% of our students are E.S.L. The E.S.L. Resource Center, three special education classes and the learning center all have 
a strong emphasis on integration. 


A full spectrum of socio-economic conditions exist in the Green Acres School community. Many families are experiencing economic 
hardship due to unemployment or low-paying occupations - economics dictate that many of our parents work long hours at multi-jobs in orde! 


to provide for their families. 


A relatively small percentage of parents and community members volunteer at our school, but. they are very active. Green Acres has both a 
School Council and a Parent Interest Group who work in an advisory capacity, raise funds and assist with special event planning, bringing 
ihe schovi moiio, “Together We're Belier’, iv infe. 


School Response and Intent For Action Plan 


The staff, with parent input are working on an in depth analysis of the results. The number of grade 3 students working in levels 3 and 4 in 


Reading (39%), Writing (61%) and Mathematics (50%) has to be examined in relation to the number of grade 3 students who are L.S.L. and 
the number who require special education assistance. 


The primary/junior staff will analyze the results of the testing, particularly the work of students at level 2 and determine the programming 
and interventions that are necessary in order to compare performance. Staff discussions will also focus on the lower scores for boys than 


girls. 


Attitudes (Grade 3) See 


(percent saying yes) 


Demographics (Grade 3} 


‘ ; 740 nt) 
1 Classes with Grade 3 Students Ue Teas % blk 
570/ cA0 
T o OS 70 
18 — Grade 3 students pemlicsgers (eave ‘i 
ai | like to write 57% 59% 
0% in English as a Second Language Program (ESL) the a 
0% | am a good writer 57% 64 
7¢ Exempted in all three subjects : 
Ee | like mathematics 43% 455 
28% R n | Educa nf wae Bao 
¢ Receiving Special Education suppor | am good at mathematics 43% 2 
£4 0/ Q0/ o/. r as Paral 5 
61% Boys 30% Girls 0% Gender not specified | do reading that is not part of my work at schoo! 20% = 27% 
O% Of the stugents said they speak only or mostly in another language at nome |. do wnting that is not part of my work at schoo! 29% 27 
‘7% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work ai schoo: 23% 36% 


eh Rees 


Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3 ¢ 
Allstudents 539% es 61% 50% 
41% 65% 53% 
Girls BE 86% 57% 
57% 86% 57% 
Boys oho 45% 45% 
30% 50% 50% 
ESL students Begs & = 
Non ESL students “hence * 
Receiving Special Education support 20% 60% 40% 7 
20% 60% 40%: 
Not Receiving Special Education support 48%: 62% 54% 
50% 67% 58% 
French Immersion Option B’ Students wrote the Reading and Wnting components < 
in English and a French translation of the Mathematics component 
A dash 's used wnere the number of students in a group Is fewer than 5 and results are not reponed 
Method 1 (shaded line) includes students who were exemptec and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (.e., No Data) 
Page | of 
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The number of grade 6 students performing at levels 3 and 4 in Reading (19%). Writing (33%) and Mathematics (19%) do not meet our 


expectations 


‘10%) and Mathematics (43%) due to absenteeism and incomplete work. 


“he junior /intermediate staff will analyze the results of the testing and determine the programming and intcrvenuons that are necessa 


rder to improve performance. 


In all three areas we need to look at the fact that there was not cnough data to score our students - Reading (48%). Writing 


" 


The school staff and school council will analyze the results at both grade levels and our current action plan for academic achievement. Our 


school plan will be changed or adapted as required and shared with school council again for further input in January 2000. 


Parents and guardians have received their children’s individual reports and are encouraged to discuss the results with the classroom teachers 


and/or principal. 


Grage 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 6) 


Classes with Grade 6 Students 


21 Grage 6 stugents 
elu In English as 6 Second Language Program (ESL) 
ne Ryser or 6 otha eee 
- SAT IS ch Ur ee SUS 
29% Receiving Special Ecucation support 
57% Boys 43% Gins 0% Genaer not specified 
Q% — Of the students said they speak only or mostly in another language at home 
0%: — Of the students said they speak as often in Engl'sn as in anotner language 
al nomic 
Overall Achievement (Grade 6) Reading 
(percent at perormance level) Levels 3.4 
All students 19% - 
10% 
Girls 11% 
11% 
Boys 25% 
25% 
ESL students 
Non ESL students 
Receiving Special Education support 0% 
0% 
Not Receiving Special Education support 27% 
27% 


Attitudes (Grade 6) Girls Boys 

(percent saying yes) 

| like to read 

i @lMli 6 QouU 1edJe! 

'hike to wnte 

| am a good writer 

| like mathematics 

| am good at mathematics 

| do reading that is net part of my work at schoo! 

| do wniting that Is not part of my work at schooi 

| do matnematics that is not part ot my work at schoo! 

Writing Mathematics 
Levels 3,4 Levels 3,4 

33% 19% 
33% 19% 
5E% 0% 
56% 0% 
17% 33% 
17% 33% 
0% 0% 
Qos ae 
47% 27% 
47% 27% 


A Gash is used where the number of students in a group is fewer than 5 and results are not reportec 
Metnoo 1 (shaded line) inciudes students wno were exempted and students for whom no data were collected 
Melni0c ¢ eaciudes sivueiiis wo Were eExempled ano Students wNo aid not complete any work during the assessment (i.e., No Daia) 
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Greensville Schoo! 


School Address: 625 Harvest Road Principal: Jane Shipton 
Greensville, ON L9H 5K8 Grade Levels: J.K. - 5 

Telephone: (905) 628-6221 Enrolment: 270 

Fax No.: (905) 628-8343 Families: 175 


Greensville is a school comprised of around 270 students in classes from Junior Kindergarten to Grade 5. The average 
class size is about 25 students. Greensville’s student population is drawn from the area bounded by Dundas to the 
south, #6 Highway to the east, 4" Concession to the north and Middletown Road to the west. 


Greensville is comprised of an L-shaped building with 11 classrooms, a gymnasium, library, and computer lab. The 
original section of the school dates to 1884-85 and now houses the library and computer lab. The school’s motto: 
“The heart of our community”. 


Greensville’s grade three E.Q.A.0. results were sound, which was not unexpected. With 65% of the students 
performing at provincial standard in reading and mathematics, the students, staff and community can feel very positive 
about the learning environment at Greensville school. The slightly lower results in writing (58%) will be scrutinized 
carefully and plans will be put in place for improvement. 


The scores will be shared with the schooi’s stakeholders: students, staff and parents. The overaii impression creaied 


by the scores will help us develop an action plan. The goal is appropmiate: improve student achievement without 
creating undue stress for our students. 


Grade 3 and Grade 6 Assessments of Re. 4, Writing and Mathemabcs 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students Ibe toxead 83% 79% 
lam ade’ 67% 58% 
31 Grade 3 students aia good teas’ : i 
; Ihe to wale 3% 63% 
% In Engush as a Second Language Program (ES1) i ; 
| am 2 good writer 25% 32% 
° 
Yo Exempted in ai three subjects face tshvericics 42% 53% 
0, 
16% Receiwing Speaal Educabon support | am good al mathematics 17% 32% 
81% Boys 39% Guts O% Gender not specthed j Go reaang ital ts Hol part uf my work ai Schou! 33% 37% 
0% Of the students said they speak only or mostly m another language al home 1.60 wnting thal ts not part of my work al school 33% 26% 
3% Or the sludents said ney speak as oflen m English as in another language 1.00 mathematics that ts not part ol my work al School 17% = 16% 
eines 
Cverali Achievement (Grade 3) Reading Writing Mathematics 
(percent al peormance tevel) Levels 3.4 Levels 34 Levels 34 
All students y .65%_.- 58% 65% 
65% 58% 65% 
Gis 75% 75% 75% 
75% 75% 75% 
Boys «58% 47% 58% 
58% 47% 58% 
ESL sludents - \ - : 
Non ESL students 
Recemng Speaal Education support . Oh O% O% 
0% O*% 0% 
Nol Recerng Special Education support ere db tae 69% 77% 
77% 69% 11% 
French immersion Opbon B Students wrote the Reading and WaAling components on ! Z 


in English and a French wanslabon of the Mathematics component 


A dash ts used where the number of students in 2 group ts fewer than 5 and results are not reported 
Method | (shaded kine) includes students who were exempied and students fo whom no data were collected 
Method 2 excludes students who were exempted and siudents who ord nol complete any work Ouring the assessment (1@ No Data) 
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Guy B. Brown Public School 
Home of the “STINGERS” 


School Address: 55 Braeheid Avenue Principal: Mr. D.W. Johnson 
Waterdown, Ontario, LOR 2H5 

Telephone: (905) 689-8254 Hamilton- Wentworth District Schoo! Board 

Fax No. : (905) 689-8740 1998-99 Grade 3&6 Report 


Guy B. Brown has a student population of 450 students in classes from Kindergarten to Grade 5. 
Our school catchment area for student enrolment is currently being revised as construction has 
begun on a new schoo! to oper in September 2000. The staff develop goals yearly to improve 
student performance in literacy, numeracy, technology and social skills. Assessment and 
evaluation is an ongoing and a regular process. Guy B. Brown staff have been trained to 
implement the Lion’s Quest Social Skills Program. Our staff and community support a variety of 
activities mcluding house league sports, school teams, public speaking, cultural events, choir, 
Science olympics and a chess club. Guy B. Brown is proud of their care and share philosopny of 
supporting others who are not as fortunate. 


The school’s Resource Program supports students having special learning needs. As well, the All 
Star Reading and Recovery Programs provide our primary students with an opportunity to 
improve their reading skills. 


Our school has a very active Home and School Association as well as a School Council. Parents 
are actively involved in all aspects of their children’s education. An example of their involvement 
is a yearly review of our School’s Strategic Plans and the School Code of Conduct. These 
guidelines are outlined in the students’ planners. 


School Response and Intent for Action Plan 


The staff is working on an in depth analysis of these results. Last year we had Grade 6 students 
thai wrote the provincial test. Due to accommodation issues both our Grade 5 and Grade 6 
students from 1999 are now attending Flamborough Centre School. Our Grade 3 students 
continue to work im levels 3 and 4 in reading (62% 1999) and writing (64% 1999). Mathematics 
was an area of focus as we are proud of the fact that our Grade 3 students improved from 46% in 
levels 3 and 4 in 1998 to 62% in 1999. Grade 6 results in Mathematics (35%) indicate that 
numeracy will continue to be a focus for this year. The staff will analyze the results of our current 
action plan for academic achievement. Then the plan will be changed or adapted as required and 
shared with our Schoo] Council for further input. Parents and guardians have received their 
children’s individual reports and were encouraged to discuss the results with the classroom 
teachers. Please contact the principal’s office for further details. 


School Address: 


Telephone: 


Fax No. : 


Guy B. Brow: Public School 
Home of the “STINGERS” 


55 Bracheid Avenue 


Waterdown, Ontario, LOR 2H5 


(905) 689-8254 
(905) 689-8740 


Grade 3 and Grade 6 Assessments of Re: 


Hamilton-Wentworth District Schoo! Board 


Principal: Mr. D.W. Johnson 


1998-99 Grade 3&6 Report 


. Writing and Mathematics 1998-1399 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students | ike to read 82% re 
9 
ieee Pg eee | am a good reader 88% 
0% 4 by es) | like to write 79% 48% 
| 
In English as a Second anquage Program ( Vara u posnd oat 71% 56% 
1% Exempted in all three subjects like mathematics 47% _ 58% 
14% Receiving Special Education support | am good at mathematics 41% 73% 
58% Boys 42% Gis 0% Gender not specified | do reading that is not part of my work at schoo! 56% 42% 
O% — Of the students said they speak only or mostty in another language at home ' do writing that is net part of my work at schoo! 53% 40% 
12% Of the students said they speak as often in Engfish as in another language |,do mathematics that is not part of my work at school. 38% 35% 
at home 
Overali Achievement (Grade 3) Reading Writing Mathematics 
(pErLent at performance tevet) Levets 3.4 Levels 3.4 Levets 3.4 
All students mr 62% ~~! 64% 62% 
63% 65% 64% 
Gis 71% 8 69% 57% 
71% 69% 57% 
Boys = 55% 61% 65% 
56% 62% 67% 
ESL students tye | ! 
Non ESL students nite Te Ss 
Receiving Special Education support th 25% °) 25% 25% 
27% 27% 27% 
Nol Receiving Special Education support FF 68% ' 11% 68% 
68% 71% 68% 
French immersion Option B Students wrote the Reading and Wniting components SI 


in Engktsh and a French translation of the Mathematics component 


A dash 's used where the number of students in a Q°0.1D 1s lewar than 5 and results are not reported 


Meibos 1 (shaded line) includes students wno were exempled and students for whom no data were collected 
Method 2 oxctudes students sho were exemmied and siugents who ard not complete any work dunng ihe assessment (i.e., No Data) 


Demogiaphics (Grade 6) 


2 Classes with Grade 6 Students 
50 Grade 6 students 
0% — in Enghsh as a Secona Language Program (ESL) 
0% Exempted in all three subjects 
14%  Recemng Special Education support 


52% Boys 48% Girls 


1% Gen 


3% — Of the students saxd they speak only or mostly in another language al home 


0% — MW the etudents ea: they speak as often n Englisit as m anoiner ianguage 


tot specified 


at home 
Overall Achievement (Grade 6) Reading 
(percent al performance level) Levels 3.4 
All students 66% 
56% 
aan ee Ee ee eee 
Gis 75% 
75% 
Boys 58% °! 
58% 
ESL students ; 
Non ESL students est 
Receiving Special Education support 14% 
14% 
Not Receiving Special Education support 74% 
74% 


Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
lfike to read 719% 47% 
i am a good reader 1% = 71% 
| like to wnte 50% 35% 
| am a good writer 50% 59% 
ikke mathematics 36% 71% 
| am good at mathematics 14% 82% 
',do reading thal is not part of my work at school 1% 41% 
1.0 wnting that ie nat part of my work ot schoo! so% 41% 
'o mathematics that is not part of my work at school 0% 24% 
Writing ~ Mathematics 
Levels 3.4 Levels 3.4 
aT ae 68% 
14% 68% 
A 83% 54 “TI% 
83% 71% 
Mes Fe 765% 24 
eer 
A? s : 2 
57%’ 43% 
57% 43% 
77% 712% 
77% 72% 


A dasli is useo wnere ine number Of Students in a group 1s fewer than 5 and sesulls are not reporied 


Method | (shaded hne) includes students who were exempled and sludents for whom no dala were coflected 
Method 2 excludes studenis wno were exempled and students who ded not complete any work dunng the assessment (ie. No Oata) 


133 Hamwion Wentworth OSB 
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HAMPTON HEIGHTS MIDDLE SCHOOL 


School Address: 771 Tenth Avenue Principal: Mrs. Anne Luxon 
Hamilton, Ontario L8T 2G4 Grade Levels: 6-8 

Telephone: (905) 387-0411 Enrolment: 384 students 

Fax No.: (905) 387-2574 


SCHOOL PROFILE 

Hampton Heights Middle School was built in 1954 and draws approximately 400 students at the 
Grade 6, 7 and 8 levels from the area bounded by Upper Gage, Fennell, Limeridge and east to 
the Mountain Brow. The school is organized by grade teams, and each team has a unique and 
special culture within the school. Each grade team includes a gifted, able and talented class. 
The Learning Centre supports students having specific leaming needs, and special education 
students are integrated at age appropriate levels. 

The staff and school community are proud to support a variety of activities, including several 
sports teams and an extensive music program. Hampton Heights has an active student council 
that organizes school dances, spirit days, and donates to local charities. 

The Schoo! Council is a valued partner and together with the school, works hard to create a 
positive learning environment for all students. 7 

INITIAL RESPONSE 

The staff is examining the work of students who achieved at Level 2 to determine where their 
work approaches the provincial standard and where specific interventions are required. The staff 
will plan for academic achievement to increase the numbers performing at Levels 3 and 4 
(Reading 50%, Writing 52%, Mathematics 34%). To find possible reasons and solutions will 
need further analysis. 

INTENT FOR ACTION 

The school staff will meet to discuss these results and their meaning for programs and instruction 
at Hampton Heights Middle School. The plans will be discussed and approved by School 
Council. An action plan for improvement, to be developed by February 2000, will contain 
specific measures to be put into effect during the 1999-2000 school year, with a review of the 
progress of the action plan the following year. Any parent who wishes to take part in drawing up 
the school's action plan is welcome to do so. Please contact the Principal's office for further 
details. 


Grade 3 and Grade 6 Assessments of Rig, Writing and Mathemabics 1998-1999 


Demographics (Graae 6) Attitudes (Grade 6) ils Boys 
(percent saying yes) 
7 Classes with Grade 6 Students nmcroiead 74% 52% 
719 52% 
137 — Grade 6 students Hiern. go09 {e acer pie : 
Ikke lo write 55% 41% 
0% — in English as a Second Language Program (ESL) o 
a | am a good writer 55% 49% 
Cro CaAciipied wi all Unee subjevis like rate : 39% 56% 
27% ose", at Ed Sar 
27°  Recenng Speaa! Educator suppor | am good at mathematics 43% 59% 
48% Boys 52% Guts O% Gender not specified | do reading thal ts not part of my work al school 57% 40% 
5% Of the sludents said they speak only or mostly in another language al home | do writing thal is nol part of my work al schoo! 58% 35% 
7% — Of the stucents said they speak as often in English as in another language |.do mathematcs thal ts nol part of my work al school 32% 41% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at perlormance level) Levels 3.4 Levels 3.4 Levels 34 
All sludenis Ws 7 48% 32% 
50% 52% Um 
Girls 58% 62% 37% 
60% 65% w% 
Boys 3% 3% 27% 
3% 37% WwW 
ESL students : 
Non ESL students 
Receiving Special Education support 11% 16% Kid 
14% 21% 3 
Nol Receiving Speaal Education support  . O% 60% 43% 
60% 60% 43% 


‘ 


A dash ts used where the number of students mn a group rs fewer inan 5 and resulis are not reponied 
Method 1 (shaded bne) indudes siudents who were exempied and siudents for whom no dala were collected 
Method 2 excludes students who were exempied and students wio did not complete any work during the assessment (ie . No Data) 


School Report on Grade 3 Assessment of 
Reading, Writing and Mathematics: 1998-99 


Helen Detwiler School 
@ Address: 320 Bngade Dnve Pnincipal: Mr. D. Gallagher 
Hamilton, Ontario L9B 2E3 Grade Levels: JK - Grade 5 
Telephone: (905) 574-2662 Enrolment: 573 
Fax: (905) 574-7759 Board Information: Hamilton-Wentworth District School Board 


(905) 527-5092 


Helen Detwiler Public School is located on the south mountain in the middle of new housing developments, both subsidized and single family dwellings. The 
school was built in 1991 and presently houses 573 students JK-5 plus a Daycare operated by the Umbrella Family and Child Centres of Hamilton. Our school draws 
from a diverse population and we have a significant ESL population. We have a transfer in/out rate of approximately 60%. 


Detwiler has a strong staff who have focussed in the past on literacy. Math and science have been identified as areas of focus for the next few years. The staff 
believe in collaborative planning among grade team members and the timetable has been designed to facilitate this teaming focus. Staff attend many workshops and 
in-services to support school and Ministry directions and provide placement for a large number of student teachers. Support for classroom teachers includes strong itinerant 
programs in music, FSL, physical education and technology (information skills and computer) and an active Learning Centre which provides approximately 20% of our 
population with remedial, enrichment and ESL programming. Detwiler has approximately 10% of its population either identified exceptional or in the process of working 
towards identification. Speech and Language has been identified as a need for 5% of our students. Detwiler is also home to a Speech and Language exceptionality class. 


The School Council and Parent Group provide assistance in many ways to the school. Our volunteer program involves over 80 parents helping in the school on 
a regular basis. Staff provide Peer Mediation, choir and an active intramural sports program at lunchtime involving approximately 70% of the students. School trips, 
assemblies and incentive programs provide further enrichment for our curriculum and our social skills programming. 


We at Detwiler are a community of life long learners and risk takers who believe in putting "Children First". 


School Response 


The school is pleased with our results. Of interest when viewing our results is the comparison of our demographical information with that of the province. 58% 
of our respondents were boys (as compared to 51% provincially), 15% receive special education support (vs. 17%) and 11% are receiving ESL support (vs. 5%). Five 
percent were exempted from testing (vs. 4% provincially). It was also noted that those students who had changed schools frequently had lower results. Our Learning 
Centre staff will continue to flag and provide support for such students. 


An area of concem is reading. Although the students scored at the provincial average, student and parent questionnaires indicate that only 35% of students do 
read material that is not part of their work at school (vs. 55% provincially). The school, through the school council and newsletters, will encourage parents to read to their 
eo” to role model reading for their children and to encourage their children to read materials that are not part of their school program. 


However, mathematics will continue to be our area of focus. We will continue to review school results to implement the new math program (Quest 2000) and 
to refine the math action plans each grade has created. This will continue to be a priority for the grade teams. Action plans will be revised by December 1, 1999. Grade 4 
teachers have analyzed the specific data for their students and have determined individual needs and class needs. They continue to work with Learning Centre staff. 


All staff continue to be in-serviced by our grade three teachers and administration on anchor papers and actual testing questions so non-grade 3 staff will 
understand the wording and the marking of the questions. This will occur at our School Council meetings as well. School Council will also view and provide input on the 
results and on the Action Plans. Grade 4 teachers will be prepared to discuss the specific student results with parents on the December interview date. 


Principal’s Signature: 1) Alehlas bo Date: Nev ee f 4 , 1999 


Grade 3 and Grade 6 Assessments of Reading. Wnting and Mathematcs. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes mth Grade 3 Students lime to read. 63% 51% 
79, 
84 Grade 3 students ''am a good reader 57% 64% 
Wik " % 
11% In English as a Second Language Program (ESL) eee ae a 
. | am a good wniter 51% 60% 
5% Exempted in all three subjects 
en | like mathematics 46% 60% 
R | 
See Recenid special ECuCanote ppd | am good al mathematcs 31% 64% 
Ly 
58% Boys 42% Girts 0% Gender not specified | do reading thal rs not part of my work at school 43% 27% 
2% Of the students said they speak onty or mostly in another language at home 1 do wnting that is not part of my work at schoo! 60% 42% 
12% Of the students sard they speak as often in English as in another language 1,do mathematics thal is not part of my work al school 37% 33% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levets 3.4 

All students 43% 57% 49% 

46% 61% 51% 

Girls 46%! 63% 43% 

47% 65% ° 44% 

Boys “% 53% 53% 

44% 58% 57% 

ESL students 22% 22% 33% 

__ 25% 25% 38% 

Non ESL students sx 61% 51% 

48% 65% 53% 

Receiving Special Education support 0% 15% 15% 

0% 25% 22% 

Not Receiving Speaal Education support 51% 7 65% 55% 


51% 65% 55% 


French immersion Option B: Students wrote the Reading and Wnbng components 
in English and a French translaton of the Mathematics component 
A dash is used where the number of students in a group 1s fewer than 5 and results are not reporied 


Method 1 (shaded line) indudes students who were exempted and students for whom no data were collected 
Method 2 excudes students who were exempted and students who did nol complete any work dunng the assessment (i.¢., No Data) 
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School Report 
Grade 3 Assessment of 
Reading, Writing, and Mathematics: 1998-99 
Hess Street Junior Public School 


SCHOOL ADDRESS : 107 Hess Street North, PRINCIPAL : Mr. D. Maddocks 
Hamilton, Ont. L8R 2T1 Grade Levels : JK-6 
SCHOOL PHONE :(905)-527-1439 Enrolment : 400 
SCHOOL FAX : (905)-527-8659 Hamilton-Wentworth D.S.B. Information : 527-5092, Ext. 2631 


School Profile 

Hess Street School is located in the downtown area of Hamilton. It was built in 1975 to replace a building that dated back to the 1850’s. The school is an 
open-concept school with a present population of 400 students from JK to Grade 6. The school is also designated as a “Compensatory Education” school in 
order to provide additional resources for our students. Many of our non-ESL (English as a Second Language) students receive extra support through our 
Learning Resource Teacher or our Learning Centre Teacher. 

The school has a high (approx. 85%) ESL component. The primary origins of our clientele are Vietnam, Cambodia, China, and Central/South America 
(Spanish), however, recently, we have been receiving an increasing number of registrations from other parts of the world. (e.g. Eastern Europe and Africa) We 
also have a large number of ESL students who, although born in Canada, are not exposed to English in the home (approximately 75%), which increases the 
difficulties students have in school acquiring and reinforcing English language skills. A significant factor for the school population is the tumover rate of 90%. 

As would be expected, a major component of our school plan for the last few years has been in the language area. We have zeroed in on such topics as 
spelling, phonics, sight vocabulary, grammar, and sentence structure. However, we have also focussed on technology as these are the skills our students will 
need to enter the workforce in the 21st century. To enhance the social skills of our students, we have initiated after-school programs, (Boys and Girls Club, 
International Languages, etc.), year-round programming, social skills support groups, as well as a math and language tutoring program utilizing volunteers 
from our local high schools, ; 

We are working on a variety of community outreach initiatives to reach all sectors of our diverse community. These have included Adult ESL, close 
liaison with the downtown YMCA (Swimming, Leadership in Training programs, etc.) our School Council, various celebrations (including Tét - Vietnamese 
New Year, etc.), as well as support from local Foundations and Clubs for our new creative playground. 


We believe in equal educational opportunities for all and that our varied multicultural school society brings a nchness to our school that is to be nurtured 
and cherished. 


School Response and Intent for Action Plan 

The results of the 98-99 EQAO Grade 3 testing are shown in the tables below. 

The number of students performing at Levels 3 and 4 do not meet our expectations. However, the impact of an ESL background for most of our students 
cannot be ignored in any analysis of results. A positive sign is the number of students who like Reading, Writing, and Mathematics. The school staff will be 

. meeting to discuss these results and their meaning for programs and instruction at Hess St. School. We will be looking at the work of students who achieved at 
Level 1 and 2 to see what interventions can be made to support these students. 

An action plan for improvement will be developed by February 1, 2000, which will contain specific measures to be put into place during 2000. The plans 
will be taken to School Council for their input and support. However, based on our results from the last two years, we already have a major three year plan in 
progress in the area of Reading (our ‘Open Court’ phonics program), and so any new component would have to take this into account. A review will take place 
in the fall of 2000 following publication of the May, 2000 results. 

Parents and guardians are encouraged to meet with their child’s teacher or the principal to discuss this report and its implications for classroom teaching. 
Any parent who would like to participate in drawing up the action plan is welcome to do so. Please contact the principal’s office for further details. 

Hess Street School is a unique multicultural school, which will continue to need special supports in order to provide an appropriate educational environment 
for its students. 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students | tke to read 81% 58% 
Ve | am a good reader 69% 53% 
ees | like to wnte 94% 63% 
9% — in Engitsh as a Second Language Program (ESL) ee 56% 32% 
23% Exempted mn all three subjects like mathematics 75% 58% 
16% Receiming Special Education support { am good at mathemabes 38% “42% 
55% Boys 45% Gids 0% Gender not specified | do reading that is not part of my work at school 44% 32% 
6% Of the students sard they speak only or mostty in another language at home | do wnting that is not part of my work at school 50% 42% 
37% Of the students said they speak as often in Enghsh as in another language | do mathematecs that is not part of my work at school 50% 32% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levets 3.4 Levels 3,4 Levels 3.4 
All students 1% 1 7™ rr 
21% 35% 56% 
Gis 15% 7 Sa es a eS 
19% 50% 50% 
Boys 17% 4 7% rt 
Via, 22% 61% 
re a 
ESL students 5 cigees) * : 
—— 
Non ESL students ore 
>) Receiving Special Educabon support vies Uita erga : 


~~ THT (a toda 


Not Receiving Speaal Education support 


French immersion Ophon B Students wrote the Reading and Writing components REM Pte | é 


n English and a French ‘ansiabon of the Mathematics component 


Jethod ¢ <1 QUOES SILOeT-S anO WEFe EAEMPVED afd SIUOENIS WO JaJ NUL OMDEIe any wOYR OUTING (ne assessinemt |) ee 6) vata) 
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School Report 
Grade 6 Assessment of 
Reading, Writing, and Mathematics: 1998-99 
Hess Street Junior Public School 


SCHOOL ADDRESS : 107 Hess Street North, PRINCIPAL : Mr. D. Maddocks 
Hamilton, Ont. L8R 2T1 Grade Levels : JK-6 
SCHOOL PHONE :(905)-527-1439 Enrolment : 400 
SCHOOL FAX : (905)-527-8659 Hamilton-Wentworth D.S.B. Information : 527-5092, Ext. 2631 


School Profile 

Hess Street School is located in the downtown area of Hamilton. It was built in 1975 to replace a building that dated back to the 1850’s. The school is an 
Open-concept school with a present population of 400 students from JK to Grade 6. The school is also designated as a “Compensatory Education” school in 
order to provide additional resources for our students. Many of our non-ESL (English as a Second Language) students receive extra support through our 
Learning Resource Teacher or our Learning Centre Teacher. 

The school has a high (approx. 85%) ESL component. The primary origins of our clientele are Vietnam, Cambodia, China, and Central/South America 
(Spanish), however, recently, we have been receiving an increasing number of registrations from other parts of the world. (e.g. Eastern Europe and Africa) We 
also have a large number of ESL students who, although born in Canada, are not exposed to English in the home (approximately 75%), which increases the 
difficulties students have in school acquiring and reinforcing English language skills. A significant factor for the school population is the tumover rate of 90%. 

As would be expected, a major component of our school plan for the last few years has been in the language area. We have zeroed in on such topics as 
spelling, phonics, sight vocabulary, grammar, and sentence structure. However, we have also focussed on technology as these are the skills our students will 
need to enter the workforce in the 21st century. To enhance the social skills of our students, we have initiated after-school programs, (Boys and Girls Club, 
International Languages, etc.), year-round programming, social skills Support groups, as well as a math and language tutoring program utilizing volunteers 
from our local high schools, is 

We are working on a variety of community outreach initiatives to reach all sectors of our diverse community. These have included Adult ESL, close 
liaison with the downtown YMCA (Swimming, Leadership in Training programs, etc.) our School Council, various celebrations (including Tét - Vietnamese 
New Year, etc.), as well as support from local Foundations and Clubs for our new creative playground. 


We believe in equal educational opportunities for all and that our varied multicultural school society brings a richness to our school that is to be nurtured 
and cherished. 


School Response and Intent for Action Plan 

The results of the 98-99 EQAO Grade 6 testing are shown in the tables below. 

The number of students performing at Levels 3 and 4 do not meet our expectations. However, the impact of an ESL background for most of our students 
cannot be ignored in any analysis of results. Also of concern is the change in attitude to Reading, Writing, and Mathematics compared to the grade 3 results. 
The school staff will be meeting to discuss these results and their meaning for programs and instruction at Hess St. School. We will be looking at the work of 
students who achieved at Level | and 2 to see what interventions can be made to support these students. 

An action plan for improvement will be developed by February 1, 2000, which will contain specific measures to be put into place during 2000. The plans 
will be taken to School Council for their input and support. The Action Plan will likely follow the same procedure as the Primary Division where it was 


produced as a three year plan so that a sequential program can be put in place beginning in Grade 4. A review will take place in the fall of 2000 following 
publication of the May, 2000 results. 


Parents and guardians are encouraged to meet with their child’s teacher or the principal to discuss this report and its implications for classroom teaching. 
Any parent who would like to participate in drawing up the action plan is welcome to do so. Please contact the principal’s office for further details. 


Hess Street School is a unique multicultural school, which will continue to need special supports in order to provide an appropriate educational environment 
for its students. 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2 Classes with Grade 6 Students Ike to read 35% 36% 
44 Grade 6 students | am a good reader 41% 18% 
{like to 41 
9% In English as a Second Language Program (ESL) re Ale iy 
E | am a good writer 24% 32% 
7% — Exempted in all three subjects | like mathematics 29% 45% 
36% — Recening Special Educabon support tam good at mathematics 24%  — Fe% 
9 
55% Boys 45% Girs 0% Gender not specified | do reading that is not part of my work at schoo! 47% 18% 
23% Of the students said they speak only or mostty in another language at home | do wnting that is not part of my work at school 41% 32% 
31% Of the students said they speak as often in Enghsh as in another language | do mathematics that is not part of my work at school 12% 27% 
at home 
Overall Achievement (Grade 6) Reading Wniing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levets 3,4 
All students 4% 20% 1e% 
15% 22% 20% 
Girls 2% * a os 
21% 32% 16% 
Boys a eee ae) a] 
% 14% 23% 
ESL students oer | Becher iene ear 
a Non ESL students. TR ap sairicen 
Recerving Speaal Educaton support —% -a *~0% 4 ~ ON 4 
O% om om 
Not Receming Speaal Educabon support Tae rien oe.) ian 
B% 30% 
Sused where the nummer of chudents i a orou0 1s fewer than S and re< 
-x!23 oS ILGEMS WhO wee BLEAMOIES 450 SLOFNS FL oem Fd SEL 
MIEN) 6 BS SUDRS SIUGENIS WhO WETE EXEMOIED and students wno aad not complete any work dunng [he assessment (ie. No Data} 
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HIGHVIEW MIDDLE SCHOOL 


School Address 1040 Queensdale Avenue East Principal: Mr. D. Trimble 
Hamilton, Ontario L8T |J4 Program Resource: Mr. G. Bucci 
Grade Levels: 6,7,8 
Telephone: (905) 385-234] System Special Classes: Autistic, Comprehensive 
Fax: (905) 385-4701 Developmental, Multiple 
e-mail: Highview@hwdsb.on.ca Total Enrollment: 385 students 
School ID 133 256048 


SCHOOL PROFILE 


Highview Middle School is a community of learners striving to ensure the academic, social and emotional well being of its 
members The 385 students in grades 6.7 and 8, include 08% special needs. 18% regular class exceptional and 045% ESL 
The school is situated on the East Mountain. the primary boundanes extend from Upper Sherman on the west to [Inner 
Ottawa on the east, from the escarpment on the north to Rymal Road on the south. Approximately 55% of the population is 
bussed into the school community, this is inclusive of special needs students that are transported in from all areas within the 
Hamulton-Wentworth Distnct School Board. The school culture is comprised of a varied ethnic, socio-economic population 
Students, staff. school council and the commnunity share the responsibility of supporting a number of projects each year 
which are inclusive of intramural activities, specialty events to raise money for charity, associative projects with agencies. 
post graduate institutions and businesses that support programs for special needs students 


INITIAL SCHOOL RESPONSE AND ACTION PLAN INTENT 


Staff continue to work on an analysis of the data contained in the results distributed by EQAO, as well as, reviewing other 
standardized assessments for students with discrepant scores. Initially the results appear to be consistent with C.A.T. testing 
Ooors: in 1998. Results for students performing at an overall achievement level of 3/4 were as follows, Reading 36 %, 
Writing 25 %, and Mathematics 14 %. These scores are inconsistent with the performance rating of students on report cards 
but may be reflective of the 18% receiving special education support. The 58% male population scored consistently low in 
Reading 16 %, Writing 13 % and Math 11 % for overall performance at a level 3 standing or beyond. The female results were 
significantly better with 50% performance in Reading, 41 % in Writing but only 17 % in Math. 
A preliminary overview of results was shared with school council, questions and action planning is scheduled for presentation 
and review in November 1999. At the same time results and planning with staff will occur in November and a more detailed 
pian wili be outlined and amended in January 1999. The pian will outline further ways in which to support programming tor 
level 1/2 students. The plan will continue to be amended and altered as input is received from all stake holders - the staff, 
and community 


Grade 3 and Grade 6 Assessments of Re 1 Writing and Mathemates 1998. 1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
4 Classes with Grade 6 Students I like to read 64% 39% 
| am a good reader 60% 48% 


109 Grade 6 studenis 


65% I tike to write 53% 40% 
In English as a Second Language Program (ESL) 
, : psec | am a good write 49% 35% 
1% aM thy ec 
eRe a ee |fke mathematics 67% 73% 
18% Receiving Specal Education support | am good al mathematics 62% RB, 
58% Boys 42% Girls 0% Gender not specified | do reading that is not part of my work al school 42% 23% 
6% Of the students said they speak only or mostly in another language at home | do wnting that is not part of my work al schoo! 44% 32% 
6% Of the students said they speak as often in Enghsh as in another language | do mathematics thal is not part of my work al school 36% 40% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathemalics 
(percent at performance level) Levels 3.4 Levels 3,4 Levets 3.4 
All students % 25% 14% 
3% 25% 14% 
Garis 50% 41% 17% 
50% 41% 17% 
Boys 16% 13% 11% 
16% 13% 11% 
7 ESL students 0% 0% 14% 
0% 0% 14% 
Non ESL students 32% 26% 14% 
33% 27% 14% 
Receiving Special Education support 5% o% O% 
5% 0% O% 
Not Receiving Special Education support ” 36% 30% 17% 
36% 31% 17% 


A dash ie (sed where Ihe mimber of students in a group 1s lewer than 5 and resus are not repewied 
Moth} | (shaded line) includes students who were exemplied and students lac whom nn data were cohected 
Math 2 exchides students wha were exempled and stidents who did not compete any work dunng ihe assessment (ie No Data) 
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HILCREST MIDDLE SCHOOL 


Address: 460 Melvin Ave Pnincipal: Mrs. S. Cole 
Hamilton, Ontano L8H 2L7 Grade Levels: 6-8 

Telephone: (905) 549-3076 Enrolment : 353 students 

Fax No.: (905) 549-4812 HWDSB information: (905)527-5092 


Hillcrest Middle School is a grade 6- 8 located in the north east end of Hamilton bordering the Red Hill Creek. The 
original building was built in 1920, with two additions in the 1950s. It is a compensatory education school 
characterized by a school population of 353 students. There is a full spectrum of socioeconomic conditions in the 
community with many families experiencing economic hardship due to unemployment or low paying occupations. 
There are also many multi- cultural, multi-language groups. 


Four special classes, a Learning Resource room and an ESL classroom are utilized to serve our 75 exceptional students, 
our 60 ESL students and our at-risk population. 


School plan prontties include developing a warm nurturing school environment, promoting the Safe Schools Policy and 
implementing the Ontario Curriculum with a Literacy/ Numeracy thrust. A wide vanety of extra-curncular activities 
are also available to assist our students with their overall development 


Hillcrest shares its campus with Hillsdale. Our school is the home for the STAR programme 3 nights a week. This is a 
community-based programme and many of our students take part in the activities offered. Our School Council has an 

interest and understanding in the directions the school is taking and strongly promotes and support making Hillcrest a 
“Safe Place to Learn” 


School Response and Intent for Action 

A initial review of the data indicates that 58% of our-students in reading;-69% of our students in wniting and 47% of our 
students in math are working at level 2 and above. While these levels are moving towards meeting our expectations, 
possible reasons and solutions will require further analysis and discussion. As outlined in the school plan, our 
curriculum focus are Literacy and Numeracy. We are in the process of developing and implementing an action plan for 
these areas utilizing these results in combination with our pre-testing process that took in place in September. There is 
on-going discussion about these results and the implications for programmes and instruction at Hillcrest. 


The results of the testing, along with our plans will be shared, discussed and approved by our School Council. The 
Action Plan will include specific recommendations to be implemented during the 1999-2000 school year, with a review 
in the spring of 2000. Parents will be encouraged to meet with their child’s Advisor teacher to discuss this report and 
implications for classroom practice. The school’s action plan is open to any parent who wishes to be involved. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
4 Classes with Grade 6 Students like to read 58% 34% 
113 Grade 6 students am a good reader 54% 53% 
like t 779 5% 
11% In English as a Second Language Program (ESL) Saba ty Ce 
k am a good writer 50% 59% 
1% Exempted in all three subjects 
We | like mathematics 29% 41% 
R S ! i 
9 Receiving Special Education support am good at mathematics 27% 55% 
oo 0, 9, 
52% Boys 48% ins 0% Gender not specified do reading that is not part of my work at school 46% 40% 
0, 
3% Of the students said they speak only or mostly in another language at home do wnting that is not part of my work at school 73% 43% 
7% Of the students said they speak as often in English as in another language do mathematics that is not part of my work at school 21% 22% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 19% 26% 12% 
20% 26% 13% 
Girls 24% 35% 9% 
25% 36% 10% 
Boys 15% 17% 15% 
15% 17% 15% 
ESL students 8% 17% 8% 
9% 18% 9% 
Non ESL students 21% 27% 13% 
21% 27% 13% 
Receiving Special Education suppon 4% 4% 7% 
4% 4% 7% 
Not Receiving Special Education support 24% 33% 14% 
25% 33% 14% 


4 4asn's Used where the number of students in a group 1s fewer than 5 and results are not reponed 
‘fetnod ‘ snaded ine) ncluges students who were exempted and students for whom no data were collected 
Meinod 2 excludes students who were exempted and students who cid not complete any work during the assessment (1 e No Data) 
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HILLSDALE Public School 


School Address: 40 EASTWOOD Principal: J. BEGOVICH 
HAMILTON, ONTARIO. L8H 6R7 Grade Levels: JK-5 
School Phone: 549 6886 Enrolment: 292 

) Fax 549 6292 Hamilton-Wentworth D.S.B. 


School Profile 


Hillsdale Public School is located in the northeast end of Hamilton bordering the Red Hill Creek. The school was opened in 1970. Since then 
renovations to the building changed the open concept school to the more traditional style of self contained classrooms. These renovations were 
completed in 1994. The school serves 295 students, including a 26% ESL population. 


The implementation of the Ontario Curriculum in language and math has been the major curriculum thrust for the school. Staff has been attending 
many in services to heighten their awareness and knowledge of the expectations within this curriculum. Literacy continues to be an area of priority 
for our school. The results of this year's EQAO testing will help to focus our action plans. 


The priorities at Hillsdale School over the last several years have included a major thrust on social skills which involved the Second Step program 
for the staff and students, a peer mediation program, and a very involved student nutrition program operated by our Home & School Association 
and financially supported by the community. A Second Step program for parents will be introduced for the third consecutive year. 


Hillsdale PS shares its campus with Hillcrest Middle School. Our school is the home for community programs such as the STAR program run by 
the community centre, and the COPE program for parents offered by the Chedoke Child & Family Centre. 


Our healthy volunteer program, dependable co-op students, active Home and School Association and vibrant School Council enable many 
programs to be introduced and maintained in a positive manner. It is our hope to channel this energy into increasing the number of students who 
attain level 3 & 4 on the EQAO testing. 


School Response and Plan for Action 


The results of the EQAO testing in mathematics indicate a marked improvement in student performance at level 3&4. (1999 - 40% 1998 - 11%) 
The results of the EQAO testing in writing demonstrated a modest improvement in student performance at levels 3 & 4. (1999 — 40% 1998 - 33%) 
The results of the EQAO testing in reading demonstrated no improvement in student performance at levels 3 & 4. (1999 — 26% 1998 — 26%) 

It must be noted that all areas were below the Board and Provincial levels of performance. 


The staff will be looking at these results, along with in school data to review the present action plan and revise where necessary to improve the standings 
of our students. The results will be shared with the Hillsdale School Council. Once staff and the school council have reviewed the information an action 
plan for the year 2000 will be developed and implemented. 


Grade 3 and Grade » Assessments ot Reaaing, Writing and Mathematics. 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


0, 0, 
3 Classes with Grade 3 Students | like to read ei ue 
AS Cisdedcucert | am a good reader 50% 76% 
rade 3 students 
| ike to write 67% 67% 
0 
28% In English as a Second Language Program (ESL) lad ae wae 56% 52% 
7% Exempted in all three subjects Veg seuss 72% 71% 
21% Receiving Special Education support | am good at mathematics 61% 52% 
56% Boys 44% Girls 0% Gender not specified | do reading that is not part of my work at school 44% 33% 
10% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school 72% 33% 
18% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work al school 44% 24% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 

All students 26% 40% 40% 

28% 42% 42% 

Girls 37% 58% 53% 

39% 61% 56% 

Boys 17% 25% 29% 

18% 27% 32% 

ESL students 17% 42% 17% 

18% 45% 18% 

Non ESL students 29% 39% 48% 

31% 41% §2% 

Receiving Special Education support 0% 11% 0% 

0% 14% 0% 

Not Receiving Special Education support 32% 47% 50% 


33% 48% 52% 


French Immersion Option B: Students wrote the Reading and Wnting components 
in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected ; 
Method 2 excludes students who were exempied and students who did not complete any work during the assessment (i.e., No Data) 
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1998-1999 EQAO Results Holbrook Public School 
Grade 3 Assessment of Reading, Writing, and Mathematics 

Address: 450 Sanatorium Rd., Hamilton Principal: B.J. Mohoruk 
Phone: 385-5369 Grade Levels: JK- 5 

Fax: 385-6144 Enrolment: 238 


School Profile 


Important information about Holbrook's demographics arc listed below. English is spoken in the majority 
of homes. There ts very little mobility to the student population. Most students remain at Holbrook 
throughout the school year. There are two special cducation classes: junior communication and grade 5 
Gifted. YMCA First Base provides a before and after school programme for Holbrook students in one of 
the classrooms. The school abuts the Holbrook Community Park and Chedoke Hospital. Idlewyld. a senior 
residence ts directly across the strect. Community links have been established with Idlewyld by organizing 
events to fostcr a close relationship between the students and the seniors. Holbrook School enjoys a 
nealthy partaership with the School Council. with all members working hard to achieve our common 
yuals. Paicnis regularity assisi it fund raising and school evenis. There are over 20 parents who reguiariy 
volunteer in the school. 


ep iae eS 
Schoo! R Se 


School prioritics over the last few years have been literacy/technology and problem solving. From an 
initial, cursory viewing of school data our student data seems very positive. In all three arcas at least 58% 
of our students arc demonstrating Icvel 3. + skills and knowledge. The % of students performing at levels 
3.4 is significantly better this year compared to last year. The % of students demonstrating level 1. 2 skills 
as decreased in aii arcas compared to 1997/98 resuits. There are no children in level | in writing. Of 
interest is the better performance of girls over boys in all arcas which is the opposite of the 97/98 results. 
Intent for Action 

The results and their meaning for programs. instruction and resources will be discussed with staff and 
School Council in December 1999 . The School Action Plan focussed last year on all facets of problem 
solving This yvcar's EQAO results support the need for continued work in this area. An action plan with 
specific recommendations will be developed by the Holbrook staff and shared with the School Council for 
input. The action plan devclopiment process is open to any parcnt who wishes to be involved. Once 
[finalized the plan will be published in the Holbrook Hotline to inform all our parents 


Grave S aiid Giade 6 Assessmenis of Reading, Wing anu Maiheniaucs. 1998-isys 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


Feat foe iY) 
{ike to read 


Z Classes with Grade 3 Students (gio UH 0 
6% 71% 
ye Ce | am a good reader 56% 0 
| like to wnte 62% 43% 

0% In English as a Second Lanquage Program (ESL) 
| am a good wnter 56% 5/% 

0, 
0% Exempted in all three subjects like aaaventencs 56% 71% 
16% Receiving Special Education support | am good at mathematics 50% 57% 
47% — Boys 50% Girls 3% Gender not specified | do reading that is not part of my work at school 75% 50% 
3% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school 50% 43% 
0% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 56% 36% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 


(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 


All students 


cys | OR "40% | eK 

57% 43% 57% 
ESL students é “hs ehitiecte oa 
Non ESL students Bass ei3 | qoete-8 Pree 


Receiving Special Education support coe joe: 20% -: 


eat onentaied soe oe 


Not Receiving Special Education support Rae ots te 74% 


SCHOOL REPORT 
GRADE 3 ASSESSMENT of READING, 


WRITING and MATHEMATICS 
80 Kingslea Drive Principal: Don Morrow 
Hamilton, ON L&T 4A5 Grade levelo: KK -5 
383-2305 Enrolment 444 


School Profile: 


Huntington Park School serves a middle clase community. Children Ie In single family 
dwellings mostly, but here are aléo apartment blocks and town house complexes. 
Approximately 10% of our students have parente wro speak a language other than English. 
There is no dominating etic population. Approximately 45% of our students are bussed 
and two-thirds epend lunch at school. 


There \6 a large park abutting school property. A modern recreation centre is at the heart 
of the community. There are no factories, malls or businesses close Dy. Chilaren must rely on 
parents for outalde exposure. Hiking traile and greenbelt areas are close by. Christian 
churches of all denominations are present In the community. 


The educators at Huntington Park are caring and devoted. They work closely with 
approximately 8O parent volunteers. Cute In staffing have 6everely inhibited reéource 
support causing fruetration for our educators who strive dally to meet student needs. For 
half of every day, there 's no teacher-Iibrarian. Since last year we have lost a full-time 
educational aselstant and a .6 teacher position in our special education resource root. 
Providing the small group or Individual remedial instruction for studente |e difficult. 


Huntington Park houses a clase for developmentally delayed children, These children are 
integrated as much as posetle In regular class programs. They demand constant supervision 
and support for phyelotherapy, feeding, dapering and mobllity. In the malnétream, we also 
have 14 other exceptional children, two who demand full-time supervision from an 
educational assistant for safety reasons. We serve approximately GO at-risk students 
dally in our learning resource room. 


Our school council Is supportive. The members act In an advisory capacity. Members bring 
their concerns, talente and expertise to the position of school council representative. While 
we have a full council, we have never had more than just enough representatves come 
forward and $0 we have never had a school council election. The council strives to Involve 


families by planning Information nights, a skate and equipment exchange/sale, and a bicycle 
safety rodeo. 


Family life Is Important. Many parents walk studente to and from school, however, few 
participate In dally activities. Parente show thelr educational support In the home. They 
report reading for and listening to their children. They support school initiatives. They arill 
thelr children on the basics of language and mathematics. They want to be kept informed 
and attuned to the needs of their children. The newsletter | read by 98% of parente and 
100% report raviemng report cards. It |s evident that child rearing \6 taken seriously by tre 
parents of thie community. They take responsiblity and work In harmony with school staff. 


Initial Response to EQAO, 


We are pleased to see that Huntington Park School is performing as tt should. While the 
Hamilton-Wentworth District School Board exceeds the provincial average by 2% In Reading, 
3% In Writing and 1% in Mathematics. Huntington Park |s ahead by 16% In Reading, 7% In 
Writing and 12% In mathematics. We attribute thie success to the work of dilgent 

educators and the support of our families. 


7F 


It I6 not éurprising that the majority of our students performs below level four and above 
level one, ln a School of 440 students we have no student who meets the criteria for 
giftedness. We have solidly average studente who are performing well In compariéon to 
others acroéé the province, 


We have the follomng concems about our resulté that will be addressed, 
1. While boys see themselves as poor readere and girle see themselves ae good readers, 


their actual performance levels are within 2%, 


2. Wile boys see themmeelves as Capable mathematicians and girls feel less confident, both 


sexes are performing well above the provincial and boardwide peer averages. 

5. Attitudes towards reading and writing dffer greatly between boys and girls. Girle are 
much more positive. 

4. We have a relative weakness In mathematics, In apite of our overall good scores. Twenty 
Dwo percent of our students have Afficulty explaining solutions by using written 
language. Twenty percent show a weakness In problenrsolving. 

5. There | a very wide gap bebween boys and giris in writing — a 19% difference. 


Grade 3 and Grade 6 Assessments of Rea —_, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students I like to read 97% 59% 
| 73% 41% 
62 Grade 3 students men agnod Meee ‘ : 
11% In English as a Second L Program (ESL) ae Bey See 
o In English asa anquage Program 
panes arias | am a good writer 70% 52% 
%e te N th 
7 Gxetoeted evan Ion siocts | like mathematics 58% 59% 
9 
18% — Receiving Special Education support | am good at mathematics 48% 67% 
45% Boys 55% Girls 0% Gender not specified | do reading that is not part of my work at school 76% 48% 
3% Of the students said they speak only or mostly in another language al home | do writing that is not part of my work at school 70% 44% 
7% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 42% 19% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
All students + * 58% 56% 66% 
60% 58% 68% 
Girls ' 59% 65% 62% 
61% 67% 64% 
Boys °° 57% 46% 71% 
59% 48% 74% 
ESL students 43% 29% 43% 
60% 40% 60% 
Non ESL students 6% 60% 69% 
60% 60% 69% 
Receiving Special Education support fPa18% 27% 36% 
20% 30% 40% 
Not Receiving Special Education support = 7 & 67% 63% 73% 
68% 64% 74% 
French Immersion Option B Students wrote the Reading and Writing components weak - 
in English and a French translation of the Mathematics component 
A dash is used where the number of students in a group 1s fewer than 5 and results are not reported 
Method 1 (shaded line) includes siudents who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (i e., No Data) 
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School Report 1999 
Grade 3 Assessment of Reading, 
Writing and Mathematics 


James MacDonald Public School 


200 Chester Ave. Principal: Ken Griffin 

Phone: 905 385 3267 Enrolment: 264 

Fax: 905 385 1065 Hamilton — Wentworth D.S.B. Information: 527 5092 (#2631) 
School Profile: 


James MacDonald Public School is located in the Gourley Park community. The school was built in 1954 
and annexed from Barton Township in 1960. Additions were made in 1960 and 1991. The school 
currently serves over 264 students and is growing as new housing in the area has attracted many families. 
Within the school population 8% of our students receive ESL programming and 45% come from homes in 
which a language other than English is spoken. Of the test group, 15% were receiving ESL programming. 
Support for at risk students include the Learning Resource Program and the Learning Centre. At the time 
of testing, 31% of the test group were receiving special education support, 13% of the test group were 
exceptional students. Of the total grade 3 population, 3% were exempted from all testing. 


School priorities in the last two years have included literacy (writing), Math (Number Sense and 
Numeration, Measurement, and Data Management and Probability) and social skills. These have been 
taught within the context of problem solving. We have also implemented the Open Court reading program, 
delivered through a Learning Centre approach, as a replacement program for Pnmary students who are at 
risk or exceptional. We have continued to place a high emphasis on the integration of computer 
competencies across all curncula. 


James MacDonald School enjoys a healthy partnership with the School Council, with all working hard to 
achieve our common goals. Parents also serve on many committees and assist in many ways that enrich the 
school environment for all. We are a community of life long learners who work together to respect our 
different economic, cultural and physical needs. Statistical monitoring of Peer Mediation contacts over the 
past two years indicates an increase in student problem solving skills and a growing respect for others. We 
are especially proud of the high degree of success we have had at integrating students with physical 
exceptionalities into our program. Our students are given the opportunity to experience a vanety of 
activities to support them in their school life. This has taken the form of: educational tips, attendance at 
plays and concerts, participation in the Ancaster Fall Fair as well as inviting guest and community speakers 
into the classrooms. We have also supported community groups such as the Heart and Stroke Foundation, 
the MS Society, the Children’s Cancer Society, the Chedoke - McMaster Children’s Hospital and the 
Gourley Park Community Council. 


SCHOOL RESPONSE: 
Note: overall reading and mathematics scores from earlier assessments can be compared from year 
to year. The category and strand scores are not directly comparable from year to year. 


From an initial review of the school data, (Method 2) the staff are not pleased with the number of students 
performing at Levels 3,4 in Reading (30%) and Wniting (38%) as they are below previous year’s scores and 
are below both city and provincial scores, however, given the demographics of the test group, we are not 
surprised with the results. We are very pleased with our overall level of achievement in Mathematics 
(66%) which is superior to last year’s score and current city and provincial results. 


A more in-depth review of student achievement within the Knowledge / Skills Categories for each subject 
is very encouraging. In Reading we significantly exceeded both city and provincial scores in the area of 
Application of Language Conventions. This was consistent with our Writing results in which the same 
category was a relative strength. This sub-test category requires the student to identify, explain and apply 
the appropriate language conventions (e.g., phonics, spelling, grammar, punctuation and style). These 
aspects of literacy are exactly what we have been addressing through the Open Court Program and we 
attribute the overall strength in this area to those efforts — our strategy is working. These results are 


Taf, 


consistent with other standardized measures presented to School Council last spring. As our at risk 
students consolidate these foundation skills, we anticipate that all other aspects of literacy will show similar 
improvement. 


In Mathematics achievement we have exceeded city and provincial averages in all 4 Knowledge / 
Skill categories. The relative position of each category has not changed, however, the statistical range 
among the four scores is much narrower. We have similar results within the 5 strands of Mathematics in 
which last year’s 42 point range has been reduced to a 16-point range. These results indicate that the areas 
of focus in last year’s school plan have achieved the results we were after, we have improved overall math 
competencies while at the same time delivering a much more balanced program. 


INTENT FOR ACTION: 

School improvement is a team effort and as such all staff members are expected, both collectively and 
individually, to reflect on their teaching practices, align their programs with The Ontario Curriculum, 
consider new assessment techniques and incorporate performance based assessment into their daily 
practice. In the area of Reading we will continue to support at risk Primary students through the use of the 
Open Court Reading program. Junior level students who were on the program last year will move on to the 
All Star Reading Program which deals more with the application of earlier learned skills. In writing we are 
implementing a school — wide wnting model based on problem solving. We have aligned the writing 
model with the Ministry writing exemplars. They will be used in conjunction with the writing expectations 
for instruction, assessment and evaluation. We have also initiated a remedial writing program to support 
specific junior level students. In Mathematics we are continuing to integrate computer competencies with 
the Math program as well as increasing the use of calculators in the program. A greater emphasis will be 
placed on the Communication of Required Knowledge category and final performance tasks will form the 
basis of student assessment. 


All plans will be shared with School Council and our parent community. They will be given opportunities 
to respond, to help shape our plans and to learn more about the changes in the Ontario Curnculum. 


Grade 3 and Grade 6 Assessments of Re, —_j, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students Ilike to read. 76% 64% 
71% 45% 
39 Grade 3 students Lame good seeder ‘ if 
15% é ae Es!) | like to write 65% 73% 
In English as a nd Language Program 
: ™ ee | am a good writer. 47% 59% 
9, . > 
3% Exempted in ail three subjects Nike nleoes 35% 68% 
0 r z 
31% Receiving Special Education support | am good at mathematics 53% 68% 
56% Boys 44% Girls 0% Gender not specified | do reading that is not part of my work at school 47% 36% 
8% Of the students said they speak only or mostly in another language al home | do writing that is not part of my work at school 35% 32% 
10% Of the students said they speak as often in English as in another language |.do mathematics that ts not part of my work at school 24% 32% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3,4 Levels 3.4 Levels 3.4 

All students mt Bi > 36% 64% 

W% 38% 66% 

Girls ci 47% od , 53% 71% 

47% E 53% : 71% 

Boys > 14% 23% 59% 

15% 25% 62% 

ESL students 47%? ' 33% 50% 

20% 40% 50% 

Non ESL students A 30% 36% 67% 

31% 38% 69% 

Receiving Special Education support 6m) = 8% 42% 

10% 10% 45% 

Not Recerving Special Education support "eI 48% 74% 

37% 48% 74% 


French Immersion Option B Students wrote the Reading and Writing components Wikewe 4 
in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group Is fewer than 5 and results are not reporied 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i e., No Data) 
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JANET LEE SCHOOL 


Address: 291 Winterberry Drive Principal: Mrs. Stephens- Brockbank 
Stoney Creek, Ontario L8J 2N5S Grade Levels: JK -8 
Telephone: (905) 573-9113 Enrolment: 550 students 


Fax Number: (905) 573-7923 


Janet Lee School is located in the Heritage Green Area of Upper Stoney Creek. The school was built in 1987. One 
of the last elementary schools built in Wentworth Country. It was named after Janet Lee, one of the founders of the 
world famous Women ’s Institute and who also responsible for setting up the first kindergarten in Hamilton. 


The school comprises a main building and one portapak. It serves 542 students in classes from JK to grade eight. 
Special Education programs are provided by the Learning Center and Resource Teachers. 


During the week the school facilities are used in the evenings by various community groups for extra curricular 
activities. a 


Over the last few years the school has emphasized the improvement of student learning in Literacy, Numeracy, 
Technology & Social Skills. Literacy has been a focus in the primary grades with the implementation of Reading 
Recovery, All Star Reading, Reach for the Stars Reading Program, Snuggle Up and Read and Reading Buddies. 
Various classroom reading incentive programs have been implemented in the Junior and Intermediate grades. 
However, there will be a focus on implementing other programs that will encourage boys to improve their reading 
and writing skills. Janet Lee has a significant number of dedicated volunteers who are invaluable to many of these 
programs. All students are challenged to reach for excellence. 


Janet Lee School works with our School Council to create a community of lifelong learners and well-rounded 
citizens in a safe, respectful and tolerant environment. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

The staff will be reviewing the overall school results to determine the areas of strengths and weaknesses in the 
school programs. Although the results would appear quite positive in comparison to Board-wide and Provincial 
results, there does seem to be some variance in the Math area: specifically in the Mathematics by Strand results. The 
teachers will be looking at the individual and class results in this area to identify needs. The School Council has 
already designated funds to purchase mathematic manipulatives for all grade levels. 


These results will be reviewed and discussed with our School Council and together a more specific plan will be in 
place by February, 2000. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics. 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
3 Classes with Grade 6 Students hike to read 58% — 38% 
| am a good reader 79% 48% 
45 Grade 6 students 
99 s Se | like to write 62% 33% 
In English as a Second Language Program (ESL 
; o aaa Sal oo | am a good writer 62% 33% 
9, 
0% Exempted in all three subjects tka’ niateriaaes 42% 62% 
9% — Receiving Special Education support | am good at mathematics 42% 76% 
47% Boys 53% Girls 0% Gender not specified | do reading that is not part of my work at school 46% 19% 
2% Of the students said they speak only or mostly in another language at home | do wniting that is not part of my work at school 42% 19% 
4% Of the students said they speak as often in English as in another language |.do mathematics that is not part of my work at school 29% 38% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
Alistudents 53% 51% 62% 
53% 52% 62% 
ee ee en eee eee 
Girls. 62% 75% 1% 
62% 75% 71% 
Boys 43% 24% 52% 
43% 25% 52% 
ESL students = : C 
Non ESL students eet e e 
Receiving Special Education support cae - 
Not Receiving Special Education support oa - : 
A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data) 
Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) irls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students tet read: 80% 74% 
| jood read 1% 65% 
59 — Grade 3 students aoe : 4 
Cee a r een I like to write. 86% 57% 
n English as a nd Language Program 
; : niin call ae | am a good writer. 1% 61% 
0, . 5 
3% Exempted in all three subjects (ike ieainencuicn: 69% 83% 
12% — Receiving Special Education support | am good at mathematics 49% 78% 
41% Boys 59% Girls 0% Gender not specified | do reading that is not part of my work at school 69% 30% 
5% Of the students said they speak only or mostly in another language at home |. do wniting that is not part of my work at school. 54% 43% 
3% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 37% 52% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students 56%, 75% 54% 
59% 79% 56% 
Gids 566%" 91% 63% 
66% 91% 63% 
Boys 42% 50% 42% 
48% 57% 45% 
ESL students pint : : 
Non ESL students Se ies 2 - 
Receiving Special Education supports awe ar 0% 
‘ : 0% 
Not Receiving Special Education support - 62% 
62% 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group Is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.¢., No Data) 


SCHOOL REPORE 
GRADE 3 & 6 ASSESSMENT of READING 


WRITING and MATHEMATICS 


King George Public School 
School Address: 77 Gage Ave. N Principal: Ms. Susan Fox 
Hamilton, Ontario L&8L 628 Grade Levels: JK to 6 
School Phone: 549-2224 Enrolment: 247 
School Fax: (905)549-4350 Hamilton-Wentworth D.S.B. Information: 527-5092, Ext. 2631 


~ School Profile _ 


King Gasrgel Public Schoel is a Compensatory Education School located in the Roan of the lower east 
central area of the city. We are only one half a block from Ivor Wynne Stadium and close to the corner 
of Barton and Gage Avenue. 

The school was built in 1910 and renovated in 1990. The school serves 247 students from JK - grade 
6. We are 1 of 3 PJ schools in the system that also has grade 6 included. Our student population is 
unstable with an 75% mobility rate. Approximately 16% of our students speak a language other than 
English at home. 


The outstanding professional resources available within our school, Learning Resource Team, Social 
Worker, and Special Education Teachers with all the staff have combined their expertise to address 
the many academic and social issues arising in our unique community through the school planning 
process. : 


School priorities in the last few years have included a focus on Literacy, Writing to Read Program, 
olly Phonics, All Star Reading, Practice Your Spelling Series, Individualized Reading Programs, 
)ss-graded planned units and Mathematics. 


The Safe Schools Policy is also a high priority at King George, a school wide Social Skills Program 
was and continues to be developed and implemented ( Peaceworks) and Peer Mediation. The staff and 
community value a Safe School. 


King George enjoys a healthy partnership with the newly formed Parent Group working hard to achieve 
our common goals, to providing many functions within the school, eg. Special craft days for the 
students, fundraising, BBQ’s, and membership on other school committees. Their input, commitment 
and support is invaluable. 


We are a community of life long learners who work together to respect our different economic, cultural 
and physical needs. 


Our students are given the opportunity to experience a variety of activities to support them in their 
school life. The school staff will meet to discuss these results and their meaning for programs and 
instruction at King George School. This will take place at staff meetings in the month of January and 
February. The plans will be discussed with the King George Parent Group. An action plan for 
improvement is to be developed by February , 2000 and will contain specific measures to be put into 
effect during the 2000-01 school year, with a review of thé progress of the action plan in June, 2000. 
As we develop the plan we will continue to focus on the Ontario Language, Science and Mathematics 
Curriculum. 


Parents and guardians are encouraged to meet with their child’s classroom teacher to discuss this 
report and its implications for classroom teaching. Any parent who wishes to take part in drawing up 
‘ school’s action plan is welcome to do so. Please contact Ms. Fox for further details. 


#3 


LIBOE 3 at Gi ade 0 Assessilieiils Of MEduMig, YING aK Matietialcs | 990° (999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
1 Classes with Grade 6 Swdents ane ies . 80% 25% 
: ! ader 87% 75% 
26 Grade 6 students ag gooar . ; 
0% ‘ Pe 2, | tke o wnte 93% 25% 
In English as a Second L. ram (ESL) 
: eo ua | am a good weiter 80% 25% 
9, 
% 
0% — Exempted in ail three subjects ikke en 47% 62% 
9 
31% — Receiwng Special Education suppor | am good al mathematics 33% 75% 
35% Boys 58% Girls 8% Gender not specified | do reading thal 1s not part of my work at school 60% 38% 
8% Of ihe students said they speak onty or mostly in another ianguage at home i | do wnting thal is nol part of my work al schoo! 60% 38% 
8% Of the students said they speak as offen in English as in another language 1do mathematics thal 1s not part of my work al school 33% 50% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al pertormance level) Levels 3.4 Levels 34 Levels 34 
All students 23% 15% 0% 
23% 15% 0% 
Girls Be 27% 0% 
33% 27% 0% 
Boys 11% 0% O% 
1% 0% 0% 
ESL students ings: 
Non ESL students 
Receiving Special Educaton support o% 12% 0% 
0% 12% 0% 
Not Receiving Speaal Education support BY re 17% 0% 
33% 17% 0% 
4 dasn is used where ine number of siudents in a group Is lewer than 5 and resulls are nol /eponied 
Metnod 1 (snaded line) inciudes siudenis wno were exempted and students for whom no dala were collected 
Wetnod 2 exCludes sludenis wno were exempted and siudenis who axd not complete any work duning the assegsment (1e. No Data) 
rf 
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Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes mth Grade 3 Students Ilike to read 100% 92% 
% 75% 
25 — Grade 3 students | am a good reader 86% 75% 
ji | hike to wnte 79% 42% 
0% In English as a Second Language Program (ESL) 
Re |. am a good writer Ut0ore 53% 
0% t Mth t 
2 Exempted in all three subjects Ike mathematics 79% 83% 
7, 
8 Receiving Special Education support \ am good at mathematics 50% 75% 
46% Boys 54% Girls 0% Gender not specified |. do reading that ts not part of my work at school 50% 33% 
4% Of tne students said they speak only or mostly in another language at home | do wanting that is not part of my work at school 36% 42% 
12% Of the students sax they speak as often m English as in another language | do mathematics that rs not part of my work at schoo! 29% 42% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3,4 Levels 3.4 Levels 3.4 
All students 19% 31% 35% 
20% 32% 35% 
Gids 14% 43% 36% 
14% 43% 36% 
Boys 2% 17% 33% 
27% 18% 33% 
ESL studengs 2 e ; 
Non ESL students : : 


Recerving Special Educabon support - - 


Not Receiving Special Education support : = 


French immersion Option B Students wrote the Reading and Writing components : - 
in English and a French translation of the Mathematics component 


A dash 's used where ine number of students in a group is fewer than 5 and results are not reponed 
Meinod | shaded line) includes siudents who were exempted and students for whom no data were collecied 
Method 2 excludes sludents who were exempted and students who did not complete any work dunng the assessment (1e No Data) 
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LAKE AVENUE SCHOOL - GRADE 3 - EQAO 


Address: 157 Lake Avenue North TH Principal: Mr. D. Booth 
Hamilton, Ontario Vice-Principal: Mrs. T. Law 
L8E 1L5 Grade Levels: JK - 8 

Telephone: 905-561-0402 Enrolment: 820 

Fax: 905-561-3136 HWDSB: 905-527-5092 


Avenue is a unique, multi-cultural JK to Grade 8 school in the east end of Hamilton. The school community is characterized by a 
ool population of 820 students coming from an area of approximately 6,000 inhabitants. The dominant housing is high rise apartment 
blocks. A full spectrum of social-economic conditions exist in the community with many families experiencing economic hardship due to 
unemployment or low paying occupations. Economics dictate that many of the parents work long hours at multi-jobs in order to provide for 
their families. The community is dominated by multi-cultural, multi-language, multi-religious groups of immigrants and refugees. The main 


groups at this time are from South East Asia, Central Asia, and Eastern Europe; over 40 distinct languages are spoken in the community. 


Approximately 68% of our students are E.S.L. or come from an E.S.L. background. Many of the E.S.L. students spent time in Quebec where 
they learned French before beginning to learn English. E.S.L. parents with no or very limited English offer little support in the acquisition of 
Basic Interpersonal Communication Skills or Cognitive Academic Language Proficiency. A Learning Centre model is used to service both 
E.S.L. and Special Education students, with withdrawal support as the main delivery model. Language development is in the context of 
curriculum content and skills. 


School Plan priorities include: Ontario Curriculum K-8, Assessment, Evaluation and Electronic Reporting, Choices in Action, Information 
Technology, Science and Technology, Writing Exemplars, Mathematics, renewal of curriculum resources, Social Skills, parent volunteers in 
the classrooms, use of co-op students from secondary, links with community agencies such as Child and Adolescent, S.I.S.O., Cambodian, 
Spanish and Arabic Heritage Language classes, local health clinics, after school programs through the Riverdale Community Council, a wide 
variety of student-centered co-curricular activities. These are some of the directions that we have used or are available to assist our students 
in their overall development. 


Our School Council has an interest in understanding the direction the school is taking and has initiated input related to curriculum delivery. 
The school motto is "Living and Learning with Pride" and our students have every opportunity to experience that belief. 


School Response and Intent for Action Plan - Grade 3 

After analysis by our staff, we are encouraged with the number of students who are performing at levels 2 and above (Reading - 77%, Writing 
- 96%, Math - 82%). At levels 3 and 4 our students improved from last year in Writing (1998 - 30% at 3 4, 1999 - 41% at 3, 4) Math (1998 - 
24% at 3, 4, 1999 - 27% at 3, 4). Reading performance decreased (1998 - 30% at 3, 4, 1999 - 19% at 3, 4). 


These results must be considered in relation to 21% of the Grade 3's being E.S.L. and 11% receiving Special Education support. A total of 
32%. 26% were exempted in all three subject areas. 


T be noted that data from the Home Questionnaires indicated that a high number of parents communicate to their child in a language 
r than English (57%). Within that context, parents indicated that they are more involved in assisting their child in writing than reading 
and math. 


A majority of parents are satisfied with the communication of student progress in all three areas. A relatively small group of parents 
volunteer in our school which presumably reflects language barriers, family, work or school commitments. The data pointed out that many 
homes have tools for learning (computer, calculator, writing materials) but there are a very limited number of books and publications in 
homes. 


The Primary staff will analyze the results of the testing, particularly the work of students at level 2, the lower scores for boys in all three 
areas, the decrease in reading scores and the increased in writing and math at levels 3, 4. Recommendations will be made, based on our 
conclusions. 


School staff will meet and discuss the results and develop an Action Plan for February 1, 2000. School Council will have an opportunity to 
discuss the plan and offer further suggestions. The plan will identify specific strategies to be continued and new strategies to be 
implemented. As we develop the plan we will continue to implement all areas of the Ontario Language and Math curriculum and use the 
Student Anchor Booklets and Rationales. 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students HOF 87% 83% 
80 Grade 3 students amis good reader io ee 
21% In Engish as a Second Language Program (ESL) eee ae 
\ it " 
26% Exempted in all three subyects gcse ee 
ae tee | like mathematics 67% 54% 
vo vIn hon 
a ahi] Si) Support | am good at mathematcs 23% 50% 
0 Boys 46% Girts 2% Gender not specrfied | do reading that rs not part of my work al school 27% 46% 
29% Of the students said they speak only or mostty in another language al home | do wnting that is not part of my work at schoo! 37% 54% 
25% ap students said they speak as often in English as in another language |,do mathematics that is not part of my work at school 33% 54% 
ome 
Overall Achievement (Grade 3) Reading Wniing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 

All students 17% - 26% 19% 

19% 41% 27% 

Gis 16% + 3t% 24% 

2% 4am 30% 

Boys iow 3 20% 15% 

17% 35% 24% 

ESL students : ‘ 
Non ESL students Sa 7 i 


Receiving Special Education support 


Not Recewing Special Educanon support Tasees) 


Se eee Mehean O “hutente wate the Ream and Writing camnoanent 


LAKE AVENUE SCHOOL - GRADE 06 - LQAU 


Address: 157 Lake Avenue North eo Principal: Mr. D. Booth 
Hamilton, Ontario Vice-Principal: Mrs. T. Law 
L8E 1L5 Grade Levels: JK - 8 

Telephone: 905-561-0402 Enrolment: 820 

Fax: 905-561-3136 HWDSB: 905-527-5092 


Lake Avenue is a unique, multi-cultural JK to Grade 8 school in the east end of Hamilton. The school community is characterized by 
school population of 820 students coming from an area of approximately 6,000 inhabitants. The dominant housing is high ri 
apartment blocks. A full spectrum of social-economic conditions exist in the community with many families expenencing economi 
hardship due to unemployment or low paying occupations. Economics dictate that many of the parents work long hours at multi-jobs in 
order to provide for their families. The community is dominated by multi-cultural, multi-language, multi-religious groups of immigrants 
and refugees. The main groups at this time are from South East Asia, Central Asia, and Eastern Europe; over 40 distinct languages are 


spoken in the community. 


Approximately 68% of our students are E.S.L. or come from an E.S.L. background. Many of the E.S.L. students spent time in Quebec 
where they learned French before beginning to learn English. E.S.L. parents with no or very limited English offer little support in the 
acquisition of Basic Interpersonal Communication Skills or Cognitive Academic Language Proficiency. A Learning Centre model is used 
to service both E.S.L. and Special Education students, with withdrawal support as the main delivery model. Language development is in 
the context of curriculum content and skills. 


School Plan priorities include: Ontario Curriculum K-8, Assessment, Evaluation and Electronic Reporting, Choices in Action, Information 
Technology, Science and Technology, Writing Exemplars, Mathematics, renewal of curriculum resources, Social Skills, parent volunteers 
in the classrooms, use of co-op students from secondary, links with community agencies such as Child and Adolescent, S.I.S.O., 
Cambodian, Spanish and Arabic Heritage Language classes, local health clinics, after school programs through the Riverdale Community 
Council, a wide variety of student-centered co-curricular activities. These are some of the directions that we have used or are available to 
assist our students in their overall development. 


Our School Council has an interest in understanding the direction the school is taking and has initiated input related to curriculum 
delivery. The school motto is "Living and Learning with Pride” and our students have every opportunity to experience that belief. 


School Response and Intent for Action Plan - Grade 6 
After analysis by our staff, we are encouraged with the number of students who are performing at levels 2 and above (Reading - 85%, 
Writing - 88%, Math - 80%). At levels 3 and 4 our students performed as follows: Reading - 29%, Writing - 41%, Math - 33%. 


These results must be considered in relation to 20% or Grade 6's being E.S.L. and 6% receiving Special Education support. A total of 
26%. 20% were exempted in all three subject areas. 


It must be noted that data from the Home Questionnaires indicated that a high number of parents communicate to their child in a 
language other than English (67%). Within that context, parents indicated attention to student work and learning occurred mainly in 
area of writing. ; 


A majority of parents are satisfied with the communication of student progress in all three areas. A relatively small group of parents 
volunteer in our school which presumably reflects language barriers, family, work or school commitments. The data pointed out that at 
the Grade 6 level, a high majority of homes have the tools for learning. Books and other publications are very limited in the homes of 
many students. 


The Junior and Middle School staff will analyze the results of testing, particularly the work of students at level 2, the lower scores for 
girls than boys in all three areas, the more positive attitudes of boys than girls in all three areas and the overall lower scores in reading 
than in writing and math. 


School staff will meet and discuss the results and develop an Action Plan for February 1, 2000. School Council will have an opportunity 
to discuss the plan and offer further suggestions. The plan will identify specific strategies to be continued and new strategies to be 
implemented. As we develop the plan we will continue to implement all areas of the Ontario Language and Math curriculum and use the 
Student Anchor Booklets and Rationales. 


Demographics (Grade 3) Be Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes with Grade 3 Students like to\read. 87% 83% 
80 Grade 3 students Ua 8 goes eaten pues eee 
\ % 7 
21% in Enghsh as a Second Language Program (ESL) sibs Sr 
ae | am a good wwniter 50% 46% 
26% — Exempted in all three subjects 
i | ike mathematics 67% 54% 
% Ri 
n_Recerng Special Education support | am good at mathematics 23% 50% 
5 
51% Boys 46% Gis 2% Gender not specified | do reading that is not part of my work at schoo! 27% 46% 
22% Of the students said they speak only o mostly im another language at home | do writing that 1s not part of my work at school 37% 54% 
25% Of the students said they speak as often m English as in another language | do mathemancs that 's not part of my work at school 33% 54% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percen! 3! pertormance level) Levels 3,4 Levels 3.4 Levets 3.4 

All students 12% 26% 19% 

19% 41% 27% 

Gids 7 16% 4 32% 24% 

21% 44% 30% 

Boys 1o% “30% 15% 

17% 35% 24% 

ESL students : 5 : 
Non Sl students 7 


Receiving Special Education support 


Not Receiing Special Education support 


French Immersion Option B Students wrote the Reading and Writing components 
© Enghsh and a French translation of the I.tathematics component 


ee where Ina numberof studenis 9 aq 0u0 1s [ewer than 5 and resu'ls are not reported 


$5 (a) 


Lake Avenue School (insert after Lake Avenue School Summary Report) 


Grade 3 and Grade 6 Assessments of Re 
Demographics (Grade 3) 


}, Writing and Mathemancs: 1998-1999 


Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3 Classes vath Grade 3 Students ike loviead 7% 83% 
ooh td 7494 
80 Grade 3 students | am a good reader Ar 71% 
& like to write 33% 57% 
21% in English as a Second Lanquage Program (ESL) 2 
| am a good writer 50% 46% 
26% =xemoted in ail three subjects Ae e 
| hke mathematics 57% 54% 
11% S : 
0 © Receiving Special Education support | am good al mathematics 23% 50% 
os uy, fol 79/, c 
51% Boys 46% Girls 2% Gender not specified | do reading thal 1s not part of my work at schoo! 27%, 16% 
29% Of the students said they speak only or mostly in another lanquage al home |. do wnting that is not part of my work al school 378% 5d 
25% Ct the students said they speak as often in English as in another lanquage |.do mathematics thal is nol part of my work al school 39% 54% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at pertormance level) Levels 3.4 Levels 3.4 Levels 34 
All students 12% 26% 19% 
19% 11% 27% 
Gids 16% 32% 24% 
21% 44% 30% 
Boys 10% 20% 15% 
17% 35% 24% 
ESL students . 
Non ESL students : 
Recerving Special Education support 
Not Receiving Special Education support ewe 
ee ee ee ee 
French Immersion Option 3 Stucents wrote the Reading and Writing components 
in English and a French translalic n of the Mathematics component 
A dash is used where the number of students in a group is fewer (han 5 and resulls are not reporied aie LP ae ee 
Method | (shaded line) includes stud 2nts who were exempted and students lor whom no data were collected 
Method 2 exctudes students who were exempted and students who did not comolete any work dunng [he assessment (ie No Data) 
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Grade 3 and Grade 6 Assessments of Rea Whiting and Mathematics 1998-1999 
Demographics (Grade 6) = Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
i i) d 
3] Classes with Grade 6 Students Bikelipirc2d 52% 41% 
9 9, 
80 Grade 6 students am a good reader 4B% 57% 
aes like to wnte 48% 54% 
20% in English as a Second Language Program (ESL) 
ee) am a good writer 30% 54% 
Exemoted in all three subjects 
Be eee IE like mathematics. 44% 43% 
5 = 
5% — Recetwing Special Education support 11am good al mathematics 15% 51% 
9, 0, + 0, 
54% — Boys 46% Girls 0% Gender not specified |. do reading that is not part of my work at school 30% 51% 
27% Of the students said they speak only or mostly in another language at home do wating that is not part of my work at school 48% 41% 
28% Of the students satd they speak as often in English as in another lanquage do mathematics that is not part of my work at school 30% 27% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All studertts 20% 29% 26% 
29% 41% 33% 
Girls 11% 24% 16% 
17% 39% 22% 
Boys 28% 33% 35% 
36% 42% 42% 


ESL students 


Non ESL students 5 


Recerving Special Education support 


Not Receiving Special Education support 


LAWFIELD MIDDLE SCHOOL 


School Address: 175 Berko Avenue Principal: M. Forster 
Hamilton, Ontario Vice-Principal: C.Campanella 
L8V 2R3 

Telephone: (905) 387-0062 Enrolment: 340 

Fax: (905) 387-6170 Grade Levels: 6to8 


Lawfield School has served this east mountain community since 1961. Lawfield draws from three primary- 
junior schools. Lincoln Alexander, Richard Beasley, and Vern Ames. Originally a K to 8 facility, it 
became a Middle School after Vern Ames was opened. The catchment area has boundaries extending from 
Mohawk Rd. at Upper Sherman; east along Mohawk Road East to Upper Ottawa; south to the East-West 
Expressway: west to Upper Gage Avenue; south to Rymal Road; west to Upper Sherman; and then north to 
Mohawk Road. 


Lawfield is currently in the process of renewing its commitment to academic excellence, social integrity, 
and personal wellness through collaborative revision of school effectiveness planning. Teachers and the 
School Council are working together to articulate a common mission, place .emphasis on student 
achievement, and maintain an environment conducive to learning. Active involvement of students in 
academic, athletic, musical, artistic, social and leadership activities is a high priority in this process. 
Resource support is available to students, as is noon and after school academic assistance. Lawfield 
operated a special class for behaviourally exceptional students during the 1998-99 school year. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 
Teachers, administrators. interested parents, and our School Council will examine our students” 
performance results. Implications for instruction will be drawn and recommendations made. These 


program recommendations will be incorporated into the overall school effectiveness plan, currently under 
revision. The plan will be published in February 2000 and implemented beginning in March. 


Grade 3 and Grade 6 Assessments of Reading. Writing and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
i 46% 49% 
4 Classes with Grade 6 Students lime Xo 1e20 ie is 
115 | am a good reader 44% 43% 
caer like to write 39% 31% 
ne 
3% In Enalish as a Second Language Program (ESL) oes 52% 49% 
oom Exempted a) alltne-sinieets | like mathematics 22% 35% 
10% — Recerming Special Education support 1am good al mathematics 17% 31% 
48% Boys 52% Girls 0% Gender not specified | do reading that is not part of my work at schoo! 30% 22% 
7% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at schoo! 56% 47% 
5% Of the students said they speak as offen in English as in anotner language |do mathematics that ts not part of my work at school 20% 12% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 

All students 42% 39% 22% 

43% 41% 23% 

Girls 55% 47% 23% 

58% 49% 25% 

Boys 27% 31% 20% 

28% 31% 20% 

ESL students . 
Non ESL students 

Receiving Special Education support 8% ; 25% 0% 

9% 27% 0% 

Not Receiving Special Education support 46% 41% 24% 

47% 42% 25% 


£ dash is used where the number of students in a group is fewer than 5 and results are nol reported 
Metnod 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (ie, No Data) 
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Lincoln Alexander School 


Address: 50 Ravenbury Drive Principal: Ms. S. Nolan 
Hamilton, Ontario L8W 2B5 GRADE LEVELS: JK -5 
Telephone: (905) 574 - 4044 Enrolment 340 students 
FAX No: (905) 574 - 7281 HWDSB Information: (905) 527-5092ex 2414 


“Fincoln Alexander is located immediately west of Upper Gage and south of the Lincoln M. Alexander Parkway. The school 
was opened in 1989 and currently houses 340 students. There are no portable classrooms on the property. Two system Special 
Education classes are housed at Lincoln: a Primary MID class and a Junior BE class. The school shares space with the 
Lincoln Alexander Day Care Centre. Many Lincoln students attend the centre for both before and after school supervision. 
Immediately to the west and adjacent to the property is a large green space with playground equipment. 

The Lincoln Alexander community is entirely a residential neighborhood, which is predominately single-family, resident- 
owned dwellings (60%). According to Assessment Department data, approximately 12.8% of the population would be 
classified as “low income”. this is consistent with trends across Hamilton. It is a community that is relatively stable with 
more than 90% of it’s families resident for more than 5 years. The student body reflects this stability with less than 10% of the 
[population transferring in or out on a yearly basis. 

The Lincoln Alexander School staff is committed to continuos improvement and on-going professional development. Staff 
regularly attend system,area and school in-service training sessions. Several staff members have also presented workshops on 
many aspects of the Ontario Curriculum over the last year. Staff also volunteer to pilot test new curriculum documents on a 
regular basis. 

In March 1999, Grade Three parents were invited to attend a family Math night hosted by Diane Lumsden and Joanne 
Bennett. Approximately 75% of the Grade Three parents attended the two hour session with their children. During the 
evening, parents and children participated in “hands-on” activities that focussed on Problem Solving in all 5 strands of 
Mathematics. Parents learned more about our approach to problem solving and how children explain their answers in 
“numbers, words and pictures”. 

SCHOOL RESPONSE AND INTENT FOR ACTION 

We have reviewed our results and are pleased to note that 80% of our students achieved Levels 3 and 4 in Mathematics. This 
represents a significant increase over our 1998 results where only 57% achieved Levels 3 and 4. Asa staff, we have focussed 
our efforts on Mathematics since the last testing period and believe that these improved results are a direct result of the work 
we have done in this area. Although 73% of our students achieved Level 3 an 4 in both Reading and Wniting, we would like to 
see these results improve. 

Our EQAO Review Committee will meet to review our results and make recommendations for the 99 / 2000 school year. As 
we have already spent considerable amounts of money on purchasing Mathematics texts to support the Ontario curriculum, we 
will now be able to look at acquiring other supplemental resources. Research data is indicating that children are spending 
large amounts of time at home watching television, playing video and computer games. We would like to see more time spent 
at home on reading and will explore ways to encourage parents in this area. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students Ilike to read poe es 
AA merades cients | am a good reader 80 74% 
- | like to wole 92% 95% 
Da Sinena: Soeone etter |. am a good writer 84% 79% 
0%  Exempled in ail three subjects thikermathe matics 80% 95% 
16% Receiving Special Education support | am good at mathematics 68% 89% 
43% Boys 57% Girls % Gender not specified | do reading that is nol part of my work at school 60% 68% 
5% Of the students said they speak only or mostly in another language al home |. do wniting thal is not part of my work at school 84% 58% 
Q% Of the students said they speak as offen in English as in another language | do mathematics that is not part of my work al school 72% 53% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3,4 Levels 3.4 Levels 3.4 

All students 73% 73% 80% 

76% 73% 80% 

Girls 80% 80% 92% 

83% 80% 92% 

Boys 63% 63% 63% 

67% 63% 63% 

ESL students : : 
& a Non ESL students ie 

; Receiving Special Education support 14% 0% 14% 

20% 0% 14% 

Not Receiving Special Education support ~ 84% 86% 92% 


84% 86% 92% 


French Immersion Option B° Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


SCHOOL REPORT 
GRADE 3 ASSESSMENT of READING, 
WRITING and MATHEMATICS 


Linden Park Public School 


School Address: 4 Vickers Road 
Hamilton, Ontario L9A 1Y1 Principal: Anne Cliffe 
Grade Levels: JK -5 
School Phone: 905-385-5365 Enrolment: 168 
School Fax: 905-385-2336 Hamilton-Wentworth D.S.B. Information: 527-5092, Ext. 2631 


relatively stable (about 10% mobility) community is mainly comprised of families 
whose first language is English, although there is an increasing number of E. S. L. students. The school serves 168 students from Junior 
Kindergarten through to grade S. Linden Park has a Comprehensive Intellectual Junior class consisting of 12 students. Our Learning Centre staff 
of a Learning Resource Teacher and two Educational Assistants provides programming both in classrooms and in the Learning Centre for those 
students identified exceptional in regular class and for students ‘at risk’. During the past school year school priorities have included a focus on 
Computer Technology, implementation of the new Ontario Curriculum, Language and Mathematics and Science and Technology, Safe Schools 
initiatives Such as environmental issues, a K - 5 social skills program, Peer Mediation and the implementation of a new Recess Ambassador 
Program. The staff and community value and support a variety of co-curricular and intramural activities such as walkathon. 
Linden Park School was built in 1957 and abuts a community park, which it shares with Hill Park Secondary School next door. Linden Park's two 
parent groups - the School Advisory Council and the Linden Park Parents have joined forces to become one group - the School Council. We enjoy a 
healthy partnership with School Council as we work together to achieve our common goals and benefit student learning. Parental attendance is 
always high at children’s events and performances throughout the year, but has, in the past, been poor at Information nights. About 25 regular 
volunteers work in the classroom and in the school library during the school day. Their input, expertise and support are valued. Linden Park also 
houses the Linden Park Optimist Band. 
in our grade 3E. QA O test, 29 students participated. Three percent of the students were receiving Special Education Programming. 
Demographics Attitudes (% saying yes) girls boys 
1 Class with grade 3 students | like to read 75% 65% 
29 Grade 3 students (59% boys 41% girls) | am a good reader 92% 82% 
0% ESL/D (English as a Second Language) | like to write 100% 71% 
0% Exempted in all three subjects | am a good writer 83% 59% 
3% Receiving Special Education support | like mathematics 83% 88% 
7% Language other than English at home | am good at mathematics 33% 82% 
3% Speak as often in English as another language at home | do reading that is not part of my work at school 83% 88% 

| do writing that is not part of my work at school 75% 53% 

| do Math that is not part of my work at school 50% 53% 


Overall Achievement Reading Writing Mathematics 


(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All Students 86% 83% 12% 
89% 83% 12% 
Girls 92% 83% 75% 
92% 83% 75% 
Boys 82% 82% 71% 
88% 82% 71% 


The Primary and Junior Division Teams have discussed these results and their meaning for programming and instructional strategies. They will use 
this data to assist in the development of an action plan to address instruction and program. The action plan, which will include specific 
recommendations to be implemented during the 1999 - 2000 and a review of progress in June 1999 will be shared with our School Council. The 
data and its interpretation will also be focus for the Program Committee (of our school plan)(Ontario Curriculum and Literacy/Numeracy sub- 
committees) to assist with direction and planning for a continued school-wide focus on language & mathematics. Parents are encouraged to meet 
with their child's teacher to discuss this report and its implications for classroom practice. The school's process for planning is open to any parent 
who wishes to be involved. The process and resources for Linden Park's plan of action are as follows 


-~PROCESS RESOURCES 
Share information with: LRT, classroom teachers, Grade 3 Assessment results 
parents and School Council Ontario Curriculum 
Review current curriculum/teaching materials/ methodologies with teachers Growing into Language/Celebrating Language 
Teach using the specific language of the test Calculators/Review Sheets/Manipulatives/Problem Solving 
Brainstorm & implement strategies/teaching materials to address areas of concern Resources 
‘ h Focus on creating problem solvers, risk takers & independent workers LRT/Ontario Curr. Consultants/Special Assignment Teachers 
~~“= | Review using 2000 - 2001 results Parent Information Night/Schoo! Council 


4 


Home support & encouragement to develop positive attitudes 


Principal Signature. ieee 4 Date: November 12, 1999 
ZZ 


if 
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LiSGAR PUBLIC SCHOOL 


Address: 110 Anson Avenue Principal: Mrs. M. Stewart 
Hamilton, Ontario L8T 2X6 Grade Levels: JK-5 

Telephone: (905) 389-1309 Enrolment: 270 students 

Fax No.: (905) 389-6066 

SCHOOL PROFILE 


Lisgar school is located in the Lisgar Park community. The school was built in 1963 and an addition was added 
in the late sixties. Lisgar serves almost 270 students that speak mostly English. Of the 4% ESL children, the 
languages spoken most are Arabic and Vietnamese. These students receive support from our itinerant ESL 
teacher. Our Special Education programs at Lisgar include a Primary Speech & Language class and a Junior 
Behaviour class. An integrated modei is run by our Learning Resource teachers to support students with 
learning needs. Some withdrawal programs are offered for remediation and are run by the LRT’s, volunteers, 
co-op students and educational assistants. Students at Lisgar have the opportunity to participate in a variety of 
groups including the Swim team, Soccer team, Art club, Primary & Junior Choir and Peer Mediation. The 
Lisgar School Council continues to support staff and students in curriculum and fun areas! They support school 
events with input, funds and active involvement i.e. additionai experiences like “Mother Nature” adding to our 
environmental curriculum learning, participation in the “Explore” program at McMaster, attending concerts at 
Hamilton Place, purchasing extra computers for the school. For the last number of years, our School Plan 
priorities have been in the areas of Safe Schoois including Peer Mediation, New Technology including the 
computerized .eport card, and Literacy including a focus on Reading using the Open Court program. 
SCHOOL RESPONSE 

Our school division teams will analyze our results this year. We anticipated growth in the overall Reading 
scores falling in level 3 & 4 this year due to the primary grade Open Court reading program thrust over the last 
4 years and this seems to have occurred. ( Overall Reading in ‘99 = 45 % at level 3 or 4) We began a short term 
Math focus for Grade 3 students last year and we are pleased to note that many more students in Math have 
scored at levei 5 & 4. (Overall Math in ’99 = 58% at level 3 or 4) Although our writing scores aave improved, 
(Overall Writing in '99 = 40% at level 3 or 4) we are aware that they are below the Provincial and the local 
levels. 

INTENT FOR ACTION 

It will be our job to build an action plan with our staff teams considering the input of our school council We 
nad planned to have our Reading focus switch to a Math priority for the ‘99-00 school plan. For the most part, 
our Open Court reading program is on maintenance now except for the extended implementation at the Grade 3 
level this year. Our results indicate a need to review successful strategies for writing a multiple-choice test. 
About 10% of our students dropped a level due to their multiple-choice score. We will also be looking at 
increased home practice in the area of basic math facts since number sense and numeration was our weakest 
strand. Student questionnairzs indicate a need to encourage students & parents to talk about eac* 9f these core 
subjects at home more often. Some student attitudes will also require our attention. Our action plan will de 
Jeveloped and shared with our School Council by February 2000. 


5rade 3 jad Grage 6 Assessments of Reaaing, *Wntng ana |.\atnemaves: 1998-1299 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


2 Classes with Grade 2 Students Vike lo read. 81% 67% 
© Grade 1 62% 62° 
40 © Srade 2 students eta ce eet o 3 : 
Pah fi 7 ms (like to wate 75% Sé% 
Pi) IS r 4S a Second Language Program (ESL) = = 
ei | am a good wnter 75% 38% 
Yo =xempied in ai three subjects 
> Hike 1jathemaves 56% 54% 
aA a Cc 
20% Receiving Special Educavon support Jam god at mathematics 50% 42% 
60% O% sn % no 
80% Boys 40% Sis 0% Genger not specified | do reading that is not part of my work at scnool 31% 29% 
2% Of the sludents said they speak only or mosuy in another language ai home | do writing that is not part of my work at school * 31% 42% 
18% Of the sivdeniis said they speak 2s citen |. English as in another language |do mathemabcs tnal is not part of my work al schooi 19% 29% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathemaucs 
(percent at perform unce level) Levels 3.4 Levels 3.4 Leveis 34 
All students 45% jj 40% 4 58% 
45% 40% 58% 
Gis OH 6% j _ 
56% 69% 56% 
Boys 38% _ Beeines _ 58% 
38% 21% 58% 
ESL siudents ee S 4 pares 
Non ESL students e 4 tahoe Beers 
Receiving Soeciai Eoucation support 0% : 5% oa FA 
0% 25% 25% 
Not Receiving Special Education suppot ss 56% _ Wa Ee | 
56% 44% 56% 
French immersion Option 6 Students wrote the Reacing and ‘VWnling components ‘ aes : es “as 


wn Engush and a French vansiation of the Mathematics component 


A oash Is uSed where ine number of siudents iN a gruup Is fewer than 5 and fesuils are nel reponed 
Method 1 (shaded line) includes sludents who were exempled and sludents lor wncm no dala were Colecled, 
Mevnod 2 excludes students who were cacmnpled and studenis who dd nol complete any work dunng We assessment (i.e. ho Data) 
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Lloyd George Public School 


School Address: 360 Beach Road Principal: D. Steele, A. Rayment 
Hamilton, Ontario, 
L8H 3K4 


Grade levels: JK-5 
School Phone: (905)544-1492 Enrolment: 206 


Lloyd George School is a Jk to Grade $ school located in the Crown Point Community. It is a Compensatory Education School 
in Hamilton's east end industrial area, surrounded by the Centre Mall on the South, Dofasco to the North and East and light industry on the 
West. Built in 1917 and renovated in 1992, the school serves 206 children whose primary spoken language in the home is English, and a 
relatively small E.S.L. population. 

Early Identification and intervention are the hallmarks of the Primary and Learning Resource programs. The Communications 
Disabilities class utilizes integration and reverse integration where appropriate to address some of the special educational needs of students. 
School priorities in the recent past have included ongoing curriculum development with concrete learning skills to reflect the unique needs 
of the students and the Ontario Curriculum, an early intervention reading/language program and a social skills development program 
designed to encourage problem solving and responsible behaviour. 

Crown Point Community Council works in concert with the school to meet physical and social needs of area school students. 
It offers a well attended, voluntarily staffed breakfast nourishment program, which is available each school day. 


Lloyd George School staff and School Council are working together well to achieve common goals in meeting student and 
school needs. Parents serve on many school and community committees and assist at many functions where their input, expertise and 
support is valued. A partnership with community businesses is also beneficial to the students at Lloyd George. 


School Response and Plan for Action 

A review of the data indicates that the majority of the students are performing at level 2 and 3 in Reading and Writing. While these levels 
are moving toward meeting our expectations, possible reasons and solutions will require further review and discussion. Of note is the very 
weak performance of students in the various Mathematics strands, especially in the areas of Problem Solving, and Communication. 
The school staff plan to review the 1999-2000 School Action Plan currently in place in the light of these results and determine 
implications for programming and instruction at Lloyd George School. The results of the testing, along with our revised Action Plan will 
be shared, discussed and approved by our School Council. The Action Plan will inchude specific recommendations to be implemented 
during the 2000-2001 school year, with a review in the Spring of 2001. The school's Plan for Action process is open to any parent who 
wishes to be involved. 
Parents have been encouraged to meet with their child's classroom teacher to discuss their child's Individual Report and its implication for 
classroom and home practice. It has been noted that parent responses on the Home Questionnaire indicate some parents, are working with 
their children at home, but are limited in doing so. Teachers pl.an to further examine a variety of ways to enhance parent assistance and 
cooperation at home. 
Reading: That all teachers continue to use a variety of individual and group approaches to teach skills and to extend students! 
understanding of what they've read, beginning with a formal program at the Kindergarten level. 
Writing: That teachers give students instruction and practice in correcting and revising both the organization and the conventions of their 
own wniting. 
Mathematics: That teachers distribute time that they spend on mathematics across all five strands so that all of the concepts and 
procedures are taught, with an emphasis on understanding basic patterns, problem solving, and communication. In addition, that 
mathematics is regularly noted and integrated across the curriculum. 
The School Action Plan will also focus on integrating Information Technology skills as a vehicle to enhance student confidence, 
competence and performance in reading, writing and mathematics. 

Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


~ Demographics (Grade 3) _ Attitudes (Grade 3) Girls Boys 
| (percent saying yes) 

2 Classes mth Grade 3 Students _ 1 ke to read. 56% 78% 
30 Grade 3 students "| am a good reader. 44% 78% 
0% In English as a Second Language Program (ESL) | apa Som eve 

| | am a good wniter. 22% 56% 
3% Exempted in all three subjects | 1 ke mathematics. 33% 61% 
27% Receiving Special Education support “| am good at mathematics 22% 72% 
67% Boys 33% Girls 0% Gender not specified | | do reading thal is not part of my work at schoo! 44% 67% 
0% — Of the students said they speak only or mostly in another language al home | do writing that is not part of my work at school 44% 44% 
26% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 22% 56% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 


ESL students Rr eee 
Non ESL students eo = } 
Receiving Special Education support a 712% 4 12% 
: 17% 14% 
Not Receiving Special Education suppot  FEegeeal Eo alh 3 14% 
- 27% 14% 


French Immersion Option B: Students wrote the Reading and Wniing components Ah tgrien 4 
in English and a French translation of the Mathematics component. ‘ 


A dash is used where the number of students in a group 1s fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 


te aha did ant aamalain anu wade dinna the accecement (ie No Natal 


LYNDEN SCHOOL 


School Address: 95 Howard Street Principal: Mrs. Veronica Brierley 
Box 39 Grade Levels: JK to 5 
Lynden, ON LOR 1TO Enrolment: 102 students 
Telephone: $19-647-3951 Families: 65 
. Fax: 519-647-3646 


~ 


Lynden School is a heritage building with gleaming pine floors and large classrooms with “cloakrooms”. The original structure was built in 1924 
with an addition built in 1955. The school used to be a “Continuation Schoo!” with grades | to 12, until the area high schools in Dundas and 
Ancaster were opened in 1963. The school is situated one block off the main street of the Village of Lynden on which are located numerous small 
businesses and services such as a Library, Post Office, Church, Doctor's Office and Fire Department. 


The school is surrounded by a large fenced playground with a well-used sandpit and creative play structure. Current enrolment is 102 students in 
classes as follows: one JK/SK, one Gr. 1/2, one Gr. 2/3, and one Gr. 4/5. The staff consists of 4 regular class teachers, a resource teacher/librarian, 
itinerant music and French teachers, 1.5 educational assistants, a half-time secretary and a full-time custodian. The school has a classroom 
designated as a computer/technology area and another as a library. 


The parents are very supportive of their community school through numerous volunteers who organize food days and popcorn sales, an active 
Parent/Teacher Organization, and parent representatives on the School Council. 


Extra-curricular activities include: Peer Mediation Program, Intramural Sports, numerous educational excursions, monthly Spirit Assemblies, and 
clubs: Stamp, Computer, Chess & Checkers, Library. The Lynden Legion also sponsors many activities which involve the students, such as: 
Remembrance Day Service and museum visits. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 
It should be noted that provincial markers missed two Lynden student's test booklets. Although these have been re-submitted for marking, the effect 
of this omission is not included in the current results. It is my opinion that, based on the usual work of these two students, their results would lower 
the overall school results slightly. 


Nonetheless, we are encouraged by the results our students have achieved in Reading and Math. Staff will be analyzing our current practices in the 
area of writing and devising methods to initiate improvement particularly in this skill. Since our staff believes that improvement can be achieved 
through more direct teaching of writing strategies followed by writing practice by the students, our future focus will be towards more formalized 
lessons in grammatical structures through use of the “Strategy Cards” in our “Collections” language arts program, and increased opportunities for 
creative writing, both at school and at home. The results of this EQAO testing will be shared with our School Council by December, 1999. 

Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


emographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


2 Classes with Grade 3 Students |like to read 83% 71% 
13 Grade 3 students | am a good reader. 83% 57% 
0% In English as a Second Language Program (ESL) belie ae eee 
15% Exempted in all three subjects ea gee 
| like mathematics. 50% 43% 
15% Receiving Special Education support | am good at mathematics. 67% 43% 
54% Boys 46% Girls 0% Gender not specified | do reading that is not part of my work at school. 67% 57% 
0%  Ofthe students said they speak only or mostly in another language at home | do writing that is not part of my work at school. 83% 43% 
15% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school. 33% 29% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) : Levels 3,4 Levels 3,4 Levels 3,4 
All students - 54%. 38% 69% 
70% 45% 90% 
Girls = 50%” 
Boys ce : 


ESL students 


Non ESL students 


Receiving Special Education support sera 


Not Receiving Special Education support 
is. / 
crench Immersion Option B: Students wrote the Reading and Writing components - Reson 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (1.e., No Data) 
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MARY HOPKINS SCHOOL 
Box 590 211 Mill St N Waterdown Ontario LOR 2HO 
Telephone: (905) 689 7905 Fax: (905) 689 7929 


Principal: Mary Johnson Vice Principal: David Hazell 


Mary Hopkins is an old school with new traditions. The original school was built in 1920 in downtown 
Waterdown. Our plant now consists of the main building, a portapak with six classrooms and a meeting room, 
two gymnasiums, a library, two learning centres and a computer lab. We have 540 students in classes from 
Kindergarten to Grade 7. A Learning Resource Program, which incorporates withdrawal and in-class support, is 
used to service our students with special needs. Approximately 10% of our students have an Individual 
Education Plan developed for them and 6 students received support from Educational Assistants. We are very 
proud of our sports programmes, noon our clubs and our Inter-generational links. 


School Plan Priorities include the Ontario Language and Math Curriculum, Science and Technology, 
Assessment and Evaluation and Safe Schools. In September we initiated Teacher Advisor Groups for our grade 6 
and 7 students. Goals established by Action Teams, renewal of curriculum resources, parent volunteers in the 
classrooms, use of co-op students from secondary schools, all help to create a positive learning environment for 
our students. Also important to supporting the emotional and social needs of our students are our strong links to 
the community and a strong and supportive partnership with our School Council. 


School Response and Intent for Action Plan - Grade 3: We are encouraged with the number of grade 3 
students who are performing at level 3 and above. Overall more students are working in levels 3 and 4 in 
writing (62% in 1998, 72% in 1999) and in math (60% in 1998, 72% in 1999). After analyzing the results the 
staff will determine the interventions that are necessary in order to improve performances. The staff will develop 
an action plan by February, 2000. School Council will have the opportunity to discuss the plan and offer further 
suggestions. Finally the Action Plan will be in effect by March, 2000. As we develop the action plan we will 
continue to implement all areas of the Ontario Curriculum. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) irls Boys 
(percent saying yes) 
4 Classes with Grade 3 Students Ike to read 80% 68% 
% % 
81 Grade 3 students ae aceekiente bates wees 
- | like to wnle 71% 50% 
5% In English as a Second Language Program (ESL) 
he | am a good writer 61% 53% 
II th 
Exempted in all three subjects tka mathematics 61% 56% 
15% Receiving Special Education support | am good at mathematics. 59% 62% 
43% Boys 53% Girls 4% Gender not specified | do reading that is not part of my work at school 51% 44% 
3% Of the students said they speak only or mostly in another language at home | do wnting that is not part of my work at school 63% 47% 
0% Of the students said they speak as oRen in English as in another language | do mathematics that is not part of my work al school 49% 41% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3.4 

All students 60% 74% 72% 

61% 75% 72% 

Gils 67% « 81% 70% 

aeons 81% 70% 

Boys Sb ~~ 66% 74% 

56% 68% 76% 

ESL students eon law ies -- 

Non ESL students erent sear . 

Receiving Special Education support Th +, . 25% 17% 

17% 25% 17% 

Not Receiving Special Education support 68% « - 8% 81% 


69% 84% 82% 


French Immersion Option B Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component. 


A dash is used where (he number of students in a group is fewer (han 5 and resulls are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no dala were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data) 
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MARY HOPKINS SCHOOL 
Box 590 211 Mill St N Waterdown Ontario LOR 2HO 
Telephone: (905) 689 7905 Fax: (905) 689 7929 


Principal: Mary Johnson : Vice Principal: David Hazell 


Mary Hopkins is an old school with new traditions. The original school was built in 1920 in downtown 
Waterdown. Our plant now consists of the main building, a portapak with six classrooms and a meeting room, 
two gymnasiums, a library, two learning centres and a computer lab. We have 540 students in classes from 
Kindergarten to Grade 7. A Learning Resource Program, which incorporates withdrawal and in-class support, is 
used to service our students with special needs. Approximately 10% of our students have an Individual 
Education Plan developed for them and 6 students received support from Educational Assistants. We are very 
proud of our sports programmes, noon our clubs and our Inter-generational links. 


School Plan Priorities include the Ontario Language and Math Curriculum, Science and Technology, 
Assessment and Evaluation and Safe Schools. In September we initiated Teacher Advisor Groups for our grade 6 
and 7 students. Goals established by Action Teams, renewal of curriculum resources, parent volunteers in the 
classrooms, use of co-op students from secondary schools, all help to create a positive learning environment for 
our students. Also important to supporting the emotional and social needs of our students are our strong links to 
the community and a strong and supportive partnership with our School Council. 


School Response and Intent for Action Plan - Grade 6: The numbers performing at Level 3 and above in 
Reading (53%), Writing (44%) and Mathematics (42%) are not meeting our expectations. The staff is examining 
the work of students who achieved at Level 2 to determine where their work approaches the Provincial standard 
and where specific interventions are required. To find possible reasons and solutions will need further analysis 
and discussion. Of interest is the significantly better performance of girls over boys in all areas. Reading (Girls 
66%/Boys 36%) Writing (Girls 61%/Boys 21%) Mathematics (Girls 45 %/Boys 39%). 

The staff will develop an Action Plan by February, 2000. School Council will have the opportunity to discuss 
the plan and offer further suggestions. Finally the Action Plans will be in effect by March, 2000. As we 
develop the Action Plan we will continue to implement all areas of the Ontario Curriculum. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
3 Classes with Grade 6 Students Bat Jeol od St% 31% 
66 Grade 6 students ee A eee pre er 
Ilike t 4 4 
0% — \nEnglish as a Second Language Program (ESL) saa ee ee 
lama wniter 719 y 
0% Exempted in all three subjects ne Bee 
: like mathematics 29% 58% 
11% Receiving Special Education support | am good al mathematics 26% 73% 
0 i. 0 0 
42% Boys 58% Girls 0% Gender not specified | do reading that is not part of my work al school 40% 27% 
0% Of the students said they speak only or mostly in another language at home |. do wnting that is not part of my work at school 60% 35% 
3% — Of the students said they speak as often in English as in another language 'do mathematics thal is not part of my work at school 26% 38% 
al home 
Overall Achievement (Grade 6) Reading Wniting Mathematics 
(percent al performance level) Levels 3,4 Levels 3.4 Levels 3.4 
All students 53% , 44% 42% 
53% 44% 42% 
Girls "6% 61% 45% 
i: 66% 61% 45% 
Boys 6% 21% 39% 
3% 21% 39% 
ESL students 4 : ss 
Non ESL students : ! raat 
Receiving Special Education support 0% , * 0% 0% 
) 0% tie 0% 0% 
Not Receiving Special Education support 59% - - ~ 49% 47% 
59% 49% 47% 


A dash is used where the number of students in a group Is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i e , No Data) 
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Memorial Public School Principal: Mr. W. G. Moncur 
211 Memonal Ave. Grade Leveis: JK to 8 


Stoney Creek, Ont. L8G 3B2 Enrolment: 284 students 
Phone: (905) 662-6623 


mq Fax: (905) 662-4193 


SCHOOL PROFILE 


Memorial Public School is located in lower Stoney Creek. The catchment area for the school is bounded by Highway #8, up to 
the escarpment, between the east side of Green Rd. and the west side of DeWitt Rd. The majority of our students walk to school 
with approximately 25 % being bussed. 

The school itself contains 16 classrooms, a Library, and a Gymnasium with a stage. One room has been converted into a 
computer lab, which is available to all students. 

The school has one Special Education class and a Resource class to help students with identified need to succeed in the 
educational endeavors. We also encourage and use Co-op Students from Orchard Park High School to assist us with the early 
learning programs offered to the primary grades. 

Our school values the importance of student participation in the Arts and Physical Education and has taken part in the Active 8 
program to involve all of our students in physical activities. The primary ciasses will be presenting a Christmas assembly and 
the Junior and Intermediate students will be performing a musical in the spring session. 

The School Parent Council continues to work with the staff to develop a posiiive learning environment for all of our students. 
SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

The school staff is working on analyzing the data from last year’s assessment. We are very encouraged with the number of 


Grade 3 students performing at levels 3 and 4 in reading 80%, in writing 72% and in mathematics 96%. There is a concem with 


the writing score for boys (57%) and the staff is in the process of developing a plan to improve in this area. The staff will be 
developing an action plan which will be presented to the School Parent Council in January for discussion and if necessary 
revision. The final plan will be implemented in February. We will continue with our implementation of our computer based 
reading improvement program from last year and continue to use parent volunteers and co-op students to assist students requiring 


extra assistance in this area. ae 
Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) | Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes with Grade 3 Students _‘tlike to read. 91% 79% 
De cree ema | am a good reader. 91% 71% 
0% —InEnglish as a Second Language Program (ESL) oe Ce 
| am a good writer. 73% 719% 
O% Exempted in all three subjects ' [like mathematics. 82% 93% 
12% Receiving Special Education support | am good at mathematics. 64% 71% 
56% Boys 44% Gids O% Gender net specified | do reading that is not part of my work at school. 91% 71% 
4% Of the students said they speak only or mostly in another language at home ‘ | do writing that is not part of my work at school. 64% -29% 
8% — Of the students said they speak as often in English as in ancther language "do mathematics that is not part of My WOrK at Schoo. 55% 50% 
at home 
Overall Achievement (Grade 3) Readina Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
Allstudents BR e0g gate Wee 12-8 were 
80% 72% 96% 
Girls 


Boys 

ESL students 

Non ESL students 

Receiving Special Education support 


d Not Receiving Special Education suppon 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group Is fewer than 5 and results are not reponed 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (ie , No Data) 


Memonal Public School Pnncipal Mr. W. G. Moncur 
211 Memonal Ave. Grade Levels. JK to 8 

Stoney Creek, Ont. L8G 3B2 Enrolment: 284 students 
Phone: (905) 662-6623 

Fax: (905) 662-4193 | aad 
SCHOOL PROFILE 

Memonal Public School is located in lower Stoney Creek. The catchment area for the school is bounded by Highway #8, up to 
the escarpment, between the east side of Green Rd. and the west side of DeWitt Rd. The majority of our students walk to school 
with approximately 25 % being bussed. 

The school itself contains 16 classrooms, a Library, and a Gymnasium with a stage. One room has been converted into a 
computer lab, which is available to all students. 

The school has one Special Education class and a Resource class to help students with identified need to succeed in the 
educational endeavors. We also encourage and use Co-op Students from Orchard Park High School to assist us with the early 
learning programs offered to the primary grades. 

Our school values the importance of student participation in the Arts and Physical Education and has taken part in the Active 8 
program to involve all of our students in physical activities. The primary classes will be presenting a Christmas assembly and 
the Junior and Intermediate students will be performing a musical in the spring session. 

The School Parent Council continues to work with the staff to develop a positive learning euviromnent for ali of our students. 
SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

The overall results for the grade 6 class were not surprising to the staff. However, there is concern about two aspects of the 
results. Both the reading and the mathematics results require immediate attention. The second is the substantially lower iesulis 
for boys in all three areas of reading, writing and mathematics. The staff is analyzing the results and is in the process of 
developing strategies for improving in these areas. The plans for improving in these areas will be developed and presented to the 
School Parent Council in January for review and revision. New strategies will be implemented starting in the February. 


Teachers are implementing strategies immediately and assessing the effect of these upon student performance. 


Demographics (Grade6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 


| like to read. 94% 57% 
0% In English as a Second Language Program (ESL) eae 2 : see 
bam aigood writer. row vio 
Bp eceiplad tot are: sitters like mathematics 59% 50% 
26% Receiving Special Education support (am good atmathematcs. 41% 50% 
45% Boys 95% Girls 0% Gender not specified | do reading that is not part of my work at school 88% 43% 
3% — Of the students said they speak ony or mostly in another language at home | do writing that is not part of my work at school 53% 29% 
13% Ot the students said they speak as often in English as in another language : 10 mathematics that 1s not part of my work at school. 18% 29% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
Allstudents Rep E =. 81% i, 58% 


61% 81% 58% 


940 03% 
Boys 64% 50% 
64% 50% 
ESL students 
Non ESL students 
Receiving Special Education support 50% _ 20% 
50% 25% 
Not Receiving Special Education support 91% 10% 


Gi% 70% 


A dash is used where the number of students in a group Is fewer than 5 and results are not reponed 
Metnod 1 (shaded line) includes sludents who were exempied and students for whom no data were collected 
Meinod 2 excludes students who were exempied and students who did not complete any work dung the assessment (ie No Oats) 


x /) 


SCHOOL REPORT 
GRADES 3 and 6 ASSESSMENT of READING, 
WRITING and MATHEMATICS 


Memorial Public School 
School Address: 1175 Main St. East Principal: D. A. Pyke 
Hamilton, Ont. L8M 1P3 Grade Levels: JK to grade 8 
School Phone: (905) 549-3095 Enrolment: 660School 


Fax: (905) 549-3105 Hamilton-Wentworth D.S.B. Information: 
527-5092, Ext. 2631 


Memorial School is located between an industrial area in the east part of the city and the escarpment. It is at the 
intersection of Ottawa St. and Main St. The school was built in 1919 at the end of the First World War. There was a 
new addition built in 1994 and several minor changes but the building remains much as it was when first opened by the 
Prince of Wales. 

Some of the students at Memorial stay here for all their elementary schooling and students from A.M. Cunningham 
begin as they enter Middle School. We register several new students every month and our current enrolment is 660. 
Many members of our school community have lived in this area for several generations and some have just recently 
arrived from other areas of the city. A very small number of our students speak a language other than English at home 
and no non-English speaking students have enrolled this year. There are a number of native families who live within 
our school boundaries. 

Memorial School has a School Council and a Home and School Association. Representatives from both groups are 
active members of a variety of school committees. The School Council is committed to adding a play structure to the 
community. The Home and School supports and promotes regular and special school activities. 

Special Education needs are met in a Learning Centre staffed by three Learning Resource teachers. Students who are 
at risk or deemed exceptional receive support in the Learning Centre or in their own classroom. There are almost 30 
exceptional students at Memorial school. 

Mathematics has been a focus on the school plan for the last four years. The Math Team has added math 
manipulatives and resource materials to all classes. The Literacy Team implemented reading buddies, pen pals and 
drama club to extend classroom programs. Teachers meet in grade teams monthly to plan and share strategies in all 
curriculum areas. They use a variety of tools to assess and improve student performance in literacy and math. 


School Response and Plan for Action 


This is the first year that we have received results from both grades 3 and 6. Last year we received no results from the 
grade 3 testing done in May 1998. Our results in math (57% at levels 3 and 4) for grade 3 are much improved from 
the 1997 result of 32%. Writing results (38% at levels 3 and 4) have improved 3%. We will examine some possible 
factors that may have contributed to our reading results (34% at levels 3 and 4) dropping from 50% in the 1997 testing. 
Much of the grade 3 performance was determined by a multiple choice series of questions that were not returned to the 
school. Grade 3 boys performed somewhat better than grade 3 girls in both reading and math. 

The grade 6 results in reading (40% at levels 3 and 4), writing (37% in levels 3 and 4), and mathematics (30% at levels 
3 and 4) are disappointing but certainly indicative of the fact that this is the first year for testing in grade 6. Grade 6 
girls performed far better than grade 6 boys. 

The school staff will analyze the results and prepare a plan to address areas of concern. We intend to focus our 
attention on the needs of students who were at levels 1 and 2. Our action plan will be developed collaboratively by staff 
and community for February, 2000. It will include new strategies and also empahsize ones that contributed to student 
success. We will continue to implement all areas of the Ontario Language and Math curriculum and use the Phase 1 
test resources as one of the strategies to address the areas of weakness. 


7? 


Grade 3 and Grade 6 Assessments of Reading, Wntng and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
3. Classes with Grade 3 Students | like to read. 76% 65% 
wi 


i | am a good reader 59% 58% 
61 Grade 3 students ieee ae 86% 55% 
3% in Enghsh as a Second Language Program (ESL) fap’ a goed onan 45% 58% 
8% Exempted in all three subjects | like mathemavcs 66% 48% 
33% — Recerwing Special Educabon support | am good al mathemabcs 34% 42% 

52% Boys 48% Girs 0% Gender not specified | do reading that is not part of my work at school 55% 39% 
2% Of the students said they speak only of mostly in another language at home | do writing that is not part of my work at school 52% 42% 
2% Of the students said they speak as often in English as in another language | do mathemabes thal ts not part of my work al school 41% 29% 


al home 


Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at pertormance level) Levels 3,4 Levels 3.4 Leveis 34 


ESL students 


Non ESL students 


Receiving Specal Education support 


Not Receiving Special Education support 


French immersion Opwon B: Students wrote the Reading and Wang components 
a cngksh and a French ‘2nsiaton of the Mathematics component 


Demographics (Grade 6) Attitudes (Grade 6) 


(percent saying yes) 


3 Classes mth Grade 6 Students I like to read 69% 27% 

67% 57% 

31 Grade 6 students | am a good reader 67% j ’ 

9 | like to wnite. 71% 43% 
2% — In Engtsh as a Second Language Program (ESL) 


5% Exempted in ail three subjects pipe Me cts 

| like mathemabcs 29% 27% 

28% Receiving Special Educaton support | am good at mathematics 29% 46% 
47% Boys 53% Girls 0% Gender not specified | do reading that is not part of my work at school 71% 32% 
4% Of the students said they speak only or mostly in another language at home 1 do wnting that is not part of my work at school 67% 35% 

1% Of the students said they speak as often in English as in another language |.do mathematics that is not part of my work at school 21% 35% 


at home 


Overall Achievement (Grade 6) 


Reading 
Levels 3,4 


Writing Mathematics 
Levels 3.4 


37% 
41% 


(percent at performance level) 


Levels 3,4 


All students 


Girls 
Boys 
ESL students 
Non ESL students 


Receiving Special Education support 


0% 6% 5% 
Not Receiving Special Education support T55% S 50% 40% 
56% 


A dash 1s used where (he number of students in a group is fewer than 5 and results are nol reported 
Method | (shaded line) includes students who were exempted and sludents for whom no data were collected 
‘Method 2 exciudes students who were exempied and students who did not complete any work during the assessment (i e.. No Data) 
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MILLGROVE PUBLIC SCHOOL 


Address: 375 5 Concession West Principal: Mr. R. Dawson 
Millgrove, Ont. LOR 1VO Grade Levels: K-5 
Telephone: (905) 689-4544 . Enrolment: 253 students 
meg Fax 7: (905) 689-4599 HWDSB Info: (905) 527-5092 Ext.2414 


RESPECTFUL, RESPONSIBLE, RELIABLE 
WE BELIEVE IN 


Enabling all students to become respectful, responsible, reliable and productive 


citizens with the necessary knowledge, skills and values for life long learning. 


Millgrove School with its present structure was built in 1914 and was enlarged in 1989, to serve the areas previously covered by three smaller 
schools. This redevelopment has provided a school population that maximizes the viability of program in a facility that is efficient in operation. 


The Millgrove community continues to receive recognition for the sustainable ongoing development of the Learming Playground. In 1999 
Millgrove joined just over one hundred schools in the country who were designated an Earth School. We are proud of our community partnerships 
with volunteers in classroom activities, mentorship programs, reading intervention program, Millgrove Partners (fundraising), and social skills 
programs. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 
Our staff is linking the Ontario Curriculum expectations, teaching strategies, learning practices and relevant professional activities to the specific 
categories identified for improvement. These elements of our response have been incorporated in our School Plan “Improvement in Student 


Performance” with particular emphasis on the progressive and cumulative nature of skills and concepts across the grades. 


. As a staff we continue to establish ongoing sustainable curriculum development practices that are meaningful for students, manageable for staff 
and measurable for parents with particular emphasis on sustainability for high student results and areas of improvement. 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 

2 Classes with Grade 3 Students like to read. 81% 82% 
34 Grade 3 students | am a good reader. 75% 59% 
0% — In English as a Second Language Program (ESL) ee ils 
0% Exempted in all three subjects Ep pune ae 

15% Receiving Special Education support ie Sua sgh tat 
| am good at mathematics. 44% 47% 
50% Boys 50% Girls 0% Gender not specified | do reading that is not part of my work at school. 75% 47% 
0% — Of the students said they speak only or mostly in another language at home | do wniting that is not part of my work at school. 69% 59% 
3% — Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school. 44% 29% 
at home 
Overall Achievement (Grade 3) Reading 


(percent at performance level) 


Levels 3,4 


All students 


ESL students 


Non ESL students 


Receiving Special Education support 


Not Receiving Special Education support 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are not reported. 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students whe did not complete any work during the assessment (i.e., No Data). 
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MOUNT ALBION SCHOOL 


Address: 24 Kennard Street Principal: Mrs. Page 
Stoney Creek, Ontario L8J 2E5 Grade Levels: SK-8 
Telephone: (905) 560 - 0908 Enrolment: 424 students 


Fax Number: (905) 560 - 0913 


Mount Albion School has special history status, being the first elementary school in the albion Falls area in 1877. 

It is located in the Heritage Green area of Upper Stoney Creek. The school comprises a main building and two 
portapaks. It is a school of 424 students in classes from SK to grade eight including a Primary / Junior and a Junior / 
Intermediate Special Education class exclusive from the Learning Centre, 


During the week, the school facilities are used in the evenings by various community groups for extra curricular 
activities such as Brownies and sports teams. —_ 


In the past few years the school plan has focused on the improvement of student learning in Literacy, Numeracy, 
Technology & Social Skills. This past year Science has also been a focus. There is an increased concentration on the 
New Ontario Curriculum expectations in all subjects.. A new computer lab was installed over the summer so that 
the use of technology in ali sugject areas can continue to be an expectation. Social Skills programs continue to 
address student interaction and development of appropriate choices. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

The staff will be reviewing the overall school results to determine the areas of strengths and weaknesses in the 
school programs. This report reflects only one of the two grade six classes. The EQAO office in Toronto is in the 
process of tracking the other class results. Although the results would appear quite positive in comparison to Board- 
wide and Provincial results, there does seem to be some variance in the Math area: specifically in the Mathematics 
by Strand results. The teachers will be looking at the individual and class results in this area to identify needs. Math 
manipulative have been purchased through the Early Learning Grant, Ministry grants and School Funds. Junior and 
Intermediate teachers took part in Professional Activity Day workshops which involved math manipulatives. 


These results will be reviewed and discussed with our School Council and together a more specific plan will be in 
place by February, 2000. 


400 Grade 3 and Grade 6 Assessments of Re =) Writing and Mathematics 1998 1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes mth Grade 3 Students tke to read 100% 63% 
9, 9 
Ui acinia uae | am 8 good reader 73% 63% 
Tike to write ' 55% 58% 
0% — in Enoksh as a Second Language Program (ESL) ; 
| at. 8 Qood writer 64% 74% 
°, is 
0% Exempted in afl three subjects fmome 50% 53% 
10% — Recenang Speaai Educains) suppor! | er good al mathematics 55% 74% 
46% Boys 54% Gas 0% Gender not specihed | do reading that is not part of my work at schoo! 64% 53% 
2% Of the students said they speak only or mostly in another lanquage al home | do writing hat ts no! part of my work at schoo! 59% 47% 
0% — Of the students said they speak as oflen in English as m another language | do mathematics thal is nol part of my work a! schoo! 55% 42% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levets 3.4 
ee ee eee 

Al students ‘58% 4% 71% 

56% 49% 71% 

Garts + 6% 55% 55% 

os . 55% . 55% 

Boys | 47% 42% 89% 

47% ' 42% 89% 


ESL students pes A | : 


Non ESL students - 


Receiving Speaal Education suppor - 


Nol Receiving Speaa! Education support 


French immersion Option B Students wrote the Reading and Writing components 
in Enoish and a French hansiation of fhe Mathematics component 


aed hoch me ire where the number of students in a group IS fewer than 5 and resulls are nol reporied 
Method | (shaded kne) ndudes students who were exempied and students for wham no data were cofected 
Methad 2 exdudes students who were exemoted and students who dhd nol complete any work dunng the assessment (1 € No Data) 
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Grade 3 and Grade 6 Assessments of Rei Writing and Mathematcs 1998. 1999 


Demoaraphics (Grede 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
1 Classes wh Grade 6 Students Vike to read 40% 62% 
0) 0) 
25 Grade 6 students Lory oped ea esas 
a | ike to wnte ' 70% 25% 
0% — In Engksh as a Second Language Program (ESL) 
ee | am a good writer 70% 62% 
ve Exempted m all three subjects 
4 eee st | ike mathematics 40% 25% 
9, 
28% Recenna Special Educahon support | am good at mathematics 30% 38% 
52% — Bovs 48% Girts 0% Gender not specified | do readmg that is not part of my work al schoo! 20% 38% 
0% Of the students said they speak only or mostly in another language at home | do writing thal is not pari of my work al schoo! 50% 25% 
0% Of the students sard they speal as offen in English as m another language |.do mathematics that is nol par! of my work al schoo! 30% 25% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 3.4 

AN students 64% 48% 56% 

= 73% 55‘ €7% 

Gits 75% 67% 58% 

82% 73% 64% 

Boys baby 3% 4% 

64% 36% 70% 

ESL sivdenis 
Non ESL students jy 
Recemwing Special Education support 


Not Recerving Special Educahon suppor! 


A dash rs used where the number of students in a group ts fewer than 5 and resuits are not reponed 
Method | (shaded kne) includes students who were exempted and students for whom no data were collected 
Method 2 exdudes students who were exempted and students who did nol complele any work during fhe assessment (ie. No Data) 
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MOUNT HOPE SCHOOL 


School Address: Box 220 Principal: Mr G Luister 
9149 Airport Road Vice principal) Mrs. J. Watt (off site) 
Mount Hope, Ont. LOR 1W0 Grade levels) JK -8 
‘ mg hone: (905) 679-4145 Enrolment: 368 
No. (905) 679-4146 


Mount Hope Public School sits on the edge of the village of Mount Hope, a pnmanily rural community which is expanding gradually in 
residential growth and small service industry as the nearby Hamilton International Airport develops. The onginal village school was erected on 
it’s present site in 1953. It was followed by additions in 1956 and 1966, changing the small 2 room school into a full service complex 
including library, science room, Family Studies and Design Tech rooms, gymnasium and 13 classrooms. Currently 2 of the classrooms are 
dedicated to Kindergarten and a computer lab. Two portables are on site as regular classrooms. 


The school’s catchment area is large geographically, covering all of Glanbrook Township west of Trinity Church Road. It shares its primary 
and junior enrolments with it’s twinned school, Bell-Stone, but all grade 7and 8 students attend Mount Hope. Programs from JK to grade 8 
are offered, with excellent support from staff, parent volunteers and community links. The School Council is strong and plays an active role in 
providing school resources and in working with community organizations to maximize the opportunities available to the staff and students 


At Hope Schoo! has both a Learning Centre and Resource Program to support students with special needs. Currently approximately 18° of 
the student population is actively involved in one of these programs, and additional support is proviaed through the All Siar Reaaing Program 


for primary students. 


Intermural and inter-school sports have a tradition of being important focuses at Mount Hope and continue to be major activities. The 
development of a large nature park as part of the student playground has brought together community groups, individuals and the students in 
an ambitious project that has expanded the opportunities for classroom programs and student recreation. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Grade 3 

Initial analysis by the staff reveals a consistency of being well above the Board averages in Reading, Writing and Mathematics. While there 
slight drops in Reading (77% in 1998, 67% in 1999) there was an increase in Mathematics (73% in 1998, 79% in 1999) and a more 

. -datic rise in Writing (57% in 1998. 71% in 1999). The staff has looked at the individual skills results for each of the three areas, and has 

identified specifics in each thai 1equire attention. From this a plan that will include resource purchases, staff Wauung and formalized student 

learning activities will be developed over the next few months, with a comprehensive plan and program for each of the three main assessment 

areas completed by February 2000. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(PEICENL Saying yes) 
5 a = me \ like to read oro ovo 
Z Classes with Grade 3 Stugents € to reac 80% 57% 
749 BO% 
25 Grade 3 students Hats GOO fe ade ne . 
| like to write 71% 29% 
0% In English as a Second Language Program (ESL) 
| am a good writer of % 29% 
4% Exempted in all three subjects 
2 | like mathematics 43% 43% 
12% | Educatio ort 
2% Receiving Special Education suppor | am good at mathematics 50% 43% 
io) ie) (0) 
36% Boys 64% Gis 0% Gender not specified | do reading that is not part of my work al school 79% 29% 
0%  Ofthe students said they speak only or mostly in another language at home | do writing that 1s not part of my work al school 57% 14% 
5% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 29% 29% 
at home 


Uveral Achievement (Grade o) Reading —SJOgd Writing Mathematics 


(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students 64% 68%. 76% 
67% 71% 79% 
Girls 69% 69% 81% 
69% 69% 81% 


Boys 56%. 67% 67% 
62% 75% 75% eh 


ESL students Si RG 


Non ESL students ae y eek - 


Receiving Special Education support ice “age ae 


Not Receiving Special Education support om ve, = 


French Immersion Option B: Students wrote the Reading and Writing components - 3 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data) 


Grade 6 

Although this was the first assessment of this kind for the grade 6 students and staff, some significant trends in student skills is apparent in the 
results. The Mount Hope results for Reading and Mathematics fall above the Board averages, but close enough to them to cause concern 
The Wnting scores are significantly below the Board averages. During the next few months the staff will look closely at the school’s grade 6 
results, pniontize the areas of concern and translate them into specific program changes. By February 2000 a plan will be in place to address 
the needs of the school’s Junior and Intermediate programs (the grade 3 Writing results indicate improvements are happening in the Primary 


division already) and will also indicate the measures being implemented to strengthen the Reading and Mathematics areas. 


The School Council will be invited to contribute to the results analysis in all areas, and will share in the acquisition of resources and program 
development. 
Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls 
(percent saying yes) 
: oA 
2 Classes with Grade 6 Students Ilike to read 58% 
| am a good reader 50% 
43 Grade 6 students i 
| like to write 33% 
Q% In English as a Second | anguage Proaram (ESL) ‘ 
| am a good writer 42% 
S% E lI three subjects 
Ne i Bia | ike mathematics 2040 
14% Receiving Special Education support i am good al mathematics 33% 
22 70/ 0 
53% Boys 47% Giris 0% Gender not specified | do reading that is not part of my work at school 50% 
0% Of the students said they soeak only or mostly in another lanquage at home | do writing that is not part of my work at schoo! 22%, 
0% Of the students said they speak as often in English as in another lanquage | do mathematics that is not part of my work at school 8% 29% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
All students 47% 33% 35% 
51% 36% 39% 
Girls 55% 55% 30% 
33 58% 58% 33% 
Boys 39% 13% 39% 
45% 15% 45% 


ESL students Be 


Non ESL students 


Receiving Special Education support 


Not Receiving Special Eaucation suppon 


A dash is used where the number of students in a group is fewer than 5 and results are not reported. 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (i e.. No Data) 
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School Report Grade 3 Assessment of Reading, Writing and Mathematics: 1998-1999 
Mountain View Public School, Hamilton Wentworth District School Board 
School Address: 299 Barton St. East. Pnncipal: J.Blimkie 
Stoney Creek, Ont. L8E 2K7 Grade Levels: K-8 
Telephone: (905) 662-6939 Enroliment: 352 
Facsimile: (905) 662-6978 


Mountain View Public School 1s located in the City of Stoney Creek. The school was built in 1949 on property purchased from John 
Gage of Hamilton. Mountain View Public School was considered to be the most modem rural school in the province when classes 
officially opened September 1949. Portables were converted to a portapak in 1995. Presently Mountain View Public School boasts 
14 classrooms. a full size gymnasium/auditonum, library, resource centre, learning centre, computer lab, English as a Second 
language teaching room, Family Studies and Design and Technology classrooms and a large playing field. The school serves 352 
students daily and approximately 300 grade 7 & 8 students (30 per 2 day) from the local Stoney Creek schools who are bused 
throughout the school vear to attend Family Studies and Design & Technology classes. 

The school with it's multi-cultural diversity has an itinerant E.S.L. program serving at least 11 different language groups. The 
largest group speaks Punjabi. Two Special education specialists currently share a full time position and provide a combination of 
Withdrawal and classroom support prograins for students identified as excepuonal and students at msk. [his support is establishe 
tumtored and evaluaicd on an ongoimy basis Uurough the In-Schooi Tea. 
Mountain View school enjoys a verv healthy and positive partnership with the School Council. Parents have and conunue to ser. = 
on school and board transition committees. Thev initiate. volunteer and support many finctions and their expertise and commits... 
is invaluable 


“Teaching Children Since 1949" 


School Response and Intent for Action Plan 

We are encouraged with the number of Grade 3 students who are performing at levels 2 and above (Reading 76%. Wntng 97% 
and Mathematics 84%). 32%. 51% and 42% scored in Reading, Wnting and Mathematics at Level 3 and above respectively 

Of these students. 11% were ESL and 8% received Special Education Support. 24% speak mostly in another language or as often 
in a language other than English 

Parents and guardians have received their children’s results and have been encouraged to meet with their child's teacher to discuss 
this report and its’ implications for classroom teaching and learning. 

In the last few vears. the school has emphasized student performance in the development of the School Plan -Excellence in Student 
Performance. Literacy has aiid continues to be a primary focus (All Star Reading, Book Fairs, Read-a-thons. Open Court) Ii is ieit 
that if reading levels are increased .then mathematical understanding will be enhanced. The staff will analyse the data and the plan 
will be changed or adapted as required. It will be shared with the school council for further input in January. The Action Plan to be 
developed for February .2000 will identify strategies to be continued and new strategies to be implemented. It will determine the 
interventions and programming necessary to improve performance. The plan will be monitored throughout the school vear with a 
revieW planned tor June 1999 


School Response and Intent for Action Plan 

We are encouraged with the number of Grade 6 students who are performing at levels 2 and above (Reading 92%. Wnung 90% 
and Mathematics 92%). 12%, 32% and 56% scored in Reading, Writing and Mathematics at Level 3 and above respectively 

Of these students. 2% were ESL and 19% received Special Education Support. 20% speak mostly in another language or as otten 
in a language other than English 

Parents and guardians have received their children’s results and have been encouraged to meet with their child’s teacher to discuss 
this report and its’ implications for classroom teaching and learning. . 

In the last few vears. the school has emphasized student performance in the development of the School Plan -Excellence in Student 
Performance. Literacy has and continues to be a primary focus,(Novel Studies, Comprehension Reading Assessment Matenals., Book 
Fairs. Read-a-thons. Reading Buddies). It is felt that if reading levels are increased ,then mathematical understanding will be 
enhanced. The staff will analyse the data and the plan will be changed or adapted as required. It will be shared with the school 
council for further input in January. The Action Plan to be developed for February ,2000 will identify strategies to be continued and 
new strategies to be implemented. It will determine the interventions and programming necessary to improve performance. The plan 
will be monitored throughout the school year with a review planned for June 1999. 
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Grade 3 and Grade 6 Assessments of Reading, Wntng and Mathemancs: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girs Boys 
{percent saying yes) 
2 Classes with Grade 3 Students TSB cea 87% 55% 
| am a good reader 87% 64% 
38 — Grade 3 students = 
| like to wnte 73% 55% 
11% in English as a Second Language Program (ESL) 
5 |. am a good wnter 73% 50% 
i. I all thi dyects 
Exempted in all three sudy like mathematcs 47% = 36% 
8% — Receiving Specal Education support | am good at mathemates 33% 45% 
9, 9, 
58% Boys 39% Girls 3% Gender not specified | do reading that is not part of my work at school 27% 36% 
8% Of the students said they speak onty or mostly in another language at home | do wnbng thal is not part of my work al school 33% 45% 
16% Of the students saxd they speak as often in English as in another language |.do mathemabcs that is not part of my work al school 7% 32% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at pertormance ievel) Levets 3.4 Levels 3.4 Levels 3.4 
All students 32% 50% 42% 
32% 51% 42% 
Girls 47% 60% 47% 
47% 60% 47% 
Boys B% 45% 41% 
23% 45% 41% 
ESL stugents : : F 
Non ESL students 
Receiving Soecial caucation supoon 
Not Receiving Special Education suppor 
Freticis nmhersio Gpuon 5 Sivvents wioie Ne Redaing ana Writing components 
in English and a French tansiaton ot the Mathematics component 
~ dash is used where ihe numper of sludenis ina group is fewer Inan 5 and resuils are Nol reponed 
Metnod | (shaded line} includes sludents wno were exempted and students for wnom no data were cotlecied 
Meinod 2 exciudes siudenis wno were exemMpied and Sludents who did Nol compieie any work during Ine assessment (ie No Data 
Harmmiton.Wentwonn OSB 376949 Mountam View PS Page Zo! °? 
Grade 3 ana Grade 5 Assessments of Reading Wniting and Mathematics 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
percent saying yes) 
2 Classes with Grage 6 Students UKE reas ey 3 Z 
| am a good reader 76% 63% 
48 — Grade 6 students gas Ran 
- {Ke to wnte a1 9270 
2% English as a Second Language Program ‘ESL 
: : Sea is |. am a good writer 48% 26% 
0% « in allt 5 
Ue Exempted in ali Inree sudVects | tke mathematics 52% 58% 
13% Reve Spevisi Cuucaiins supoor | am good at mathematics 48% 68% 
40% Boys 46% Gins 15% Genger not specifec | do reading thal is not part of my work al school 42% 
9% Df the students said they soeax only or mostly in another language al home | do wnting that is not part of my work at scnool 42% 
11% Ot the students said they speak as often in Engusn as in anotner language | do mathematics thal is nol pan of my work at scnool 47% 
at home 
Overall Achievement (Grade 6) Reading Whiting Mathematics 
percent al performance ievel) Leveis 3.4 Leveis 3,4 Levels 3.4 
All students, 42% 57% 56% 
42% rst 55% 
Girls 55% 59% 55% 
55% 59% 55% 
Boys 26% 42% 58% 
26% 42% 58% 
ESL students : : © 
Ivon ESi students - - > 
Receiving Speaal Education support 11% O% 11% 
11% 0% 11% 
Not Recerming Special Educaton support 49% = 64% 67% 
49% 64% 67% 


A dash 's used where (he number of sludents in a group is fewer than 5 and resulls are not reponed 
Method | (shaded line) inctudes students who were exempied and students lor whom no data were collected 


Method 2 excludes students wno were exempted and studenis who did not complete any work dunng the assessment (i.e. No Data) 
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MOUNTVIEW SCHOOL 


School Address: 59 Karen Crescent Principal: Mrs. H. Sims 

Hamilton, Ontario L9C 5M5 Grade Levels: JK - 5 
Telephone: (905) 388-1677 Enrolment: 266 students 
-~« Number: (905) 388-4706 Families: 201 


Mountview Elementary School is a junior school in a well established residential neighbourhood. The school community on the west end 
of the mountain covers a large area, necessitating bussing of approximately 50% of the students. Generally, the community is a very stable 
one, but there has been an increase over the years in the number of families who are mobile and residing in higher density housing provided 
by apartments or townhouses. 


Parents are very supportive of the school, and take an active role in their children’s education as demonstrated by the Home Questionnaire. 


The School and community has been an advocate of the Open Court Reading Programme for the past 4 1/2 years. The staff have supported 
the use of the programme locally and provincially, through teacher in-services and open house sessions. 


The Learning Centre supports a large number of students with special learning needs, as part of the regular class programmes. A special 
focus is the development of reading/language skills in the Primary division. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The staff is working on an analysis of the results. From an initial review, we continue to be encouraged by the results in Reading (76% 
performing at Level 3, 4). Results in Writing (64% performing at Level 3, 4) will need to be analyzed against last year’s data (83% 
performing at Level 3, 4) in an effort to determine the reason for this change. Although the results in Mathematics, showed a significant 
improvement (62% performing at level 3, 4), it will continue to be an area of focus, specifically, in the areas of problem solving and 
communication of required knowledge. 


Once the Action Plan is developed (February 2000), it will be shared with School Council for input. The plan will identify areas to be 
improved, with specific strategies to address these concerns. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


like to read 75% 713% 

2 Classes with Grade 3 Students ‘ a 

42 am a good reader 81% =F 
Grade 3 students 

| like to wnte 50% 69% 

2% — In English as a Second Language Program (ESL) 88% 85% 


am a good writer 


2% Exempted in all three subjects Wie eens 62% 62% 
29% Receiving Special Education support am good at mathematics 25% 54% 
62% Boys 38% Girls 0% Gender not specified do reading that is not part of my work at school 69% 58% 
2% — Of the students said they speak only or mostly in another language al home | do wating that is not part of my work at school 56% 31% 
o/ Oy 
12% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 56% 42% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 

All students 76% 64% 62% 

78% 66% 63% 

Girls 75% 69% 56% 

75% 69% 56% 

Boys 77% 62% 65% 

80% 64% 68% 

ESL students 
Non ESL students 

P Receiving Special Education support 42% 33% 17% 

monad 45% 36% 18% 

Not Receiving Special Education support 90% 77% 80% 

90% TT% 80% 


French Immersion Option B Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash 1s used where the number of students in @ group Is fewer than 5 and results are not reponed 
Method 1 (shaded line) includes stuvents who were exempted and students tor whom) no dala were collected 
Method 2 excludes students who were exempled and sludents wo did not complete any work during tne assessment (1.€ , No Data) 


SCHOOL REPORT 


GRADE 3 ASSESSMENT OF READING 
WRITING AND MATHEMATICS 


NORWOOD PARK PUBLIC SCHOOL Principal: Terry Gallagher 

165 Terrace Drive S.K.-Grade 8 

Hamilton, Ontario Enrolment: 340 

im" 9) Hamilton-Wentworth District School Board 
“* hone: (905) 575-9808 Fax: (905) 575-0098 (527-5092, Ext. 2631) 


School Profile 


Norwood Park School is a single-track French Immersion School located on Terrace Drive in the central mountain area Just east of Upper James. 
As it is a French Immersion school, parents must provide transportation for their children to attend the school. The school draws from an area west 
of Upper Wentworth and into Ancaster. Norwood serves a mixed ethnic, socio-economic and cultural school population. Students are involved in 
many extra-curicular activities and community-help projects. Norwood is a S.K. to Gr. 8 school which serves 340 students. The students at 
Norwood receive instruction in French in all subject areas in S.K. and Gr. 1. The formal instruction of English Language Arts begins in Gr. 2 
(approximately 45 minutes/day) and increase incrementally. By the end of Gr. 8, students receive 50% instruction in French and 50% in English. 
Mathematics is taught in French from K-8. 

There are 19 exceptional students—2 B.E./ 2 S.L.D./ 5 Gifted. Our special education students are all integrated in regular classes and receive 
Support where needed by the classroom teacher and the bilingual learning resource teacher. Student support is given through “withdrawals” in small 
groups or “within” the classroom context. Extra assistance in classroom is provided by a French language monitrice, volunteers and co-op students. 

Norwood enjoys a positive partnership with its School Council as all members strive to support the school. Parents are involved in the school in a 
variety of ways—voiunteers, School Councii, supporting extra-curricular events, attending parent information nights. 

Norwood Is a culmmmutuiy of leamers who vaiue the learning of Canada’s two official languages—English and French. Staff, parents and students 
work together for the success of all students. 


School Response and Intent for Action Plan: 
The staff is working on an in-depth analysis of the data. An initial viewing of the data shows 47% at level 2 and 28% at levels 3 and 4 in Reading; 


41% at level 2 and 47% at levels *% in Wnting; 44% at level 2 and 31% at levels 3,4. The numbers of students pertorming at levels 3.4 in Reading 
and Mathematics do not meet our expectations. Mathematics instruction at Norwood takes place in French and therefore, the staff believe that the 
reading and wnung of French poses problems in understanding the Mathematical concepts. We will address this issue in our Action Plan. 

Our school focus is on Wnting and Mathematics. We intend to utilize successful writing/reading strategies within our mathematics program as 
well. Staff continue the implementation of Quest 2000 (en francais) from K-6. Students scored low in the strands of numeracy and measurement. 
Staff will be developing specific strategies to address those needs in an action plan. The action plan will be shared with School Council for further 
input in January. Implementation will take place in February 2000 until December 2000. 


Sate 3 and Grave 6 Assessments of Rez Wnitng ano Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
9/, 52%, 
1 Classes with Grade 3 Students tke to read oe 
| am a good reader 68% 46% 
22 Grade 3 students ‘ >40/, 50, 
| hike to write 74% én 
My S S 
3 In English as a Second Lanauage Proaram (ESL) iSora gaa A 53% 46% 
9% Gaia Oa dersuniee | Ikke mathematics 74% 85% 
19% Receiving Special Education support | am good at mathematics 47% 69% 
41% Boys 59% Girls 0% Gender not specified | do reading thal is not part of my work al school 84% 54% 
6% Of the students said they speak only or mostly in another language al home | do writing thal is not part of my work al schoo! 6B% 54% 
3% Of the students said they speak as often in English as in another language 1.do mathematics that is nol part of my work at school 42% 62% 
ai home 
i naling Baath amatin-~ 
Overall Achievement (Grade 3) Reading Waited rOtnomacs 
(percent at pertormance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 28% 47% N% 
32% 54% M% 
Girls 26% 58% 32% 
26% 38% 32% 
Boys IH "31% 3% 
44% 44% 4n% 
ESL students Mis 3 
Non ESL students eres 
Recerwng Special Education support 
Not Receiving Special Education suppot ie 
French Immersion Option B Students wrote the Reading and Writing components 28% 47% 3% 
im Engiish and a French transiation of the Mathematics component 32% 54% 34% 


A dash 1s used where [he number of students m a group 1s fewer than $ and resutts are not reported 
Method | (shaded line) mcudes students who were exempied and students for wham no dala were collected 
Method 2 excludes students who were exempled and studenis who did not complete any work during the assessment (ie. No Data) 
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: scHoOi REPORT 


GRADE 6 ASSESSMENT OF READING 
WRITING AND MATHEMATICS 


NORWOOD PARK PUBLIC SCHOOL Principal: Terry Gallagher 

165 Terrace Drive S.K.-Grade 8 

Hamilton, Ontario Enrolment: 340 

L9A 222 Hamilton-Wentworth District School Board Gs 
Telephone: (905) 575-9808 Fax: (905) 575-0098 (527-5092, Ext. 2631) 


School Profile 


Norwood Park School 1s a single-track French Immersion School located on Terrace Drive in the central mountain area Just east of Upper James. 
As it is a French Immersion school, parents must provide transportation for their children to attend the school. The school draws from an area west 
of Upper Wentworth and into Ancaster. Norwood serves a mixed ethnic, socio-economic and cultural school population. Students are involved in 
many extra-cumcular acuvites and community-help projects. Norwood is a S.K. to Gr. 8 school which serves 340 students. The students at 
Norwood receive instruction in French in all subject areas in S.K. and Gr. 1. The formal instruction of English Language Arts begins in Gr. 2 
(approxumately 45 minutes/day) and increase incrementally. By the end of Gr. 8, students receive 50% instruction in French and 50% in English. 
Mathematcs is taught in French from K-8. 

There are 19 exceptonal students—2 B.E./ 12 S.L.D./ 5 Gifted. Our special education students are all integrated in regular classes and receive 
support where needed by the classroom teacher and the bilingual learning resource teacher. Student support is given through “withdrawals” in smal! 
groups or “within” the classroom context. Extra assistance in classroom is provided by a French language monitrice, volunteers and co-op students. 

Norwood enjoys a positive parmership with its School Council as all members strive to support the school. Parents are involved in the school in a 
vanety of ways—volunteers, Schooi Councii, supporung extra-curncular events, attending parent information nights. 

Norwood is 4 Coituituuty of icauers wo vaiue the iearning of Canada’s two ofticial languages—English and French. Staff, parents and students 
work together for the success of all students. 


School Response and Intent for Action Plan: 
An imtal viewing of the data shows 64% of students performing at levels 3, 4 in Reading: 58% of students performing at levels 3, 


+ in Wntng; 32% of students performing at levels 3,4 in Mathematics. The staff is pleased with the number of students performing at 
levels 3,4 in Reading and Wnting. This is consistent with French Immersion research which shows students’ skills in language either 

equal or surpass expected grade level achievement by the end of Gr. 6. The number of students performing at levels 3, 4 in 
Mathemautcs does not meet our expectations. Mathematics is taught in French at Norwood. Students were tested in English. We will 

be purchasing Quest 2000 (en francais) at Grade 6 level in November *99 to begin implementation in December ’99. Students scored 

low in the strand of measurement. Staff will be developing a detailed action plan in December to address this area of mathematics. 

This plan will be shared with School Council in January for further input. Implementation will take place in February 2000-December @& 
2000. 


Grade 3 and Grade 6 Assessments of Re. —_,, Writing and Mathematics 1998-1909 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(peicenl saying yes) 
2 Classes wth Grade 6 Students iheliohead 6% 73% 
96%, 73% 
50 Grade 6 students lam.a'geod te ades ae 
{like to write 83% 62% 
W%% In Engish as a Second Language Program (ESL) 
- : | am a good wniter 78% 81% 
* &£ A three ts 
2% Exempted in al three sutyects | like mathematics 30% 58% 
20% — Recewng Special Education support | am good al mathematics 43% 73% 
52% Boys 48% Girls 9% Gender not speced i do reading that is not part of my work at schoo! 83% 58% 
9% the studenis said they speak only of mostly in another language al home |.do writing that is nol part of my work at school 52% 31% 
3% ime stusenis sata they speak as oflen in Enghsh as in another language bcoimalreralics Ibalys.nol Geet Play work, ss acd! 
al home 
Overall Schieverment ‘Grade 5) Reading Writing Matnematics 
(percent at pertormance level Levels 3.4 Levels 3.4 Levets 3.4 
—- Al'students | 64% 58% 32% 
65% 59% 33% 
Girls 75% 71% 25% 
75% 71% 25% 
Bors | SAM 46% 38% 
S6% 48% 40% 
ESL students ‘ * 
Non ESL students wea 
Recer Special Educahon support T20% 40% O% 
MAG 
22% 44% 0% 
Not Receting Speaal Education support 75% 62% 40% 
75% 62% 40% 


A dash rs used where [he number of students ina group is fewer than 5 and results are nol reported 
Meihed | shared ine) inchtes sludenis who were exempted and shidents lor whom no data were collected 
Method 2 exchides sludenis win were exemoted and students who did nol complete any work dunng the assessment (ie No Data) 
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PARKDALE SCHOOL PROFILE FOR EQAO ASSESSMENT RESULTS 


PARKDALE SCHOOL is situated the north-east end of the Lower City. Most of the families live m smgle 
family homes with some subsidized rental housing in townhouses and apartment buildings. The lon 
is relatively stable and the school presently has 275 students. The school recently celebrated its 50 
anniversary and is well known for the totem pole that stood on the front grass for many years. This totem 
now stands proudly inside the school doorway where it is protected from the elements. Specialized 
programming, such as the Wniting to Read Program for Grade One students, have had positive results in 
improving the levels of achievement for all of students. Parkdale is one of two schools in the city that 
have a Community School Program after hours on two nights a week. This is well attended by many of the 
families in the community. The Parkdale School Council is an active partner in the school as it supports 
our endeavors in curriculum based and social activites in the school. 


The great improvements in overall scores are a credit to the hard work of staff and support of the 
community and we are celebrating our achievements. After careful analysis, we will continue to work on 
planned initiatives from last year and develop new plans for addressing areas of concern from most recent 
results. 


In reading, we will work on building Reasoning Skills and Communication Skills that are somewhat 
weaker than anticipated. Programming in these areas will consist of a clear connection to the writing 
process where these areas were stronger. We will also continue our School Action Plan based on 
Application of Language Conventions, particularly in the area of spelling and grammar. 


In writing, the continued use of the Wnting to Read Program will assist in the development of a wide 
variety of Grade | reading and writing skills. This will support reading and writing programming 
throughout the primary division and staff will build on these basics to maintain strong programming in this 
area. 


In mathematics, lower scores in areas of Geometry and Spatial Sense and Measurement and careful review 
of concepts taught will require staff to focus on preparing lessons to build skills in these areas. In class 
assessments and analysis of results will allow teachers to idenufy specific weakness and program to meet 
individual students needs. New teaching resources and support material has been purchased to assist 
teachers. 


Grade 3 and Grade 6 Assessments of Re 3, Wrilirg and Mathematics 1998-1999 
Demographics (Grade ?) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


2 Classes with Grade 3 Students [tke lo read 88% 73% 
. . . 7410/ cco 
41 Grade 3 students amit a youd reader Frits weseity 
Ilike to woite 79% 36% 
0% In English as a Second Language Program (ESL) bs a) 
| am a good writer 62% 73% 
10% { II three ct any 
aie Epernted mn ali iiee Sie like mathematics 87% 45% 
15% Receiving Special Education support ia Bianemacs 46% 64% 
9, 9, ald 
32% Boys BR% Girls 1% Gender nol specified | do reading thai is noi pari of my work ai elites 38% Sih 
3% Of the students said they speak only or mostly in another language al home | do writing that is not part of my work at school 3R% 5A 
11% Of the students said they speak as offen in English as in another language |. do mathematics that 1s not part of my work at schoo! 21% 36% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 34 
All students 44% 71% 56% 
50% 81% 62% 
Girls 50% 82% 61% 
54% 88% 65% 
Boys 1% 46% 46% 
40% 60% 55% 
ESL students 


Non ESL students 


Recerving Special Education support 


Not Receiving Special Education support 


French immersion Option B Sludents wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash 1s used where (he number of students !n a group Is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and siudents for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (ie _ No Data) 


133 Hamilton Wentworth OSB 434272 Parkdale Jr PS Page 2o!8 


a as 


PARKWOOD PUBLIC SCHOOL 


School Address: 1095 Woodburn Road. Principal: Mr. D. Rogers 


R.R. #1, Hannon, Ontario, (off-sitc) 
LOR IPO Vice-Principal: Mrs. J. Watt 
Telephone: (905) 692-3373 Grade Levels: J.K.-6 
Fax: 905) 692-9562 Enrolment: 176 _ 


Parkwood School is located in the hamlet of Woodbum in the township of Glanbrook. Parkwood is a one floor school, built in 1960. It consists 
of a gym and nine classrooms, two of which are used as the computer lab and the library. 

The 176 students are bussed to school. Parkwood’s catchment area cavers a large geographical area from Highway 53 to the north, Westbrook 
Road to the west, Haldbrook Road to the south, Tnmble and Hendershott Road to the east with an additional parcel of land bounded by Golf Club 
Road, Fletcher Road, Guyatt Road and Trinity Church Road. The Parkwood families either farm or commute to the larger urban areas for their 
livelihood. Parkwood is twinned with the larger school, Bellmoore, which is situated in Binbrook. When students leave Grade 6 at Parkwood 
they attend Grades 7 & & at Bellmoore. The school has seven full time teaching staff and parf time resource sta{T shared with Bellmoore. The 
Vice-Pnincipal is a halt-time administrator at Parkwood and 1s shared with another twinned unit school (Mount Hope/Bell-Stonc). 

Although small, the staff are providing excellent programming at all levels. Staff continue to update and educate themselves through board PDs 
munistry courses and other workshops, seminars and conferences. A core group of dedicated parent volunteers provides support to classroom and 
resource programming. School Council is active and interested in the educational and sociai progress of their children. Many activities both within 
and without the school have been supported through Schoo! Counc: 


l’s ctlorts. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


ried 
GRADE 3 


Initial analysis reveals a significant rise in all areas (Reading, Wnting and Mathematics) from 1997-1998, with a very dramatic rise in Mathematics 
from 9% to 65% at performance level (levels 3 & 4) which is above the HWDSB average. Reading has increased from 9% to 30% and Wniting 
from 22% to 48%. Although improved, Reading and Wniting are still somewhat below the HWDSB averages of 46% (Reading) and 54% 
(Wntng). The staff has already implemented Strategies to address the need for improvement in Reading. A three year plan has been initiated at 
the Grade 1 level with the introduction of the “Open Court” reading series. Next year the program will be purchased for Grade 2 and the following 
year for Grade 3. ‘Lhrough the resource teacher, a volunteer reading assistance program has been set up to assist those Primary students in Grades 
2 & 3 who are experiencing difficulty at their grade level. A school wide incentive program has been initiated to encourage reading outside school 
hours. Board support personnel and school staff have hosted a Parent Information Night around the subject of Reading. More Parent Information 
Nights are planned around different curriculum topics. School wide initiatives around Wniting and Mathematics are currently in the planning 
stages or ready for immunent implementation. Resources are being catalogued in order that we can assess what is required to provide programming 


to improve the three areas of Reading, Writing and Mathematics. 


It must be noted that not enough Home Questionnaires were completed in order to provide the school with information to support or supplement 
the assistance which may be occurring out of school. 


Grade 3 and Grade 6 Assessments of Res Writing and Mathematics 1998 1099 
Demoaraphics ‘Grade 2} Attitudes (Grade 3) Girls Boys 
percent saying yes) 
like to read 73% 82% 
! Classes wth Grade 3 Students re E a 
or |. am a good reader 60% 38% 


(29) Grade 3 students 


like to wnle 80% 25% 
0% — \n English as a Second Lanquage Program (ESL) sieices 73% 25% 
ee cremciesin ai bee rire {tke matheriatis (3% 62% 
47" “Receling Sperin|Erhiestion Seppo am good at mathematics 53% 62% 
40% Boys 50% Gils “Gender not specified ! do reading that is not part of iny work ai schooi 60% 25% 
4% Of the studenis said they speak only or mostly in another language at home ! do writing that is not part of my work al school. 67% 38% 
0% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 33% 12% 
al home 
Oversn Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students Fa 28% 28 44% 60% 
we 48% 65% 
Girls ok yee 53% 53% 
B% 53% 53% 
Boys 30% 70% 
25% 38% 88% 
ESL students : 
Non ESL students Cyree 
Receiving Special Education support 
Not Receiving Special Education support =Thet 
French immersion Option B Students wrote the Reading and Writing components ae 


in English and a French translation of the Mathematics component 


4 dash is used where (he number of students in a group Is fewer [han 5 and results are nol reported 
Method 1 (shaded line) indudes students who were exempted and students for whom no data were coflected 
Method 2 exudes students who were 2xempted and students who did not complete any work during the assessment (ie. No Data) 
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GRADE 6 110 


Although this was the first assessment of this kind for the Grade 6 students a significant strength was noted in the area of Wnune where Parkwood 
students had 53% of its students at levels 3 & 4, quite a bit above the HWDSB’s average of 45%. However it Was noted that in the areas of 
Reading and Mathemanes the scores are significantly below the board’s averages. Parkwood’s Reading is 29% compared with the board’s average 

01 44% and Mathematcs is 29% below the board's average of 37%. The statY have already initiated a schoo! wide reading program to encourage 
out of school reading. Apparent Information Night was held to support this. Writing exemplars are being explored and will be used as tools 
educate our parents around the expectations m this area as detailed in tie Muustry document. A school wide wnting project is being | 
to introduce the students to the requirements of a level 3 piece of writing. Resources for reading-are being reviewed in order that we may allocate 
budget to purchase matenals required to enhance the reading program where needed throughout the school. 


Again, as with the Grade 3 students, not enough Home (Juestionnaires were completed in order to provide the school with information to support 
or supplement the assistance which may oe occurmng out of school. 


Grade 3 and Grade 6 Assessments of Re: —_), Writing and Mathematics: 1998-199 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saymg yes) 
1 Classes with Grade 6 S-udents MOLE 75% 38% 
| "%e 
1d’ eae rea am a good reader 50% 50% 
thke lo wile 38% 38% 
0% |n English as a Second “anquage Program (ESL) 
i | am a good writer 38% 50% 
th 
0 Exempted in ail three si byects ie mathematics 38% 50% 
22% Recering Special Educahon support | am good al mathematcs Ses 62% 
50% Boys 50% Girls 0% Gender not specified | do readina that ts not part of my work at school R2% = 2A% 
0% Of the students said they speak only or mostly in another lanquage al home | do wnting that is not part of my work at schoo! 62% 50% 
0% Of the students said they speak as offen m English as m another language | do mathematics that is nol part of my work at schoo! 12% 38% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Leveis 3.4 Levels 3.4 
All students 5 2B% 4 50% 28% 
29% 53% 29% 
Girls 44% 56% 56% 
44% 56% __ 56h 
Boys ss 44% 0% 
12% 50% 0% 
ESL students : 
Non ESL students 


Receiving Specal Education support - : 2 & 


NOL Recerving Speciai Education suppon 


A dash is used where Ihe number of students in a arotip is fewer Ihan § and resulls are not reporied 
Method 1 (shaded line) incudes students who were exempted and students for whom no data were collected 
Method 2 erctudes students who were exemoted and sludenis who did not compiele any work during (he assessment (ie. No Dala) 
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Pauline Johnson School 
Grade 3 EQAO School Summary 


Pauline Johnson School, built in 1967, is located in the “Birdland” community of the central Hamilton 
Mountain. We share campuses with Cardinal Heights Middle School. The school has an enrolment of 408 junior 
kindergarten to grade five students who have a wide variety of cultural backgrounds. About 10-15% of our 
students require support from our E.S.L. teacher. Pauline Johnson has an active Special Education Program, 
which includes a primary Speech and Language class, Learning Resource, E.S.L. and classroom support personnel. 


We have two active parent organizations — the Parent Teacher Association and School Council — as well 
as over thirty parent volunteers. Our parents support the school and student programs through various activities, 
including membership on committees, such as the Safe Schools, Meet-the-Teacher, and discipline code groups. 


Pauline Johnson has a YMCA before and after school daycare program. 


School Plan priorities over the last few years included implementation of the new Ontano curncula, 
electronic version of the Ontario report card, integration of computers into the curricula and problem solving in 
mathematics. We are reviewing our discipline code/safe schools policy and we have re-activated our 
Environmental focus. 


Method 2 excludes students who were exempied and students who did noi complete any work during the assessmen| 


Attitudes (Grade 3 Girls Boy 
Overall Achievement (Grade 3) ( ) 
( . on (percent saying yes) 
ercent al performance leve 
; ig | like to read 86% 66 
Readi Writing : Math | am a good reader. 78% 92 
eadin nung © 
g g eee Ce arate te wie! 86% — 86 
4 4 < / 
Levels 3, Levels 3, Levels 3,4 | am a good writer 73% 59 
All students ee bE Sy z a ee | like mathematics. 78% S59 
ve) % 55% 
“oo themati 62% 2 
Girls To BB i 79% = 7 5B% | am good at mathematics 0 
~ 68% ; “39% Bay | do reading that is not part of my work al school. 62% 24 
Boys + 59% +33 69% 3S Se | do writing that is not part of my work al schoo! 46% 34 
59% 69% 52% | do mathematics that is nol part of my work al school. 62% 28 
ESL students +. 40%:"! i 100% = 20%. . 
40% Be ote Demographics (Grade 3) 
Non ESL students PL 66% Js aE) ae 7 58% oe: 
66% 73% 58% 3 Classes with Grade 3 Students 
Ao £,17% SE £5: 33% «52 E44 a 
Receiving Special Education suppo bp WUR SS, pas ue ANA BTR iter 
17% 33% 17% 
te oy aps ens ae Sean ° 
Not Receiving Special Education support 75% ee FP 84% a 64% s*! 7% — \n English as a Second Language Program (ESL) 
75% 84% 64% 0% Exempted in all three subjects 
18% Receiving Special Education support 
Method 1 (shaded line) includes students who were exempied and students for whom no data were collected 43% Boys 57% Girls 


9% Of the students said they speak only or mostly in another language al hor 


6% Of the students said they speak as often in English as in another languag: 
at home 


We are very proud of our students’ achievements in all areas, but we have identified 3 main areas on which 
to focus our action plan: 


1) Math - especially problem solving, not meeting our expectations 
2) Relatively weak performance of boys compared to girls in all test areas 
3) Relatively weak attitude of boys compared to girls in most areas 


To improve these areas, school staff will design programmes and strategies which will be discussed by the 
school council. An action plan will be developed by the New Year for immediate implementation and will be 
reviewed in June 2000. 
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SCHOOL SUMMARY PAGE 
GRADE 3 ASSESSMENT 
EADING, WRITING AND MATHEMATIC. 
NOVEMBER 1999 


° 
> 
° 
e 
° 
7 
i 
. 
= 


PEACE MEMORIAL SCHOOL 
School Address: 75 East 36th St. Principal: Mrs. Catherine Youngblud 

Hamilton, Ontano, L8V 3Z2 Grade Levels: JK-Gr. 5 (Eng.) and SK-Gr. § (French Im.) 
Telephone: (905) 387-5165 Enrolment: 291 students 


School Profile 

Peace Memonal School 1s located on the east mountain. The school was built in 1919 and additions made in 1948 
and 1952.The school serves approximately 300 students. It is a dual track school that offers a regular program and a French 
Immersion program. The community predominantly has English as its first language. The school is housing two programs 
KinderCare and First Base that are run by the YMCA. ; ae 

School priontis in the past few years have included a focus on literacy and numeracy (inservices and information 
nights on new curnculum documents), health and safety (social skills, conflict resolution, Peer mediators programs) and 
computer skills (ongoing inservices). The school’s Learning Centre and Resource program support students who have special 
needs. As weil, tne Open Court program provide eariy Primary students with an opportumity to umprove their reading skills. 

Peace Memonai Schooi enjoys a neaithy parmership with its Home and school/Parent Council, with all working 
hard to achieve our common goals. A strong volunteer program supports the school. Parents also assist at many functions 
where their input, expertise and support ts invaluable. 

We are a community of life long learners who work together to respect our different economic, cultural and physical 
needs. Our students are given the opportunity to experience a vanetv of activities to support them in their school life. 


School Response and Intent for Action Plan 

An initial cursory viewing of the school data shows that 92% of our students score at levels 2 and above in reading, 
91% in wniting, 95% in mathemaucs overall. We are noticing an increase in the number of students who are working in 
levels 3 and 4 in reading ( 40% in 1998, 63% in 1999), in wntung (38% in 1998, 46% in 1999) and in mathematics (52% in 
1998, 78% in 1999-overall and 62%in 1998 and 100% in 1999-French Immersion). The number of students performing at 
levels 3 and 4 in wnting do not meet our expectations. To tind possible reasons and solutions will need further analysis and 
discussion. The school staff will review assessment results to determine their meaning tor programs and instruction at Peace 
Memonal School. The Action Plan will be shared and approved by our School Council by February, 2000. 

Dunng the tall, parents/guardians were encouraged to meet with school staff to discuss their child’s individual 
results. They will be invited to a meeting this spring to review this report and its implications for classroom teaching. Any 
parent who wishes to take part :n drawing up the school’s action plan is welcome to-do so. Please contact the principal's office 
for further details. 


fe Rigi cenmeen te atitn= Frito meginla ees raha gl. an 
Grade 2 and Grade S Assessments of Rea Writing 3nd Mathematics 1996-1995 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(perzent saying yes) 


4 


3. Classes wilh Grade 2 Siudents like to read oR% 97% 
A | am a good reader 70% 58% 
41 Grade 3 students sat eee > 
like to write 87% 83% 
Of. tm Smal en Ser dil anna fal omy 
cvs In English as 3 Second Language Program (E St) ane a5 
lam a good writer 78% 57% 
5% Exempted in all three subjects oe J EA nea 
Pnne maine mares Jf 10 ot a} 
2470 Receiving Special Education support | am good al mathematics 43% 50% 
9 ry 9 a1 9 
44% Boys 56% Girls 0% Gender not specified | do ‘eading thal 1s not par! of ny work al school 55% 51% 
7% Of the students said they speak only or mostly in another language at home 1 do wniting thal is not part of my work al school 74% 51% 
5% Of the students said they speak as offen in English as in another language 1 do mathematics that is not part of my work al school 61% 51% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 63% 46% 78% 
67% 49% 82% 
Girls 70% 52% 74% 
73% 55% 77% 
Boys 56% 39% 83% 
59% 41% 88% 
a ESL students . 
Non ESL students 
Receing Special Education support 3% 10% 40% 
38% 12% 50% 
Nol Receiving Special Education support 74% 58% 20% 
74% 58% oO, 
French Immersion Option 8 Students wrote the Reading and Writing components 75% 38% 100% 
in English and a French translation of the Mathematics component 75% 38% 100% 
A dash is used where Ihe number of students in a aroun is fewer than 5 and results are not repexted 
Method 1 (shaded line! includes cliden's who were evempted and students for whom no data were collected 
Meinod 2 excludes sludenis who sere exempted and stidents who did nol commete any work during Ihe assessment (\ © "a Data) 
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Pleasant Valley School 


School Address: 46 Turnbull Rd. Principal: Steve Oulahen 
Dundas, ON L9H 3W6 Grade Levels: J.K. - 6 

Telephone: (905) 627-3527 Enrolment: 249 

Fax No.: (905) 627-3528 Families: 190 


Pleasant Valley is a school comprised of around 250 students in classes from Junior Kindergarten to Grade 6. The 


average Class size is about 25 students. The school day begins at 8:40 a.m. and ends at 3:35 p.m. The school’s trustee 
is Heather Bullock. 


Pleasant Valley is comprised of several tube-like structures with a gymnasium, library, and computer lab. The origins 
of the building date back to 1966. The school’s motto: “ Pleasant Valley Pride”. 


Pleasant Valley’s grade three E.Q.A.O. results were promising but uneven. With 73% of the students in writing and 
61% of ihe studenis in mathematics performing at provincial level, the students, staff and parents of the community 


can feel positive about the results. The lower result in reading (43%) will be scrutinized carefully, and plans will be 
put in place for improvement. 


The scores will be shared with the school’s stakeholders: students, staff and parents. The overall unpression created 


by the scores will help us develop an action plan. The goal is appropriate: improve student achievement without 
creating undue stress for our students. 


Grade 3 and Grave 6 Assessments of Rea Writing and Mathemabcs 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saymg yes) 
2 Classes with Srade 2 Students Ibke lo read 86% 69% 
‘ | am a good reader 71% 46% 
lender I hke lo write 79% 31% 
0% — in Englisn as a Second Language Program (ESL) paerenet 74% 31% 
13% Exempted in all tree subjects TieruReneie 86% 58% 
13% Recemng Special Eaucaton suppor | am good al mathematics 57% 38% 
50% Boys 50% Garis 0% Gender not speciied {ido reading that iS nox part oF any wuld af sulci 79% 89% 
Ot the students said they speak only or mostly im another language al home |.do wring thal ts not part of my work al schoo! 57% 54% 
4% Of tne students said ney spear as onen in Enghst as wn another language | do mathematics thal rs nol part of my work al schoo! 71% 69% 
al hame 
Overall Achievement (Grade 3} Reading Writing Mathematics 
(percent al performance evel) Levels 34 Levels 34 Levels 34 

Al sludents +: 33% 53% 47% 

43% 73% 61% 

Gils ATH: 67% 67% 

0% 17% 1% 

Boys» 20% 40% 27% 

B% 67% 44% 

ESi students tne : : 
Non ESL students 


Receing Speaal Education support 


Not Recetng Speaal Education suppor i. 


French immersion Opton B Students wrote the Reading and Writing components vee caste 
m Engksh and a French translation of te Mathematics component 


A dash ts used where the number of students in a group is lewer than 5 and results are not reporied 
Method | (shaded bne) includes students who were exempted and students for whom no dala were Cobected 
Method 2 exdudes siudenis who were exempied and siudents who did nol complete any work Guning the assessment (i € No Data) 
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Pleasant Valley School 


School Address: 46 Turnbull Rd. Principal: Steve Oulahen 
Dundas, ON L9H 3W6 Grade Levels: J.K. - 6 

Telephone: (905) 627-3527 Enrolment: 249 

Fax No.: (905) 627-3528 Families: 190 


Pleasant Valley is a school compnised of around 250 students in classes from Junior Kindergarten to Grade 6. The 
average Class size is about 25 students. The school day begins at 8:40 a.m. and ends at 3:35 p.m. The school’s trustee 
is Heather Bullock. 


Pleasant Valley is comprised of several tube-like structures with a gymnasium, library, and computer lab. The ongins 
of the building date back to 1966. The school’s motto: “ Pleasant Valley Pride”. 


Pleasant Valley's grade six E.Q.A.O. results were excellent and well-deserved. With 90% of the students in writing 
and 74% ofthe students in mathematics and reading performing at provincial level, the students, staff and parents of 
the community can feel proud. 


The scores will be shared with the school’s stakeholders: students, staff and parents. The overall impression created 


by the scores will help us develop an action plan The goal is appropriate: improve student achievement without 
creating undue stress for our students. 


Grade 3 and Grase 6 Assessments of Rea Writing and Mathematics 1998. 199° 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2 Classes with Grade 6 Students Ihke to read 82% 90% 
] good 73% 95% 
33 Grade 6 students Boia good (eacel ie i 
I hke to wnte ! 82% 60% 
O%% In Enghsh as a Second Language Prooram (ESL) 5 of 
| am a good writer 64% 50% 
oy 
6% — Exempted in all three subvects i ikermabemalcs 55% 55% 
on 
12% — Recemng Special Education support feancocdistmatvemaics 36% 80% 
61% Boys 36% Girls 3% Gender not specified 1 do reading thal ts nol part of my work al school 64% 70% 
O%% Of he students said they speak only of mostly in another language al home |.do wnting that 1s nol part of my work at schoo! 45% 220% 
3% — Of the students said they speak as ofien m English as in another language 1.do mathematics thal rs not part of my work al schoo! 18% 35% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(Percent al pentormance level) Levels 3.4 Levels 24 Levels 3.4 

All students 70% 85% 70% 

74% 90% 74% 

Gis See Son €7X% 

64% 100% 73% 

Boys 75% 80% 70% 

79% »  B4% 74% 

ESL students 5 
Non ESL students 


Receiving Special Education suppor! 


No! Recerving Special Educaton suppor! 


A dash rs used where the number of students in a group is fewer than 5 and resutts are nol reported 
Metnod | (shaded bne) includes students who were exempled and students for whom no data were collected 
Metnod 2 excudes students who were exempted and students who did nol complete any work duting the assessment (ie No Data) 
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PRINCE OF WALES SCHOOL —- EQAO SUMMARY — GRADE 3 


School Address: 40 Lottridge Street Principal: Dave Repchuck 

Hamilton, ON L8L 6T9 Grade Levels: JK to 8 
Telephone: (905) 544-3379 Enrollment: 730 students 
Fax No. (905) 544-2800 


Prince of Wales School has been educating the students in the center of Hamilton for 77 years. The school population 
of 730 is highly transient with hundreds of students transferring in and/or out during the school year. Prince of Wales 
is located in a lower social-economic community with a very diverse culture. There are over 30 distinct languages 
spoken in the community with the four largest languages being English, Chinese, Vietnamese and Cambodian. Over 
100 of the students are E.S.L 

A Learning Center Model is used for both E.S.L., Special Education regular class, and “at risk” students with 
withdrawal support as the main delivery model. The school has one Intermediate Comprehensive Special Education 
Class. Meeting the individual academic, social and emotional needs of each student is the school’s primary goal and 
greatest challenge. . 

Our School Plan priorities include: Ontario Curriculum K to 8, Assessment and Evaluation and Safe Schools. The 
implementation of the Second Step Social Skills Program has helped staff and students with strategies for problem 
solving. Students are learning to solve their problems in a non-violent manner. 

School Council’s direction for the year is to improve the image of the school. The Council provided input into the new 
Code of Conduct, which was introduced. Parents are encouraged to become more actively involved in their child’s 
school and participate in all events. Prince of Wales School Staff have worked to promote the school and provide 
opportunities for parental involyement. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


After analysis of the results by our staff, we are encouraged to see a significant rise in our scores from last year. In 
overall achievement, the majority of our students were performing at Level 2 or above — reading 78% compared to 54% 
(1998), writing 93% compared to 86% (1998), mathematics 82% compared to 52% (1998). It is no longer true that 
girls perform better than the boys in all areas. In math, they are virtually equal in Levels 3 and 4 — girls 44%, boys 
43%. In writing, the boys outscore the girls 37% to 32%. However, in reading, there are more than twice as many girls 
as boys at the Level 3 and 4 — 44% compared to 20%. 

Consideration will be given particularly to the weakest strands in mathematics, namely measurement as well as number 
sense and numeration. Reading will continue to be a major focus as our results deviate from the students professed 
liking for and ability at reading. 

School staff will meet and discuss the results and develop an Action Plan for February. 2000. School Council will have 
an opportunity to discuss the plan and offer further suggestions. The plan will identify specific strategies to be 
continued and new strategies to be implemented. As we develop the plan we will continue to implement all areas of the 
Ontario Language and Math Curriculum and use Open Court as one of the strategies to address the areas of weakness. 


es Grade 3 and Grade 6 Assessments of Reading, Wriling and Mallemalics: 1998-1999 
Demographics (Grade 3) Altitudes (Grade 3) Girls Boys 
(percent saying yes) 
3. Classes with Grade 3 Students lhke to read 76% 58% 
55 Grade 3 sludents Lam siuodite ae 57% 82% 
| tik 
11% In English as a Second Language Program (ESL) oe aren eee 
| am a good writer % 9 
4% Exempted in all three subjects z Oi ye 
se like mathematics 62% 77% 
Rec cial Educal 
By Perera ebe ca Cova oaicer) | am good at-mathematics 57% 62% 
9 t) 9 E 
55% Boys 4S% Girls 0% Gender nol specified |. do reading that is nol part of my work al school 38% 46% 
11% Of the students said they speak only or mostly in another language al home | do writing that is nol part of my work al school 38% 42% 
2% Of the students said they speak as often in English as in another lanquage 1.do mathematics thal is nol part of my work al school 33% 50% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathemalics 
(percent al performance level) Levels 3,4 Levels 3.4 Levels 3.4 
All students 31% 35% 44% 
32% 36% 46% 
Girls 44% 32% 44% 
__ 44% 32% 46% 
Boys 20% 37% 43% 
21% 39% 46% 
ESL students 17% 33% 
20% 40% 
Non ESL students AS ee 35% 
: 33% 35% 
Receiving Special Educalion support 414% 21% 29% 
1% 25% 36% 
Nol Receiving Special Education suppor! A BRASS % 39% 49% 
37% 39% 49% 
French Immersion Option B. Sludents wrole the Reading and Writing components Yo. tus, Eee 


in English and a French translation of the Mathematics component 


A dash is used where the number of students in a group is fewer than 5 and resulls are not reporied 
Mollad 1 fehaded line) inciides ctudente whn were evemniad and student {ae wham an data were rollectod 
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PRINCE OF WALES SCHOOL — AO SUMMARY — GRADE 6 


School Address: 40 Lottridge Street Principal: Dave Repchuck 

Hamilton, ON L8L 6T9 Grade Levels: JK to8 
Telephone: (905) 544-3379 Enrollment: 730 students 
Fax No. (905) 544-2800 


Prince of Wales School has been educating the students in the center of Hamilton for 77 years. The school population 
of 730 is highly transient with hundreds of students transferring in and/or out during the school year. Prince of Wales 
is located in a lower social-economic community with a very diverse culture. There are over 30 distinct languages 
spoken in the community with the four largest languages being English, Chinese, Vietnamese and Cambodian. Over 
100 of the students are F.S.1 

A Learning Center Model is used for both E.S.L., Special Education regular class, and “at risk” students with 
\withdrawal support as the main delivery model. The school has one Intermediate Comprehensive Special Education 
Class. Meeting the individual academic, social and emotional needs of each student is the school’s primary goal and 
greatest challenge. 

Our School Plan priorities include: Ontario Curriculum K to 8, Assessment and Evaluation and Safe Schools. The 
implementation of the Second Step Social Skills Program has helped staff and students with strategies for problem 
solving. Students are learning to solve their problems in a non-violent manner. 

School Council’s direction for the year is to improve the image of the school. The Council provided input into the new 
Code of Conduct, which was introduced. Parents are encouraged to become more actively involved in their child’s 
school and participate in all events. Prince of Wales School Staff have worked to promote the school and provide 
opportunities for parental involvement. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


This is the base line for the grade six EQAO assessment and from here we wish to increase our levels of achievement. 
Writing was the most successful area with 29% achieving at Level 3 and 4. The boys and girls attitudes were similar 
including that they did not like the activity as much as they felt they were capable. Reading was less successful with 
25% achieving at Level 3 and 4. Half as many boys as girls scored at this level which is reflected in their attitudes. 
Boys felt considerably less able and interested in reading than girls. Math was the least successful area with 18% 
achieving at Level 3 and 4. Boys and girls attitude to liking the subject and ability were similarly low. The girls 
outscored the boys in reading and writing whereas the boys were slightly ahead of the girls in math. 

The junior division staff will analyze the results of the testing particularly the work of students achieving the Level 2 
standard and determine the interventions that are necessary in order to improve performance. Particular attention will 
be paid to Mathematics in which a significant number scored Level 1. In reading, language conventions (spelling, 
grammar and punctuation) and organization of ideas need development. 

The results at the grade six level were undoubtedly affected by the inclusion of many students who received Special 
Education support (36%) and students for whom English is not the first language but who no longer qualify for ESL 
support. 

School staff will meet and discuss the results and develop an Action Plan for February, 2000. School Council will have 
an opportunity to discuss the plan and offer further suggestions. The plan will identify specific strategies to be 
continued and new strategies to be implemented. As we develop the plan, we will continue to implement all areas of 
the Ontario Language and Math curriculum. 


Grade 3 and Grade 6 Assessmenls of Reading, Wriling and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
\like lo read 59% 40% 
3 Classes with Grade 6 Students , i : 
| am a good reader 52% 26% 
85 Grade 6 sludents Hike fo wile 44% 37% 
9% In English as a Second Language Program (ESL) one eden 52% 51% 
B eoeeseree ee Wiec eta \like mathematics 44% 51% 
36% Receiving Special Education support bam good a! mathematics 30% 34% 
55% Boys 44% Girls 1% Gender nol specified | do reading thal is not part of my work al schoo! 48% 29% 
8% Of the students said they speak only or mostly in another language al home | do writing (hal is nol parl of my work al school 59% 43% 
i 0, 9, 
8% Of the students said they speak as often in English as in another language 1 do mathematics that is nol part of my work al school 52% 49% 
al home 
i i iti Mathematics 
Overall Achievement (Grade 6) Reading Writing a 
els 3.4 
(percent al performance level) Levels 3.4 Levels 3.4 Levels 
All students 25% 29% ne 
27% 32% 19% 
Girls 35% = : 32% 14% 
38% 35% 15% 
Boys 7% 26% 21% 
18% 27% 23% 
ESL students rare : 
Non ESL students SES © 
Recerving Special Education support ee aces 13% 10% 
4% 15% 12% 
4 22% 
Nol Recerving Special Education suppor 37% 39% 


38% 40% 23% 
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SCHOOL REPORT - PRINCE PHILIP SCHOOL 
GRADE 3 ASSESSMENT of READING, 
WRITING and MATHEMATICS - 1999 


Prince Philip Public School 


School Address: 125 Rifle Range Road , Hamilton Principal: Ms R. A. MacFarlane 
Grade Levels. J.K. - Grade 5 
School Phone. (905) 527-6512 Enrollment. 292 (October, 1999) 


School Fax: (905) 527-3382 
The Hamilton Wentworth District School Board: (905) 527-5092 


Prince Philip School Profile 

Prince Philip Public School is located in the west end of the lower city. The school was 
built in 1952 with additions made in 1961. The school serves 292 students from many different 
language groups. The demographics in our community have changed over the past 3 years. 
Currently we have 20 E.S.L. students. Some of the Prince Philip parents attended this school as 
children. The community is very involved in the school with an active School Council, Home and 
School Association and over forty volunteers. All Special Education students are in regular class 
placements with integration into the Learning Resource Centre which services over fifty students. 


The school shares space with a First Base program and abuts Alexander Community Park, 
sharing recreational cquipment. Community groups use meeting spaces and have become partners 
with Prince Philip School through evening meetings, workshops and special events. 


School priorities in the last few years have included a focus on Safe Schools (Discipline 
Code, School-wide Social Skills Program, Peer Mediation ), Liferacy (Open Court, Cornerstones, 
Connections new Spelling programs), Healthy Snack Program - fruit and vegetables for all 
students, Computers (Pentium 133 lab), Curriculum (new Science & Technology, Mathematics 
(Quest 2000), Health, Social Studies, The Arts. the new Filemaker Pro 4.1 Relational report card) 
and Communication (newsletters, updates, parent representation). The staff and community value 
and support all these initiatives. 


Prince Philip School enjoys healthy partnerships with the School Council, the Home and 
School Association and parent membership on all school Action Teams. A proactive Mission 
statement provides the impetus to achieve our common goals. Parents also serve as volunteers 
and assist at many functions where their input, expertise and support is invaluable. 


_ We are a community that believes in the challenge of continuous school improvement 
which. in turn, leads to gains in student achievement. We believe in a strong interdependence 
among students, staff and the community, shared responsibility and collective commitment to 
improvement. At Prince Philip School, we have created a culture which acknowledges a 
productive work environment that celebrates, values and respects individuals. 


77 


Prince Philip School Response and Plan for Action 


At Prince Philip School our results show a school performance improvement in 
Mathematics. The percentage of students performing at level 3 and above in Reading was 30%, 
in Writing, 38% and in Mathematics 40%. Reasons and solutions for these results will be 
analyzed. An Action plan to address these concerns will be implemented by the Curriculum 
Action Team. 


It is important to note that 18% of the Grade three students are in English as Second 
Language Programs; and 38% of the Grade three students were receiving special education 
support. While 55% of the boys felt they were good at Writing, 73% felt they were good in 
Mathematics. 64% of the boys felt they wete good in Reading. Whereas 75% of the girls felt 
they were good at Reading, 50% felt they were good in Mathematics. 81% of the girls felt they 
were good in Writing. These results indicate that the attitudes of both boys and girls have 
improved towards a more positive perception of their knowledge and skills. 


in comparing Prince Philip School to all Hamilton Wentworth District schools, the overall 
scores at Réading in Levels 3 and 4 were 30% for Prince Philipand 43% for the Board, and in 
Writing Prince Philip was 38% and the Board was 51%. However, in Mathematics, Hamilton 
schools scored slightly higher (54% than Prince Philip (40%). It is important to note that overall 
scores improved in Mathematics. 


The staff plan to meet after school to discuss these results and their implications for 
programs and instruction at Prince Philip School. An EQAO Action Plan has been reviewed and 
a new plan is currently being developed. The plan will be shared and discussed with the School 
Council and our community. Emphasis and direction will be determined through our EQAO 
Action Plan. The Action Plan will include specific recommendations to be implemented during 
the 1999-2000 school year, with a review of progress during November, 2000. 


Grade 3 and Grade 6 Assessments of Rea Wnibng and Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 


(percent saying yes) 


2 Cissses mith Grade 3 Suutenis Lake io (oad 88% 73% 
Wy jeegce = | am a good reader 75% 64% 
18% tn Enghsn as a Second Language Program (ESL) ES leak: 
12% Exempted in ali three subjects Soe ening nee 

| hke mathemabcs 4 
38% — Recetnng Special Education support ae 
ae penaet re | am good al mathemabcs 50% 73% 
y 's fo Gender nol specified | do reading that is not part of my work al schoo! 69% 77% 
11% Of the students sad they speak only of mostly in another language al home | do wnting that is not part of my work al schoo! 38% 45% 
5% Of the students said they speak as often in English as in another language |d0 mathemabcs thal ts nol part of my work al schoo! 3% 32% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al performance level) Levels 3.4 Levels 3.4 Levets 3.4 

Att students 4. 30% aes ,. 38% 40% 

35% 43% 46% 

Gaits j) 238% .32 50% 4% 

38% 50% 44% 

Boys 1 Be ° ,- 2% 38% 

33% 37% 47% 

ESL students i Fh ce tare 
Non ESL students Rev tery ‘ 

Receimng Special Education support 0% 13% ™ 

O% 18% 9% 

Not Receiving Special Education suppor 1. 48%. 52% 60% 

50% 


French immersion Option B Students wrole the Reading and Wiiling components 
19 English and a French transiabon of the Mathemabcs component 


A dash is used where Ihe number of students in a group ts fewer thar 5 and results are not reponed 
Meinod | (shaded ine) includes siudents who were exempled and siudents lo whom no dala were vollecled 
Mbeinod 2 excudes students who were exempled and siudenis who dat nol Commiete any work duiing the assessinent (ie No Data) 
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EQAO 
SCHOOL REPORT 
GRADES 3 and 6 ASSESSMENT of READING, WRITING and MATHEMATICS 


Queen Mary Public School 
1292 Cannon Street East 
Hamilton, ON 
L8H 1V6 


Phone: 547-0321 Fax: 547-0759 
Hamilton-Wentworth District School 
Board: 527-5092 


Principal: L. Millen Enrolment: 701 


School Profile 


Queen Mary is located in the Crown Point community of Hamilton. The location area 
for the purpose of this report is identified as the “extended north end”. It is primarily an industrialized area with 
steel mills, innumerable industries, factories and warehouses. The community has historically occupied a unique 
position in the total urban development of greater Hamilton. Two distinct groups of residents are presently visible; 
those who have resided there for years, many of whom own their own homes and a large group of low income residents 
who have chosen this area due to low cost rental housing. 


The high risk groups are identified by existing health, educational, housing and social agencies as requiring 
considerable assistance, oftem in excess of the available resources. It is also these same groups who are highly 

represented in the population of childbearing age. These families often require social assistance in providing care to 
their young families, in order to insure optimal growth. 


Disadvantaged children at Queen Mary are a major concern because of their numbers and the complexity of their 
needs. The community in almost all cases exceeds both the city of Hamilton and the Provincial averages for high risk 
indicators. Characteristics associated with risk to children are identified by the Ontario Child Health Study. 


The residential profile indicated those living in the “extended north end” have attained lower levels of education. A 
large portion of adults have less than a grade nine education (30°) compared to the city average of (18%) and the ; 
Provincial average of (14.6%). Only 3.7% have a University degree compared to the city average of 7.1°% (Stats Can). 
The “extended north end” is an area of low cost housing. There are approximately twenty three hundred subsidized a 
housing units which represent 23% of the total subsidized housing units in the entire city of Hamilton. The general 

Welfare assistance utilization rate for the “extended north end” surpassed the rate calculated for the city of Hamilton 
21.85 per 1,000 population. It is therefore not surprising that our students are referred more often than other children § 
living in Hamilton to the Children’s Aid Societies, Children’s Mental Health Centres, Residential Treatment Centres §f 
and Psychological Services. A study conducted by The Hamilton Wentworth Children’s Aid Society revealed that the 
place of residence of 80% of the intakes was located in the “extended north end”. 


The Hamilton Wentworth Board of Education previously known as the Hamilton Board of Education has long 
recognized that our city has a high number of disadvantaged children; for example 11.08% of all children are 
supported by F.B.A. payments and 15,760 families live in poverty. Most of these families are concentrated in the inner § 
city. The Hamilton Board of Education responded to the needs of these families by identifying schools in this area as 
needing compensatory education. A study by the Board identified a lack of recreation and family support services in 
the neighbourhood, which has a serious and profound impact on our children’s behaviour. The Board has tried to 

meet these needs in various ways. 


The new Queen Mary school was built in 1995 and has a total school enrolment of 701 students with a high 
concentration of NS L students. Enrolment by division is: Primary (JK. to three) 301, Junior (four to five) 124, 
middle school (six to eight) 236, plus 46 special education students. The self contained special education students 
come from within our boundaries as well as from the system. Their needs are met through Multiple, Orthopaedic, 
MLLD., Junior and Intermediate L.D. classes. The total staff complement is 76. Unique in this complement are 16 
Educational Assistants, a .5 Guidance Counsellor, Computer teacher, 2.5 Learning Resource teachers and a number 
of specialist teachers. We have accessed placement of a high number of our students in group homes, foster homes, 
shelters and treatment facilities. The turnover with the student body is 72.74%. There are 32 Mentors and a 
community police officer who offer crucial support to Queen Mary students and their families. Projections show a 
growing student population in the next three years. The Board of Education for the City of Hamilton now referred to 
as the Hamilton Wentworth District School Board has recognized for thirty years that children in this community 
need additional material and human resources to be in a position to be ready to learn. 
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QUEEN MARY GRADE 3 EQAO SUMMARY 1998/99 : 


QM. | QM. | System | Q.M. | QM. Q.M. |-Q:M 
97/98 | 98/99 | 98/99 | 97/98 | 98/99-| 98/99 | 97/98 98 / 99 


READING 45% | 58% | 38% | 29% | 22% | 42% | 0% | 20% ~ 
WRITING 45% |-49% | 42% % | 49% | 2% |= 
MATHEMATICS) 44% | 55% | 34% | 30% |°27% | 48% | 0% |=) 


READING: 74 % of the Grade 3 Q. M. students in 97 / 98 were approaching or at the standard. 
80 % of the Grade 3 Q. M. students in 98 / 99 were approaching or at the standard. 
84 °%o of the Grade 3 HWDSB students in 98 / 99 were approaching or at standard. 

WRITING: 77 %o of the Grade 3 Q. M. students in 97 / 98 were approaching or at the standard. 
98 %% of the Grade 3 Q. M. students in 98 / 99 were approaching or at the standard. 
97 °% of the Grade 3 HWDSB students in 98 / 99 were approaching or at standard. 

MATHEMATICS: 74 % of the Grade 3 Q. M. students in 97 / 98 were approaching or at the standard. 
82 “% of the Grade 3 Q. M. students in 98 / 99 were approaching or at the standard. 
90 “%o of the Grade 3 HWDSB students in 98 / 99 were approaching or at standard. 


QUEEN MARY GRADE 6 EQAO SUMMARY 1998/99 : 


bn Per at te Sa re tied es ee ee = 


Cer ee air ea ee 


LEVEL 3 LEVEL 


i= 
“26% | 9% 


READING 82 % of the Grade 6 Q. M. students in 98 / 99 were approaching or at the standard. 
83 %o of the Grade 6 HWDSB students in 98 / 99 were approaching or at standard. 
WRITING: 82 %o of the Grade 6 Q. M. students in 98 / 99 were approaching or at the standard. 
86 °%o of the Grade 6 HWDSB students in 98 / 99 were approaching or at standard. 
MATHEMATICS: 68 °/o of the Grade 6 Q. M. students in 98 / 99 were approaching or at the standard. 


77 % of the Grade 6 HWDSB students in 98 / 99 were approaching or at standard. 


SCHOOL RESPONSE and INTENT for ACTION 


Several factors play a significant role in the results for Queen Mary School. The student mobillity rate is 72%. Special 
education students from within the community itself and the system as a whole comprise 50% of our population. Twenty five 
percent of the community is charactenzed as low income, one parent families and adults with less than grade nine education. 


Last year’s percentages included level 2 and above. This years results address level 3 and above. This is quite problematic in 
terms of doing a comparison for the purpose of seeing improvement and planning accordingly. Queen Mary has included 
level 2 percentages to present a fair and equitable picture of our students and their performance. To do so shows a significant 
umprovement in terms of performance from 97-98 to 98-99 within Queen Mary School. Presenting only levels 3 and 4 to our 
community negates the growth our students have made as they approach standard. 


Our performance indicates that we have supported our level 1 students well enough to see significant movement from level | 
performance to level 2. We also recognize that some moved from level 3 to level 2. We do have concems with validity 
regarding Wnting as the boys in grade three moved from 21% in overall achievement in levels 3 and 4 to 50%. We have a 
sumular concern regarding the overall performance in Writing as that percentage improved from 30% to 48%. The drop in 
Mathematics for girls, 38% to 26% in levels 3 and 4, is of great concern. 


An in depth analysis will follow but our first impression is that although Queen Mary students are not heavily represented in 
levels 3 and 4, we are very pleased with the overall improvement in our students ability to approach standard. As a JK to 8 
school we will be looking at the links between the grade 3 and 6 results to use in our action plans. 


| 20 (a 
Queen Mary School (insert after Queen Mary School Summary Report) 


Grade 3 and Grade 6 Assessments of Rea ‘Nniting and Mathematics: 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Gils Boys 


(percent saying yes) 


piece ot pevormnnet NE) Se ee SS SS SS SSS ee 


So ee ee a a eee 


2 Classes wth Grade 3 Students Ilike to read 74% 52% 
$ | 56, a 7ny 
52 Grade Jistudents am 3 good reader Dio of vo 
e like to wate 37% 54% 

4% in English as a Second Language Program (ESL) 

{am a good wniter 53% 50% 

2%  Exemoted in all three subjects en a 

| like mathematics 56% 62% 
79 Pe : 
37% — Recering Special Education support (aarqoodabmatnen sic 59% 71% 
9, 7 0/, 

46% Boys 54% Girls 0% Gender not specified I do reading that is not part of my work at school 50%, 12% 
4% Of the students said they speak only or mostly in another lanquage al home | do writing that 1s not part of my work al school 48% 33% 
B% Of the students said they speak as offen in English as in another language | do mathematics that is not part of my work at school 59% 29% 

at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students 21% 48% 27% 
22% 49% 27% 
Gids 21% 46% 25% 
22% 4B% 26% 
Boys 21% 50% 29% 
2% 50% 29% 
ee 
ESL students 
Non ESL students eek 
Receiving Special Education support 5% 37% 5% 
5% 39% 5% 
Not Receiving Special Education support = 30%" | 55% 39% 
30% 55% 39% 
French Immersion Option B: Students wrote the Reading and Writing components * 
in English and a French translaticn of the Mathematics component 
A dash 1s used where Ihe number of students in a group s fewer than 5 and resulls are not reported 
Method | (shaded line) inctudes students who were exempted and students lor wnom no data were collected 
Vethod 2 exctudes students who wer? exempted and students who did nol complete any work during the assessment (ie, No Data) 
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Grade 3 and Grade 5 Assessments of Rez Wnting and Mathematics 1998-1999 
Demographics (Grade 6) - Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
e SR 
3. Classes with Grade 6 Students I like to read 52% 56% 
| am a good reader 58% 72% 
85 Grade 6 students 9 3 ; 
‘ | like to wnte 57% 50% 
0% In English as a Second Language Program (ESL) Fi 
| am a good writer 48% 50% 
1% nail three strbject . 
(2 Gailloyine Si Z (like mathematics 25% 56% 
of, ae 
26% Recermng Special Education support | am good at mathematcs. 23% 50% 
9, + of 
44% Boys 56% Girls 0% Gender not specified | do reading that is not part of my work at school 44% 25% 
2% Of the students said they speak only or mostly in another |anquage al home | do wnting that is not part of my work at schoo! 52% 39% 
4% — Of the students said they speak as often in English as in another language | do mathematics that is not part of my work al school 19% 31% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
All students 27% 33% 27% 
29% 34% 28% 
Gids 2o%en = 40% 19% 
32% 40% 20% 
Boys 24% 24% 38% 
26% 25% 39% 
ESL students ise 
Non ESL students - 
Receiving Special Education support 5% 0% 14% 
11% 0% 15% 
Not Receiving Special Education support eRe Ye 44% 32% 
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SCHOOL REPORT 
GRADE 3 ASSESSMENT of READING, WRITING and MATHEMATICS 
November 1999 


QUEEN VICTORIA ELEMENTARY SCHOOL 


201 Walnut Street South Principal: Ms L. Tindall 
Hamilton, Ontario, L8M 2N2 Grade levels: JK — 5 
Phone: 905-522-9347 Enrolment: 288 


Fax: 905- 522-7245 
Profile of Queen Victoria School — 1999 


Queen Victoria Public School is located downtown east of St. Joseph's Hospital at the foot of the 
escarpment. The present school is the second in Hamilton by that name. The first, which was 
nearby on Hunter St. The present school opened in 1965. 


The school serves over 288 students in Junior Kindergarten to Grade 5 from 28 different 
language groups. ESL pupils represent 37% of the student population. No one-language group 
predominates: our students come from the four corners of the world. Our special education 
program includes a Learning Resource Teacher, and a junior Behaviour Exceptionality class. 


The school is kitty-corner to a large empty lot that the city is developing into a new community 
park. Students have been involved in the design of this new community facility, which we hope 
will be completed this year. 


This is our third year of partnership with the Downtown YMCA. Through them we are able to offer 
after school swimming and soccer programs for the students two days a week. Again this year 
some of our students will be included in the YMCAs Breakfast with Santa. During the school day 
the Y also run noon hour clubs. 


The Church of the Ascension, at the corner of John and Charlton Street has for the past six years 
operated a Breakfast Club for children and adults. Many of our students benefit from this unique 
community resource. 


Queen Victoria School has an enthusiastic School Council. Parents assist on committees, as 
classroom volunteers, fundraisers, trip escorts and Head Check Team. Some parents also run 
noon hour clubs. All their assistance and support is invaluable. 


Students have opportunities to participate in a variety of activities to support and enrich them in 
their school life. Our Peer Mediation program is in its’ third year. There are spring and fall 
Playdays, sports and games throughout the school year, including a ribbon-winning swim team 
and a newly formed cross country team. Jump Rope for Heart is our main activity for charity each 


spring. 
School Response and Plan for Action 


The number of students performing at level 3 and 4 in reading (33%), writing (29%) and math 
(38%) is an encouraging improvement compared to last year’s results (16%, 16%,11%). The size 
of the test group was smaller this year, as was the number of exceptional students. The 
percentages of ESL students remained the same. 


Boys and girls were equally represented and both showed improvement in all tested areas. Both 
girls and boys expressed positive attitudes towards reading, writing and math. As might be 


fae ope 


predicted girls indicted that they read and write beyond what are required in school much more 
than boys. Neither group showed an interest in doing mathematics that is not part of their 
schoolwork. 


Last year the large percentage of students who did not provide sufficient information in the testing 
booklets to be scored was a major concern. This year it was 5% or less in all categories, except 
Number Sense and Numeration where it was 10%. 


Further analysis is required to identify the specific reasons for the improvement and to build on 
these successes. Staff will meet into January to examine and discuss the results in greater depth 
and to plan for improvement. The improvement plan will be developed by February 1, 2000. 
School Council members will be asked for input. 


Parents are invited to discuss the testing, individual and school results with staff and the principal 
and to participate in the improvement plan. 
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~s Queen Victoria School (insert after Queen Victoria School Summary Report) 
Demographics (Grade 3) Attitudes (Grade 3) irls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students like to read. 78% 710% 
Ppt cuales am a good reader 78% 50% 
| like to waite. 78% 509 
{4% In English as a Second Language Program (ESL) is 
g am a good writer 56% 50% 
5% Exempted in all three subjects ' 
like mathematics. 89% 90% 
0 
24% Receiving Special Education support | am good at mathematics. 56% 60% 
ARQO/ o/ na lo) 
48% Boys 48% Girls 5% Gender not specified do reading that is not part of my work at school 78% 40% 
25% Of the students said they speak only or mostly in another language at home | do wnting that is not part of my work at school. 56% 20% 
0% Of the students said they speak as often in English as in another language do mathematics that is not part of my work at school 33% 20% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 : Levels 3,4 
All students “9 33% dad ug 29% 55 38% sot 


37% 33% 40% 


Gids 30% Hag Ev 30%. id 30% &i 
33% 33% 33% 

Boys oe 40% Lad wie: 30% i j 50% aA 
44% 38% 50% 


ESL students Pearls Sa Paes 2 AS 


Non ESL students apace ‘ eae Peer 2h tJ 


Receiving Special Education support rary | Saco ae wn eoaesd 
Not Receiving Special Education support pres eer | ores yas es \-AaA 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in.a group is fewer than 5 and results are not reported. 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted.and students who did not complete any work during the assessment (i.e., No Data). 
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QUEEN’S RANGERS SCHOOL 

Address: 1886 Governor’s Road Principal: Mr. Barry L. Morlog 
Copetown, Ontario LOR 1J0 Grade Levels: JK -8 

Telephone: (905) 627-7822 Enrolment: 220 students 

Fax Number: (905) 627-9539 Families: 172 


Queen’s Rangers school is located on a 7.4 acre site in the village of Copetown just east of the intersection of 
Governor’s Road (Regional Road #99) and Highway #52. It was constructed in 1958 and its catchment area covers 
the area south of Highways 5 and 8, west of Middletown Road, Pirie Drive in Dundas, Sulphur Springs Road and 
Shaver Road in Ancaster. Its southern border follows Highway #2 west to Alberton Road. The remaining part of 
the catchment area is east of Kitchen and Woodhil! Roads. 


Currently the school has eight classrooms, a large JK/SK class, gymnasium, library, computer lab and portable. 


Besides a strong academic program the school has initiated a Learning Centre/Resource Room to assist students. 
Queen’s Rangers attempts to provide a well rounded education by providing many clubs, intramural and 
interscholastic sports and music programs. Involvement in the Hamilton Wentworth Strings Program started this 
year along with the formation of a Ukelele Club. The staff has organized Multi-Intelligence Day, Christmas Carol 
sings, Spring Concerts and Carnivals along with many school wide events. The staff has organized Ancaster 
Cluster soccer and volleyball tournaments along with the West County primary/junior track and field meet. The 
school has an active School Council, Parent/Teacher Organization, Student Council and any school event usually 
becomes a community event. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Last year’s School Action Plan boosted grade three percentages of students in levels 3 and 4 from 38% to 69% in 
Reading; 65% to 75% in Writing and 58% to 81% in Mathematics. In their first attempt at E.Q.A.O. testing, the 
percentages of our grade six students achieving levels 3 or 4 were: 60% in Reading, 57% in Writing and 70% in 
Mathematics. Analysis of this year’s results indicates we still require to address reading comprehension given that 
3% of the grade three students scored level 4 and 10% of grade 6 students scored level 1. In writing, both divisions 
require attention in writing, specifically with organizing ideas and information logically in sentences and 
paragraphs and applying language conventions correctly. In Mathematics, both divisions need to address the 
difficulty in the interpretation of word problems (approximately 7% attained level 4 in both divisions). Critical 
reading skills permit students to select and apply the correct strategies and operations to find solutions. In 
addition, the primary division would like to improve numeration skills in students and geometry will have more 
attention in the junior division. Lastly, in the learning skills area, staff wish to improve self motivation and 
initiative in our students to make them more independent learners. 
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R.A.RIDDELL SCHOOL E.0.A.0. 98-99 


School Address: 200 Cranbrook Drive Principal: Mrs. G. Pain 
Hamilton, Ontario L9C 4S9 Grade Levels: J.K.-— Grade 8 

School Phone: 387-3350 Enrolment: 596 

School Fax: 387-9188 Hamilton-Wentworth D.S.B.- 

Information 527-5092, Ext. 2631 


SCHOOL PROFILE 


R.A.Riddell Public School is located in the West Mountain area of Hamilton. The school serves 600 students 
from approximately 30 different language groups. Many of our families share a Middle or Far Eastern heritage. 
Special Education programs include a Learning Centre, a Mild Intellectual Disability Class and support in the 
regular classroom. There is a strong emphasis on integration of special needs students — both behaviourally and 
academically. 


R.A.Riddell school property abuts that of St.Catherine of Sienna Separate Elementary School and Gilkson 
Community Park. Several community groups regularly use meeting space, the park and both of our gyms for 
community events. The YMCA First Base program operates a before and after school program as well. In 
addition we work co-operatively with Seven Towers Non-Profit Family Day Care. : 


The focus of our School Plan at the Primary/Junior level has been in both the mathematics and language area. 
This is continuing as we implement the Ontario Curriculum. Assessment and Evaluation with an emphasis on 
development of rubrics in the junior division will be a priority this year. In addition, Open Court Reading program 
has been implemented this September in Senior Kindergarten. This consolidates the Language program from K. - 
Grade 3. Our School Plan will also focus on the development of writing skills thereby aiming to support and 
enhance a positive attitude with regard to personal response in writing. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN GRADE THREE ASSESSMENT 


Our school data indicates that the number of students performing at Level 2 or better are as follows: 

® Reading 88% (Level 3 or better- 38%) 

e Writing 95% (Level 3 or better -57%) 

° Mathematics 83% (Level 3 or better- 40%) 

Seventeen (17%) of our students receive Special Education programming. We recognize that home and school 
partnerships are essential in the promotion of learning for all our students. Results from the home questionnaire 
indicate that daily reading to children occurs with 17% of our parents. We continue to encourage daily reading 
through the use of Open Court reading material sent home and additional reading material from the library or 
classroom. Nineteen (19%) of parents are actively involved with the school, while 81% are somewhat involved to 
not involved at all. Our direction will continue to be encouraging parents to be actively involved with their child’s 
progress as well as an emphasis on teacher in-service supporting the Ontario Curriculum. Results will be shared 
with the full Staff and our School Council. 


Grade 3 and Grade 6 Assessments of Reaaing Yung and Mathemabcs 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) ids Boys 
percent saying yes) 
3 Classes with Grage 3 Stugenis ees 79% 78% 
| am a good reader 79% 78% 
- uke (0 wnle br 48% 
0% in Englisn as a Second Language Program (ESL) 2 is ag i 
am a good writer 74% 70% 


42. Grage 3 stuaenis 


0% Exempted in all tree sudyecis 
| like mathemaves 53% (4% 
17% Receiving Special Education support am good al mathemabcs 37% 61% 
55% Boys 45% Guis 0% Gender not specified | 30 reading that is not pant of my work al schoo! 
Of the students saxd they speak only of Mosty in another language al home do wnung Mal 1s Nol part of my work al school 53% 489 


14% Of the students said they speak as ofen in Engush as in another language | do mathemabes thal is Not part of my work al school 26% 418% 
al home 
Overall Achievement (Grade 3) Reading Wnting Mathematics 
(percent at perormance lever) Leveis 34 Levels 3.4 Leves 34 


All students 3% 57% 


= Ss eS ah 


Gans a _ 4M 


Boys Wea ose 30% 
30% 


ESL students 


Non ESL students 


Receiving Special Educauon support O% 14%, om 
0% 14% O% 
Not Receiwing Special Education support 4% 2, 6% se 
46% 


Frencn immersion Opuon 8 Stugents wrote the Reading and Wntng components 
in Engiish and a Fiench transiaton of the Matnemalics component 


A das is used where ine quiiber uf studenis IN 2 group is fewer han 5 and fesuils ae Mt feported 
Method » shaded ine) dudes students who were exeinied and students 106 wr. 60 Cala were Collecled 
Method 2 excludes sludenis who ere exempted 2/0 SILGENTS wNO 310 NO! Complete aity work GUlINg Ihe assessment {ie ‘40 Data, 
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R.A.RIDDELL SCHOOL E.Q.A.O. 98-99 


Principal: Mrs. G. Pain 
Grade Levels: J.K.— Grade 8 
Enrolment: 596 
Hamilton-Wentworth D.S.B.- 
Information 527-5092, Ext. 2631 


| School Address: 200 Cranbrook Drive 
Hamilton, Ontario L9C 4S9 

School Phone: 387-3350 

School Fax: 387-9188 


SCHOOLCIPROFILE 


R.A.Riddell Public School is located in the West Mountain area of Hamilton. The school serves 600 students 
from approximately 30 different language groups. Many of our families share a Middle or Far Eastern heritage. 
Special Education programs include a Learning Centre, a Mild Intellectual Disability Class and support in the 
regular classroom. There is a strong emphasis on integration of special needs students — both behaviourally and 
academically. 


R.A.Riddell school property abuts that of St.Catherine of Sienna Separate Elementary School and Gilkson 
Community Park. Several community groups regularly use meeting space, the park and both of our gyms for 
community events. The YMCA First Base program operates a before and after school program as well. In 
addition we work co-operatively with Seven Towers Non-Profit Family Day Care. = 


The focus of our School Plan at the Middle School level has been in both the mathematics and language area. 
This is continuing as we implement the Ontario Curriculum. Assessment and Evaluation with an emphasis on 
development of rubrics will be a priority this year. In addition we will continue to develop the skill of journalling 
throughout the curriculum. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN GRADE SIX ASSESSMENT 


Keeping in mind that this was the first year of Grade Six testing, our school data indicates that the number of 
students performing at Level 2 or better are as follows: Reading 73% (Level 3 or better —- 26%) 

Writing 76% (Level 3 or better - 36%) 

Mathematics 69% (Level 3 or better —- 20%) 
Twenty-two (22%) of our students receive Special Education programming. The majority of Middle School 
parents who responded through the home questionnaire indicate that help at home is provided in the range of a 
few times a week to a few times a month. Forty-two (42%) of parents are somewhat involved with school, while 
45% are not involved. Our direction will continue to be encouraging parents to be actively involved with their 
child’s progress as well as an emphasis on teacher in-service supporting the Ontario Curriculum. Results will be 
shared with the full Staff and our School Council. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics’ 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
3 Classes with Grade 6 Students ECWGE 56% 44% 
- 2 fey 9 
90 Grade 6 students et eee ere en 
i like to write 499 q 
O% in Enghsh as a Second Language Program (ESL) veer 2a ae 
am a good writer 44% 40% 
4% — Exempted in all three subjects 
: like mathematics 54% 48% 
‘. = Spec : 
22% Receiving Special Education support [iamigod al watiensaics 41% 44% 
9, 4 Y a oY A, 

54% Boys 46% Guls 0% Gender not specified do reading that is not part of my work al school 56% 44% 
3% — Of the students said they spedk only Of mosuy in another language al home | do writing thal is not part of my work al school 44% 27% 
1% Of the students said they speak as often in English as in another language do mathematics that is not part of my work at school 26% 23% 

al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 34 
All students 24% BS 20% 
26% 36% 21% 
Gids 32% 44% 32% 
33% 46% 33% 
Boys 18% 24% 10% 
20% 27% 11% 
ESL students Ee - 5 
Non ESL students 
Receiving Special Education support 0% 10% 0% 
0% 14% 0% 
Not Receiving Special Education support NK _ 40% 26% 
Nh 40% 26% 


A dash is used where ihe nuinber of siuderits in a 9/oup is fewer than 5 and fesulls are not reponed 
Method 1 (shaded line) includes students who were exetlipled aid students for whuin no Gata were collected 
Method 2 excludes siudenils who were exempied aiid siudents who vid NOt complete any work during the assessment (ie No Data) 
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R. L. HYSLOP ELEMENTARY SCHOOL 


Address: 20 Lake Avenue South Principal: Deb Chabot 
Stoney Creek, Ontario Vice-Principal: Klara Owen 
L8G 1P3 Grade Levels: JK-6 
Telephone: (905) 662-8425 Enrolment: 319 students 
Fax: (904) 662-8210 HWDSB Information: (905) 527-5092 Ext. 2414 
Background information: 


R.L. Hyslop School is located at the bottom of the escarpment in a very picturesque setting. The original building was 
constructed in 1880 with additions built in 1914, 1942 and 1943. This building was demolished and a new school was constructed 
and opened in 1966. At present, the school serves 319 students from Junior Kindergarten to Grade 6. R. L. Hyslop has strong ties 


to its community of parents and business members. The School Council, Parents' Association and School Administration are the 
link between the school and its partners. 


Crades331998%.1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
Classes with Grade 3 Students | like to read. 


% 
49 Grade 3 students 1am a good reader. 1%  ~=‘| 75% 
18% !n English as a Second Language Program | like to write. 76% 65% | 
(ESU 


16% Exempted in all three subjects iam a good writer. 


Hike mathematics. 
!am good at mathematics. 


Gender not specified 


8% Of the students said they speak only or | do reading that is not part of my work at 
mostly in another ianguage at nome schooi. 


21% Of the students said they speak as often in | do writing that is not part of my work at 41% 
English as in another language school. 


| do mathematics that is not part of My work at 18% 
school. 


Overall Achievement (Crade 3) i iti Mathematics 
(percent at performance level) ; i . Levels 3, a 


ESL students : | . | : | 
Non ESL students : 


| Receiving Special Education support 
Not Receiving Special Education support 


French Immersion Option B: Students wrote the Reading and | - . 
Writing components in English and a French translation of - : 
the Mathematics component. 


A dash is used wnere the number of students In a group Is fewer than 5 and results are not reported. 
Method 1 (shaded line) Includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (le., No Data). 


Reis HYSIOpsSchlooEResponse-andintent-foraAction- plans visio’ =z 
in response to the EQAO results from 1997 to the Sanna, of 1999 the primary ecatt Of R. L. Hyslop formulated a comprehensive 
Literacy Plan (Reading, Writing, Listening and Speaking). 

I 


To Improve writing construction skills and spelling skills. 
Results for All Students: 1998 - 1999 of 65% overall level of achievement in writing level 3, 4 surpasses the Provincial results of 
51% overall achievement level in writing. 
priase72z199932000-3T0 improve reading skills the primary staff invested the funds from the Early Learning Grant into a highly 
structured phonics based program that includes exemplary children’s literature. 
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Indicators of.Success: ie. Improved reading and writing skills will be based upon the results of a pre-test in October of 1999 and 
a post-test in the spring of 2000 using the standardized assessment tool - The Canadian Test of Basic Skills (CTBS) 

Mathematics: 

To improve Mathematical Problem Solving and'Numeracy Skills. Tne 1998 - 1999 overall achievement in level 3, 4 of 75% is above 
the Provincial result of 56%. Dedicated funds to improve teaching resources and student learning tools has created and 
maintained a school focus on improving Mathematical skills and interest for both boys and girls in the primary learning years. 
Teacher Professional Development: School staff will continue to work together in their division to review and replenish 
consumable learning tools and using Train the Trainer Model encourage innovative and creative program delivery. Teachers 
participating in professional workshop opportunities will increase professional skills and confidence in the teaching of 
Mathematics. 

Grade’6 Demographics and Overall Achievement (Grade 6) 1998-1999 


(percent saying yes) 
es oT 
is a 
O% IN Englisn as a Second Language Program (ESL) Sr 
isto Dee mee Cs 


|am a good writer 


0% €Exempted in all three subjects 


19% Receiving Special Education support | like mathematics. 67% i| = 
47% Boys 1am good at mathematics. 56% 
53% Girls 


0% Gender not specified 


0% Of the students said they speak only or mostly | do reading that is not part of my work at 67% 
in another language at home school. 


8% Of the students said they speak as often in | do writing that is not part of my work at 44% 
English as in another language at home school. 


| do mathematics that is not part of my work | 22% 
at school. 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3, 4 
All students 62% 62% / 41% | 
62% 62% 41% 
| cirs 59% | 59% | 47% | 
| 59% 59% 47% ; 
Boys 67% 67% 33% | 
67% 67% 33% 


ESL students : : 


Non ESL students 


Receiving Special Education support 


Not Receiving Special Education support 


A dash Is used where the number of students In a group Is fewer than 5S and results are not reported. 
Method 4 (shaded line) Includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (ie., NO Data). 


REE Hyslop scnoorResponsesangintentiec PIdNSOnlOED 9S 

The Junior Staff will analyze the results of the fect! Baricdianty the results of the students in Levels 2 and 3 in Reading, 
Writing and Mathematics. An Action Plan to improve skill levels in Mathematics and Language will be developed early in the next 
school term. The Plan will identify specific strategies to be continued and new teaching / learning strategies to be 
implemented. As the Action Plan is implemented continuous student assessment and evaluation and review of resources will 
assist In focusing upon the changes required to improve overall achievement levels. Indicators of Success; Formal and informal 


evaluation and assessment of student performance in Mathematics and Language. Tracking of results between January and 
June 2000. 


Prof esstonatpevelopmient: 
Identified staff are continuing to participate in Train the Trainer Inservice in those subject areas offered by the Board. 


Opportunities for In-school sharing of information and expertise between grades both formally and informally continues to be 
the focus this school year. 
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RED HILL/ BAGSHAW SCHOOL E.Q.A.0. SUMMARY NOV. °99 


Address: 350 Albright Road Principal: B. Haverty/E. Corcione 
Hamilton, Ontario Grades: J.K.-8 

Telephone: 561-9520 Enrollment: 574 

-" 


Red Hill/ Bagshaw school is located in East Hamilton, bordering the Red Hill Valley. In September 1999 Red Hill School (JK- 
5) and Elizabeth Bagshaw School (6-8) were amalgamated into the Bagshaw site as a JK-8 school housing 574 students. 


Our school population is drawn from a community diverse in socio-economic and cultural background. Census data reveals 
that the area contains many lower income families and the school has a large student turnover each year. Of the students 
involved in the assessment, several speak only another language at home (Gr. 3 — 20%, Gr. 6 — 10%) and receive support in an 
English as a Second Language Program (Gr. 3 —- 13%, Gr. 6 — 12%). Ours is a school with many students with higher risks in 
terms of their learning resulting in their being exempt in all three subject areas of this assessment (Gr. 3 — 21%, Gr. 6 — 8%). 
There is a strong emphasis in our school on providing Special Education support to such students (Gr. 3 — 36%, Gr. 6 — 12%). 


Our newly amalgamated School Council is a working partner in creating a positive school culture and learning environment 
for our students. Their efforts provide needed input into program development and they support a variety of activities within 
the school and for parents. 


School Plan areas continue to focus on the implementation of the Ontario Curriculum, with a particular focus on developing 
the skills of assessment and evaluation. As well, our plan focuses on ways to develop a new culture and positive environment 
in the newly combined school. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Due to the high percentage of students in Grade three who are ESL and high-risk learners receiving special education support, 
we had a significant number of students exempt in all three subjects (21%). These students were guided through the tasks as a 
teaching/learning unit to enhance their skills. When we examine our scores without the inclusion of these students, we are 
encouraged by a small improvement in our scores from the previous year’s assessment. Overall achievement in Writing at 

vel three improved by 10% and in Mathematics by 19%. (Reading levels were unchanged). 

ar scores do indicate that we still have much work to do to ensure that more of our students reach the Level Three 
provincial standard (Level 3,4 - Reading 28%, Writing 42%, Math 33%). Percentages indicate that many of our students 
approach the standard scoring at Level Two (Reading 44%, Writing 58%, and Math 30%). 


At the grade six level, results are quite similar, although a smaller percentage of Grade 6 students were exempt in all three 
subjects (8%) and fewer were noted as receiving special education (12%) or ESL support (12%). Results indicate that some 
students reached the Level three provincial standard (Reading 31%, Writing 30%, and Mathematics 25%). Many are 
approaching the standard at Level two. (Reading 45%, Writing 50%, and Mathematics 45%). Action Plans need to be 
developed to examine specific interventions and strategies needed to improve the performance. 


Our school Assessment Committee will be examining the results of both grade levels in greater detail throughout the next 
month and will present a summary and recommendations both to staff and to School Council for their input. 

Specific areas of weakness, the discrepancies of scores by gender, and attitudinal differences will be studied. 

Program goals need to be developed and shared with all staff in strengthening our use of the Ontario curriculum and in 
preparing our students for this type of assessment. Individual student results will be analyzed and shared with students and 
their current teacher to make them aware of areas of strength and weaknesses. An Action Plan will be put in place by 
February, 2000 with specific implementation strategies for spring, 2000 and into the 2000/2001 school year. 
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Grade 3 and Grade 6 Assessments of Re }. Wrtng and Mathemahes. 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 


4 Classes wth Grade 6 Students Vike lo read §2% 45% 
128 Grade 6 students | am a good reader 60% 63% 
ike to write 1% 39% 
12% in Enghsh as a Second Language Program (ESL) 
8% Exempted nn all three subyects eet ” pall 
| like mathematics 53% 57% 
12% Receiving Spec a! Education suppor | am good at mathematics 44% 59% 
52% Boys 47% Gets 1% Gender not specified | do reading that is not part of my work al schoo! 67% 27% 
10% Of the students sard they speak only or mostty in another language at home | do wnting that 1s not part of my work at schoo! 64% 37% 
13% Of the students sand they spezk as often m English as m another language | do mathemates that is not part of my work at school 31% 35% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent al performance level) Levets 3.4 Levels 3.4 Levels 3.4 

AN students 28% 27% 23% 

31% 30% 25% 

Gals BS 40% 27% 

35% 42% 28% 

Boys 15% 21% 

25% 17% z3% 

ESL students O% 7% 13% 

0% 10% 20% 

Non ESL students 3H 30% 25% 

3% 31% aoe 

7 ‘ Education support 7% 7 ™ 

10% 10% 10% 

Nol Receiving Special Education support S1% 30% 26% 

32% 31% 27% 


A dash is used where [he number of students ma group rs fewer than S and results are not reporied 
Method | (shated line) actudes students who were exempied and students for whom no data were cofected 
Method 2 excludes students wo were exempted and shidents who did nok complete any work dunng the assessment (ie Ho Data) 
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Grade 3 and Grade 6 Assessments of Re: Writing and Mathemancs 1998-1949 
Demographics (Grade 3) Attitudes (Grade 3) Giris Boys 
(percent saying yes) 
3 Classes mth Grade 3 Students Ike to read 89% == 5% 
50% % 
49° Gidde ienitents | am a good reader h 65% 
Poe A . ee like to wnte 78% 71% 
13% in Engish as a Second Lanquage Program (ESL) 
° eM Jam a good writer 61% 47% 
oy 
21% Exempted in all three subjects Nike mathemales 58% 53% 
9 
36% Recemng Special Education suppor (ley ai cnatherancs 44% 53% 
51% Boys 49% Girls 0% Gender not specified \ do reading thal is not part of my work al schoo! 4b% 53% 
20% Of the students said they speak only or mostly in another language al home do wniting thal 1s not part of my work al school 28% 53% 
6% Of the students said they speak as often in Engiish as in another language | do mathemabcs that is not part of my work al schoo! 33% 41% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al perfcxmarce evel) Levels 3.4 Levels 3.4 Levers 3.4 
AN students 18% 33% 23% 
2% 42% 33% 
Gis aby 53% 1% 
33% 57% 3% 
Boys - 18% 15% 25% 
23% 19% 36% 
ESL students wet 9 : 
Hon ESL students age * 2 
Recewing Special Educahon support eS ™ o% 
Z 17% 0% 
Not Recemng Special Education suppor ia 48% 3% 
48% 41% 


French Immersion Option 8 Students wrote the Reading and Writng components asthwert 
in Engfish and a French translahon of the Mathematics component 


A dash 15 used where Ihe number of students in a group 1s fewer than 5 and results are not reported 
Method | (shaded hne) nudes students who were exempted and students for whom no daia were cobected 
Method 7 excludes studeris who were exempted and students who did nol comolete any work dunng the assessment (1€ . No Ota) 
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Richard Beasley School 0 ‘Sed 


Address: 80 Currie St, Principal: Mrs.L.O'Grady 
Hamilton,Ontario.L8T 3M9. Grade Levels: JK-5S 

Telephone: (905)387-5655 Enrolment: 320 students 

Fax No: (905)387-4354 HWDSB: (905)527-5092 Ext.2414 


Richard Beasley School is located in a well established, 30 year old, east mountain neighbourhood 
(between Upper Ottawa and Upper Gage; south of Mohawk Road). The school currently houses 320 
students which is 103% capacity. We house one system Special Education class: a Junior 
Comprehension Communication Class. There is one portable class room on the property. 
Surroundingthe school is a large park with playground equipment, baseball diamonds. Immediately 
behind us is Barton Secondary School. 
The school's community is entirely a residential neighbourhood, dominated by single-family homes 
and townhousing. Approximately 14% of the population would be classified as "low income". This 
is consistent with trends across Hamilton. It is a community that is relatively stable with 8.4% 
of the population transferring in or out on a yearly basis. 
The Richard Beasley School staff is committed to continuous improvement and on going professional 
development. Staff are attending the various system and in school inservices, working together to 
implement the New Curriculum. Our school continues to benefit from a positive, supportive 
partnership with our School Council. 
Downsizing of learning resource school staff has had a significant impact on both the number of 
students that may be served, the amount of time provided to small groups and the increased need 
for classroom teachers to provide greater modifications. 
School priorities in 1998-99 continued to focus on assessment of student writing (Go Writing), 
problem solving in mathematics and integration of information and technology across the 
curriculum. These will continue to be addressed. However, in aligning with the system focus 
our staff development this year is to implement the Expectation Based Assessment Planning and 
Evaluation Guide, Science and Technology and the Mathematics Curriculum -as modelled 
through the EQAO Assessment. 
SCHOOL RESPONSE AND INTENT FOR ACTION 
We are reviewing our results and are generally encouraged by these results because: 

-individual results validate teacher assessment. 

-all results (overall) are better than last year. 

-that 60% of our students achieved Levels 3 and 4 in Math.(1998 results only 15%) 
We will: -establish a school level EQAO Team as part of the overall School Plan to review the 

EQAO results, design an Action Plan to in-service all staff. 
-focus on level 2 achievement scores for improvement in Mathematics, Writing (Boys) 
and greater home study/parent involvement to improve attitudes and skills. 
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| Ac Grade 3 and Grade 6 Assessments of R, 4g, Writing and Mathematics 1998-1999 
i Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
: % 71% 
| 2 Classes wth Grade 3 Students Wwe .leread Be ees 
| am a good reader 62% 24% 
| ior aatae Shen . Ike to wnie 57% 35% ~ 
' 0% In Enalisi: as a Second Language Program (ESL) ene. 3% 47% 7 
= em exempied nice UNes|suuiects | ke mathematcs 71% 88% 
18% — Recenmn Special Education suppor | am good al mathematics 57% 71% 
‘ 48% Boys 52% Gis 0% Gender nol specified | do reading thal is nol part of my work at school 57% 41% 
13% Of the students said they speak only or mostty m another language al home | do writing thal 1s not parl of my work at school 57% 47% 
d 
| 0% Of he si denis sard they speak as often in Engltsh as in another language |. do mathematics thal is not part of my work al schoo! 48% 53% 
at home 
i Overall Achievement (Grade 3) Reading Waiting Mathemalics 
a (percent al performance level) Levets 3.4 Levets 3.4 Levels 3.4 
a, Atstdents + 0%. 55% 60% 
53% 58% 63% 
Gis 52% 4 81% 1% 
52% 81% 71% 
Boys 4% 26% 47% 
53% 29% 53% 
ESL students 3 
Non ESL students eset 
Receiving Special Education suppor e 0% 75 0% 29% 
0% 0% 40% 
Not Recering Soecial Education suppor T= BIN FF 67% 67% 


French Immersion Option B Students wrote the Reading and Writing components 
m Engitsh and a Frenca translation of the Mathemalics component 


‘A dash is used where (he number of sludents in a group is fewer [han 5 and resulls are nol reported 
Method | (shaded line) includes students who were exempted and students for whom no data were cofected 
Method 2 exctudes students who were exempted and students who did not complete any work dunng the assessment (ie. No Data) 
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Ridgemount Elementary School— 65 Hester St. Hamilton, Ontario L9YA 2N3 


Principal: Miss Lorrie Ann Wannamaker E mail: ridgemou@hwdsb.on.ca 
Telephone. = 575-1535 Grade Levels: J.K. -5 
Fax Number. 575-8136 Enrolment: — 274 


Ridgemount Public School 1s located in the north-central part of the Hamilton Mountain, it is right beside the 
Mountain Arena (between Upper Wellington & Upper James — just north of Mohawk Road). Approximately 100 
students — 37% of our population arc bussed into the arca. One of our school busses comes from the 
~Towercrest™ development. which provides low rental housing for familics in the surrounding area. We also 
accept students from townhouses off Upper Wellington, which are geared to income. An increase in mobility of 
students is noted — greater number of school moves noted by grade 3 and students moving in and out in the course 


of the year. The school services a broad and varied socio-cconomic base in terms of clients. 


School priorities last year included: 

Program. Assessment and Evaluation 

Safe Schools 

Review of Ridgemount Citizenship Code in line with the Boards Safe School Policy 
Communication/ Public Relations 


There is parent support attached to cach onc of our school plan initiatives. We have a small. but committed group 
of volunteers. Our school council is an active partner and holds monthly meetings to discuss school issucs. 


School Response 
The school was pleased to note that the mathematics and reading scores were significantly unproy ed from the 
previous year. Writing was slightly down but the reading score was above the provincial level. 


Action Plan 


Our school is continuing with the E.Q.A.O. action plan developed last year. The plan focuses on test taking. 
working independently and increasing involement of parents. Our staffis mecting in November and December. 
1999 to discuss the latest results and to develop our next action plan. We are continuing to implement the Ontario 


Curriculum for Math and Language. The results will be shared with the school council and in a newsletter home 
to the parents. 
Grade 3 and Grade 5 Assessments of Reading, Wnting and Mathematics 1998-1999 


i irl Boys 
Demographics (Grade 3) Attitudes (Grade 3) Girls y 
(percent saying yes) 
| like to read. 68% 78% 
2 Classes wth Grade 3 Students Fie, ccliaae 
am ag 
eee aig aa: like to wnte 58% 983% 
15% In English as a Second Language Program (ESL) ae a tee 
7% Exempted in all three subjects lcisestas ans 53% 78% 
24% Recerving Soecial Education support am good at mathematics. 47% 51% 
° 51% Girls 0% Gender not specified do reading that is not part of my work at school 32% 44% 
49% Boys g 
/. x 
5% — Of the students said they speak only or mostly in another language at home do wnting that is not part of my work at school 26% 56% 
ck | g 44%, 
5% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work al schoo! 32% ey 
al home 
i i itin Mathematics 
Overall Achievement (Grade 3) Reading Whiting 
Levels 3,4 Levels 3.4 Leveis 3.4 
(percent at performance level) e ‘ = 
Me ee SS ee te re SS 
All students 49% 39% 
54% 43% 47% 
eee SS 
Girls 52% 24% 43% 
55% 26% 45% 
Boys “45% 55% 45% 
53% 51% 50% 
7 
ESL students ons 33% see 
40% 
4 
Non ESL students : 40% = 
. 44% °o 
20% 
Receiving Special Education support wW% 0% 
O% 0% 29% 
52% 
Not Receiving Special Education support 55% 52% : 
55% 52% 52% 
French immersion Opbon B: Sludents wrote the Reading and Wniing components RPE ero 


in English and a French translation of the Mathematics component. 


and results are not reported. 

A dash is used where the number of students i a group Is fewer than 5 

Method | (shaded line) includes students who were exempted and students for whom no data were collected. a 
Method 2 excludes students who were exempted and students who did not complete any work duang the assessment (i.e., No Data). 
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Robert Land School Report 
Grade 3 Assessment 


1998-1999 
School Address: 460 Wentworth Street North Principal: Mr. Robert Russ 
School Phone: (905) 527-1563 Grade Levels: JK to S 
~ aia Fax: (905) §27-5212 Enrolment: 231 students 


This lower city north-end school was built in 1915. It was named after the United Empire Loyalist General Robert 

Land. This is a school with very strong community connections. It is one of two schools in the Hamilton Wentworth 
District School Board that has a paid school community worker on staff. As well we have a social worker one day a 
week. Until very recently this was a full time position. Needs for this position remain the same or have increased. 


As well, the school has formed very strong partnerships with several industries, local service groups, churches and 
charitable organizations. It is through their generous support of time and money that we are able to deliver a broad 
based and intensive nutrition program. Close to $12,000 a year is donated by these school partners. Space does not 


permit the listing of all our sponsors but over 15 service clubs and industries are responsible for supporting this invalu- 
able program. 


This is a very proud and in many cases a really needy school community. A full spectrum of social-economic conditions 
exist in the community with many families experiencing economic hardships due to unemployment or low paying occu- 


pations. Economics often dictate that many of our parents work at more than one job in order to provide for their 
families. 


Robert Land has a very strong School Council and a dedicated group of volunteers. They work very hard on behalf of 
the students and are viewed as an integral part of the school by the school staff. Communication between these groups 
and the school staff is open, honest and positive in nature. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Upon a very cursory first analysis we are cautiously optimistic. This optimism has been fueled by the improved results 
from last year in all three areas (writing, reading, mathematics). This is a very small sampling (32 students) and our 


-Chool has a very high student population turnover of well over 100% each year. Both these factors have significant 
impact on our schoo! resu!ts. 


The school staff will meet to discuss these results and their meaning for programs and instruction at Robert Land 
School and develop an Action Plan. School Council will have an opportunity to provide input into this plan. This plan 
will identify both strategies that need to he continued, as well as new strategies that need to be implemented. 


Grade 3 and Grade 6 Assessments of Re ), Writing and Mathematics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 


any paar 
2 Classes with Grade 3 Students | lke lo read 50% S3% 


goo 42% % 
32 Grade 3 students lama reader 2 53% 
iime to wnte 75% 79% 
12% In English as a Second Lanquace Prooram (FSI) 
ie | am a Qood writer 67% 58% 
3% — Exempted in al three sutyects iipvalmathemahce 67% 63% 
41% Recenana Special Education support fies ae atea ates 25% 22%, 
59% Boys 41% Girls 0% Gender not specihed | do readmg that is not part of my work al school 42% 42% 
13% Of the students said they speak only or mostly in another language al home | do writing that is not part of my work at school 67% 53% 
10% Of the students said they speak as offen in Enahsh as in another language 1do mathematics that ts not nart of rey wel al schoo! s0% = 32% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3.4 
All students 2% 12% 16% 
24% 14% 16% 
Giris 8% 18% 23% 
10% 20% 25% 
Boys mS isoKae 11% 11% 
32% 11% 11% 
ESL students : 
Non ESL students: ag i) 
a 7 Receiving Speaal Education support 0% 0% 8% 
per 0% Sie 3 
Nol Receiving Special Education support 37% 21% 21% 


French Immersion Option B Students wrote the Reading and Writing components 
n English and a French translahon of the Mathematics component 


haash 15 used where the mumber of students in a group 1s fewer than 5 and results are nol renorted 
Methad 1 (shaded hne} inchudes students who were exempiead and students lor whom no data were coflected 
Method 2 exchides students woo were exempled and students who did not commete any work during the assessment (ie to Data) 
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SCHOOL REPORT 
GRADE 3 ASSESSMENT of READING, 
WRITING and MATHEMATICS 
Rosedale Public School 
1999 

School Address: 25 Enndale Avenue Principal: Mrs. Janice Robertshaw 

Hamilton. Ontario Grade Levels: JK-Grade 5 
School Phone: 549-4233 Enrolment: 245 
School Fax: 549-9390 Hamilton-Wentworth D.S.B. 


527-5092, Ext. 2631 


Rosedale School serves 246 students and is family oriented. Many of the parents also attended Rosedale as children. 
As parents, they have bought back into the area or purchased their parents’ homes to ensure their children receive 
the same community schooling and upbringing as they did. Parents value and support their children’s education 
with a strong Home and School Association and volunteer program. 


Subsidized housing is increasing in the Rosedale community. There is a greater need for social work intervention at 
Rosedale and the part time social worker is well utilized. 


Rosedale enjoys a healthy partnership with the School Council. The School Council is enthusiastic and committed 
to promoting excellence in education for the students at Rosedale. 


School Council members. as part of their portfolios. are linked to all components of the School Plan. Their role 
involves giving input at committee meetings and reporting back to School Council. School Council is well informed 
around educational issues and is becoming more political and proactive in becoming an advocate for Rosedale 
School. Strong links have been established with Rosedale Community Council and Rosedale Business Association. 


Our students are given the opportunity to experience a vanety of activities to support them socially, emotionally and 
academically. Extra curricular activities include soccer, ukulele, and track and field. There are cross-graded group 
activities. spirit days and support for community chanties. 


A healthy active living program includes skating, swimmung, hiking, “roll to school” (skateboards, bikes, roller 
blades) and healthy snack days. 


We have enjoyed many outdoor excursions in environmental studies, play and fundraising in our neighbourhood and 
King’s Forest. 


The positive tone at Rosedale School can be attributed to the many positive incentive programs provided to 
recognize excellence in Rosedale students. staff. parents and volunteers. 


Our Peace Maker Programme recognizes conflict is a natural process. Peace Makers seek to find peaceful solutions 
to problems. The Grade 5 students refine their own problem solving skills as they provide leadership for younger 
students. Other leadership opportunities for our Grade 5 students include moming announcers, lunchroom monitors 
and helpers for Junior and Senior Kindergarten equipment. 


The Learning Centre is the hub of our school. It is organized to maximize student achievement. Ability groups in 
Reading are based on in-school testing. Student achievement will be measured through on going assessments. 


1/36 


Rosedale’s School Action Plan 
Based on EQAO Results 1999 


Rosedale’s results will be shared with the School Plan Curriculum Committee, School Council, and Home and 
School. The School Plan Curriculum Committee has a parent representative from School council. As a team, we ill 
review the data to determine an action plan. 


An area of focus. as outlined in our School Plan, will be the writing process. The Learning Centre is designed to 
provide early intervention and support in reading, wnung, and math. It services in excess of fifty students on a daily 
basis. The school is organized on a timetable of two weeks reading and one week intensive wnting. The Learning 
Centre structure supports ability groups in reading at all grade levels. 


Our grade three teachers will be proactive in teaching students the vocabulary and expectations of EQAO eg. 
problem solving, journaling, peer editing, and organizational skills. The grade three teachers are also networking 
with teachers at other schools to develop successful strategies. 


We will review, evaluate and revise last year’s action plan for EQAO. 


Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
All students 41% _ 2 AN _ 38h 
42% 42% 38% 
Gits 44% 62% 3% 
44% 62% 31% 
Boys 8h 24% _ 43% 
40% 25% 43% 
nee ee ee 
ESL students ee ee a a 
Non ESL students Dee ee SUES ho Sh di 
Receiving Special Education support ee : : 
Not Receiving Special Education support pe 
Occ a es a ee 
Frencn Immersion Option B: Students wrote the Reading and Writing components : 
in Engiish and 3 French translation of the Mathematics component. : 2 
Dee nee ee ee eee eee eee ee eee eee 
A gash is usec where (ne number of students in 3 group is fewer than 5 and results are not reported. 
Metnod 1 (shaded line) includes students who were exempled and students for wnom no data were collected. 
Metnod 2 excludes students wno were exemcied and students who did not complete any work during the assessment (i.e., No Data). 
133 hamilton- Wentworth OSB 490695 Rosedale E S Page 2018 


19? 


1999 Grade 3 and Grade 6 E.Q.A.O. Summary 


Rousseau Publi 00 
Address: 103 McNiven Rd. Principal: Bob Vardy 
Ancaster, Ontario L9G 3T7 Grade Levels: S.K. to Grade 6 
Telephone: (905) 648-6142 Enrolment: 319 students 


The staff, students, and parents at Rousseau School have encouraged an active partnership with 
the entire school community. Constructed in 1958, the school is located in Ancaster near the south east 
corner of Mohawk and McNiven Roads. The school consists of a full gymnasium, library, resource 
room, computer lab, 10 classrooms, a kindergarten room, and 2 portables. 

Our staff consists of 16 teachers, | principal, 1 secretary, 2 educational assistants, 1 custodian 
and | afternoon caretaker. 

The school playground abuts a Community Park. Several community groups including T-Ball 
teams, dry land hockey, a first-base program, and basketball teams use both our playground and 
gymnasium after hours and in the evening. 

The staff and a dedicated group of volunteers have offered a variety of extra-curricular events 
and activities including many sports, school teams, pizza and hot dog days, and the Y.M.C.A. S.A.C.C. 
Program. Other parent volunteers have worked with staff to provide the All-Star Reading program on a 
continuous basis. Our Student Council has organized a wide variety of spirit days and activities for our 
students. Many charitable organizations have been generously supported. 

Our School Council has always put the children in the forefront of their decisions. They have 
made a positive impact on our entire school community. Improvements in our library computer lab, 
playground, as well as funding for school trips and school presentations have been the result of their 
hard work. A highlight last year included a visit by the Celtic Rathskallions. The annual Spring Fun 
Fair has generated great community spirit. It has been a great partnership with the School Council and 
one that has been enhanced by a very supportive school community. 


In the last few years, school goals have centered around a Strategic Plan geared toward student 
improvement in literacy, numeracy, and technology. 


SCHOOL PLAN 


Our staff have been divided into three committees; Literacy and Numeracy, to analyze the 
E.Q.A.0. results, as well as a Computer team to develop plans for our Computer Lab. 

In the past year all of our staff members have become more conversant with all aspects of the 
E.Q.A.O. testing process. 

All of our scores have been put on spreadsheets to enable a quick, effective analysis of 
our results. Provincial results will be added when they are available. The various skill strands, 
attitudinal responses, and gender differences will be analyzed. Action plans will be geared toward 
improvements in student performance. 

These plans will be shared with our School Council and our entire School Community (in 
newsletter form) prior to February 1, 2000. 


Rousseau Public School 138 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) irls Boys 
(percent saying yes) 


2. Classes with Grade 3 Students | like to read 85% 45% 
| am a good reader 81% 59% 
49 Grade 2 students 
09 : P Est) like to wnte 59% 55% 
/ In English as a Second Language Program 
; 9 sais | am a good wnter 67% 50% 
i) ‘ 
4% Exempted in all three subjects (ae crane 4d% 73% 
2% Receiving Special Education support | am good at mathematics. 41% 77% 
45% Boys 55% Girls 0% Gender not specified | do reading that is not part of my work at school 70% 27% 
0%  Ofthe students said they speak only or mostly in another language at home | do writing that is not part of my work at school 70% 36% 
4% Of the students said they speak as often in English as in another language Ido mathematics that is not part of my work at school 44% 64% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
Allstudents #8, 69% 

76% 76% 84% 

Gils  SR70% sad #-78% >< 78% 

79% 88% Z 88% 

Boys B68 oa Sr 59% 3 77% 

71% 62% 81% 

ESL students  ;Seeererd eee ci 
Non ESL students See ke 3 eS Ss 


Receiving Special Education support esses? 


Not Receiving Special Education support Bee Sos ae eee aces 


French Immersion Option B: Students wrote the Reading and Wnting components 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are not reported 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (i.e., No Data) 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
2. Classes with Grade 6 Students Unks toTeae 67% 56% 
53 Grade 6 students | am a good reader. 57% 62% 
0% In English as a Second Language Program (ESL) aes es 
0% Exempted in all three subjects paler iis Sia 
| ike mathematics. 14% 50% 
9% — Receiving Special Education support | am good at mathematics 24% 56% 
60% Boys 40% Girls 0% Gender not specified | do reading that is not part of my work at school 67% 47% 
0% Of the students said they speak cnly or mostly in another language at home | do writing that is not part of my work at school 48% 44% 
0% Of the students said they speak és often in English as in another language | do mathematics that is not part of my work at school 33% 25% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3.4 
i ae ae ae a Allstudents _sB7% 5 74% -4 74% 
92% 78% 78% 


Girls 35100% | ; 
100% 90% 81% 
Boys slow aa ay. ae 69% 
86% 69% 76% 


ESL students APRAEIY pee. a 


Non ESL students 


Receiving Special Education support 4, BO% 28 40% 0% 


60% 40% 0% 
Not Receiving Special Education support = 90% RTM 81% 
9% 82% 87% 


A dasn 's used where the number of studer's in a yroup ts fewer than 5 and ‘esults are not reported 
Metnod | (shaded !ne) includes students wn> wer2 exempted and students for wnom no data were collected 
Method 2 excludes students who were erempted and students who did no! comelete any work during the assessment (1 e . No Data) 


ROXBOROUGH PARK PUBLIC SCHOOL 139 


Address: 20 Reid Avenue North Principal: Mrs. M. Willett 
Hamilton, Ontario L8H 6E1 Grade Levels: JK-5 
Telephone: ~ (905) 544-8821 Enrollment: 380 students 
Fax No.: (905) 544-1837 HWDSB Information: (905) 527-5092, Ext. 2414 


Roxborough Park School is a J.K. to Grade 5 school with 380 students. Eighty per cent of the children reside in geared to income housing. There is a high 
mB, percentage of families living at or below the poverty line. We have a global community with an increasing population of E.S.L. students (22%). The community 
* has a significant percent of single parent families with a majority being female head of the household. Attendance issues and the high mobility rate of the families 
continue to impact on academic performance. Homework and home practice of basic language and math skills is not possible for many of our families. 
According to the census data over 70% of the community have less than high school education. Only eleven home questionnaires were retumed with 45°% 
indicating they were "not very involved" with the school. 


School priorities have addressed the need to focus on self-esteem through the school plan. A focus on social skills has dominated the school plan, with specific 
lessons targeting appropriate behaviours. We will continue with the initiatives: Keys of Living, Monthly Social Skills and Academic Awards Assemblies. We 
also have developed a program to emphasize good attendance and will continue to celebrate with the Attendance Incentive Program. A well developed nutrition 
program, managed by volunteers and students continues to be an important initiative at Roxborough Park School. 


The social worker although significantly decreased in time plays a key role in supporting students and their families. She assists with the Big Brothers 
Mentor/Mentee program and encourages the S.T.A.R. (Skills Through Active Recreation) program, which provides after school activities at no charge for children 


in the community. 


The staff continue to implement the Ontario Curriculum, attend in-services and A.Q. courses. Textbooks and materials purchased support the implementation of 
the Ontario Curriculum. The Writing to Read program at Kindergarten and Grade One continues to be a priority, with Writing Portfolios being implemented 
from Grade Two to Five. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The school results illustrate the success of the students in the area of Writing with 43% scoring at level 3 or 4. We are pleased with this result. The Mathematics 
score of 22% from 16% also indicates growth this year. Reading results continue to concem the staff and strategies to address this area will need to be discussed. 
However our students consistently reported 82% that they like to read. 


This year we have as part of our school plan a committee to direct and give recommendations for Student Evaluation. The committee consist of primary, junior 
and learning centre staff as well as educational assistants. They will be examining these results and sharing with the full staff their ideas for student improvement. 
School Council will be informed of these plans. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
Classes with Grade 3 Students | like to read. 82% 71% 
46 — Grade 3 students | am a good reader. 59% 58% 
| like t ’ q q 
22% |n English as a Second Language Program (ESL) . Beane eee 
| am a good writer. 559 49 
0% Exempted in all three subjects : ae ee 
oe | : | like mathematics. 55% 62% 
‘0 Receiving Special Education support | am good at mathematics. 41% 58% 
0 te) : 0 
52% Boys 48% Girls 0% Gender not specified | do reading that is not part of my work at school. 64% 50% 
11% Of the students said they speak only or mostly in another language at home | do wniting that is not part of my work at school. 68% 71% 
37% Ofthe students said they speak as often in English as in another language | do mathematics that is not part of my work at school. 55% 29% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All students =, 9% 273 Be 493% 
9% 43% 22% 
Gis 1 550% Thi 
14% 50% 27% 
Boys Sd 238% NTR, 
4% 38% 17% 
ESL students AOR. *4 32.40% * 20% 
10% 40% 20% 
Non ESL students 8h 44% - 22% 
8% 44% 22% 
Receiving Special Education support Pac, Be Ole. | aa), wae 
= 0% 31% 8% 
Not Receiving Special Education support 3.12%: TH 48% 5 7% 


French Immersion Option B: Students wrote the Reading and Writing components RUE te ae Gre. 
in English and a French translation of the Mathematics component. > 


A dash is used where the number of students in a group is fewer than 5 and results are not reported. 
Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work dunng the assessment (i.e., No Data). 
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SCHOOL REPORT 


GRADE 3 ASSESSMENT of READING, 
WRITING and MATHEMATICS 


Ryckman’s Corners Public School 


School Address: 80 Springside Drive Principal: Mr. K. Griffin 


Hamilton, Ontario (L8B 1M7) Grade Levels: J.K. —5 
School Phone: (905) 574-3060 Enrolment: 191 students 
School Fax: (905) 574-2696 Hamilton-Wentworth D.S.B. Information: 527-5092, Ext. 2631 


eee cea ee 85 
Se BEE | Bik SS eae 
Ryckman’s Comers School is located on Springside Drive just south of Rymal Road (Highway 53) and east of Upper James Street 
(Highway 6). The intersection of these two major roadways has long been called Ryckman’s Comers. When Ryckman’s Comers School was built in the early 
50’s it was to service the population of a small subdivision that had been developed in this predominately rural community. The original school, which opened in 
1953, had four classrooms. An addition in 1960 of four additional classrooms and a small gymnasium/auditorium was necessary to accommodate a growing 
school enrolment of grades SK - 8 students. In June of 1984 Ryckman’s Comers School was officially closed but was was reopened September of 1988 asa 
primary/junior school. Enrolment has grown slowly to 191 students with the largest numbers in the JK/SK and primary division. The majority of students are 
bused to the school, with many coming from the west side of Rymal and the North side of Upper James Street. A new survey immediately to the west of the 
.| school continually adds students to the enrolment. These students are all within walking distance. 

School priorities in the last few years have included a child-centred philosophy which puts children first, social skills (the implementation of the The Safe 
schools Policy), implementation of the Ontario Curriculum and Computers in the curriculum. The staff and community support a variety of co-curricular and 
extra-curricular activities including a comprehensive lunchtime sports program. 

Ryckman's Comers School is enjoying an increased parent and community interest. The school council has had a significant increase in membership and 

attendance at weekly school assemblies is increaseing. About 22 regular parent volunteers work in the classroom and in the library during the day. 

In our grade 3 E.Q.A.0. test, 29 students participate. Thirty-four percent of the students were receiving Special Education Programming. 
Demographics 


Rite Sie 


29 Grade 3 students (38% boys 62% girls) 
0% ESL/D (English as a Second Language) _| like to write 67% 64% 
0% Excempted in all three subjects I am a good writer 78% 73% 
34% Receiving Special Education Support I like mathematics 56% 55% 
10% Language other than English at home I am good at mathematics 50% 55% 


Overall Achievement Reading Writing 


(percent at performance level) Levels 3,4 Levels 3,4 Levels 3,4 
All Students 716% 69% 38% 
Girls 67% 72% 50% 
Boys 91% 64% 18% 


The school staff will meet and discuss these results and their meanings for programs, action plans and instruction delivery at Ryckman’s Comers School. The 
plans will be shared and discussed with our School Council. Action plans to be developed by the end of January 2000 and will include specific recommendations 
to be implemented during the 1999/00 and 00/01 school years, with a review process scheduled for June 2000. The data and its interpretation will also be the 
focus for the Curriculum Committee (Literacy/Numeracy sub-committees) to assist with the direction and planning for a continued school-wide focus on language 
and mathematics. Parents are encouraged to meet with their child’s classroom teacher to discuss this report and its implications for classroom practice. The 
school’s Plan for Action process is open to any parent for discussion. Please contact the Principal's office for further details. 


The process and resources for Ryckman's Comers plan of action are as follows: 


PROCESS RESOURCES 


-Share information with: LRT, classroom teachers, - Grade 3 Assessment results 
parents and School Council. Ontario Curriculum. 
-Review of current curriculum/teaching - Growing into Language/Celebrating Language. 
materials/methodologies with teachers. -Calcualors/Review Sheets/Manipulatives/Problem Solving Res. 
-Teach using the specific language of the test 


- Brainstorm & Implement strategies/teaching -LRT/Ontario Curriculum Consultants/Special Assignment Tchrs. 
materials to address areas of concern. 

-Focus on creating problem solvers, risk takers - Parent Information Night/School Council. 

and independent workers. 


-Review using 1999 - 2000 results. - Home support and encouragement to develop positive attitudes 


Principal Signature; ff Date: 
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Ryerson Middle Schoo! S4/ = : 


Address: 222 Robuson Street Principal: Doris Boettger 
Hamilton, Ontario, L8P 1Z9 Vice-Principal: Joanne Mcintosh 
Telephone: (905) 528-7975 Grade Levels: 6-8 


Fax No. (905) 528-9735 Enreinent: 408 


a, 
Ry 2 School opened in 1890 and was named in honour of Egerton Ryerson, the Superintendent or Education for Upper Canada 
fom 1$44 to 1876. He established free and compulsory education for ail children. The new schooi opence in 1975. Ryerson School 
has a long tradition of being responsive to the needs of the community it serves. RESPONSIBILITY, RESPECT and RIGHTS provide 
a corerstone for a solid educational foundation for our students. 


Ryerson Middle Schoo! is located in west central Hamilton and serves 415 yrade 6, 7, & 8 students from a diverse ethnic, economic 
and social community. Approximately 35% of our students are E.S.L. or come from an E.S.L. background. Our new E.S.L. parents 
have very limited English and offer limited support in the acquisition of social and academic language. Our French [Immersion 
program makes up 27% of our population. ; 


New ESL students are integrated for certain subjects areas but they <7> xept together for core. 


To help students maximize their potential and to create a couesive school body, Ryerson uses 4 teacher/student advisor program. Ail 
grours and grades are reflected in each Advisor group. In each grade, students are assigned to a core class with a French [mmersion or 


os 


Eagiisn teacher. The core subiects are English. Social Studies, Healthy Active Living and Computers. Rotary teachers provide 
Mathematics, Science and Technology, Music, Visual Arts, Physical Education and Health. 


A Learning Centre Model is used to service all students who experience academic difficulty in the regular class. We also offer 
alternative programs with an emphasis on reading writing and math. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


After am initiz! 2m altcis by staff, we noted half of our students are at level 3 and 4 in reading and writing. In mathematics 35% are at 
levels 3 and 4. We also saw a significant difference in performance between our female and male students. It was interesting to note 
that the boy’s perception of their ability was much more positive than their actual performance. 


Ou _ention is to examine the results and develop an action plan through our school plan committees (Arts, Self & Society, Math, 
Science & Technology, Self & Society and Language) to improve overall performance. Specificallly , communications in math, and 
assessment techniques will be further refined. The School Council will have an opportunity to discuss the plan and offer further 
suggestions. The final plan will identify specific strategies to be continued and new strategies to be implemented. As we develop the 


plan we will continue to implement all areas of the Ontario Math and Language Curriculum. 


Grade 3 and Grade 6 Assessments of Rei —_,, Writing and Mathematics 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
4 Classes with Grade 5 Students Ilike to read 60% 44% 
\ aod 71% 71% 
102 Grade 6 students ple Seca eas ele = 
a [Hike to wnte \ 55% 32% 
0% in English as. a Gecond Language Program (ESL) 
lam aad wriler 71% 47% 
17% ted in at three subject : 
Exempted in ree supjects ‘likeli mathematics 31% 59% 
79, 
17% — Recerving Special Education support |. am good al mathematics 57% 69% 
49% Boys 48% Girls 3% Gender not specified | do reading thal is nol part of my work at school 59% 62% 
0%  Olthe students said they speak only cr mostly in another language al home | do writing that is not part of my work at schoo! 55% 29% 
% Cf the students satd they speak as ofen in English as in another language | de mathematics that is not part of my work al schoo! 12% 28% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3,4 
in!) SS SS SE 
All students 45% 41% 29% 
55% 51% 35% 
Girls 61% 61% 37% 
68% 68% 41% 
Boys 28% 18% 18% 
39% , 25% 24% 
ESL students < 


Non ESL students 


Receiving Special Education support 


Not Receiving Special Education support 


A dash is used where the number of students in a grou is fewer than 5 and resuills are nol reported 
Method 1 (shaded ine) includes students who were exempted and students for whom no dala were collected 
Method 2 ercludes students who were exempted and students who did nol complete any work during the assessment (1e to Data) 
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SANFORD AVENUE SCHOOL - Gr. 3 EQAO 98 -99 results 


School Address: 149 Sanford Ave. N. Principal: Mrs. S. Ward 
Hamitton, L8L 524 Vice Principal: Mrs. L. Kyle (.5) 

Telephone: 528-8526 Grade Levels: JK - 5 

Fax No.: 528-8011 Enrolment: 420 students 


Sanford Avenue School is located in Hamilton's north cantral core. It is one of the schools that have deen 
designated as a compensatory education facility. Due in part to the very reasonably priced housing nearby, 
Sanford’s population of approximately 420 is highly mobile. Over the last five (5) years Sanford has had 
approximately 110% student turnover rate each year. According to the 1991 census data, the student 
population represents more than twenty different cultures. Student response to questions from the 1998-99 
EQAO survey about the languages spoken at home would indicate that a second language js spoken at 
i@ast Some of the time, in 49% of their homes. As a result, extensive daily support programmas for cur 
English as a Second Language /English as a Second Dialect students are provided. 


in agdition, Sanford Avenue also has the largest percentage of Native Canadian students af any iunior 
elementary school in Hamilton. During the 1998-99 school year, it was home to one of two Native as a 
Second Language programmes in Hamilton, Sanford Avenue also boasts a French Immersion program 
that begins in Senior Aingergarten. Special education in the scnool includes a self-contained primary 
Specific Learning Disability class, a self-contained junior Behaviour class and a wide range of individual 
and small group assistance programmes fer both identified and at risk students. 


Sanford is very fortunate to have an active Schoo! Council and Home and School Association. As well as 
running special activities. these groups support school programmes in financial terms and provide 
volunteer assistance in many classrooms throughout the year. They also maintain a Nutrition Programme 
which provides snacks each morning at recass and a Parent’s Room containing up-to-date reading 
materials on both schoo! and home issues and a clothing exchange. Sanford's strength lies in its cultural 
diversity and with its dedicated and experienced teachers, support staff and supportive parent groups. 


School Results & Plan: 


Overall Achievement (Grade 3) Reading Writing Mathematics 


(percent at performance :evel) Levels 34 Levels 3.4 Levels 2 4 
All students 11% a La 19% 
12% 25% 19% 
Gins 2% 36% ae 29% 
21% 36% 29% 
Boys = O% 12% “8% 
0% 12% 8% 
ESL siudents o% iT 50% 17% 
0% 50% 17% 
Non ESL students Wisk 21% 19% 
13% 27% IN. 
a Recchang Special Education support o% 0% ne aay 20% 
0% 0% 20% 
Not Receiving Special Education support “12% 27% 19% 
13% 28% " 19% 
French Immersion Option 8: Students wrote the Reading and Writing components Bo ty FeOU 20% 40% 
in English and a French translation of the Mathematics component 40% 20% 40% 


Staff is examining these results for individual students as well as for groups of students. Individual results 
have been released to parents. individual student concerns will be discussed with parents at the November 
reporting interview. Staff will continue to meet in committee to discuss all information and its meaning for 
programme, material, instruction and evaluation. Some of the issues to be considered include the specific 
needs of our ESL, NSL, and FSL students. There were also some children who did not provide enough 
information t score their results (28% in reading, 13% in writing & 6% in mathematics). This is interesting 
data that must be addressed. Ideas and plans will be developed and shared with Schoal Council and all 
interasted parents. Parents will be encouraged to participate in any committee work around these Issues. 
Plans formulated will make up part of the larger Curriculum component of the School Plan 


SCHOOL REPORT GRADE 3 ASSESSMENT OF REXDIN G, WRITING aad MATHEMATICS 


Seneca Public School Principal: Lucille Reed 
10 Abbington Drive Grade levels: JK - 5 
School Phone: 385-3241 Enrolment: 220 
pom, hool Fax: 385-2335 Hamilton-Wentworth D.S.B., Information: 527- 
5092 
SCHOOL PROFILE 


Seneca School is located in the William McCulloch (Brown's) Park community on the west mountain. The School was built in the early 
1970's and was expanded several years later. While we have a high turnover rate, our school enrolment is relatively stable from between 
210 - 220. 
A significant portion of our school population (36%) comes from the Purnell Dnve Hamilton Housing Project. Seneca's ESL populaton 
has grown from 16% (1994 -1995) to 23% this year and represents 16 different language groups. There is a significant special education 
presence at Seneca with 36% of our students on our active Special Education roll. The school's Learning Resource program supports 
students with learning needs. The Open court program provides the primary students with a sound phonetic base to help students read. In 
addition we have a combined pnmary and junior class for developmentally disabled students and a primary SLD class as well. These 
students are integrated into regular classes for part of their program as appropniate. 
The School Council and Home and School are valued partners in the teaching-learning process. They support the many programs at 
Seneca School. School Plan pnionties include: Ontano Curnculum, Safe Schools, Peer Mediation, parent volunteers in the classroom, use 
of co-op students from local secondary schools, students in special programs from Brock University, support worker from the Association 
for Community Living, Big Brother's Mentoring Program, Rotary Club's apple program, healthy snacks program funded by St. Andrew's 
United Church, Book-it Program, the Green Schools Program, and the Student Activity Committee and active primary and junior chorrs. 
In partnership with our parents and community, we work to provide the most enabling learning environment and the best possible 
programs to meet the needs of all students. 
SCHOOL RESPONSE AND INTENT FOR ACTION 
Staff have had a preliminary study of the school's results and are encouraged by the number of students performing at levels 2 and above. 
(reading 95%, writing 100% and mathematics 90%). The results must be viewed in relation to the fact that 38% of the students are 
receiving Special Education support. A total of 19% of the students were exempted from the test. 
It is worthy to note the Home Questionnaires indicated that 21% of the students communicate with their parents in another language other 
than English. Most of the parents are satisfied with the way information is communicated to them about their child's performance. A small 
number of parents volunteer at the school. A significant portion of the parents indicated that they were not actively involved with the 

ud's school. 
.ne staff will analyze in more depth the results of the testing. They will focus their attention on the students working at level 2 and 
determine interventions needed to move more students into level 3. 
School staff will meet and discuss the results and develop an Action Plan for February 1, 2000. The plan will be shared with the School 
Council for further input in January. Any parent who wishes to partucipate in the development of the school plan is welcome to do so. This 


will be communicated to the school community in the school's newsletter. 
Grade 3 and Grade 6 Assessments of Reading, Wrikng and Mathemaucs: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girs Boys 
(percent saying yes) 
6 % 
2 Classes with Grade 3 Students uiRe Woe 86% aS . 
| am a good reader 86% 65% 
26 Grade 3 students Ae Sa 86% 53% 
0% in English as a Second Language Program (ESL) saseeatia wag 86% 35% 
19% Exempted in ali inree subjects ‘ike ma 86% 35% 
38% — Recenmng Special Education support | am good at mathematics 57% 35% 
73% Boys 27% Guls O% Gender not specified | do reading that is not pant of my work al school 57% 41% 
0% Of the students said they speak only of mostly in another language ai home |. do writing Nal ts not part of my work al school 57% 53% 
21% Of the students saxd they speak as often in English as m another language | do mathemaucs thal 1s not part of my work al school 29% 24% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent al pertormance tevet) Levels 3.4 Levels 3.4 Levers 3.4 
ye a mS 
All stuoents 42m 50% 35% 
55% 65% 45% 
eS SS 
Guts 57%: *: 71% 43% 
57% 1% 43% 
Boys sh Ban 42% 32% 
54% 62% 46% 
ee 
ESL students Bicones : ? 
Non ESL students 
Receiving Special Education suppor _ 10% = 20% 0% 
20% 40% O% 
Not Receiving Speaal Educauon support 62% 69% 56% 


French immersion Option 8. Siudents wrote the Reading and Writing components 
in Engtish and a French transialion of the Mathematics component 
A dash is used where ihe number of students in a group 1s lewer than 5 and results are nc (eported 


Metnod | (shavev hne) micludes sludenis who were exempted and sivoents for whoin nO data were Collected 
Method 2 excludes students who were exerpied and Sludents who dd not Complete any work dunng the assessment (ve , No Data} 


lh 


SIR ISAAC BROCK SCHOOL 


Address: 130 Greenford Drive Principal: B. Laporte 
Stoney Creek, Ont. Grade Levels: JK-5 
L8G 2G8 Enrolment: 308 

Telephone: (905) 561-0814 HWDSB Information: (905) 527-5092, Ext. 2414 


Fax #: (905) 561-4095 


The school is located in a residential community in the east end of the city of Hamilton. Approximately 80% of the students are bused 
to this location from the multi-cultural area of Barton and Kenora and Riverdale East communities. The task of making Sir Isaac 
Brock into a community school is difficult when few students and parents are within walking distance. The majority of our students 
come from homes where a language other than English is spoken at home. Within the Grade 3 class assessed, there were 13 distna 
languages spoken by the students; the majority being Punjabi, Chinese, Serbian, and Kroatian. 


The physical plant is unique. The classrooms are "Open Concept” where each ‘pod’ houses approximately 100 children. We are 
steadily increasing our population and have moved into portables. Students that require individualized assistance are withdrawn into 
small groups in order to deliver the necessary support. 


School Plan Priorities: Our school is highly focused on reading and early reading intervention strategies through the ‘Open Court’, 
‘All Star Reading’ , and the ‘Academy of Reading’ computerized program. As well, we have a number of trained volunteers from 
McMaster University assisting us with one-on-one reading support. The school motto, "Caring Staff-Caring Kids” continues to form 
the basis for proper social behaviour at Sir Isaac Brock. 


School Response and Intent for Action Plan 


The results of the school summaries are encouraging as they show an improvement in all three areas over last year results (an increase 
of 18% in Reading, 12% in Writing and 12% in Mathematics). The gap between the school and HWDSB results are close in both 
Reading and Writing but Sir Isaac Brock's remain significantly lower in Mathematics. This deficiency is also reflected in the attitude 
of our students when they replied that they do not feel themselves to be good mathematicians. Of particular interest to the school was 
the percentage difference between girls and boys when asked if they like to read and write (girls 87%, 80%, boys 42%, 25%). In this 
particular class, the number of students receiving special education support was 21%, almost entirely of whom were boys. The last 
interesting result of the Home Questionnaire indicated that apart from school work very little writing (7%) or mathematics (15%) is 
accomplished in the home environment. Further investigation will be undertaken to ascertain the exact reason. 


The staff and School Council will continue to analyze the results and improve on what was initiated in last years' Action Plan. We 
will continue to focus on literacy in the primary division.. With the recent initiation of new math textbooks, workbooks, and 
instructional strategies we anticipate that results will continue to show improvement. School wide testing of our students in the spring 
and fall will continue to allow us to see and program for individual student development. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
2 Classes with Grade 3 Students llimeto Feac. 87% 42% 
| am a good reader. 87% 50% 
29 Grade 3 students 
A | like to write. 80% 25% 
3% in English as a Second Language Program (ESL) (aa ego ani 53% 8% 
9, 
7% Exempted in all three subjects ks eahaaaies: 60% 58% 
21% Receiving Special Education support | am good at mathematics. 40% 33% 
48% Boys 52% Girls 0% Gender not specified | do reading that is not part of my work at school. 33% 50% 
19% Of the students said they speak only or mostly in another language at home {| do writing that is not part of my work al school. 7% 8% 
19% Of the students said they speak as often in English as in another language 1.do mathematics thal is not part of my work at school. 13% 17% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levets 3,4 Levels 3,4 
All students 1 45% 4 45h hh 


48% 48% 27% 


ESL students - Ya SSeS eakier se 


Non ESL students pet ees: 


Receiving Special Education support 


Not Receiving Special Education suppot SA RNY Pea ah 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French vanstation of the Mathematics component. 
A dash is used where the number of students in a group Is fewer than 5 and resulls are not reported. 


Method | (shaded line) includes siudents who were exemnpled and students lor whom no dala were collected. 
Method 2 excludes students who were exempied and studenis who did not complete any work dunng the assessment (i.e, No Data). 


SCHOOL REPORT GRADE 3 ASSESSMENT OF READING, WRITING AND MATHEMATICS 
Sir Wilfrid Laurier School 


School Address: 70 Albright Road, Hamilton, Ontario L8K 5J3 Principal: E-B. Reddie 
Grade Levels: JK-5 School Phone: (905) 578-4422 Enrolment: 646 
School Fax: (905) 578-6262 Hamilton-Wentworth D.S.B. Information: 527-5092, Ext. 2631 

—., 
sCHOOL PROFILE 


Sir Wilfrid Laurier School is a large, primary-junior school, (JK-5), located in Ward 5 in Hamilton’s lower city, east end. 
Opened during the 1990-91 school year, Laurier has a current enrolment of 646 pupils. The school is organized into 28 
classes at this time including 11.5 Grade 1-3 classes, and 2 self-contained Special Education classes. Sir Wilfrid Laurier has 
a significant English as a Second Language population with approximately 16% of our student population receiving direct 
assistance from our ESL staff. 


The school benefits from a number of positive partnerships including: 

* anactive and supportive School Council. 

¢ Kids’ Komer Daycare and the Laurier Recreation Centre. 

¢ Co-op programmes with both Glendale Secondary School and Bishop Ryan Catholic High School. 
¢ adedicated volunteer group approaching 60 adults. 


Our current schooi directions consists of a number of components including the following areas of focus: 


1. Implementation of the Ontario Curriculum Documents, especially Literacy, Mathematics and Science and Technology 
2. Improved Assessment, Evaluation and Reporting Practices 

3. Information and Technology Skills 

4. School-Wide Social Skills 

5. Ongoing Special Initiatives, e.g. Environmental Initiatives, School-Community Partnerships, Safety Programmes. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The staff is working on an in-depth analysis of these results. More students are working in levels 3 and 4 in wntng (38% in 
1999. 25% in 1998), whereas student performance in reading declined (15% in 1999, 22% in 1998). Results in mathematics 
approximated the results from the previous year (26% in 1999, 25% in 1998). The number performing at levels 3 and + in 
reading, wriing and mathematics do not meet our expectations. The staff will analyze the results and our current action pian 
for academic achievement. Then the plan will be adapted as required and shared with the School Council for further input. 
Finally the action plan will be in effect by February 2000. Parents and guardians have received their children’s individual 
reports and were encouraged to discuss the results with classroom teachers. Parental input is welcomed. Please contact the 
office for further details. 


Grade 3 and Grade 6 Assessments of Reg, Wriling and Mathematics 1998-1999 


Demographics (Gade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
4 Classes sath Crade 2 Students tee 89% 57% _ 
| am a aood reader 73% 52% 


QR Grade 3 students 
1 he by welt Ar e707 
11% In Caghen ae 2 Sarand Language Program (ESI i E 


OE A Sea | am a good wiiter 60% 48% 
as Saag {like mathemahes 47% 56% 
9%  Recerwing Spemal Education suppor! | am good at mathematcs 31% 50% 
53% Boys 47% Gris 0% Gender not specified 1 do reading thal 's not part of my work al school 51% 42% 
16% Of the students sard they speak onty or mostly in another language al home | do wnting that ts not part of my work at school 71% 38% 
O% AW the students said they speak as often in English as in another |anquaoe | do mathemates thal ts not part of my work al school 47% 25% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance tevel) Levels 3.4 Levets 3.4 Levets 3.4 
All students 15% 38% 26% 
17% 39% 26% 
tend Guts 2% 48% 26% 
24% 51% 28% 
Boys ‘10% 29% 25% 
10% 29% 25% 
ESL students : 0% 0% 
0% 0% 
Non ESL students is 43% 2% 
43% 29% 
a iv Receiving Special Education support 0% 11% 0% | 
0% 11% 0% 
Not Receiving Special Education support 17% 40% 28% 


French Immersion Option B Sludents wile the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used wnere the number of students in a Qrorp 1s fewer than § and resulis are nnd renoded 
Methag | (shaded linel intudes students who were exempled and students lor whom no dala were collected 
Method 2 exctudes students wha were exemmied and students who cd not commete any work dU rINg Ihe assessinent (1 No [ata) 
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SHERWOOD HEIGHTS' 1999 REPORT 
ON THE 
GRADE 3 ASSESSMENT OF READING, WRITING, & MATHEMATICS 


Sherwood Heights Public School 


SCHOOL ADDRESS: 105 High Street PRINCIPAL: Mr. T. Dexter 
Hamilton, On L8T 3Z4 Grade Levels: JK -5 
SCHOOL PHONE: (905) 574-5752 Hamilton Board of Education 


Sherwood Heights Junior Elementary School is located in a middle class community on the 
north east end of the Hamilton escarpment. We are on the same campus as Sherwood 
Secondary School. 


Our school services over 350 students. Approximately half the students live in the 
immediate area and walk to school. The other half of the student body are bussed from the 
Templemead/Rymal Road area. A small number of students are from subsidized housing 
and lower income housing developments. 


More than 12% of our students use a language other than English at home. Twenty 
students (from various grades) are in our ESL program. We have ten students who are 
officially identified as exceptional and more than thirty whom we consider to be "at risk”. 


Our Vision is to have a schooi where everyone works together to achieve maximum student 
notential. We are supported by parent/community volunteers & the "Sherwood Project"'-- 
- a high school credit course where senior students work directly with students who have 
special needs in class and in Learning Centre. 


We have an active Home and Schooi Association and a School Councii. A wise decision 
has been made to delineate the areas of involvement for each organization: H&S = Safe 
Schools. School Council = Curriculum Issues. Both organizations make significant 
contributions. 


Since our goal is improved student learning within a safe school environment, parent 
groups & staff often reach out to our community through questionnaires, flyers, or 
presentations (such as the Spelling Flyer, Technology Flyer, Curriculum Nights). Regular 
communication is maintained through student Reminder Binders. There is parent and 
staff representation on our Directions Committee which models the collaborative manner in 
which decisions are made that serve student needs. Curriculum nights are well-attended. 


ei 


Principal's Signature Wee 


— 


. we i : ~ 
Home & School President's ea ae ee oe 


School Council President's Signature 


SHERWOOD HEIGHTS DEMOGRAPHICS/ATTITUDES 
57% of our parents read to their grade 3 children and talk to their children about what 
he/she has written at least a few times a week. 66% help their children with number 
problems at least a few times a week. 

93% read school newsletters and 98% review their child's report card. 

84% (or higher) are satisfied to very satisfied with the way information is communicated 
about their child's performance in reading, writing, and math. 

16% are actively involved with their (grade 3) child's school. 34% volunteer at school 


SCHOOL RESPONSE AND PLAN FOR ACTION 


Last year, our plan for action stated that "Wwe would like to see a higher percentage of 
students in Levels 3 & 4." We are pleased with the number of students at levels 3 and 4 in 
1999 (reading 59%, writing 60% and math 74%) compared to 1998 (reading 52%, writing 
48%, math 43%). While the overall math score was the most significant gain. there was 
marginal improvement in terms of female attitudes towards math. This year 52% of the | 
girls said they are good at math (last year 44%). We had almost identical results for I 
writing: iast year, 46% of the boys saw themselves as good writers compared to 60% of the 
girls. This year, 48% of the boys saw themselves as good writers compared to 71% of the 
girls We will continue working on changing girls' attitude towards math and the boys 
| 
| 
| 
| 
| 


| 
| 
| 
| 


attitude towards writing. 


1. Reading | 


[Staff will increase their use of reading rubrics for student evaluation. Staff will continue to 


provide a wide rage of reading materials and text forms that increase and motivate | 
students to read. Staff will continue to provide non-fiction and series reading materials 
that interest and motivate boys to read. .Parents will be encouraged to listen to their 
|children read on a regular basis. Our emphasis will continue to be reading comprehension. 


| \iore commitment to our various home reading programs is needed. | 
Ip. Writing 


We will continue our focus on more structured, whole class, formal writing lessons. We 
jwill organize our expectations for the assessment of effective writing by providing an 
editing check-list and a revision check list that is common for all grades. We plan to 
increase the frequency of writing in different genres. Staff will continue use of EQAO 
anchor booklets and Peel Writing Scales. Teachers will approach computer time with a 
definite purpose and plan to build specific writing skills. 


3. Math 


Teachers will continue to provide opportunities for students to explain their reasoning for 
problem solving including why or how they know which operations to use or why they 
predict certain answers. To ensure that adequate time is spent on problem-solving, 
teachers will put more emphasis on beginning their math lessons with problem-solving and 
later do the computation. Staff will continue to use "Puddle Books" for assessment. 


4. Self-Esteem 


Continue to encourage self-esteem in girls by inviting female role models (mathematicians, 
engineers, etc) to speak to students. Continue to promote male authors. Continue to 


examine current school practices/literature to ensure that we are not (unintentionally) 
encouraging sex biases. 


Principal's Signature 
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Sherwood Heights School (insert after Sherwood Heights School Summary Report) 


Demographics (Grade 3) 


2 Classes with Grade 3 Students 
55 Grade 3 students 
5% in English as a Second Language Program (ESL) 
{3% Exempted in ail three subjects 
18% Receiving Special Education support 


51% Boys 49% Girls 


7% Of the students said they speak only or mostly in another language at home 


5% Of the students said they speak as often in English as in another language 


at home 


Overall Achievement (Grade 3) 


(percent at performance level) 


ee ee 


0% Gender not specified 


All students 


Girls 


Boys 


Reading 
Levels 3,4 


2 56% 


52% 


Attitudes (Grade 3) 
(percent saying yes) 

like to read. 

am a good reader 

like to write. 

am a good writer. 

like mathematics. 

am good at mathematics. 


do reading that is not part of my work at school. 


do wnting that is not part of my work at school. 


| do mathematics that is not part of my work at school. 


a 


ESL students 


Non ESL students 


are pA eyed ot 


haw aad 
i abe tee | 


ee ee ee ee ee ee ee eee a ee 
Receiving Special Education support 


Not Receiving Special Education support 


French Immersion Option 8: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group is fewer than 5 and results are not reported. 


oe pee 


“pees ceed 


Method 1 (shaded line) includes students who were exempted and students for whom no data were collected. 
Method 2 excludes students who were exempted and students who did not complete any work during the assessment (i.e., No Data). 


133 Hamilton-Wentworth OSB 


Writing Mathematics 
Levels 3.4 Levels 3,4 

51% 64% 23 
50% 74% 

“2 63% > 63% a 
71% 71% 

2 39% -... 64% 354 
48% 78% 

| 

- ike | 

ne - wa 
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SPENCER VALLEY PUBLIC SCHOOL 


School Address: 441 Old Brock Road Principal: Mrs. Jane Shipton 
Greensville Ontarie LOH 6A7 Grade Levels: 6-7-8 

Telephone: 905-628-1788 Enrolment: 266 Students 

Fax Number: 905-628-9146 


Spencer Valley School is the middle school (Grades 6-7-8) portion of the Spencer Valley/Greensville 
School Unit. The school is located on Old Brock Road, just south of Hwy. #5 in Greensville. 
Spencer Valley was constructed in 1968 on 8.34 acres of land. There are presently 266 students from 
Grades Six to Eight in attendance. The two JK-5 feeder schools are Millgrove School and Greensville 
School. Our school community includes both town and rural families with 90% of the student 
population relying on bus transportation to and from school. 


There are two Special Education classes on site - an Intermediate Comprehensive Class and a 
Developmentally Delayed Class. Spencer Valley has also been designated as a "Pathways" school and 
is able to provide schooling for physically handicapped students. The school has an active School 
Council and Student Council. In addition, our school has won many district sports championships 
and has a very well respected Instrumental Music Program. We are very proud of the links we have 
developed with parents and the community and will continue to focus on both scholastic achievement 
afd community service. 2 


School Response and Intent For Action Plan 


Individual students results were shared with parents in December. The staff has had an opportunity to 
discuss our school results and will be developing a plan to address concerns. This plan will be shared 
with School Council and the two feeder schools for further input in January and finalized for 
implementation in February 2000. 


The percentage of students working at Levels 3 and 4 in Reading is higher than both the H.W.D.S.B. 
and Province (Spencer Valley 52%, H.W.D.S.B. 43%, Province 48%). Writing scores for Levels 3 
and 4 are consistent with Board and Provincial results (Spencer Valley 48%, H.W.D.S.B. 51%, 
Province 48%). The percentage of students not meeting the Provincial standard (Level 3-4) in Math 
is a concern. (Spencer Valley 33%, H.W.D.S.B. 35%, Province 46%). 


Our Action Plan will focus on improving both mathematical mechanics and the ability of our students 
to problem solve. A second area of focus will be to develop strategies to improve our students’ 
ability to communicate the steps undertaken to arrive at a solution. We will also discuss strategies to 
address the gender gap in both our Writing and Math results. 


Grade 3 and Grade 6 Assessments of Re Q Writing and Mathematics 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
a Closers sth Grade © Stidents Ihke to read 74% 20%, 
9 9 
QO ‘Gradeik <tndente 1 am a good reader 63% 56% 
a I hke to wnle ! 52% 32% 
0% in Enghsh as a Second Language Program (ESL) ; 
oO | am a good wnier 59% 51% 
* Exempted in af three subjects like : 37% 54% 
0, 
7% — Recemno Special Education support | am good al mathemates 22% 56% 
46% Boys 30% Girs 24% Gender not specified | do reading thal ts not par! of my work a! schoo! 74% 20% 
1% — Of the shidents said they speak only or mostly in another language al home |do wntma that rs not part of my work al schoo! 59% 41% 
4% Of the students sax they speak as oflen in Enahsh as in another language 1.0 mathemahcs thal rs not par! of my work al schoo! 26% 29% 
at home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 34 
All students 52% 48% Bs 
52% 49% 33% 
Grrts 52% 56% 2% 
$2% 56% 22% 
Boys 50% 45% 43% 
Si% 46% 44% 
ESL students 5 
Non ESL students 7 
Receiving Speaal Educalion suppor! mn 33% O% 
0% 40% 0% 
Not Recemng Special Education suppor 55% 49% 35% 


A dash rs used where the number a! students in a croup rs fewer than S and resums are not reported 
Metnad 1 (shaded hne) incures clunentc who were exempted and students lo whom no data were collected 
Method 2 excudes students who were exemmied and siudents who drd nol complete any work during the assessment (ie. No Data) 
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Stinson Street School 


Address: 200 Stinson Strect 
Hamilton. Ontano L8N 4J5 
Telephone: (905) 528-0119 
pet aX NG. (905) 528-3496 
—™% 


Stinson Street Public School is located in the Stinson Community drawing students from the Stinson and St. Clair 
communitics. The school was built in 1894 and additions made in 1914 and 1959. Extensive renovations were made in 

1989. The school community is a diverse mix of race and cthnicity and of incomes and lifestyles. It is designated as a 
Compensatory Education School ( 28.6% according to the 1991 Census data). The school population is very mobile with the 
number of students transfcrnng during the school ycar outnumbering the student population at any given time during the ycar 
(127%). Students who do transfer tend to do so a number of times in their school carcer and hence attend a large number of 
schools in a few ycars. This creates discontinuity in their cducation. The school serves over 305 students and also reflects an 
ever increasing number of English as a Sccond language students. Our Learning Centre is staffed by a Learning Resource 
Teacher and serves over 80 students on a weckly basis. The school has a focus on Social Skills with our social skills program 


Principal: Mr. D. Staples 
Grade Levels: JK -5 
Enrolment: 305 


HWDSB Information: (905) 527-5092 Ent. 2414 


being presenicd weckly by a social worker from the John Howard Socicty. 


School pnoritics in the last few ycars have included a focus on reading with our Lcaming Resource Teacher spending an 
ever increasing amount of time in the pnmary grades. We have introduced a phonics based reading programme to our Grades 
1, 2 and 3 classes and have a daily phonics programme in our Senior Kindergarten. Math journals have been implemented in 
our pninary division. Math problem solving is an ever increasing focus at all grade Icvels. Stinson Strect School enjoys a 
healthy partnership with our School Council. with all working hard to achicve our common goals. Parents also serve on 


committees and assist at many functions where thcir input, expertise and support is invaluable. 


We are a comimunity of life long Ieamers who work together to respect our different economic, cultural and physical 
necds. Our students are given the opportunity to experience a varicty of activilics to support them in their school life. 


School Response and Intent for Action Plan 


From an initial, cursory vicwing of the school data, there arc approximatcly one third of our students who have attended 
Stinson Strect School from J.K. to Grade 3. Staff are generally pleased with the numbers of students performing at levels 3 
and above (reading 47%, wnting 56% and math 81%). Duc to the relatively small sample size (36 students) and the turnover 
of students in the school, interpretation of the results must be interpreted cautiously. The results will need further analysis 


and discussion. 


The school staff plan to mect after school to discuss these results and their mcaning for programs and instruction at 
Stinson Street School. The results will also be addressed in our Primary and Junior Curriculum Planning Tcams for further 
input and action. The plans will be shared with our School Council. The Action Plans developed by the end of January, 
2000 will include specific recommendauons to be implemented during the 2000 - 2001 school ycar, with a review of progress 


dunng the fall of 2000. 


Parents arc cncouragcd to mect with their child's classroom teacher to discuss this report and its implications for 


classroom practice. Please contact the Principal's office for further details. 


Srage 3 and Grade 6 Assessments of Reading Writing and Matnematics 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saving yes) 
2 Classes with Grade 3 Slugents Iikesto teas 67% 70 
se lama read 42° or 
36 Grace 2 students ie . aS 
| hike to write 673 4R? 
3 in English as a Second Lanquace Program (ESL 
5 !am a good weriler 50° 45 
3% Exempted in all three subjects a 
| ike mathematics 75% 1476 
34° R Educ. 
Jive Receiving Special Education support | am good at mathematics 58% Gite 
Fate) 220 CY ge 
57° Boys 33% Girls 0% Gender not specified | do reading that 1s no: part of my work at schoo! 67oh8 a5 
5% Of ne students said they speak only or mostly in anotner language al home 1 do writing thal 1s not part of my work al schoo! 75% chs 
14% Of tne students said they speak as often in English as in anotner language !.d0 mathematics that is nol part of my work al school Sia gs 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(ce"ceni ai perlormance level) Levels 3.4 Levels 3.4 Levels 2 < 
All students 47% 56% 81% 
49% 57% 83% 
Gints 33% 75% 83% 
33% 75% 83% 
Boys 54% 46% 79% 
57% 48% 83% 
ESL stugents 
Non ESL students 
Receiving Special Education suppor! 18% 27% 64% 
20% 30% 70% 
Not Receiving Special Education support 60% 68% 88% 
60% 68% 88% 


Frencn Immersion Option B Students wrote the Reading and Writing components 
r English and a French translation of the Mathematics component 


£ cas" 1s used where [he number of Students in a group IS fewer Inan § and 1esulls are nol reported 
Metnod | (shaded Ine) nciudes students who were exempled and students for wnom no data were collecied 


Ueinod 2 exudes students who were exempled and siudenis who dW not complete any work during he assessment (1 e No Data) 


Strathcona Public School 


Address: 10 Lamoreaux Street Principal: Doug Baker 
Hamilton, Ontario, L8R 1V1 Vice Principal: Katherine Yantzi 

Telephone: (905) 527-2470 Grade Levels: JK to 6 

Fax Number: (905) 527-2472 Enrolment: 163 Students 

Profile: 


Strathcona School is located in the west end of Hamilton, adjacent to Victoria Park and near Dundurn Castle. It 
is a school steeped in history. The original school was built in 1894, with the present building replacing it in 
1985. The school educates 163 students with a diverse socio-economic, ethnic and cultural backgrounds. Staff 
and the community support a variety of activities including a Mathematics club, a Library/Computer club, a 
Checker's Team, Soccer and Basketball intramurals. 

The Strathcona staff supports children with special learning needs through the Learning Resource Program 
and through two special classes, a Primary Speech and Language class and a Junior Comprehensive 
Communications class. There is a strong emphasis on integration. There is a Big Brother" sponsored Mentor 
Program, numerous individual reading assistance Volunteer Programs and a Co-op Student Program to further 
support students in their learning academically and socially. 

The School Parent Council works collaboratively with the school and community to create a positive learning 
environment. School Council worked with the staff to present to the community a Curriculum Night. They 
strongly support the intergenerational connection between the Parkview Nursing Home and the school. School 
Council has implemented a daily "Healthy Nutrition" program to provide the students with a snack twice a day. 
Many Strathcona parents and community members serve as volunteers in the school. 


School Response and Intent for Action Plan: 

The staff is working at analyzing the results and implementing best practices to address the strengths and areas 
for improvement. The results indicate that the initiatives supported by the EQAO action plans for 1998/99 
produced an increase in the levels 3 and 4 for Writing (47% in 1999, 27% in 1998). Mathematics 3 and 4 levels 
were consistent with last years’ results (53° in 1999, 59% in 1998) and will continue to be an area of focus. The 
numbers performing at levels 3 and 4 for Reading do not meet our expectations and will be addressed in our 
action plan for 2000. We will continue to support the communication between home and school (100% of the 
families reported that they were satisfied or very satisfied with the information communicated to them about 
their child's performance in Mathematics, Reading and Writing.). Staff also wish to focus on the lower scores 
achieved by boys. Parents and guardians have received their children's individual results. Staff is prepared to 
discuss the individual results with parents. This information will be discussed and approved by School Council 
in January. The action plan for improvement will be developed with input from Staff and School Council for 
implementation in February 2000. Strathcona welcomes parental input into the development of the 2000 Action 
Plan. Please contact the Vice-Principal's office for further details. 


Grade 3 and Grade 6 Assessments of Reading, Wntng and Mathemabcs. 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes with Grade 3 Students Ue Soireae 30% 55% 
17 Grage 3 students |. am a good reader 67% 45% 
9, 9, 
0% — In English as a Second Language Program (ESL) ee ese 
\ ler 
O% Exempted in ail three subjects Diese Se ec 
| bke mathemabes 50% 64% 
18% Receiving Speaal Educabon support | am good al mathemabes 50% 64% 
05% Boys 35% Guns 0% Gender not specified | do reading thal is not part of my work at school 50% 27% 
0% Of the students said they speak only or mostly in another language al home {do wnting that is not part of my work al school 17% 45% 
6% — Of the students said they speak as often in Engish as m another language |,do mathemabes that is not part of my work al school 50% 36% 
at home 
Overall Achiavement (Grade 3) Reading Waiting Mathematics 
(percent al pertormance jevel) Levels 3,4 Levets 3.4 Levels 34 
All students hd ATH __ 33% 
29% 50% 53% 
Gis TH 2d a1 ae | ee 
67% 67% 50% 
Boys OH OR 55% 
o% 40% 55% 
ESL students acetal enmictneon ae 
Non ESL students Pte | Sere : 
Receiving Speaal Ecucaton support ¥ ee : 
Not Receiving Special Educason suopont Dees eas 
Franch imme(sion Opvon B Slucents wote he Reaowg and Wriung components sed 


) Engish 2nd a F’encn Wanslavon <1 "58 Matrematics comecnent 


A a3s is used where Ine number ol SiUdeNts WM a g/Oup IS lewer INan > and fesuils are Not reponed 
Method | (shaded line) nciudes sivdents wno were exemnpied and siudenis lor whom no dala were collected 
Meinod 7 exctuges sivgents who were exempted and students who OX not complete any work dunng ihe assessment (! e., No Data) 
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Strathcona Public School 


Address: 10 Lamoreaux Street Principal: Doug Baker 
Hamilton, Ontario, L8R 1V1 Vice Principal: Katherine Yantzi 

Telephone: (90S) 527-2470 Grade Levels: JK to 6 

Fax Number: (905) 527-2472 Enrolment : 162 Students 

Profile: 


Strathcona School is located in the west end of Hamilton, adjacent to Victoria Park and near Dundurn Castle. It 
is a school steeped in history. The original school was built in 1894, with the present building replacing it in 
1985. The school educates 163 students with a diverse socio-economic, ethnic and cultural backgrounds. Staff 
and the community support a variety of activities including a Mathematics club, a Library/Computer club, a 
Checker's Team, Soccer and Basketball intramurals. 

The Strathcona staff supports children with special learning needs through the Learning Resource Program 
and through two special classes, a Primary Speech and Language class and a Junior Comprehensive 
Communications class. There is a strong emphasis on integration. There is a "Big Brother" sponsored Mentor 
Program, numerous individual reading assistance Volunteer Programs and a Co-op Student Program to further 
support students in their learning academically and socially. 

The School Parent Council works collaboratively with the school and community to create a positive learning 
environment School Council worked with the staff to present to the community a Curriculum Night. They 
strongly support the intergenerational connection between the Parkview Nursing Home and the school. School 
Council has implemented a daily "Healthy Nutrition" program to provide the students with a snack twice a day. 
Many Strathcona parents and community members serve as volunteers in the school. 


School Response and Intent for Action Plan: 

The staff is working at analyzing the results and implementing the best practices to address the strengths and 
areas for improvement. Overall, Writing (69% at Levels 3 and 4) and Mathematics (69% at levels 3 and 4) were 
areas of strength. These were also areas of program focus during the 1998/99 school year. Strategies 
implemented will continue to be employed. Reading (38% at levels 3 and 4) will become an area of focus in our 
action plan. Staff is also concerned with the attitudes of the students; reading and writing for boys and 
mathematics for girls. Staff will identify new strategies to be implemented to address these attitudes. Parents 
and guardians have received their children's individual results. Staff is prepared to discuss the individual results 
with parents. This information will be discussed and approved by School Council in January. The action plan 
for improvement will be developed with input from Staff and School Council for implementation in February 
2000. Strathcona welcomes parental input into the development of the 2000 Action Plan. Please contact the 
Vice-Principal's office for further details. 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathemates: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Girls Boys 
(percent saying yes) 
1 Classes with Grade 6 Students WEG 80% 40% 
% % 
16 Grade 6 swoents Tap soe lente ey ve 
“ I lke to wnte 80% 20% 
0% in Enghsh as a Second Language Program (ESL) 
ee | am a good writer 20% 30% 
12% Exempled in al three subjects lena 0% 50% 
Oy 
12% Receiving Speaal Educavon suppor | am good at mathematcs 20% 30% 
62% Boys 38% Gwis 0% Gender not spectied | do reading that is not part of my work at school 80% 10% 
0% Of ne students saxd they speak only or mostly in another language al home | do wnbing that is nat part of my work al school 40% 0% 
0% Ot the students sad they speak as often in English as in another language |.do mathemates thal is nol part of my work al school 40% 0% 
al home 
Overall Achievement (Grade 6) Reading Waiting Mathematics 
(percent al performance level) Levels 3.4 Levets 3.4 Levets 3.4 
All students Be 6% we 
43% 79% 79% 
Gis RJ aah _ J ns 
B% 83% 67% 
Boys - 0% = 50% 64 10% 
0% 75% 88% 
ESL students ape | aakaieace ca epee 
Non ESL students - j peo 5 Ee ees 
Receiing Special Educabon support PAE | See me ee 
Not Receiwng Speaal Education suppor abies, | 352. 8 hip ae 38 


A Gash (5 used where ine number Ol students in a group is lewer inan 5 and resulls ae not reponed 
Method | (shaded line) ndudes sivoents wno were Exempled and siudents lor whom no dala were cotiected 
Method 2 excludes Sides who were Exempied and siudens who did Not COMpKee any work dunng he assessment (ie. No Data) 
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TAPLEYTOWN SCHOOL 


School Address: 390 Mud Street East Principal: Mrs. D. Furry 

Stoney Creek, ON L8J 3C6 Grade Levels: Kto8 
Telephone: (905) 662-2297 Enrolment: 374 Students 
Fax: (905) 662-2512 Families: 230 


Tapleytown Public School is an active community school with a valued history. Our operating motto is “A Successful 
School needs Students, Staff and Parents Working Together!” The original 1881 stone school house, now a kindergarten 
room, has had 4 additions over the years. The school draws students from an area bordered by First Road West to Eleventh 
Road East and from the Mountain Brow to Highway #20 to the south. Furthermore, Tapleytown School serves a mixed 
ethnic, socio-economic and cultural school population. Staff and the school community support a variety of activities 
including sports teams, the Green team, the Yearbook, Oral Communications, the Geography Challenge, the Snack and 
Soup programs and a variety of special event days. At our monthly sharing assemblies, we celebrate student successes in a 
wide range of areas. The school’s Learning Centre and Resource Program support students having special learning needs. 
As well, the All Star Reading and Reading Recovery Programs provide some primary students with an individualized 
opportunity to improve their reading skills. 


Tapleytown school is proud to have an active Student Council, a dedicated School Parent Council and many parent 
volunteers. The Student Council organizes school dances, supports charities and helps host the East County Soccer 
Tournament. Our School Parent Council supports our common goal of optimizing student performance and advises us on 
issues important to student progress. The School Parent Council is a valued partner and, together with the staff, work hard 
to create a positive learning environment for the students. They support the use of a student planner in which are outlined 
the Homework Guidelines, the School Code of Conduct and other key information. Many Tapleytown parents and 
community members serve as volunteers in the school. They help students and teachers, as well as support a variety of 
activities that help make Tapleytown School a great place to learn! 


SCHOOL RESPONSE 

The staff is working on an in depth analysis of these results in both grades 3 and 6 in order to meet our goal of increasing 
the number of students who achieve at levels 3 and 4 in all 3 subject areas. 

GRADE 3 

Overall, in reading a higher percentage of our Grade 3 students attained levels 3 or 4 than the Board average in 
Communication and Organization of ideas but slightly below in reasoning and application of conventions. Yet in both 
writing and the mathematics categories we were below the Board average in all areas. However in the mathematics strands 
we were close to or above in all the stands with all students who wrote the test scoring at level 2 or higher in four of the five 
strands. Overall in mathematics, we were above the Board average. A special area of success was Data Management and 
Probability with 78% of our students achieving levels 3 or 4. 

GRADE 6 

Overall, a higher percentage of our grade 6 students achieved levels 3 or 4 in reading and writing than the Board average 
but less did in mathematics. In reading a higher percentage of our Grade 6 students attained levels 3 or 4 than the Board 
average in Reasoning, Communication and Organization of ideas but slightly below in application of conventions. In 
writing, a higher percentage of our Grade 6 students attained levels 3 or 4 than the Board average in and Organization of 
ideas and Application of Conventions but slightly below in Reasoning and Communication. Yet in the mathematics 
categories and strands our Grade 6 pupils were slightly below the Board average in all areas except for Patterning and 
Algebra in which they were slightly above. 

INTENT FOR ACTION PLAN 

Generally we note with pride the continued strong success in mathematics at the primary level with nearly all students who 
wrote the test functioning at level 2 or higher. In reading and writing, our goal will be to increase student skills so that 
more will meet expectations at levels 3 and 4. There is a wide gap in results attained between our grade 3 and grade 6 
students both across the Board and at this school’s level. Clearly there is a need to increase student reading, writing and 
mathematics skills in the junior years including EQAO test taking skills. A higher degree of anxiety was observed with our 
grade 6 students than with our grade 3 students. We will continue our school plan which has reviewed and purchased new 
texts for all grades and additional manipulatives as well as focused on professional development for our teachers over the 
past two years. The numbers performing at levels 3 and 4 in writing do not meet our expectations. The school staff will 
analyze the results and our current action plan for academic achievement. Then the plan will be changed or adapted as 
required and shared with school council for further input in January. Finally, the action plan will be in effect by February, 
1999. Parents and guardians have received their children’s individual reports and were encouraged to discuss the results 
with the classroom teachers. With staff and school council representing the community, we will work together to set the 
environment and support the expectations for learning. Excellence in Student Academic Achievement is the Goal. 


1S3 


eel 
=a 
Re 


Grade 3 
Knowledge/Skills/Categories 


Levels Levels 3, 4 


Grade 3 Mathematics 
Knowledge/Skills/Categories 
Exempt Levels 3, 4 


Grade 6 Writing 
Knowledge/Skills/Categories 
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Reading 


Exempt Levels 2, 3, 4 Levels 3, 4 


Grade 6 
Knowledge/Skills/Categories 


Exempt Levels 2, 3, 4 Levels 3, 4 


80% 43% 7% 70% 
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61% 28% T% 74% 50% 
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4% 78% 
Note: 
IK. All results reported use method 1. Method | includes students who were exempted and students for whom no data were collected. 
Pde Due to rounding, percentages for the achievement data may not always sum to 100. 
3: In reading, the overall level of achievement was calculated using students’ scores in the categories and in the multiple choice component. Tapleytown 


Grade 3 students did not do the multiple choice component of the reading test due to having done it during a practice session in error. Therefore there 
are no overall scores in reading. Tapleytown Grade 3 students did do all other components of the test. 
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THORNBRAE PUBLIC SCHOOL 


The Hamilton-Wentworth District School Board 


— 


— Thorner Drive 


Hamilton, Ontario TELEPHONE: (905) 387-5887 
PEORIIDE, SOBOOL FAX: (905) 387-9208 
Seams GMM) E-MAIL: thornbra@hwdsb.on.ca 


Thornbrae School is located on the central mountain area in Hamilton. The 
original school was built in 1962 and had a gymnasium and 3 classrooms added soon 
afterwards. It currently has four additional portable instructional rooms that 
are used for Junior Division classrooms and French classes. Inside Thornbrae we 
a Computer Classroom, Library, and Learning Resource Room. 


The student population is approximately 330, with the children coming from a wide 
range of cultural and economic backgrounds within a large geographic catchment 
area. We are staffed with an ESL (English as a Second Language) teacher to 
accommodate the needs of many of our students. The full staffing complement 
includes: principal, 16 teachers, one education assistant, a secretary, custodian 
and cleaner. The students have earned several honours, including awards for the 
Swim Team, the Cross Country Team, the Choir, the mayor's Committee Against 
Racism and Discrimination, and the Skipping Demonstraton Team for the Heart & 
Stroke Foundation. 


Thornbrae is proud to have a newly-initiated Student Council, as well as a School 
Council that is a valued partner working with the school to create a positive 
learning environment for all our students. Our many volunteers, who work in and 
ONS IEINE Sloe, AGEASI, IS shel qelBS ChokelSeNonile. 


An initial review of 1998-1999 EQAO individual results and data prompt a positive 
response to the scores for our Grade 3. There have been improvements in overali 
results from previous years. More students are performing at Levels 3 and 4 in 
all three areas assessed. An indepth analysis of individual and school results 
is required. Staff members will meet to review all the information, including 
EQAO questionnaires, % of students accommodated, exempted or classified as ESL, 
as well as attitudinal data, and develop a plan for action to improve both 
program and performance. The plans will be shared, discussed and reviewed by 
Thornbrae School Council. The plan will identify specific strategies to be 
continued and new ones to be implemented. The EQAO plan for action will be an 
integral part of the school's general, three-to five-year action plan for 
improved school and student performance. 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saywg yes) 
3 Classes wth Grade 3 Students like to read BB% 46% 
Aa 1% 66% 
TiAl Weradea chidente | am a good reader 51% 6% 
Roe een ea fy st) | tke to write 76% 49% 
/ in Engitsh as a ‘ond Lan rogram 
a eis seagate Cae oo areal 58% 43% 
% t ft ; 7 
Ds sErerree nial nes me Ife mathematics 36% 37% 
14% Receiving Special Education support | am good al mathematics 27% 46% 
51% Boys 48% Girls 1% Gender not specified | do reading that is not part of my work al school 36% 34% 
6% Of the students sard they speak only or mostly in another lanquage at home 1. do writing thal 1s not part of my work al school 45% 23% 
12% Of the students said they speak as olen in English as in another language 1.do mathematics that 's not part of my work at school 18% 29% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levets 3.4 Levets 34 

All students kK) ae 66% 51% 

41% 68% 52% 

Gis 35% 71% 50% 

38% 75% 53% 

Boys AS 61% 53% 

44% 51% 53% 

Eo ESL students 
Non ESL students 
Receiming Speaal Education support O% 20% 20% 


0% 25% 25% 
Not Receiving Special Education support 46% 74% 56% 
46% 74% 56% 
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TWEEDSMUIR MIDDLE SCHOOL 


dares: SOPOT Re GuAN Cy. Principal: Allan Male 
Flamiiton, Ontario L&I. SE4 Grade Levels; 6-8 
4elephone: (905) 22-9276 Enrolment: 366 students 
HWDSB Info: (905) 527-5092 ext. 24/4 


Tweedsmuir Middle Schoo! is an inner-city school in the downtown core of Hamilton, Ontario. Tweedsmuir accommodates students from grades 6 
through 8. The catchment ares is substantial in size, drawing from five different feeder schools, Sanford Avenue. Dr. J. Edgar Davey, Robert Land. 
Stinson Strect and Queen Victoria. Tweedrmuir School has long been a tradition in this neighborhood. Built originally in 1873 and called Victoria 
Avenue School, the building saw major renovations in 1912 when it was renamed Tweedsmuir. Renovations and additions have continued night 
into the nineties. 

Being in the downtown core our population is culturally diverse. As many as 34% of our students indicated on their Home Questionnaire that they 
speak as much or more of another language as they speak English in theu home. Tweedsmuir houses three special education classes and one alter- 
nate education class. Eighteen percent of our students are formally deemed exceptional. A large percentage of our students come from families 
that are financially challenged due to unemployment or jow paying jobs. Many of our students are new to Canada taking advantage of the low in- 
come housing available in the area. Green spece and park land arc limited in this srea, 

To service our students, Tweedsmunr offers a large range of physical and athletic activities. both competitive and recreational in maturc. A varieiy 
of extra-curricular opportunities are made available to our students such as yearbook and nature clubs. The academic program is delivered in @ ua. 


Ail 5 + s ‘ ivste Ad S ra # cx ea Le eee ea, - = . . a 
Aitignal highly structured oroanizahion Students are on roten for halfe day and in cova the other half, Cove suibyccts at Tweedsmutr are vatn anc 
Language. 


Our parent counct! has been most active in advocating for our students. The focus of their efforts this past year has been in increasing the techno- 
logical equipment available tor the students. This focus on technology is also a critical part of our schoc! plan as ic oufe uchosls and special cduca- 
tion working to service our “at risk” students in the best possible way. The Tweedmuir staff has worked diligently to devclop a calm, respectful 
leaning environment in which all students have the opportunity to learn. Part of this focus has resuited in a daily nutrition program for alt students 
to take advantage of. This positive climate has been carried out into the community. 

SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

Afler examination: by our staff, we are encouraged that a full one quarter (25%) of our students ere performing st level 3 (the provincial standard) 
in Writing Performing at level 2 and above ure $9% in Reeding, 77% in Waiting and 47% in Mathematics. These results must take inte considera- 
Uon that 18% of the students are exceptional and 34% report that they speak another language at home at least as much a2 they speak English. It 
must be noted that the Ontario Curriculum, recently introduced, makes use of a compictely new “mathematica! language” which due to unfamiliar 
ity will prove quite difficult for new Canadians or students with exeeptionalitics. 

The Tweedsmuir staff is analyzing che results of the testing. particularly the work of students achieving at level 1, to determine interventions tnaz 
nav be required in order Io improve performance. Of particular interest will be the considerably Jower scores for boys than girls in all areas tested. 
Che percentage of students at the provincial standard (level 3) Reading 8%, Writing 21%, Mathematics 7% do not meet our expectations. Schoo: 
staff will develop an Action Plan to address these scores with discussion and suggcstions from parent council. The plan will contain specific meas- 
ures to be put into place to improve performance in identified areas of weakness. The pian will include continued implementation of the Ontario 
Curriculum to encourage familiarity with the ianguage used in the curriculum and the subsequent test. 


Grade 3 and Grade 6 Assessments of Rig. Writing and Mathemancs 1998 199° 


Demoaraphics (Grade 6) Attitudes (Grade 6) Girts Boys 
(percent saying yes) 
oy 58 
4 Classes vath Grade 6 Students \ hike to read 62% 35% 
| an. a good reader 17% 4t% 
101 Grade 6 students o an) 
| hke fo wnte 83% 24% 
mo In Enakst as a Second Language Program (ESL) A oy 
|. an: a good writer 55% 21% 
oy 
9% — Exemoied in afi three subyec ls ska catherates 43% 56% 
EOF Mecewne Speciat Equcanen suppor 1am good al mathematics 34% 50%, 
Laas gis OG eae 0% Gender no! specifies 1.00 readmg that fs nol pan ot my work al scnoo! 47% 14% 
16% Of the students said they speak only oF mostly in another language al home | do wniting thal rs nol part of my work al schoo! 60% 32% 
16% Of the students sard they speak as often in Enghsh as m another language 1.do mathematics thal is not par! of my work al schoo! 28% 29% 
a home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(percent at performance level) Levels 3.4 Levels 3.4 Levels 3.4 
All students ™ 21% 8% 
8% 25% o% 
Garts 11% 31% 11% 
12% Mm 12% ; 
Bors oh % 4s 
3% 12% as 6% 
ES. students - 
Non ESL students : ese 
Recemng Special Education suppor! % % : % 
6% 5% 5% 
Nol Receiwng Special Educahon support BMS 27% 10% 


o% 31% 10% 


A dash 1s used where the number of students 11a group 1s fewer than 5 and resutts are not reponed 
Meth~d | (shared bne) meturtes students whe were exemmed and students tor whom no data were cofected 
Method 2 excludes students who were exemmiad and students who drd not complete any work dunng the assessment (ie. No Data) 
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GRADE 3 ASSESSMENT of READING, 


NRILING and MAILHEMA 


Vern Ames Public School Principal: Mrs. K. Tessaro 
School Address: 205 Berko Avenue Grade Levels: JK - Grade 5 

Hamilton, Ontario L8V 2R3 Enrolment: 320 
School Phone: (905) 385-3239 Hamilton-Wentworth District School Board 
School Fax: (905) 385-3544 Information: 527-5092 ext. 2631 


School Profile 


Vern Ames School is located on Hamilton’s east mountain. The school serves over 320 students from two 
community areas. Half of the student body is bused to the school from a community 3 miles south of the 
school. Although a majority of the school’s population speaks English, 12 percent come from homes where 
English is the second language. 


Last year, the school extended the implementation of the Open Court Language Program from Kindergarten 
through to Grade three. The staff focused on increasing opportunities to communicate knowledge. They 
made use of the Go Writing Exemplars to diagnose students’ writing needs and to determine the strategies 
needed to move them on. The mathematics program was extended to provide students with greater 
opportunities to work collaboratively to solve problems and to develop the ability to reason and communicate 
mathematically. 


Vern Ames continues to develop a healthy partnership with the parent community, with everyone working to 
achieve common goals. They support homework completion and home study and communicate regularly 
with staff. The staff values their assistance with numerous activities and special events that increase the 
students’ enjoyment of school. 


School Response 


From an initial, cursory viewing of the school data, the staff is pleased with the number of students 
performing at levels 3 and 4 (Reading 58%, Writing 72%, and Mathematics 81%). What is extremely 
confusing about our results is the overall achievement of our reading score. In the four knowledge/skills 
categories, the percentage of students in Level 3 and 4 was considerably higher (Reasoning 74%, 
Communication 76%, Organization of Ideas 77% and Application of Language Conventions 86%). As the 
EQAO officials cannot explain this major discrepancy, | must assume that our scores were lowered 
considerably by the multiple choice score, which they will not share with us. This is not “statistically 
insignificant” (1 - 1.5 in every ten students). Do we spend time teaching our students how to do well on 
multiple choice questions or do we continue to teach our children to read and communicate effectively. 


Last year, staff representatives analyzed the students’ performance on the provincial test. The data and its 
interpretation was used as a focus for the School Plan Team to assist with their planning of future directions. 
These plans are long-range and will take a minimum of three years to implement and determine effectiveness. 
This year’s Grade 3 results along with other data will be used to provide ongoing feedback and to determine 
specific measures to be put into effect during the 1999-2000 school year. 


By the end of February, the Action Plans will be discussed with Parent Council. Their implications for 


classroom practice will be shared with parents in the February School Newsletter. There will also be a review 
of the progress of all Action Plans in June 2000. 


a 
Principal Signature: 4 ‘ : See Date: Monday, November 8, 1999 
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Vern Ames School (insert after Vern Ames School Summary Report) 


Demographics (Grade 3) 


2 Classes with Grade 3 Students 

43 Grade 3 students 

5% In English as a Second Language Program (ESL) 
0% Exempted in ail three subjects 
26% 
35% 


Receiving Special Education support 


Boys 65% Girls 0% Gender not specified 
4% Of the students said they speak only or mostly in another language at home 


4% Of the students said they speak as often in English as in another language 


a 


ee 


i 


at home 
Overall Achievement (Grade 3) Reading 
(percent at performance level) Levels 3,4 
All students » 58% 2-4 
60% 
Girls 261% J 
61% 
Boys > 53% +i 
57% 
ESL students Syste | 
Non ESL students Oey ‘ 
Receiving Special Education support : 318% 74 
18% 
Not Receiving Special Education support = 12% 254 
74% 


French Immersion Option B: Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component. 


A dash is used where the number of students in a group4s fewer than 5 and results are not reported. 
Method 1 (shaded line) includes students who were exempled and siudents for whom no data were collected. 


Attitudes (Grade 3) Girls Boys 
percent saying yes) 
| like to read. 88% 62% 
am a good reader. 75% 50% 
like to write. 69% 50% 
am a good wnter 44% 62% 
like mathematics 44% 25% 
am good at mathematics. 25% 25% 
do reading that is not part of my work at school 69% 62% 
do wnting that is not part of my work at school 69% 50% 
do mathematics that is not part of my work at school 44% 0% 
Writing Mathematics 
Levels 3,4 Levels 3,4 
12% 81% 24 
74% 83% 
“71% : 82% 
71% 82% 
g. 13th 80% - +5 
79% 86% 
(ee ee et 2 Seitaleon! 
: asd 
36% . 4% <4 
36% 54% 
84% 38%. x 
87% 30% 
: ene | 


Method 2 excludes students who were exempted and siudents who did not complete any work during the assessment (i e., No Data). 
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VISCOUNT MONTGOMERY ELEMENTARY SCHOOL 


Address: 1525 Lucerne Avenue Principal: Jane Evans 
Hamilton, Ontario, L8K 1R3 Vice-Principal: Joanne McIntosh 

Telephone: (905) 544-5670 Grade Levels: JK -8 

Fax No. (905) 544-2608 Enrolment: 467 


Viscount Montgomery Elementary School was opened in 1952 and named in honour of Viscount Montgomery. The area began to 
grow after the war and many of the families that originally came to the area found work in the nearby industries i.e.: Steel, Harvester, 
etc. It was and still is a stable community with little movement. This close-knit middle class community has a mixture of single family 
homes and some apartment buildings. People take a great deal of pride in the appearance of their homes. 

Viscount Montgomery serves approximately of 470 students from Junior Kindergarten to grade 8. Our school provides special 
education programs for Develonmentally Delayed students, Junior and Middle Schoo! Gifted students and has a Comprehensive Class. 
Rosedale students feed into our school in grade 6. Younger students are regularly involved in programs with older students. Our 
uniqueness is the family oriented atmosphere created in a JK - 8 school. 

Our community is supportive of the school. This is reflected in the large number of volunteers that are directly involved in the daily 
life of our school. Our School Council and Home and School each take an active role within the school. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


After an initial analysis by staff, we noted the math scores are strong with 70% of our grade three students at levels 3 and 4. In 
Reading 55% and Writing 41% are at levels 3 and 4. We noticed a significant difference between the reading and writing results. The 
EQAO writing activities were set in a very different context from the previous year. While staff feel this could be a part of the reason, 
itis evident that writing needs to be addressed at all levels. 

Qo is to examine the results and develop a school action plan through our school plan to improve overall performance. The 
00! Council and Home and School will have an opportunity to discuss the plan and offer further suggestions. The final plan will 


identify specific strategies to be continued and new strategies to be implemented. As we develop the plan we will continue to 
implement all areas of the Ontario Math and Language Curriculum. 


Grade 3 and Grade 6 Assessments of Rez Writing and Mathematics 1998-1999 
“Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
1 Classes with Grade 3 Students Wisc Holaad ae os 
| ami a good reader 78% 7% 
26 Grade 5 students ey Ed 
| hke to wnle 18% o/ 
4% — In Engush as a Second Language Program (ESL) re a 78% 36% 
Pei eservpled nical ces, suDiecis | lke mathematics 89% 64% 
ATO Ae nm Ranma Caiman manne cen Jan 
SS NOM SLES Sac are 1 aff) QouU al Mave aues O70 ‘V0 
62% Boys 38% Gus 0% Gender not sreciied | do reading thal is ot pat of my work al schoo! 100% 79% 
4% Of the studer ts said hey speak only or mostly in another language al nome |. do writing that 1s not part of my work at school 7B% 57% 
G, 
4% Of the studerts said hey speak as offen in English as in another language |. do mathematics thal 1s not part of my work al school 44% 50% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at penormance every Levels 34 Levels 2.4 Lovele 24 
ia AN students 46% 35% 62% 
55% 41% . _ 70% 
Guts 40% 40% 70% 
44% 44% 78% 
Boys 50% 1% 56% 
62% W% 64% 
ESL students = > 
Non ESL students 
Receiving Special Education support 18% 18% 27% 
29% 29% 38% 
Not Receiing Special Education support 67% 47% 87% 
67% 41% 87% 
French unmersion Opuor B Students wrote the Reading and Wathhg components : : 2 
in Engtisn and a French lanslaton of the Mathematics component é : 


A dash 1s used wheve ine number of students m1 3 group is lewer Ihan 5 and resulls are not (eponied 
Metnod 1 (shaded line) nciudes siudents who were exernpied and siudents for whom no data were collected 
Method 2 exchudes sludenis who were exenipied ard students who om) nol Compete any work duniry ihe assessinenl (ie No Data) 
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VISCOUNT MONTGOMERY ELEMENTARY SCHOOL 


Address: 1525 Lucerne Avenue Principal: Jane Evans 
Hamilton, Ontario, L8K 1R3 Vice-Principal: Joanne McIntosh 

Telephone: (905) 544-5670 Grade Levels: JK-8 

Fax No. (905) 544-2608 Enrolment: 467 


Viscount Montgomery Elementary School was opened in 1952 and named in honour of Viscount Montgomery. The area began to 
grow after the war and many of the families that originally came to the area found work in the nearby industries Le. Stee. rar vesier, 
etc. It was and still is a stable community with little movement. This close-knit middle class community has a mixture of single family 
homes and some apartment buildings. People take a great deal of pride in the appearance of their homes. 

Viscount Montgomery serves approximately of 470 students from Junior Kindergarten to grade 8. Our school provides special 
education programs for Developmentally Delayed students, Junior and Middie Schovi Gifted students and has a Comprehensive Class. 
Rosedaie students feed into our schooi in grade 6. Younger students are regulariy invoived in programs with oider students. Our 
uniqueness is the family oriented atmosphere created in a JK - 8 school. 

Our community is supportive of the school. This is reflected in the large number of volunteers that are directly involved in the dail 
life of our school. Our School Council and Home and School each take an active role within the school. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


After an initial analysis by staff, we noted that in math 51% of our grade six students scored at levels 3 and 4. In Reading 48% and 
Writing 34% are at levels 3 and 4. We noticed a significant difference between the reading and writing results. The numbers 
performing at levels 3 and 4 did not meet our expectations. It is evident that writing needs to be addressed at all levels. 

Our intention is to examine the results and develop a school action plan through our school plan to improve overall performance. The 
School Council and Home and School will have an opportunity to discuss the plan and offer further suggestions. The final plan will 
identify specific strategies to be continued and new strategies to be implemented. As we develop the plan we will continue to 
implement all areas of the Ontario Math and Language Curriculum. 


Grade 3 ano Grade 6 Assessments of Reading, Writing and Mathematics: 1998-1999 


Demographics (Grade 6) Attitudes (Grade 6) Gids Boys 
(percent saying yes) 
S Classes wh Grade 6 Students JEOLe 54% 50% 
59 Grade 6 students hiss ee ba 
@) | fie to wnte 64% 35% 
1% in Engin as a Second Language ESL) 
pa | am a good weter 54% 47% 


Exempted in al Gwee sudyects - 


é tke mathemates. 39% 53% 
7% — Recewing Specal Educabon support | am good of mathern shee. 2o% = SO% 
To 7 ‘ -~ ~ 

57% Boys 32% Gas 0% Gender not specified | do reading that is not part of my work at school. 68% 62% 

0% Of the students said they speak onty or mostty in another language at home | do wnting that is not part of my work at schoo! 75% 2% 

3% Of the students sad they speat as often in Engtsn as m anoiner language 'do mathematcs that is not part of my work at school. 21% 38% 
at home 

Overall Achievemert (Grade 6) Reading Writing Mathematics 

(percent ai performance lever) Levers 3,4 Leveis 5.4 Levets 5.4 

Al students 45% 32% 48% 

48% uM % 51% 

Guts 57% 53% 43% 

59% 57% 45% 
Boys ce 15% Sitio 

39% 1 ATM% 56% 

ESL students : i . 
Non ESLstudents 5 
Recering Special Educabon support 


Not Recermng Special Education support 


A dash is used where [he number of students in a group 1s fewer than 5 and results are nol reported 
Method | (shaded kne) inclues students who were exempted and shidents for whom no dala were collected, 
Mather} 2 exctudes students who were exempied and students who chd not comolele any work during the assessment (i¢ No Data) 
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W. H. BALLARD SCHOOL 

School Address: 801 Dunsmure Road Principal: Mr. John Forbeck 
Hamilton, L8H 1H9 Vice-Principal: Mrs. Susan Banks 

Telephone: (905) 547-1689 Enrolment: 713 students 

Fax. No.: (905) 547-9497 Grade Levels: JK to Gr. 8 


W.H. Ballard Public School is a JK to Gr. 8 elementary school located in the east end of the city of 
Hamilton. As a part of the community for 75 years, W. H. Ballard provides a centre of care and activity 
for many families who have passed on family homes from generation to generation in order to stay in the 
community, While our ESL population is quite low (about 1%), our students requiring Learning Centre 
support is significant (almost 38 %). The school is fortunate to have 2 full time Learning Resource 
Teachers, a full time Guidance teacher, a full time Teacher-Libranan and a full time Computer Teacher as 
much valued resources. Co - Op students from community secondary schools and a McMaster Social 
Work student provide additional support for our students. Along with curriculum programming teachers 
offer extra-curncular events in sports, music, art and drama. Our School Council members are very 
interested in assessment results and umproving the levels of achievement of their youngsters. 


This year 4 grade 6 classes and 3 grade 3 classes worked with the EQAO testing. In each class the 
teachers introduced activities prior to testing from the sample activity packages. 


Overall scores on the grade 3 testing improved from last year. Reading in Level 3and 4 scored at 36% 
(an 11% improvement from last year). The boys’ reading scores were 7% higher than the girls’. In 
writing grade 3 student scores were 31% ( a 9% improvement from last year) in Levels 3 and 4. Girls’ 
scored 6% higher than boys’ overall. In math Levels 3 and 4 the grade scores for grade 3 were 36% (16% 
higher than last year) with an almost even mix of girls and boys. 16% of our grade 3 students required 
special education support. Student attitude responses indicated that students were more confident about 
their ability to read and write than their ability to understand mathematics. 


The results of the grade 6 assessment were very similar. 37% of grade 6 students scored within the Level 
3 and 4 range in reading with girls scoring 10% higher than boys. In writing 33% of students scored 
within the Level 3 and 4 range with girls exceeding boys by 14%. In mathematics grade 6 students had 
more difficulty with only 25% scoring within the Level 3 and 4 range and boys exceeding the girls by 6%. 
Because of learning disabilities, 5 students were exempted from the assessment. Grade 6 students noted 
more confidence and interest in reading and writing than in their mathematical abilities. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


Staff is encouraged by the improvement in grade 3 scores from last year. Of particular note is the 
increased number of students who scored within Level 4 this year. Grade 6 scores indicate an almost 
equal split in Level 2 and Level 3, 4 ranking for reading and a much greater proportion of students within 
Level 2 in both writing and math. 

Currently underway through our School Plan and Literacy Team is a study of reading (stages, elements 
necessary for a complete reading programme). This plan will span 18 months for continual review and 
development. Teachers are working to develop assessment tools which align the curriculum, reporting 
and baseline reading assessments completed here. Programme strategies will be developed after analyzing 


the EQAO results for specific areas of weakness. These plans will be shared with School Council which also 


supports a need for parent information sessions. Numeracy will be addressed through continued 
in-servicing of staff on the Ontano Cumculum expectations, classroom strategies and resources needed. 


Parents have received the individual reports and are encouraged to meet with their child’s teacher to 
discuss concerns and strategies to assist with home programming. 


if} 002 


i 2799 


FRI 07:45 FAX 5479497 


160 


Grade 3 and Grade 6 Assessments of Reading, Writing and Mathematics: 1888-1999 


Demographics (Grade 3) Attitudes (Grade 3) Giis Boys 
(peicent saying yes) 
3 Classes with Grade 3 Students 1 Whe to read. 79% 93% 
a ee ee | am a good reader ae 87% 
: hike to write 57% 53% 
0% In English Second L Program (ESL 
= Renae) Reecer eee oy areS) | am a good wriler 79% 73% 
Exempted .n ali vee subyecis | ike est 64% 53% 
18% Receiving Special Education support | am good at mathematics. 57% 53% 
44% Boys 42% Girls 15% Gender no! specified | do reading thal is not pact of my work al school 36% 40% 
O% Of the studenls sa.d they speak only or masily in anather language al home 1.60 writing thal ss not par of my work al school 43% 33% 
0% Ol the swdenis said they speak as often in English as ir, another language | do mathematics that rs noi part of my work @! school, 29% 40% 
al nome 
Overall Achievement (Grade 3) Reading Writing Mathematics 
{percent al pertormance level) Levels 3,4 Levels 3.4 Levets 3,4 

AW students K > _ 3% 4X 

37% 31% 37% 

Girls _ 3% S% 39% 

35% K~) 9 39% 

Boys A 25% 3% 


——_— 


Non SL studenis ss | 


% 


43% 26% 35% 
ESL sludents : e = 


Receiwng Speaa! Educalion support - % ah 


0% : 12% 
Nol Receiving Specal Educalian suppon «43% 3% 
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Demographics (Grade 6) Attitudes (Grade 6) 
(percent saying yes) 
4 Classes with Grade 6 Students i tke to read. 
105 Grade 6 swdents Pay hee eee 
| be to wnle. 
0% — In English as a Second Language Progiam (ESL) anaes eta 
4% — Exempted in all three subjects Vike restrain 
28% Receimng Specal Educalion support | am good at mathematics 
48% Bays 52% Gats O% Genser not specified | do reading that is not part of my work at school, 
2% — Of the siudents said they speak only or mostly in another fanguage ai hame | do writing that is not pari of my work a! school. 
7% — Of the studanis said they speak as often in English as wn another language | do mathematics that is not part of my work at schoo! 
al home 
Overall Achievement (Grade 6) Reading Writing 


Harnwion-Wensearn DSB 


(percent al pertormance jevel} 


Levels 3.4 Levels 3.4 Leveis 3.4 
All students mela Tone =. 
39% 35% 26% 
Gris 4a: ' 


51% 43% 33% 
re 
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Grade 3 and Grade 6 Assessments of Reading, Wnbng and Mathematics: 1998-1999 


: a 40% 
4% 41% 
Boys 2% 26% 


Non ESL students 


Nol Receiving Special Education support ee Be 


A 0aSN Is used where ihe number of Siucents in a group is [ewer than 5 and resulis are rol freponec 
Meinod 1 (snadec line) inoudes siudenis who were érempled anc siudents lar whom ro Gala were collected 
Meinad 2 axdudes siudenis who were exempled and siudenis who did nol complele any work during the assessment (i.e., No Data) 


harshon-Wennmown DSB 


579610 WH Sallacg PS 


43% 


O% 
O% 
43% 


43% 35% 43% 
French immersion Option B: Students wrole the Reading and Wntng components ; . : . : 


in English and a Fiench transtalon of the Mathenaucs component. 


ine hagas Gn Sae ie ee ee 
A dash is used where the number of students an a g/Ovp Is lewer than 5 anc resulls are nol reponed. 


MeinOd | (shaded une) indudes siudenis who were exempled and siudents lar whom no dala were Colecied 
Meinod 2 exchxtes siuden!s who were exempied and siudenis who did nal Compiele any work during ihe assessment (i.e, No Dala) 


Pace Zoi 13 
Girls Boys 
74% 57% 
65% 64% 
67% 53% 
52% 47% 
48% 55% 
41% 60% 
59% 40% 
57% 53% 
35% 45% 
Mathematics 


25% 


22% 
22% 
28% 
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WESTVIEW MIDDLE SCHOOL 16/ 


School Address: 60 Rolston Dr., Principal: Mrs. E. Collins 
Hamilton, ON L9C-3X7 Viee-Pnncipal: Mr. D. Hazell 

Telephane: (905) 388-1502 Grade Levels: — six to eight 

Fax No.: (905) 388-1520 Enrolment: 406 students 


Westview School is a middle school. with many cultures represented within the population, located on the 
west mountain between West 5° and Garth and Mohawk and Limeridge. The 406 students consist of 110 
Grade 6 students, 124 Grade 7 smdents, 130 Grade 8 students, 10 self-contained SLD suidents and 33 self- 
contained gifted students. The catchment area for Westview School includes all residences between Upper 
James and Garth from the brow to the city limits south of Rymal road. Within the catchment area two 
buses operate: one from south of Stonechurch and the other from the brow. The three special educanon 
classes draw students from various areas of the system. The community has been a stable community with 
low mobility rates. Over the past few years there appears to be an increase in the mobility of families to 
the west of the school and an increased number of students whose first language is other than English 
Staff organize a variety of activities including house league sports, school teams, numerous bands and two 
choirs. Westview is proud to have a school community that supports special events, charities and our 
hosting of imerscholastic sporting events. Our Binder Reminder is enthusiasucally supported by the School 
Council and contams our beliefs, responsibilities, routines, and expectations. Citizenship is a main focus 
here at Westview and is empbasized through our Q's program: Respects, Results, Responsibilities, and 
Represeniaion 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 


The staff will meet and analyze these results and develop an Acton Pian by January 21,2000. School 
Council will have an opportumity to discuss the plan and offer further suggesuons. The intent of the plan 
will be to identify specific strategies to be continued and/or implemented. Throughout the development of 
the plan we will continne to implement all areas of the Oatario Language and Math curnculum. Changes 
include adding additional instructional tame in both Mathematics and Language, reorganizing our teaching 
assignments to provide the grade 6 teachers with a greater concentration on the grade 6 curricuinm and 
focussing on problem solving and basic skills. 


Grade J and Giade 5 Assessments of Rez Waiting and Mathematics 1948 19a 
Demographics (Grade 6) Attitudes (Grade 6) Sir Bcy 
(percent saying yes) 
§ Classes with Grade § Students re Oca 0% — 55% 
| am a good reader 70% 58% 
121 Grade 6 students 


t like to wnte 42% AR%, 
1% in English as a Second Language Proaram (ESL) 


| am a good wriler 56% 50% 
2.9 EXEMpIED IN aN INVes SUOIELIS | hke mathemalics 1B% Bos 
14% Receiving Special Education suinpor! Raga yy 
" | am good at mathematics 41% 73% 
47% Boys 50% Gurls 27% Gender nol specified | do reading thal is not part of my work al schoo! 54% 58% 
5% — Of the students saxd they speak only or mostly in another language al home | do writing thal is not part of my work al school 54% 44% 
0% Cf the students sard they speak as ofen in English as in another language | do inathematics thal is not part of my work al schoo! 20% 
al home 
Overall Achievement (Grade 6) Reading Writing Mathematics 
(DEFOE of DEUCE te vet) levale 14 levels 34 Levels 34 
7 ° AN students 49% ath 43% 
50% 43% 44% 
7 Gus 57% 54% 46% 
58% 55% 47 
Boys 39% 28% 39% 
41% 30% 41% 
ESL students : 
Non ESL sludents 
"| Recerving Special Educahon support 6% 6% 6% 
7% 7% T™% 
Not Receiving Special Education support 56% 47% 49% 
56% 48% 50% 


A dash 1s used where the number of students in a groun 's fower than 5 and results are not reported 
Method | (shaded line) inctudes siudents who were exempad and students lor whom no dala were comected 
Methey 2 erdudes students who were exempled and sludents who ded nol complete any work dunng the assessment (i ¢, No Data) 


Hameln Wententh 053 AN?957 Westwew hiedtle Sino! Page Volk 


162 


TESTWOOD PUBLIC SCHOOL 
School Address: 9 Lynbrook Drive 
Hamilton, Ontario, 
L9C 2K6 
School Phone : (905) 383-2143 
ol Fax : ( 905) 383-0025 


Principal : Mrs. Susan Joyce 
Grade Levels: JK to 5 
Enrolment : 340 
No. of Grade 3 students: 60 
Families: 247 


SCHOOL PROFILE: 


Westwood Public School is located on the west mountain. It sits on a large campus that includes a Middle school ( Grades 6,7,& 8) 
and a Composite Secondary school. The school was built in the early sixties. Westwood School has a student enrolment of 340 from 
Junior Kindergarten to Grade 5,as well two Autistic classes, which include all of the safety and transportation issues that go with 
having Special Education classes. 
The school has an E.S.L. component made up from ten different language groups, with the three largest groups speaking Arabic, 
Kurdish and Vietnamese as their first language. Approximately 29% of our students are E.S.L., or come from an E.S.L. background. 
The school shares space with the YMCA School Age, BEFORE and AFTER school programme. We also abut a Recreation Centre 
which is atttached to the local secondary school that sits on the same campus. The school's gym is also rented out one night a week 
for a Karate class. 
Over the past few years, there has been a change in the make-up of the community. We continue to have a large number of 
unemployed parents resulting in the decreased number of our students living in single detached homes. 78% of our student 
popuiation are Tranfers IN and OUT and approximately 45% of our students live in Subsized Housing with only one parent. 
Westwood School has a large PARENT VOLUNTEER PROGRAMME. They assist the teachers, the LRT, as well as run the 
Pediculosis Programme. The school enjoys a very healthy and supportive partnership with the School Council. The Council meets 
every second month and the work of the council is based on the School Plan. We will continue to work on keeping close ties with the 
Middle and the Secondary schools that share our students. Westwood continues to be a wonderful safe place to learn. 
INITIAL RESPONSE: 
From an initial cursory viewing of the school 1998-99 EQAO results staff are pleased with the overall results. Westwood school 
continues to perform above the Provincial Average. The Wniting scores have gone up from 82% to 86%. Our Mathematics is down 
slightly by 3% while our Reading has dropped from 85 % to 71%. Mathematics is the school's primary School Goal this year with 
the development of higher thinking skills. Our Reading scores have been affected by our E.S.L. population. 8% of the group speak 
MOSTLY or ONLY in another language plus , another 12% speak as OFTEN in a second language as they do in English. 
NT FOR ACTION PLAN: 
rae Staff will analyze the results of the 1999 scores and our 1998 Action Plan for improved academic achievement 
particularly in Reading. The Plan will be changed and/or adapted as required and shared with the staff and School Council in 
January,2000. The Action Plan will be in effect by February, 2000. Parents and guardians have received their child's individual 
reports and have been encouraged to discuss the results with the classroom teachers. The parents will also be told what their 
role/job is in the Plan in order to help raise their child's level of academic achievement. 


Grace 3 and Grade 6 Assessments of Re: |, Wriliny aad Mathemaiics 1998-1999 
Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
\ like 88% 68% 
3. Classes with Grade 3 Sludents ike to read ae a 
| am a qood reader 76% 6 
§0 Grade 3 students oe ai; 
i like to write I5 10 010 
3% In English as a Second Language Proaram (ESL) ne ork: 76% 50% 
2°, ~ Cxempted in cll three subjects ‘ake eaanores 50% 58% 
18% Receiving Special Education suppor! | am good at mathematics 56% 56% 
57% Boys 43% Girls 0% Gender not specified | do reading that is not part of my work at school AR% 41% 
8% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school 44% 41% 
9 9 
12% Of the students said they speak as often in English as in another language | do mathematics thal is not part of my work at school 36% 24% 
al home 
i i iti Mathematics 
Overall Achievement (Grade 3) Reading Writing 
Levels 3.4 
(percent at performance level) Levels 3,4 Levels 3.4 

All students 68% 83% 73% 

1% 86% 76% 

Girls 69% 85% 65% 

72% 92% 71% 

Boys 68% 82% 79% 

70% 82% 79% 

ESL students 5 : 
& Non ESL students 
y ; 
Receiving Special Education support 36% 36% 55% 
40% 40% 55% 
7 
Not Receiving Special Education support 76% 94% 8% 


77% 96% 81% 
French Immersion Option 6 Students wrote the Reading and Writing components 
in English and a French translation of the Mathematics component 


A dash is used where (he number of students in a group Is fewer than 5 and results are not reported 
Method 1 (ghaded line) includes students who were exempted and students for whom no data were collected 
Mathrdt 7 aychides elidente wha were exempted and students who did nat camplate any work dining the assessment (1 & No Data) 
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Grade Three Profile 


Winona Public School 
255 Winona Road, 

Winona , Ontario, L8E 5L3 
Phone: 643-4141 
Fax: 643-4666 


Principal: Mr. K. Kraeker 


Grad : 
Winona Public School ade Levels: 8 
_ Enrolment: 395 students 


Winona Public School is located in the beautiful community of Winona, near the base of the Niagara 
escarpment. The school was originally built in 1900 and recent additions plus remodeling have produced a 
wonderful learning environment for our students. The school serves just under 400 students. The students may 
access our learning centre and resource programs when specific learning needs are identified. We are also 
fortunate to have an ESL instructor to meet the needs of a school population whose first language is not 
English. Our school plan priorities include the implementation of the new Ontario curriculum, assessment and 
evaluation of students, science and technology initiatives, safe school policy, peer mediation, integrating 
computers with the curriculum and effective communication with our community. Our school family has also 
established a social skills program structured upon our building blocks of the 8 I’s, the 8 common sense items, 
the recipe for success, our 20 school routines, plus PRIDE, TEAM, IALAC and TEACHABLE. 

The staff and community value and support a multitude of extra-curricular activities including house aeae 
programs, school teams, choirs, clubs, etc. 

Winona Public School enjoys a healthy partnership with a very supportive School Council Many Winona 
parents and community members serve as volunteers in the school. They help teachers and students as well as 
support a variety of activities that help make our school a great place to learn. 

We are a community of life long learners who work together to respect our different economic, cultural and 
physical needs. Our students are given the opportunity to experience a variety of activities which support them 
in their school life. The school motto is “A GREAT PLACE TO LEARN’ and our students have every 
opportunity to experience this belief. We are indeed proud of our academic and social progress and 
continually strive to find ways to improve student academic and social growth and development. 


School Response and Intent for Action 


The staff have discussed these results and their meaning for future programming plus their significance 
when planning for instructional and assessment strategies. This information will be used to assist in the 
development of an action plan which will address the direction to be taken in the preparation and delivery of 
the EQAO process for this school year. The action plan, which will include specific recommendations to be 
implemented during the 1999-2000 school year will be shared with our School Council. Furthermore, this 
information and its interpretation will also be the focus for our entire staff assisting with the planning of 


“math and language curriculum implementation. Every parent has been invited to visit with their child's 


teacher to discuss the content of their child's report and its relevance for future programming. 

Data listed below identifies students performing at levels 3 and 4. We are greatly encouraged with the 
number of students performing at levels 2 and above. (Reading, 92%, Writing, 100%, Math 95%) Please note 
that these results were achieved by our students even though 23 % of the students were receiving special 
education support. 


Grade 3 Assessments of Reading, Writing and Mathematics: 1998-1999 
Demographics (Grade 3) ~ Attitudes (Grade 3) Gis Boys 
(percent saying yes) 
2 Classes with Grade 3 Students foodhsdsacon 84% 72% 
44 — Grade 3 students ovia wogdttart re 
: | fike to write. 89% 60% 
2% — In English as a Second Language Program (ESL) patauseae 74% 64% 
9% Exempted in all three subjects ‘er canacnaten’ 74% 56% 
23% — Receiving Special Education support | am good at mathematics. 58% 56% 
57% Boys 43% Girts 0% Gender not specified | do reading that is not part of my work at school. 63% 56% 
0% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school. 79% 36% 
11% Of the students said they speak as often in English as in another language |.do mathematics that is not part of my work at school. 32% 20% 
at home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3,4 
All Students 61% 64% |, 66% 
69% 70% ~ 72% 


A dash is used where the number of 


students in a group is fewer than 5 Girls 68% 79% 74% 
and the results are not reported. a ae ae Bs 
Method 1 (first line in a category) et ae Se 


includes students who were exempted 
and students for whom no data were 
collected. Method 2 (second line in a 
category) excludes students who 
were exempted and students who did 
not complete any work during the 
assessment. ie. no data. 


— E000 


ESL Students 
Non ESL Students - 


Receiving Sp. Ed. 
Support 30% 30% 30% 
50% 43% 43% 


Not Receiving 
Sp. Ed. Support 71% 74% 76% 
73% 76% 79% 


French Immersion - 


Winona Public School 
255 Winona Road, 
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Winona , Ontario, L8E 5L3 aes th Ag K. Kraeker 
Fax: 643-4666 Winona Public School Enrolment: 395 students 


Winona Public School is located in the beautiful community of Winona, near the base of the Niagara 
escarpment. The school was originally built in 1900 and recent additions plus remodeling have produced a 
wonderful learning environment for our students. The school serves just under 400 students. The students may 
access our learning centre and resource programs when specific learning needs are identified. We are also 
fortunate to have an ESL instructor to meet the needs of a school population whose first language is not 


English. Our school plan priorities include the implementation of the new Ontario curriculum, assessment and | 
evaluation of students, science and technology initiatives, safe school policy, peer mediation, integrating ~ 


computers with the curriculum and effective communication with our community. Our school family has also 
established a social skills program structured upon our building blocks of the 8 I's, the 8 common sense items, 
the recipe for success, our 20 school routines, plus PRIDE, TEAM, IALAC and TEACHABLE. 

The staff and community value and support a multitude of extra-curricular activities including house league 
programs, school teams, choirs, clubs, etc. =“ 

Winona Public School enjoys a healthy partnership with a very supportive School Council. Many Winona 
parents and community members serve as volunteers in the school. They help teachers and students as well as 
support a variety of activities that help make our school a great place to learn. 

We are a community of life long learners who work together to respect our different economic, cultural and 
physical needs. Our students are given the opportunity to experience a variety of activities which support them 
in their school life. The school motto is “A GREAT PLACE TO LEARN’ and our students have every 
opportunity to experience this belief. We are indeed proud of our academic and social progress and 


continually strive to find ways to improve student academic and social growth and development. 


School Response and Intent for Action } 


The staff have discussed these results and their meaning for future programming plus their significance 
when planning for instructional and assessment strategies. This information will be used to assist in the 
development of an action plan which will address the direction to be taken in the preparation and delivery of 
the EQAO process for this school year. The action plan, which will include specific recommendations to be 
implemented during the 1999-2000 school year will be shared with our School Council. Furthermore, this 
information and its interpretation will also be the focus for our entire staff assisting with the planning of 
math and language curriculum implementation. Every parent has been invited to visit with their child’s 
teacher to discuss the content of their child’s report and its relevance for future programming. 

Data listed below identifies students performing at levels 3 and 4. Students in grade six performing at levels 
2, 3 and 4 are as follows: Reading 78%, Writing 78% and Math 75%. Please note also that 15% received 
special education support and 12% indicated that they speak in another language at home as they speak 


collected. Method 2 (second line in a 


category) excludes students who 
were exempted and students who did 
not complete any work during the 
assessment. ie. no data. 


ESL Students 

Non ESL Students 
Receiving Sp. Ed. 
Support 

Not receiving Sp. Ed. 
Support 


English. a ~ Srade 6 Assessments of Reacting, Writing and Mathematics: 1998-1999 
Demographics (Grade 6) Attitudes (Grade 6) Gifs Boys 
(percent saying yes) 
®: "erates wah Grade 6 Suxdents | like to read. 69% 46% 
40 — Grade 6 students beh ae ; ea 
2% — In English as a Second Language Program (ESL araali tee pads 
as 
ce | am a good writer. 46%  S4% 
Exempted in all three subjects like mathematics. 8% 62% 
15% Receiving Special Education support | am good at mathematics. 23% 69% 
55% Boys 45% Girls 0% Gender not specified | do reading that is not part of my work at school. 62% 38% 
4% Of the students said they speak only or mostly in another language at home | do writing that is not part of my work at school. 62% 46% 
12% Of the students said they speak as often in English as in another language | do mathematics that is not part of my work at school 15% 46% 
at home 
Overall Achievement (Grade 6) 
(percent at performance level) Reading Writing Mathematics 
Levels 3,4 Levels 3,4 Levels 3,4 
A dash is used where the number of All Students: 48% 42% ae 
students in a group is fewer than 5 51% e% yale 
and the results are not reported. 
Method 1 (first line in a category) Girls at oo < 
includes students who were exempted Boys 45% 32% 32% 
and students for whom no data were 50% 35% 35% 


ee 


WOODWARD AVENUE Fudlic SCNOO! 


School Address: 575 Woodward Avenue COQ Principal: Mrs. P. Hutchinson 
Hamilton, Ont. L8H 6P2 Grade Levels: JK - 5 
School Phone: 545-8819 Enrolment: 265 


School Fax: 545-8826 7-5092 


tae 


‘ ee 
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ae ae we AS | ape eee . Le et ES RS PPT MR ER tt 
oodward Avenue School is located in the east end of Hamilton in an area bounded by the Red Hill Creek, Lake Ontario 
and the Industrial core. The school built in 1952 presently has four (4) portables. It serves the area around Woodward and 
the Hamilton Beach Strip community. Our community is a very stable working class one with many of our students being 
second or third generation Woodward students. 


Our school programs include daily silent reading, a bookworm club and the Second Step Social Skills program. The grade 
two’s are part of a McMaster University Psychology department research project. They are looking at learning style 
criteria that causes some children to have difficulty learning to read. In the Spring, we will be part of the Cat I norming 
group. This year we are working to implement the New Ontario Curnculum with an emphasis on Mathematics and 
Literacy. Special Education programs include one Learning Resource Teacher and a primary/junior Multiple Handicapped 
class. 


We have many parent volunteers who are in the school on a daily bases. Many of them begin their day by attending our 
daily assembly where we highlight the social skills theme of the week, recognize accomplishments and provide students 
with opportunities for public speaking, singing and performing. Students at Woodward are provided many opportunites to 
interact with the community with guest speakers, special event days and trips. They are given the opportunity to experience 
a variety of actrvities. 


SCHOOL RESPONSE AND INTENT FOR ACTION PLAN 

The staff has met for an initial cursory viewing of the school data. We intend to compare the results to the standardized 
testing we did in September and to the report cards for first term to see if there is consistency between the three measures. 
Next we are going to look at our program delivery in all grades to see if we can determine what we are doing that resulted 
in a positive change in our results and to determine what is missing in the areas where we had a negative change. We are 
implementing a set of changes that we are measuring the effect of, to determine if the changes will result in greater student 
shievement. 


Grade 3 and Grade 5 Assessments of Reading, Wnting and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 

2 Classes with Grade 3 Students Hike Korea: 64% 65% 

| am a good reader 64% $5% 


34 Grade 3 students 


like to wnte 100% 65% 
0%  |n Englisn as a Second Language Program (ESL) Fe 
: oie pe eaee | am a good wniter 79% 65% 
0% € t 
0%  Exemoted in ail three sublects Lice inatnemalcs 50% 50% 
21% Receiving Special Education support | am good at mathematics 70% 55% 
59% Boys 41% ins 0% Gender not specified | do reading that is not part of my work at school 43% 45% 
3% Of the students said they speak only oF mostly in another language at home | do wnting that is not part of my work at school 57% 70% 
18% Of the students said they speak as often in English as in another ‘anguage | do mathematics that is not part of my work at school 50% 45% 
at home 
Overall Achievement (Grade 3) Reading Whiting Mathematics 
(percent at performance ‘evet) Levels 3.4 Levels 3.4 Levels 3.4 
All students 24% 26% 18% 
24% 26% 18% 
Girls 29% 50% 21% 
29% 50% 21% 
Boys 20% 10% 15% 
20% 10% 15% 
ESL students : : aa ee 
Non ESL students <a 
Receiving Special Education support 0% 0% 0% 
0% 0% 0% 
22% 


Not Receiving Special Education support 


French immersion Cetion 8 Students wrote the Reading and Writing components 
in Engiisn and a French translation of the Mathematics component 


A dash 1s used wnere ie number of students in a group 5 fewer than 5 and resuils are not reported 
Method } (shaded line) indudes students who were exempted and students (or wnom no data were collected 
Metnod 2 excludes students wno were exempted and students who did not complete any work dunng the assessment (i e.. No Data) 
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Yorkview School EQAO Results 
Initial Response Summary 


Yorkview School has a school population of 273 students arranged in classes from Senior 
Kindergarten to Grade 5. There is one self-contained special class of students identified as Junior 
Mild Intellectual Disability. The average class size in the primary division is 22.5. The average 
Junior division class is 29. In 1998-99, there were two straight grade 3 classes of 20 students and 
one multi grade 3 & 4 class of 20 students. In 1999-2000, there is one straight grade 3 class of 
26 and one multi grade 3 & 4 class of 24 students. Support staff and teachers total 23 members. 


Yorkview is comprised of a main building and a four classroom port-a-pak. It includes a 
gymnasium, library, resource room, computer lab, French room and 11 classrooms. 


Initial examination of Yorkview results shows that Mathematics was the area in which most 
students achieved Levels 3 or 4, followed by Reading, and Wniting. 


The teaching staff will be analysing the results of the EQAO assessment as well as the school plan 
for addressing the 1998-99 EQAO results. The analysis will consist of comparisons between 
assessment results, where appropriate, and an examination of strand by strand results within each 
subject area. The teaching staff will make recommendations for continuing and/or changing 
initiatives intended to improve student learning in the areas of Mathematics, Writing, and 
Reading. The plan will be developed in consultation with the Yorkview Home and School 
Council, and in conjunction with the County West plan for addressing EQAO results. 


Grade 3 and Grade 6 Assessments of Rei _ Writing and Mathematics: 1998-1999 


Demographics (Grade 3) Attitudes (Grade 3) Girls Boys 
(percent saying yes) 
fey th Grade 3 Students | tke to read 100% 48% 
noes | am a good reader 47% 52% 
ace rk ke fo write B7% 45% 
0% In Enghsh as a Second Language Program (ESL) he cole 67% 45% 
6% Exempted in all three subjects rie aumeniates 47% 41% 
8% — Receiving Special Education support |. am good at mathematics 40% 55% 
67% Boys 33% Girls 0% Gender not specified | do reading that is nol part of my work al school 67% 712% 
0% Of the students said they speak only or mostly in another language al home | do writing that is not part of my work al schoo! 60% 28% 
oy Of. 
5% Ot the students said they speak as often in English as in another language | do mathematics thal is not part of my work al schoo! 33% 28% 
al home 
Overall Achievement (Grade 3) Reading Writing Mathematics 
(percent at performance level) Levels 3,4 Levels 3.4 Levels 3.4 

Adi students 63% 55% 86% 

67% 59% 91% 

Gils 6% 69% 75% 

67% ; 13% 80% 

Boys iAH 48% 91% 

68% 52% 97% 

ESL students “ BS 
Non ESL students _ 
Receiving Special Education support 


Not Receming Special Education support 


French immersion Option B Students wrote the Reading and Wribng components 
n Engirsh and a French translation of the Mathematics component 


A dash 1s used where the number of students in a group is fewer than 5 and resutts are not reported 
Method | (shaded line) inctudes students who were exempted and students for whom no data were collected 
Method 2 excludes students who were exempted and students who dd not complete any work during the assessment (ie, Ho Oata) 
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The Hamilton-Wentworth District School Board 


Approved for distribution 
MEMORANDU M(by the Director 


Signature: 
To: Merv Matier, Director of Education 
Date: 2 
From: Krys Croxall, Superintendent of Education J 


Carol MacKenzie, Ontario Curriculum Consultant - The Arts 


Date: November 24, 1999 


Re: Elementary Music Survey Report 
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Recommended Action: 


Moved by that the elementary Music Survey Report be 
received for information. 


Rationale: 


In response to a Board request for information, a music survey was distributed to all 
elementary schools. This report is a compendium of the responses received by cluster 
and some observations about the state of the instructional music program in our 
schools. 


The new Ontario Curriculum consists of seven documents released over the last two 
years; the focus for implementation and staff development in our Board has been 
Language, Mathematics and Science and Technology. The Ontario Curriculum: The 
Arts, 1- 8 with its strands of Music, Visual Arts, Dance and Drama is a particularly 
challenging new curriculum with high expectations for students. Although there has 
been some support for implementation addressed to this document in the form of 
in-services such as Arts Revive and the development of integrated arts modules 
(Grade 1-8) which are soon to be released for piloting in the system, it is clear that 
some of our schools are experiencing difficulties in providing the music program as 
required by the curriculum. 


Music 


The music curriculum is intended to help students develop understanding and appreciation of 
music, as well as practical skills, so chac they will be able to find in music a lifelong source of 
enjoyment and personal saastaction. It is well documented that the intellectual and emotional 
development of children is enhanced through the study of music. An interesting and challeng- 
ing program in music not only develops practical artistic skills, but also enables students to 
sharpen their ability to reason and to think critically, and to explore their emotional responses 
co che music. It is therefore essencial thac a balanced music program be offered — one that 
includes both listening and music making and that may appeal to a wide variety of studens. 


Children learn co love music when they have opportunides to experience it in the context of 
a rich and varied curriculum. 


[In che prumary grades, studencs will develop their musical knowledge and skills chrough listen- 
ing to music, manipulaang some basic elements of music, and exploring repertoire from a 
variety of cultures. In Grade 1, they will begin to develop their ability to sing, learn abour 
pitch, beat, cempo, and dynamics, and experiment with sound. In Grade 2, they will conanue 
to sing, using head tones, and will also learn to use patterns of sound to create compositions. 
In Grade 3, students will be tncoduced to the idea of melodic contour, and will conanue to 
broaden their understanding of the elements of music through listening, singing, playing, and 
composing. During the primary grades, students will learn-how to use and care for musical 
instruments properly, will become familiar with acceptable audience behaviour, and will 
develop the ability co work with others. 


Students in Grades 4+ to 6 will focus on the development of the ability to read music and on 
learning about form and the use of tone colour. In Grade 4, students will begin to read stand- 
ard nocacon in che creble cler. They will develop melodic osanati, which will add a simple 
harmonic dimension to tneur composidons. They wil also begin to use conducang patterns, 
and will aurally idenary che inscrumentss of the orchestra. In Grade 5, scudents will learn to use 
xey signatures and cto idenary the major scale, and will give some attenaon to creation of 
mood in composiaons. In Grade 6, students will invesugate musical texture, and will begin co 
study music ot the Baroque and Classical periods. Students in Grades + to 6 will alu be 
expected to work in doth large and smali groups to solve musical probiems, and cy che end of 
Grade 6 they snouid be able co provide construcuve teedback regarding the etforss ot othess. 


Scucents in Grades 7 and 8 will consolidate the knowledge gained in the earlier evades and © 
will work with repertoire of greater complexacy. In Grade 7, students will be encouraged to 
develop their knowledge of conducting further. They will listen in partucular to music of the 
Romanac period and will idenafy some of the main characterisacs of Romannc music. They 
will aiso compare Romanuc music with Baroque and Classical music. [n Grade 8, students 
will be expected to read and perform works of greater rhythmic and tonal complexty. 
Listening selectuons wiil include works from four historical periods of music (i.e., Renaissance, 
Baroque, Classical, and Romantic). Students in both grades will have opportuniues to solve 
musical problems in groups and individually, and will be expected to support their crincism of 
their own and others’ musical efforts with logical argumenss. 


All teachers of music will develop meaningful programs that will enable their students to 
achieve the expectations for music in each grade. Teachers with raining in a particular 
approach to the teaching of music (e.g., the Kodaly or Orff method) will find that they can 
offer a challenging and enjoyable program tailored to the needs of their students, while 
enabling their students to meet the expectations set out in this document. 


in the sections that follow, which describe expectations in music for Grades 1 to 8, some repe- 
anon has been necessary to reflect the progressive nature of skills development. Expectacons 
dealing with skills chat conanue to be of major importance as students progress from grade to 
grade are repeated for all relevant grades. Progression is indicated either by means of increas- 
ingly complex examples or by modificadons in the expectations. It should also be noted that 
ail the skills described in these expectations conunue to be deveioped and renned as studenss 
move on through the grades, whether or not they are repeated. 


Music Education in 
HWDSB Elementary Schools 
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6<S 
STATUS REPORT - MUSIC EDUCATION IN HWDSB ELEMENTARY SCHOOLS 
1999-2000 
Analysis by Cluster 


Ontario Curriculum is mandatory, and therefore the grade by grade expectations for the 
strand of Music in “The Arts" document are also mandatory. A survey was sent to all 
elementary schools to determine the degree of implementation of music programming within 
the instructional timetable, and to determine the expertise of the teachers delivering such 
programs. Based on the results of that survey, it is evident that music programs in The 
Hamilton-Wentworth District School Board vary greatly. 


We very much appreciate the honesty and candor with which the schools completed the 
surveys sent to them. There are many schools that have exemplary music programs in place. 
It is important to stress however, that where schools indicate insufficient music instruction 
is being provided to students, it is because of the hard reality of many facters which include 
some or all of the following: 


~ the complexity of the music curriculum itself with new rigorous expectations that demand a 
certain level of expertise in the subject area by grade 4; 

~ the inability to find qualified staff within the board who are interested in and prepared to 
teach music; 

~ the impact of the Ministry funding model on staffing formulae that sometimes force 
schools to make choices about which “specialty subjects” are forced from the rotary schedule; 
~ an increased demand from the community for more specialty programming in areas such as 
information technology, computers and physical education. 


The schools have offered many comments, concerns and potential solutions to the issues 
around delivery of music programs, and they are summarized in this report as well. 


In this report, the term “music specialist” for JK-5 programs refers to a teacher who has at 
least part II music additional qualifications through a Faculty of Education, and/or Kodaly, 
Orff, ETM music certification. For grades 6-8 programs, “music specialist” refers to 
teachers with a Bachelor of Music, Instrumental Part I, or Vocal Part II, and/or Kodaly or 
Orff certification. The amount of time available in the classroom schedule devoted to the 
delivery of music curriculum is also a key component in the program's instructional success. 

A minimum of 60 minutes in a 1500 minute week is required to afford students the opportunity 
to demonstrate all of the expectations in the music program. 


Within the Observations/Interpretation section of each cluster's analysis, the following 


legend applies: 


*bold and underlined: ~ the ideal model for delivery of music - allows ample opportunity 
for students to meet Ontario Curriculum expectations in music. 
underlined: ~ an appropriate model for delivery of music - allows 


sufficient opportunity for students to meet Ontario Curriculum 
expectations in music. 
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Yr ie: or Middle Schools Westview, Chedoke, Cardinal Heights, R.A. Riddell and Norwood 
(5 schools) Park (5 schools) are offering instrumental music on rotary to 
Instrumental music (grades 6-8) students in grades 6-8, with specialist teachers and adequate 

time-tabling. 
Programming for JK-5 in JK-8 Norwood Park and R.A Riddell schedule at least 50 minutes per 


week to their grades 1-5, taught by a music teacher except for 
the grade 1's at Riddell - taught by homeroom teacher. 


Primary /Junior Schools Buchanan Park, Queensdale, Seneca, Gordon Price up to grade 4 
Pauline Johnson for its grades 1 and 2's offer music on rotary at 
least 2 times per week, and the program is delivered by a music 
specialist or a teacher with music background. Mount View and 
Holbrook schedule music for most classes at least 2 times per 
week, delivered by teachers with some/limited music 
backgrounds. Helen Detwiler, Gordon Price grade 5, Pauline 
Johnson grades 3-5 and Westwood offer music taught by a 
specialist/teacher with considerable background, one class per 
week. James MacDonald, Ridgemount, Ryckman's Corners and 
Linden Park offer music as an integrated subject that is 
delivered by the homeroom teacher with varying degrees of 

fs) comfort in teaching music. 


| Observations and Interpretation | 


*100% of schools with grades 6-8 offer instrumental programming delivered by a music specialist 


and with appropriate timetabling for students to demonstrate Ontario Curriculum expectations in 
music. 


*33% of schools with grades 1-5 offer music programs to at least one division that are delivered 
by a music specialist and with appropriate timetabling for students to demonstrate Ontario 
Curriculum expectations in music. 

27% of schools with grades 1-5 offer music programs taught by teachers with sufficient music in their 
background, and are on rotary at least 2 times per week, which provides students with the opportunity 
to demonstrate Ontario Curriculum expectations in music. 

20% of schools with grades 1-5 offer limited instructional time for music on a timetables (less than 2 
times per week) and the classes are taught by teachers with varying backgrounds in music. Therefore, 
opportunities for students to demonstrate Ontario Curriculum expectations in music are inconsistent. 
20% of schools with grades 1-5 offer limited music programs, classes are offered by teachers with very 
limited or no music background, and instructional time devoted to music may be unstructured and 
random. In these situations it is very difficult for students to demonstrate Ontario Curriculum 
2xpectations in music. 


MOUNTAIN WEST -- PR JR SCHOOLS 
DELIVERY IN THE TIMETABLE 


SCHOOL 


Mountview 
(JK - 5) 
Gordon Price 
(JK - 5) 


Ridgemount 
(JK - 5) 
Buchanan Park 
(JK -5) 


Ryckman's Corners 
(JK - 5) 


Linden Park 
(JK - 5) 


Queensdale 
(JK - 5) 


Helen Detwiler — 
(JK - 5) 


James MacDonald 
(JK - 5) 


ON ROTARY 


V 70 min per week 


Gr. 1 3 x 30 per 5 day 


V1-52x30in5 
days 


V 1-5 60x 1500 


V 1x 40 per week 


o-S- 


INTEGRATED OTHER VOCAL 


V V 
J V 
JK-5 
Y 


VOCAL WITH 
ORFF/ 
RECORDERS 


Some use of orff 
1-5 


Gr. 5 recorders 


JK -5 


TYPE OF PROGRAM 


INSTRUMENTAL 


MOUNTAIN WEST -- PR JR SCHOOLS -- continued 6-6 


TYPE OF PROGRAM DELIVERED BY 
-continued 
SCHOOL ALTERNATI COMBINED 
VE VOCAL/ hs ¢ a x Dic _ i = 
INSTRUMENT | INSTRUMENT | 3 — pie: $ 5 a a aE 
3 at aw |$2 (hfe (2k. |g [Ez 
g° ESS | FZ a2 =a5 
3 § See oA oue © ge Ea 
3 5 Syvs® 32 © S<O 
Cag sZe 33 = 7 
O = € & & = 
Mountview V Dave No 
Gordon Price P. E. Yes 
(JK - 5) McKenna D’Angelo 
125355 
Ridgemount y 
Buchanan Park JK-5 Yes Teachers will be 
(iss i Dawn overwhelmed if they have 
Martens to handle all arts 
expectations 
Ryckman's Corners V No Without specialist teacher 


(JK - 5) 


Linden Park 
(JK - 5) 


Queensdale 
(JK - 5) 


Helen Detwiler 


(JK - 5) 


James MacDonald 


(JK - 5) 


teacher 
with 
music 
back- 
ground 


Yes 
teaches 


2 classes 


(I think 
this 


refers to 
| Mme 


Cyr) 


Yes 


and music on a timetable, 

music (Arts) is often short 

changed as teachers 

struggle to meet 

expectations in Eg., Math, 

Science 

- the music (as all arts) 
is delivered by 
classroom teachers 
(generalists). Concer 
with the rigours of th 
OC (Lang, Math, Sci) 
- the arts suffer 
without specialists 

- not enough time, 
teachers 
uncomfortable 

: we are fortunate to 
have teachers with 
music backgrounds 
who switch to teach 
music to other classes 


- we went from 60 
min 40 because 
staffing formula 
reduced the flexibility 

- lunch supervision cut 
choir activities 

Erosion of FTE over past 

few years has led to 

deterioration in student 
skills as we have been 
forced to eliminate music 
specialists - this coupled 
with a new set of 
expectations that challeng 
even a specialist means we 
are not delivering the 
curriculum 


MOUNTAIN WEST 


SCHOOL 


eneca 
(JK - 5) 


Westwood 
(JK - 5) 


Holbrook 
(JK - 5) 


Pauline Johnson 
(JK - 5) 


ON ROTARY 


\ 2x 30 per week 
1-5 1x40 min 
periods 


Some 2 x 30 


JK,SK 1x30 min 
1-2 2x 30 min 
3-5 1 x 30 min 


-- PR JR SCHOOLS 
DELIVERY IN THE TIMETABLE 


INTEGRATED OTHER VOCAL VOCAL WITH 
ORFF/ 
RECORDERS 


TYPE OF PROGRAM 


INSTRUMENTAL 


MOUNTAIN WEST -- PR JRSCHOOLS -- continued On 


SCHOOL 
Seneca 
(JK - 5) 
Westwood 
(JK - 5) 
Holbrook 


(JK - 5) 


Pauline Johnson 
(JK - 5) 


Oo 


TYPE OF PROGRAM 


classes of 
ukelele 


-continued 
|; ALTERNATI COMBINED 
VE VOCAL/ 
INSTRUMENT | INSTRUMENT 
AL AL 


Classroom teacher 
(own class) 


except 
jrs. 


DELIVERED BY 


| ' 
ev ev 
eu ast a) ~ 
6 =°? oUt a 
as a = = 
se & © 22 a> 
—_ be — 
poem eS zs 

a 
>S cs Sone Cp 
mar ¥ - & OS ag 
os eo & = 
sua” Sy 3° 
awn 

ay eS es = 
ae && 


Susan 
McDonald- 
Payette 


Michelle 
Fawcett 
Gr. 1-2 
2 x/week 
Gr. J/SK 
&3-5 
1 x/week 


QUALIFIED 
TEACHER NOT 


TEACHING MUSIC 


All students should be 
taught by qualified music 
(and gym teachers — as in 
Halton 

- loss of choir/not able to 
offer ukelele to all classes 


- we are lucky to havea 
flexible music teacher who 
also teaches P.E. & 
information skills. 


MOUNTAIN WEST -- K - 8 or MIDDLE SCHOOLS 


SCHOOL 


Westview 
(6 - 8) 


Chedoke 
(6 - 8) 


Cardinal Heights 
(6 - 8) 

R. A. Riddell 
(JK - 8) 


Norwood Park 
(K - 8) F. I. 


DELIVERY IN THE TIMETABLE 


2 x 50 min ina 6 
day cycle 


V 6 2 x 50 per week 
7,83 x50 
quadmestered 


V2 x 50 per 5 day 
cycle 
1-51x50per5 
days 
6-82.x 50 per 5 day 


V1-52x30 per 
week 

V6-82x45 per4 
day cycle 


o-7 


ON ROTARY INTEGRATED OTHER 


VOCAL WITH 
ORFF/ 
RECORDERS 


Gr. 6 


VGr.1-5 


K-54,5 have 
recorders 


TYPE OF PROGRAM 


INSTRUMENTAL 


6 (April - June) 
7,8 


V 1/2 yr Gr. 6 
7,8 
(quadmestered) 


MOUNTAIN WEST -- K -8 or MIDDLE SCHOOLS -- continued @-/? 


SCHOOL 


3 


Westview 
(6 - 8) 


Chedoke 
(6 - 8) 


TYPE OF PROGRAM 
-continued 
ALTERNATI COMBINED 

VE VOCAL/ 
INSTRUMENT INSTRUMENT 
AL AL 

V 6 (Sept to 
March) 
recorders 


Classroom teacher 
(own class) 


Teacher with some 
music background — 


DELIVERED BY 


“mini” rotary or 


exchange 


Teacher with some 
music background - 


rotary 


= 
A 

ae 
oS 
a6 
A be 
i 
20 
= 


Leslie 
Morgan 


L. 
Howard 


QUALIFIED 
TEACHER NOT 


MUSIC 


, 


TEACHINC 


- music program 
integral to the school 
extra curricular 
(choir, Jazz, Jr. & Sr. 
bands, vocal jazz) 
strongly supported by 
community 

- we do not get enough 
money to repair 
instruments (budget 
cut by 2/3) 
do not have a running 
sink in music room 
(disinfecting) 

- addition of lunchroom 
puts a strain on 


ss ee SS 
Cardinal Heights Gr. 6-8 V Kathleen | No 


(6 - 8) 
R. A. Riddell 
(JK - 8) 


V Gr. 1 


Dorothy 


a Haartman 
x i Park | | VY Suzanne | No Not having enough 


(K-35) F. I. 


Waller 


instruments for the Gr. 6, 
7, 8 program - cost of 
upkeep 

- need long-range plan in 
school to maintain/replace 
instruments through 
budget and fundraising 


eS ee ee eS eS ee eee 


Mountain East 


JK-8 or Middle Schools 
K6 schools) 
nstrumental music (grades 6-8) 


Programming for JK-5 
in middle school(2 schools) 


Primary /Junior Schools 
(JK-5) (11 schools) 


e 


' Observations and Interpretation 


6-// 


Hampton Heights, Burkholder, Lawfield and Highview middle 
schools are offering instrumental music on rotary to students 

in grades 6-8 (4schools). G.L. Armstrong and C.B. Stirling schools 
are offering instrumental music on rotary to students in grades 
6-8 (2 schools). Music specialists are responsible for these 
programs. 

C.B. Stirling offers music to primary/junior grades on a rotary 
basis, and the program is delivered by a music specialist. 

6.L. Armstrong has a music program that is primarily delivered by 
the homeroom teacher in an integrated fashion. 


Vern Ames, Lincoln Alexander, Sherwood Heights, Peace 
Memorial, Franklin Road and Lisgar schools deliver music on 
rotary at least 2 times per week, and the program is delivered by 
a music specialist (6 schools). Fernwood Park, Huntington Park 
offer music on rotary or exchange at least 2 times per week, 
delivered by teachers with some music background (2 schools). 
Eastmount Park and Thornbrae offer music as an integrated 
course or on mini-rotary, delivered primarily by the homeroom 
teacher or teachers with “limited” music background (2 schools). 
Richard Beasley offers music as an integrated program, delivered 
by the classroom teacher (1 school). 


*100% of schools with grades 6-8 offer instrumental programming delivered by a music specialist 
and with appropriate timetabling for students to demonstrate Ontario Curriculum expectations in 


music. 


*54% of schools with grades 1-5 offer music programs that are delivered by a music specialist and 
with appropriate timetabling for students to demonstrate Ontario Curriculum expectations in music. 
15% of schools with grades 1-5 offer music programs taught by teachers with sufficient music in their 
background, and are on rotary at least 2 times per week, which provides students with the opportunity 


to demonstrate Ontario Curriculum expectations in music. 
16% of schools with grades 1-5 offer limited instructional time for music on a timetables (less than 2 


times per week) and the classes are taught by teachers with varying backgrounds in music. Therefore, 
opportunities for students to demonstrate Ontario Curriculum expectations in music are inconsistent. 
15% of schools with grades 1-5 offer limited music programs; classes are offered by teachers with very 
limited or no music background, and instructional time devoted to music may be unstructured and 
random. In these situations it is very difficult for students to demonstrate Ontario Curriculum 


or" in music. 


MOUNTAIN EAST -- PR JR SCHOOLS 
DELIVERY IN THE TIMETABLE 


SCHOOL 


Fernwood Park 
(JK - 5) 


Richard Beasley 
(JK - 5) 


Vern Ames 
(JK - 5) 


Lincoln Alexander 
(JK - 5) 
Sherwood Heights 
(JK - 5) 


Huntington Park 
(JK - 5) 


Peace Memorial 
(JK-5) 

Lisgar 

(JK - 5) 
Eastmount Park 
(JK - 5) 


Franklin Road 
(JK - 5) 


ON ROTARY 


1-52-3x per week 
30 or 40 minutes 


2 x 30/35 min 
perweek 


Be 


3 x 30 in 5 days 
2 x 30 min per week 


4-53x400na5 day 
(some is drama) 

1-2 2x400na5 
day cycle 

JK/SK 2 x 40 

1-5 

2 x 30 per week 


JK-31x 40 
4-5 145 min/4 week 
cycle 


1 - 3 60 per week 
4-570 min per week 


INTEGRATED 


- expected to 
plan 2 music 
periods per wek 
but integrated 


Ge 


OTHER 


Vocal Music 
Assembly of 4/s 
and S/s — 1 x per 
week 


TYPE OF PROGRAM 
VOCAL VOCAL WITH INSTRUMENTAL 
ORFF/ 
RECORDERS 


2,3, 4,5 


VY some 


V JK, SK, 1, 3, 4, 
5 


1 Gr. 4/5 class 


1 - 5 mallet 
inst. 


VK-5 


with orff 1-5 


V4-5 


5 


ae : 
Sa zs 


MOUNTAIN EAST -- PR JR SCHOOLS -- continued @ 773 


DELIVERED BY 


SCHOOL 


93 


Fernwood Park 
(JK - 5) 


Richard Beasley 
(JK - 5) 


TYPE OF PROGRAM 


-continued 
ALTERNATI COMBINED 
VE VOCAL/ 
INSTRUMENT | INSTRUMENT 
AL AL 


pi 
o 
Col 
g 2 
recs 

rs) 
es 
2 fs 
a oO 
nah 
as 
O 
Vy 


Teacher with some 
music background — 
“mini” rotary or 
exchange 


Scott 
Whittington 


v 
iS 
) 
a 
= 
a 
= 
~~ 
ve 
= 
J 
a 
e 


music background - 


Music specialist 
On rotary 


Susan 
McDonald 
Payette 


aise 
N 
a |Z 
a zis 
eee 
=a 
22 Z 
<_< — 
sos 
Sas 
& w 
a 
No 
Yes 


Yes 


Every school should have 
an itinerant music teacher 
not at the expense of 
computer or PE person, 
most teachers are 
teaching their own music 
and struggling with OC 
music demands, research 
has repeatedly shown that 
music is equally important 
to other subject areas in 
creating well-educated 
human beings 

| A concern that needs to be 
addressed through next 
year's staffing 

- we just purchased a 
CD/resource program to 
use 1 - 5 due to lack of 
interest/knowledge on 
staff (offers some theory, 
history, vocal and 
appreciation) 
Increased staffing is 
needed to ensure that 
every school has a 
qualified music teacher - 
most staff lost their 
music teacher due to the 


staffing formula - 


Lincoln Alexander | V Karen No 
(JK - 5) Andreychuk 
Sherwood Heights | Cathy V Peter | 
(JK - 5) Wallace (B. Brown 
Mus) 7 | nee 
Huntington Park y S. Buwalda Ss | No Teachers (with & without 
(JK - 5) A. Buwalda music backgrounds) 
Mouriopoulos interested in workshops 
Peace Memorial Foti No 
Lisgar Jeannie | No 
(JK - 5) Hughes 
Eastmount Park y Yes - more inservices with 
(JK - 5) JK -3 practical ideas 
- $ to purchase programs 
No - bring back music teacher 
in staffing formula 
Franklin Road V ee 
(JK - 5) Sea Tucker 
Louise 


Booth 
Renee 
Craw- 
ford 


MOUNTAIN EAST -- PR JR SCHOOLS 6-/4 


DELIVERY IN tHE TIMETABLE TYPE OF PROGRAM 
SCHOOL © ONROTARY 7OCA VOCAL WITH | INSTRU 
ORFF/ 
RECORDERS 


1 - 5 varies 
eg. Gr. 41x 40 min 
per week 

eg. Gr. 12x 40 min 
[per week 

eg. Gr. 22 x 40 min 
eg. 1 x 40 min per V 2x30 min 
week for Gr.4& 5 week 


Thornbrae 
(JK - 5) 


1 x 40 
sometimes 


MOUNTAIN EAST -- PR JR SCHOOLS -- continued 6 “AU™ 
TYPE OF PROGRAM DELIVERED BY 


-continued 
SCHOOL ALTERNATI COMBINED 
VE VOCAL/ 


B INSTRUMENT | INSTRUMENT 


TEACHING MUSIC 


AL AL 


(own class) 
“mini” rotary or 
exchange 
Music specialist 
On rotary 
QUALIFIED 
TEACHER NOT 


Classroom teacher 

Teacher with some 

music background — 

Teacher with some 

music background - 
rotary 


Thornbrae Gr. 2 - Mrs. - list of current appropriate 

(JK - 5) Gr. 1 Shepherd Milic songs per grade level & 

Gr. 2 VGr.4 - related resources (tapes) 

- appropriate multicultural 

songs 

- inventory, appropriate 

storage for rhythm 

instruments 

- I need a set of 60 spoons 

(celtic music initiative) 

- whole approach to Arts is 

lke asking GP to do by-pass 

surgery 

- Mini-rotary to 

accommodate a philosophy 

of education that says arts 

are not valued - they are 

more important than ever 

- We need qualified music 

teachers to cover the OC 

expectations 

- Unrealistic to expect 

generalists to do what now 

goes beyond what specialists 

did 

£e X - Resources pertaining to 

© OC lacking (eg. Music from 
different periods, cultures) -> 

develop Music Kits 

- Tapes-songs/dances 

- Instruments 

- Pictures of orchestral 

instruments & instruments 

from other cultures 

- Curriculum depends too 

much on technicalities 


(in pr. Grades esp.) 
- Artists in the Classroom? 


MOUNTAIN EAST -- JK-8 OR MIDDLE SCHOOLS @-46 
DELIVERY IN THE TIMETABLE TYPE OF PROGRAM 


SCHOOL ON ROTARY INTEGRATED OTHER VOCAL VOCAL WITH | INSTRUMENTAL 
ORFF/ 
RECORDERS 


Hampton Heights 23 x 40 in a 5 day 6-8 
(6 - 8) cycle 
Gr. 6 


Burkholder Middle 6 2 x 40 per week V7,8 
School 7-82x 40 per week 
(6 - 8) 
Lawfield Middle 6 2 x 50 in a 6 day 6 7,8 
School cycle 
(6-8) (1 - vocal 1 - 

recorder) 

7-82 x 50 in a 6 day 

cycle 
Highview 1 x 40 per 4 day cycle 6, 7,8 V 
(6 - 8) 
G. L. Armstrong 6, 7, 8 1 - 5 classroom 1-05 6-8 
(JK - 8) - 45 min every teacher on class 

other day timetable 

C. B. Stirling 1-52x 35 per week V 1-3 orff 6-8 
(JK - 8) 6-82 x 40 per week 4-5 recorders 


MOUNTAIN EAST -- JK - 8 or MIDDLE SCHOOLS-- continued 6 ~/* 


TYPE OF PROGRAM DELIVERED BY 
-continued 
SCHOOL ALTERNATI COMBINED 
VE VOCAL/ is arene S _ es = 
ce) INSTRUMENT | INSTRUMENT | 3 = ses gs 3 - 9|Z 
AL AL § 3 eee |s8 che a zi 
-~<s Socte =noe 38 4 AS 
ie ees tos oe mle es 
6s Lei ce . ao — 
Ss = $453 | 24° a6 S¢= 
ae S32 33 = ogg 
S) ee! EE a 
fo 
Hampton Heights V¥ Michael 
(6-8) Popek 
Burkholder Middle Jane Nick Yes - escalating costs of Ins. 
School Longmate Tsucuca Music 
(6 - 8) 6 7,8 - inability to provide 
remedial program to 
support students 
experiencing difficulty 
- lack of appropriate 
sound-proof 
rooms/practice rooms — 
noise levels for other 
classes 
- personal costs to 
students (reeds etc.) 
- a program which is 
very much appreciated 
by the vast majority of 
students and which 
provides a very real 
sense of accomplishment 
for them 
‘@ d Middle Mark Simon Yes 
Scher, Fraser Wheeldon | Pat 
(6 - 8) 6 Pislo 
Paul 
Barber 
7-8 
Simon 
Wheeldon 
Highview Recorders 6 Jennifer | No 
(6 - 8) Bell 
G. L. Armstrong V 6n7a8 Yes - cut backs have caused 
(JK - 8) Bob Unger us to lose our 1 — 5 Music 
Teacher — now classroom 
teachers do it — very 
uncomfortable 
- quality of program 
has suffered 
C. B. Stirling 4-6-1 unit 6-8 Ken 
(JK - 8) rhythm 4-5 Williams 
drums, latin 
percussion 


6-/8 


ee  ————=E ee 


= 


| County West 

JK/K-8 

ogramming for grades (6), 7 and 8 Historically, 3 County West schools have always had traditional 

Instrumental Music programs instrumental music programs: Flamborough Centre, Spencer Valley and 
Dr. John Seaton. Other “middle” or “intermediate” music programs have 
been combinations of vocal or “general” music classes. With the initiation 
of the “Instrumental Music Start Up Grant” approved by the board, 
Dundas District and Ancaster Senior are implementing new instrumental 
music programs this year. For the first time this year as well, Mary 
Hopkins now has a grade 7 class. They travel to Flamborough Centre this 
year to receive instruction in instrumental music. 
Flamborough Centre, Dr. John Seaton, Spencer Valley, Dundas District 
Ancaster Senior (commencing February 2000) and Mary Hopkins (grade 7 
only) (6 schools) are offering instrumental music on rotary to students 
in grades (6)7-8, with instruction by specialist teachers and with 
adequate time-tabling. 

Other intermediate music programs Balaclava school offers combined vocal and recorder/orff programming 
for grades 6 to 8, delivered twice a cycle by a qualified music teacher 


Programming for grades Sheffield/Dr. John Seaton, Balaclava, Mary Hopkins and Flamborough 

1-5 or 6 at JK-8/middle schools Centre offer 2 music classes per cycle, delivered in combination by 
classroom teachers and a teachers with music background, and in the 
case of Mary Hopkins, with a specialist. 


Primary/Junior Schools Queen's Rangers, Beverly Central/Lynden, Fessenden, offer music 
(grades JK/K-6) programming with a minimum of 2 classes per cycle, delivered by a music 
specialist. C.H. Bray has a music specialist on staff, and programming 
© varies from 1 to 2 classes per cycle to each grade. Central Park, Guy 


Brown, Greensville, Millgrove, Pleasant Valley and Dundana have music 
programs offered by teachers with varying degrees of music 
backgrounds, but schedule music for a minimum of 60 minutes per cycle. 
Maple Lane/Grange schedules music between 30-80 minutes per cycle, 
depending on the class, offered by classroom teachers and/or teachers 
with some background in music. Yorkview, Dundas Central, and Rousseau 
deliver their programs through the homeroom teacher, and it Is taught as 
an integrated subject, or (Rousseau) on class timetable once a week. 


Observations and Interpretation 


*B6% of schools with grades 7-8 offer instrumental programming delivered by a music specialist and with 
appropriate time-tabling for students to demonstrate Ontario Curriculum expectations in music. 
*14% of schools with grades 7-8 offer music programs delivered by a music specialist _and with appropriate 


time-tabling for students to demonstrate Ontario Curriculum expectations in music. 


*22% of schools with grades 1- 5 or 6 offer music programs that are delivered by a music specialist and with 
appropriate time-tabling for students to demonstrate Ontario Curriculum expectations in music. 


50% of schools with grades 1-5 offer music programs taught by teachers with sufficient music in their background 


and are on rotary at least 2 times per week which provides students with the opportunity to demonstrate Ontario 


Curriculum expectations in music. 
28% of schools with grades 1-5 offer limited music programs, classes are offered by teachers with varying degrees 


of music background, sometimes quite limited, and instructional time devoted to music may be unstructured and 
random. In this type of situation, it Is very difficult for students to demonstrate Ontario Curriculum expectations 


in music. 


COUNTY WEST — PR JR SCHOOLS 
DELIVERY IN THE TIMETABLE 


SCHOOL 


Maple Lane/Grange 
(K - 6) 


Dundana 
(K -6) 


Pleasant Valley 
(K - 6) 


Yorkview 

(K - 5) 

Beverly 
Central/Lynden 
(K- 5) 


Dundas Central 
(K - 6) 


Rousseau 
(K - 6) 


Queen's Rangers 
(K - 6) 


ON ROTARY 


V 30 - 80 min per 
week varies with 
teachers 


| V2 x30o0r40 


minutes every day 


\ 2 x 40 min per 
week 


V1-5 
1 x 40 per 5 day cycle 


V 2 periods in a 5 day 
schedule 


6-7ST 


INTEGRATED OTHER VOCAL 
V Gr. 3 JK/K, 5 


timet-abled by 
HR teachers 


i eed aaa aed. 


K, 1,2 


VSK-6 


VOCAL WITH 
ORFF/ 
RECORDERS 


Del 2os As ole 
6 


Vocal & orff 
JK-4 
Vocal & 
recorders 5, 6 


V 1 - 6 orff 
rhythm 
instruments 


Vocal & 
recorders 
Gr. 3, 4,5 
(winter term 
recorder) 


1 - 6 with 
rhythm 
instruments only | 


TYPE OF PROGRAM 


INSTRUMENTAL 


COUNTY WEST -- PR JR SCHOOLS-- continued 


TYPE OF PROGRAM DELIVERED BY 
SCHOOL -continued 


Mapie Lane/Grange 
(K - 6) 


ALTERNATI COMBINED 
VE VOCAL/ 

INSTRUMENT | INSTRUMENT 
AL AL 


5 ee 
Eseis 
ary ae 
5% et eS 
=-s =z ese 
a 
a eScs 
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Grange 
Trevor 
Price 
Maple 
Lane - 


6-2 2 
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awn 
es 
& £ 


Music specialist 


QUALIFIED 
TEACHER NOT 


TEACHING MUSIC 


School Council paid for 
Mrs. IIunt (cons of Music) 
to deliver ORFF lessons & 
purchased instruments 


Arleen 
Downs 
Dundana V Janice - K. Moncur - more a "mini - 


(K -6) 


Jacobs 
Kirby 
Moncur 
Gary 
Bateman 
Erica 
Poulsen 


rotary" 


| 
Pleasant Valley V V Mary V Nancy Yes __| Does own class and one 


(K - 6) 


Malcolmson 


MacPherson 


exchange class - do more 
exchanges 


Yorkview 

(K - 5) 

Beverly Anne 

Central/Lynden 

(Kg 

x] Central We tried during postings 

(K - 6) to entice a "music" person 
on to our staff, without 
success. No applicants 
with this qualification, 
some willing. 

Rousseau By | No Have recorders but no 

(K - 6) trained music teacher — 


Queen's Rangers 
(K - 6) 


Lon 
Preston 
(jr.) Fiona 
Oogterbaa 
n (prim) 


Lori 
Preston 

- Gr. 8 
vocal 2 
theory 
orff/kodaly 


a problem 
- trying to use community 
resources 
Fiona leaves Christmas - 
must replace Gr. 3/ with 
music 

If you don't have music 
person, most HR teachers 
feel uncomfortable and 
music put on a back 
burner 

We need to hire P/J 
teachers with areas of 
strength ie music, 
computers, phys. Ed., 
library, etc. 

We have ordered pr. 
Classroom music resource 
to assist HR teachers 
Building orff 
instruments/ukelele 
resources - have 
Christmas musical 

Uke Club/Vocal Strings 
program 

Parents act as resources 
on occasion. 


COUNTY WEST - PR JR SCHOOLS 6 -e2/ 


SCHOOL 


Millgrove 
(K - 5) 


Greensville 
(K -5) 


Fessenden 
(K - 6) 
C. H. Bray 
(K - 6) 


Central Park 
(K - 5) 


(K - 6) 


DELIVERY IN THE TIMETABLE 
ON ROTARY INTEGRATED OTHER 
ORFF/ 
RECORDERS 

Gr. 1-3 2x 40 every | VSK-3 Grass 
5 days 
Gr. 4-5 rotary 2 x 40 
every 5 days 
2 x 40 min per week Gr. 1, 2 Vocal & 


recorder Gr. 3 
Gr. 3, 4, 5 vocal, 
recorders ukelele 


2 x 40 min per week —a V JK - 6 vocal & 
recorders 

Some teachers | x 40 some teachers JK -3 V4-6 

or 2 x 40 per week a) 

Gr. 1,2 1x30 min Gr.1-5 

per week 

Gr. 3 2 x 30 min per 

week 


Gr. 4, 5 music with 
Orff instruments 1 x 
30 min in Fr. Class 
80 min per 5 day 
cycle 


INSTRUMENTAL 


4OUNTY WEST -- PR JR SCHOOLS-- continued ——7 2 
TYPE OF PROGRAM DELIVERED BY 


SCHOOL 


Millgrove 
(K- 5) 


Greensville 
(K -5) 


-continued 
ALTERNATI COMBINED | 
VE VOCAL/ 
INSTRUMENT | INSTRUMENT 
AL Al: 


Classroom teacher 
(own class) 


3 class 


Teacher with some 
music background — 
“mini” rotary or 
exchange 


Valerie 
Inksetter 


Teacher with some 
music background - 
rotary 


Gr. 3, 4, 
5 Doug 
Callowhill 


~ ' — 
= Ve, 
Ze a Zz 
28 ao 
a) — 
a — = 
vec << 
aS =< 

Ow 
4 = 


TEACHING MUSIC 


| route 


- music has taken a back 
seat because of urgency 
around OC: Math, 
English, Science 

- we need to hear as a 
system music is important 
— skill development can no 
be hit and miss project 

- we need skilled teachers 
even if we go the itinerant 


Carol No 


Fessenden 


( 
(K - 6) 


Central Park 
(K - 5) 


V Gr. 4, 5 
& 
volunteer 


Gr. 1-5 
Joan 
Simpson 


Smith 


B. Mus 


K - 6) 
C. H. Bray V V Chris No 
Tondreau 


V J No Thursday noon hour - 4 


Guy Brown 
(K - 6) 


ohn 
Crozier 
(teachers 
combine 
classes - 


pr.) 


students take violin 


COUNTY WEST K-8 or MIDDLE SCHOOLS 


SCHOOL 


Ancaster Senior 
(7, 8) 


Flamborough Centre 
(JK - 8) 


Dundas District 
(6, 7, 8) 


Sheffield/Dr. J. Seaton 
(JK - 8) 


Spencer Valley 
(6, 7, 8) 


Mary Hopkins 
(K - 7) 


Balaclava 
(JK 8) 


G -&F 


DELIVERY IN THE TIMETABLE TYPE OF PROGRAM 
ON ROTARY INTEGRATED OTHER VOCAL VOCAL WITH INSTRUMENTAL 
ORFF/ 
RECORDERS 
3 x 40 min in a 6 day 
7 ok 
5 V JK -3 Gr. 4,5 V Gr. 6, 7, 8 
V 
2 x 40 min in a 6 day 
cycle 
6-8 
2 x 50 min in a 6 day 
cycle 
Gr. 6 1 x 50 per 6 Vgr.6 recorders | VGr.7,8 
days 
Gr. 7, 8 2 x 50 min 
per 6 days 
K - 3 3 x 40 days per K-3 Gr. 4 -6 V gr. 7,8 
6 days 
Gr. 4-6 2 x 40 per 6 
days 
Gr. 7, 83 x 40 per 6 
days 
2 x 50 min per 6 day V Gr. 8 V Vocal & V Gr. 6-8 c= 
Jan - June recorders until and jazz band 
Jan - then switch 
to instruments 
| 4x 40 min ona 12 Ville Gr. 5, 6 - Gr. 7 = at F; 
day cycle 1 -6 recorders Centre 
2 x 40 for Gr. 7 +2 
instrumental at F. 
Centre 
1-42x40per6day | K also 1-4 K-4 5-8 
5-82 x 40 per 6 day 


‘OUNTY WEST K-8 or MIDDLE SCHOOLS - continued 6 al 


TYPE OF PROGRAM DELIVERED BY 


SCHOOL 


incaster Senior 
7, 8) 


*lamborough 
Centre 
JK - 8) 


Dundas District 
6, 7, 8) 


Sheffield/Dr. J. 
Seaton 
‘JK - 8) 


INSTRUMEN 


TAL 


-continued 


COMBINED 
VOCAL/ 
INSTRUMENTA 
L 


in process of 
introducing 
instrumental 
music - vocal & 
instrumental 
will be 
semestered 


Classroom teacher 


(own class) 
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Cowles 


V Lisa 
Humphrey 
Gr. 1-6 
Don 
Durant, 
Laurie 
Hurrman 


Music specialist 
On rotary 


Brenda 
Snyder 
Alice 
Mendelsohn 
Deanne 
Chambers 


N. 
Stewart 


| V Steve 
James 


Gr. 7-8 
John 
Belanger 


QUALIFIED 
TEACHER NOT 


TEACHING MUSIC 


No 


Jinnie 
© Wilson 
Sp F Valley | G. 7 both all Debbie - concert and jazz band all 


(6, 7, 8) 


Mary Hopkins 
(K- 7) 


Balaclava 
(JK - 8) 


year 


Gr. 6-7 
Julie 
Bentley 


Ashworth 
(Joanne 
Romanow 
assists 
with piano 
and 
concert 
programs 
& 
musicals) 


V Mary 
Beth 
Wheeler 
Gr.1-5 
Gr.6 &7 
vocal 


No 


year long 

- Instrumental music must 
be sequential and consistent 
to be successful -— needs 2 
or 3 rehearsals & numerous 
sectionals per week - 

- time needed for 
fundraising, repair, rental 
and purchasing 

Teachers need to be freed 
up by administrators from 
heavy academic 
preps/course work 


6G-osS 


JK/K-8 
(12 schools) 


Programming for grades 
6-8 at JK-8 schools 


Programming for grades 
1-5 at the JK-8 schools 


Orcs /Junor Schools 


(grades JK/K-6) (3 schools) 


At present there are no grade 7-8 traditional instrumental music 
programs in County East schools. Programming in this cluster's schools 
takes the form of vocal, with alternate instrumental programs including 
Orff, ukulele and recorder etc. 

At Mount Albion, Mountain View, Janet Lee, Billy Green, and Winona (5 
schools) music is on the instructional timetable for at least 2 periods in 
a week, and the program is delivered by a specialist or a teacher with 
considerable background in music. At Memorial (1 school) music is on the 
timetable 2 times per cycle for grades 7 & 8, not grade 6, and the 
program is delivered by a teacher with background in music. At 
Tapleytown , Eastdale and Mount Hope (3 schools), music is delivered by 
teachers with backgrounds in music and/or specialists, but are 
timetabled at 1 period per week. Bellmoore, Green Acres and Collegiate 
(3 schools) of fer music to grades 6-8 in an integrated fashion or minimum 
of once per week, and the program is delivered by classroom teachers or 
on mini-exchange. 

At Billy Green, Mountain View and Winona (3 schools} music is on the 
instructional timetable for at least 2 periods in a week, and the program 
is delivered by a specialist. At Mount Albion, Collegiate and Memorial (3 
schools), music is offered 2 times a cycle by a teacher with a background 
inmusic. At Janet Lee, Tapleytown, Mount Hope, and Eastdale (4 
schools), music is scheduled on the timetable for 1 period a week, or a set 
number of minutes per day, offered by teachers with some or limited 
background in music. At Green Acres and Bellmoore (2 schools), music is 
offered in an integrated fashion by the classroom teacher or teacher 
with some to limited background in music. 


Parkwood, R.L.Hyslop, and Bellstone deliver their music programs 
in an integrated model, and by the classroom teacher. Music backgrounds 
of the teachers varies. 


| Observations and Interpretation 


0% of schools with grades 7-8 offer traditional instrumental programming delivered by a music specialist. 


*42% of schools with grades 7-8 offer music programs that are delivered by a music specialist and with 


appropriate timetabling for students to demonstrate Ontario Curriculum expectations in music. 
33% of schools with grades 7-8 offer limited instructional time for music on a timetable (less than 2 times per 


week) and the classes are taught by teachers with varying backgrounds in music. Therefore, opportunities for 
students to demonstrate Ontario Curriculum expectations in music are inconsistent. 

25% of schools with grades 7-8 offer limited music programs; classes are offered by teachers with very limited or 
no music background, and instructional time devoted to music may be unstructured and random. In these situations 
it is very difficult for students to demonstrate Ontario Curriculum expectations in music. 


*20 % of schools with grades 1-6 offer music programs that are delivered by a music specialist and with 
appropriate timetabling for students to demonstrate Ontario Curriculum expectations in music. 


20% of schools with grades 1-6 offer music programs taught by teachers with sufficient music in their background 


and are on rotary at least 2 times per week, which provides students with the opportunity to demonstrate Ontario 


Curriculum expectations in music. 
60% of schools with grades 1-5 offer limited music programs, classes are offered by teachers with very limited or 


no music background, and instructional time devoted to music may be unstructured and random. In these situations 
tis very difficult for students to demonstrate Ontario Curriculum expectations in music. 


COUNTY EAST - PR JR SCHOOLS 6 -2 6 


DELIVERY IN THE TIMETABLE TYPE OF PROGRAM 
SCHOOL ON ROTARY INTEGRATED OTHER VOCAL VOCAL WITH INSTRUMENTAL 
ORFF/ 
RECORDERS 
R. L. Hyslop V JK - 6 
(JK -6 
ree een MR ol 
(JK - 6) 


Bell-stone y JK -6 
(JK - 6) 


COUNTY EAST - PRJR SCHOOLS-- continued 6&7 


SCHOOL 


R. L. Hyslop 


Parkwood 
(JK - 6) 
Bell-stone 
(Jk - 6) 


TYPE OF PROGRAM DELIVERED BY 
-continued 
ALTERNATI COMBINED 

VE VOCAL/ 


INSTRUMENT | INSTRUMENT 
AL AL 


exchange 
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“mini” rotary or 
Teacher with some 
music background - 

rotary 
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= 
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ev 
- 


Classroom teacher 
(own class) 


ea 


Music specialist 


On rotary 


QUALIFIED 
TEACHER NOT 
TEACHING MUSIC 


ze, 
° 


No 


Lack of instrumental 
requires us to focus on 
theory for Jr and use of 
community resources 
(eg. Hamilton Place) 


COUNTY EAST -- JK - 8 SCHOOLS 
DELIVERY IN THE TIMETABLE 


SCHOOL 


Green Acres 
(JK - 8) 


Mount Albion 
(K - 8) 


Collegiate 
(JK - 8) 


Memorial 
(JK - 8) 


Mountain View 
(K -8) 


Janet Lee 
(JK - 8) 


Billy Green 
(JK - 8) 


Tapleytown 


(SK - 8) 


Winona 
(K - 8) 


Mount Hope 
(JK - 8) 


| 


ON ROTARY 


Gr. 1, 3, 490 
minutes/1600 
Gr. 6, 7, 8 90 
minutes/1600 


Gr. 1-5 

2 x 40 min per week 
Gr. 6-8 

1 x 40 min per week 
2 x 40 min per 5 day 
cycle 


2 x 40 per 6 day cycle 


Gr. 5-8 2x 40 min 
per 6 days 
Gr. 3-4 1x 40 min 
per 6 days 


Gr. 1-5 

2 x 40 min per 6 days 
Gr. 6-83 x 40 min 
per 6 days 


K - 6 1 period per 6 
day cycle 

7 -8 1 period per 6 
day (50 min.) 


Gr. 1 59/1920 

Gr. 2 114/1920 

Gr. 3 114/1920 

Gr. 4117/1920 

Gr. 5 76/1920 

Gr. 6 76/1920 

7 - 8 38/1920 
1-32x40in 5 days 
4-81x40in 5 days 


6-2 


INTEGRATED OTHER 
JK-8 


to allow for 


integration of 
special ed. 


students 


aad 7 


some do vocal with 
integrated units recordimgs | - 8 


eg. Gr. 4 


i aie ae 7 
ae + 
Gr. 1 5-20 min K-4 
each day 
1-6 


VGr.2 15 min 
each day 


VOCAL WITH 
ORFF/ 
RECORDERS 


V6-8 


V4-8 


5-87&8 
recorders mainly 


5/6 -8 
JK - 5 - orff 
alternative tone 
bells, percussion, 
no recorders yet 


V 4-6 recorders 


TYPE OF PROGRAM 


INSTRUMENTAL 


COUNTY EAST -- JK - 8 -- continued 
TYPE OF PROGRAM 
-continued 


SCHOOL 


ALTERNATI 
VE 
INSTRUMENT 
AL 


Green Acres 
(JK - 8) 


Mount Albion 
(K - 8) 


Collegiate 
(JK - 8) 


Memorial 
(JK - 8) 


Mountain View 
(K -8) 


Janet Lee 


a ) 


Billy Green 
(JK - 8) 


Tapleytown V 
(SK - 8) 


Winona 
(K - 8) 


COMBINED 
VOCAL/ 
INSTRUMENT 
AL 


Classroom teacher 
(own class) 


Gr2s5; 


1-4 
Gr. 2-15 
min per 
day 
Sharon 
Allchin 
Gr. 3 - 40 
min per 6 
days 
Gr. 4 1 
period 
for each 6 
days 


G-29? 


DELIVERED BY 
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dG 
Palubski, 
D. Buchel 
Gr.1-5 
D. Buchel 
Gr. 6 
Grol, 3; Gr. 6-8 
4 Anne Mary 
Thomson Burfoot 
Barb 
Redman 
Sonya 
Trinh 1-5 
7-8 
Suzan 
Brown 
K -3 
Janet 
Raven 
1-5 
Carol 
Naismith 
1-6 7-8 Ken 
"mini- Busato 
rotary" 
Linda - 
Astle, Judy 
Kraeker, 
Joanne 
Petitt(Pr) 


1, 1/2 
Linda 
McDonald 
2/3, 3 
Linda 
Boria 


Music specialist 
On rotary 


4-8 
Barb 
Hambleton 

5-8 
Sharon 
Allchin 


6-8 
Ruth 
O'Connor 


Rhonda 
Bingle- 
Lang 


Gary 
Mus 7 - 8 


QUALIFIED 
TEACHER NOT 
TEACHING MUSIC 


FA 
° 


No 


No 


No 


No 


No 


We are fortunate to have 
staff 


Very positive 
atmosphere and great 
students 


No J. Pettit has Part 1 


Instrumental Parts 1, 
2 vocal 


SCHOOL 


Eastdale 
(JK - 8) 


Bellmoore 
(JK - 8) 


6-81x40ina5 day 
cycle 

(1 x 40 for Drama & 
1 x 40 for Visual 
Arts) 


ORFF/ 
RECORDERS 


JK, SK, 1 - 
rhythm 
instruments 


COUNTY EAST -- JK - 8 -- continued 6-3/ 


TYPE OF PROGRAM DELIVERED BY 
-continued 
SCHOOL ALTERNATI COMBINED aS 
VE VOCAL/ * e a ? ee Y 
INSTRUMENT | INSTRUMENT | = — se° a5 2 acle 
3 AL AL 3 3 e2ef% {a8 32 w zis 
-< = ne = oe 28 am, 
aie Fels ites S$ =e 
os me we ew &@ Oo gad pee 
s S255 | 546 Zs <O= 
ae ee: 5 oa 
5 ezf | ez Fa 
Eastdale GreoS0.0 0 1-5 Gr. 3 Bev 6-8 No 
(JK - 8) vocal & Houslander Bev 
ukelele Houslander 
instruments & 
band & sr. 
choir 
Bellmoore Hos 7-8 No Music is a complex subject 
(JK - 8) Shirley best delivered by a 
Enos specialist, but current 
staffing allocations, 
especially in small schools, 
make this virtually 
impossible 


G - Ze 


8 JK-8 or Middle Schools Memorial, Viscount Montgomery, W.H. Ballard, Lake Avenue and 
neni music Glen Brae are offering instrumental Music on rotary to students 
(grades 6-8) in grades 6-8 (5 schools) Queen Mary offers "Band" as an extra- 
curricular activity (1 school) 
NO instrumental music offered to 6-8 students at 
Hillcrest, or Red Hill/Bagshaw (2 schools) 


Alternate Programming Hillcrest offers no other programming in lieu of instrumental 
(grades 6-8) music 

Red Hill/Bagshaw - offering one term of music for grade 7 only 
Programming for JK-5 Memorial, Red Hill/Bagshaw, Queen Mary, Viscount Montgomery, 
in JK-8 schools W.H. Ballard, Lake Avenue offer music to primary/ junior grades 
(6 schools) in either a mini-rotary situation or as an integrated program 


Of the 6 schools that have JK-8, Memorial, Red Hill/Bagshaw, 
Viscount Montgomery, Lake Avenue have music programs 
that are primarily offered by nome room teachers, Queen Mary 
has a teacher with “some” music background, and Ballard's 
programs are offered by teachers with music background, except 
for grades 4 & 5 - these classes get music from 
the homeroom teacher 
Primary Junior Schools Sir Wilfrid Laurier, Parkdale, Lloyd George offer music programs 
(11 schools) on rotary at least 2 times per week, and have music specialists (3 
schools) Roxborough Park offers music 2 times per week 
and the program is delivered by a teacher with music background 
9 Woodward and Sir Isaac Brock offer music on rotary | time per 
week, delivered by teachers with some music background (2 
schools) Glen Echo, Fairfield, A.M. Cunningham, Rosedale, 
Hillsdale, (5 schools) offer music as an integrated course 
delivered primarily by the homeroom teacher or teachers with 
“limited” music background. 
*75% of schools with grades 6-8 offer instrumental programming delivered by a music specialist 
and with appropriate timetabling for students to demonstrate Ontario Curriculum expectations in 
25% of schools with grades 6-8 offer no instrumental music programming and do not provide appropriate 
timetabling for music instruction because of lack of music specialist on staff, and therefore students 
cannot demonstrate Ontario Curriculum expectations for music. 


*18% of schools with grades 1-5 offer music programs that are delivered by a music specialist and 


with appropriate timetabling for students to demonstrate Ontario Curriculum expectations in music. 
50% of schools with grades 1-5 offer music programs taught by teachers with varying degrees of music 


in their background, and on limited timetables (less than 2 times per week). Therefore, opportunities 

for students to demonstrate Ontario Curriculum expectations in music are inconsistent. 

32% of schools with grades 1-5 offer limited music programs; classes are offered by teachers with very 
6 limited or no music background, and instructional time devoted to music may be unstructured and 

random. In these situations it is very difficult for students fo demonstrate Ontario Curriculum 

expectations in music. 


CITY EAST -- PR JR SCHOOLS 


SCHOOL 


Glen Echo 
(JK - 5) 


Sir Wilfrid Laurier 
(JK - 5) 


Fairfield 
(JK - 5) 


Woodward 
(JK - 5) 


A.M. Cunningham 
(JK - 5) 
Roxborough Park 
(JK - 5) 


Parkdale 
(JK - 5) 
Rosedale 
(JK - 5) 


~F2 


DELIVERY IN THE TIMETABLE 


ON ROTARY 


2 x 40 min in a 5 day 
cycle 


| \ 45 min in a 6 day 


cycle 


INTEGRATED OTHER 


Classroom 
teacher delivers 


program (no set 
time) 


TYPE OF PROGRAM 
VOCAL VOCAL WITH INSTRUMENTAL 
ORFF/ 
RECORDERS 
Gr. 1-5 


V1-5 


3 x 40 per week 


ee 
V Club for Gr. 3 - | 


5 


CITY EAST -- PR JR SCHOOLS-- continued 


SCHOOL 


Glen Echo 
(JK - 5) 


Sir Wilfrid Launer 
(JK - 5) 


TYPE OF PROGRAM 


-continued 
ALTERNATI COMBINED 
VE VOCAL/ 
INSTRUMENT | INSTRUMENT 
AG AL 


Classroom teacher 
(own class) 


o-3Y 


DELIVERED BY 
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On rotary 


Music specialist 


V Mary - 
Margaret 
Morris 


QUALIFIED 
TEACHER NOT 


TEACHING MUSIC 


- Scheduling is far from 
ideal 

- 4 Gr. 1 classes have only 
3 classes each in a 2 week 
period when they should 
be getting 4 - any last 
period class gets 30 min 

| as opposed to 40 

- Gr. 4's from 3/4 have 
been combined with 

| another gr. 4 & 3 class 

| for music — 40 children 

- program 
delivery/evaluation 

is dramatically 
compromised due to 
classroom management 

; challenges 


ef | Vee | conly qualified teacher 
Fairfield 


(Jas) 


Yes 


| - only qualified teacher 
| fully assigned to 

LRT/Library program 
- staffing allocation 
forces choice between 
music & P.E. - P.E. has 
been choice for rotary 
specialist's assignment/ 
| programming -_ 


Be | a oe 


Woodward 
(JK - 5) 


A.M. Cunningham 
(JK - 5) 
Roxborough Park 
(JK - 5) 


Parkdale 
(JK - 5) 
Rosedale 
(JK - 5) 


VY on Gr. 3 
class - ukelele 


V Gr. 3 
teachers 
do own 


V Shirley 
Pauls Sue 


Morrane 


Mark 
Novakavic 
1-5 
(except Gr. 
3) 


Jan 
Augustyn 
Lyn 
Cowden 
Beth 
Callowhill | 


- concern re quality of 
instruction because of 
teachers limited 

| background in music 
- lack of comfort, 
competence 

- music instruction/ 
evaluation as part of 
daily assembly (?) 


Gr. | teacher in the past 
taught music but prefers 
not to anymore 


Teachers want program 
taught by a specialist 
- lost person willing to 
teach music to juniors 
when she had to declare 
surplus 

- Beth Callowhill will do 
| ukeleles to Gr. 3 class & 


to 25 Gr. 3, 4, 5 students 


CITY EAST -- PR JR SCHOOLS 6-3S~ 


DELIVERY IN THE TIMETABLE TYPE OF PROGRAM 
SCHOOL ON ROTARY INTEGRATED OTHER | VOCAL VOCAL WITH | INSTRUMENTAL 
| ORFF/ 
| RECORDERS | 
Sir Isaac Brock ; V 1x 40 per week }='5 
(JK - 5) 
Hillsdale | V JK-5 
(JK - 5) 
HO _ai.z. | © 
Llovd George 1-52x40minin5 V1-5 
(JK - 5) days 


ITY EAST -- PR JRSCHOOLS-- continued 6°26 


TYPE OF PROGRAM DELIVERED BY 7 ar 
SCHOOL -continued —~- 
ALTERNATI COMBINED 
VE VOCAL/ 5 ev | 2 a 
= ez zs ee: > En 
INSTRUMENT | INSTRUMENT | 3 => Ss c 3 5 = a 52 
% “ Se eer eS ake cl ge: | Bee 
z2 exes Fes & =as 
a bes 4 t ct hee a —) 2. = = z 
$3 oi eae ots “<O 
32 Sus ® Sy 3° Z <6 
a 235 3 = Oe = 
So) &¢ = s = 
sir Isaac Brock - music is important to 
(JK - 5) Staff, parents and 
students - need to havea 
music background 
person to provide a 
sound skill base level — 
as a principal staffing a 
school I want HR teacher 
with music not an 
itinerant (.. available for 
| events throughout the 
year) 
Hillsdale Gr. 4, 5 
(JK - 5) Mary 
Catherine 
Ralston 
Mrs. 
McDiarmid- 
Campbell 
Lloyd George Patricia 
(JK - 5) Evans 


CITY EAST -- JK - 8 or MIDDLE SCHOOLS 


DELIVERY IN THE TIMETABLE 


INTEGRATED 


SCHOOL 


Memonial 

(JK - 8) 

Hillcrest 

(6 - 8) 

Red Hill/Bagshaw 
(JK - 8) 


Queen Mary 
(JK - 8) - 


Viscount Montgomery 
(JK - 8) 


W.H. Ballard 
(JK - 8) 


ON ROTARY 


aA See 
1-5 


6 - 8 2 periods (45 
min) per 6 day cycle 
Gr. 6 - 2 periods (1 
vocal, 1 
instrumental) 


VY K - 3 80 min per 6 
day 

\ 4-580 min per 6 
day 

\ 6-8 125 min per 6 
day cycle 


V 1-560 min. 
6-8 (? Min) 


6-37 


V Gr. 7 (One 
term only) 


V JK - 3, Gr. 6 


TYPE OF PROGRAM 
VOCAL WITH 

ORFF/ 
RECORDERS 


INSTRUMENTAL 


Extra curricular 


6 - 8 (recorders 
for 1/2 of Gr. 6) 


Lake Avenue 
(JK - 8) 


Glen Brae 
(6 - 8) 


V Gr. 1-31 x30 
every other day 75 
per week 

Gr. 4,52 x 30 per 
week 

Gr. 6,7,82x 60ina 
4 day cycle for 1/2 yr. 


V1-5 V 1-3 orff 


Gr. 5 recorders 


GFi6,728 


CITY EAST -- JK - 8 or MIDDLE SCHOOLS -- continued 6-3 


SCHOOL 


Memorial 
(JK - 8) 
Hillcrest 
(6 - 8) 


Red Hill/Bagshaw 


(JK - 8) 


Queen Mary 
(JK - 8) 


Viscount 
Montgomery 
(JK - 8) 


W. H. Ballard 
(JK - 8) 


Lake Avenue 
(JK - 8) 


Glen Brae 
(6 - 8) 


TYPE OF PROGRAM 
-continued 
ALTERNATI COMBINED 
VE VOCAL/ 5 
INSTRUMENT | INSTRUMENT | 5 — 
AL AL s 3 
rs} 
3 6 
a — 
iS) 
6-8 1-5 


WLR 


Gr. 6 vocal/ 4,5 
instrumental 
V Gr. 4, 5 
current OC 


is doing this 
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1-5 
Kelly 
Church 
Sandra 
Devins- 
Lidgey. 

Gr. 3 
Vicki 
Kovacevic 


Teacher with some 
music background - 
rotary 


1-5 
Lark 
Walker 


Gr. 1-3 
Mrs. 
Kapoor 
VGr.6-8 
Elaine 
Chrystman 


Music specialist 
On rotary 


6-8 Ken 
Ward 


Gr. 5 
Glen 
Brown 
6 - 8 Glen 
Brown 


Gr. 7, 8 
Tanya 
Saunders 


Sandra 
Hanlon 


DELIVERED BY a= 


S 
= 32 
@ zis 
awe) 
SEZ 
S2e 
Ow 
Pa 
= 
Yes 
No 
Yes 
No 
No 
No 
No 


NO music program 


Gr. 6 and 8 - no program 

- Used to have instrumental 
music — all instruments at 
Dundas District now 

- Could not hire a qualified 
teacher 

- No instrumental music 
program at 7, 8 - impact on 
Glendale music program 

- band - extra curricular 


- Instruments should not be 
removed from schools where 
band program has been 
discontinued — need for 
specialists who will use the 
instrument 

- PJ program has suffered 
terribly please restore 
teaching staff who are 
qualified 

Gr. 4 & 5 do not get a music 
program delivered by a 
specialist 


- A. Woodrow - music 
qualified supply teacher 

- All students 4 - 6 should 
have recorder instruction, 
not expensive 

- A strong vocal program 
would benefit curriculum 

- Generalist teachers feel 
insecure delivering Ministry 
expectations 

OC has moved program 
from 180-120 per cycle — 
time needed for Drama/ 
Dance - concern re cut to 
school day next year - what 
will go? 

- parents expect award — 
winning bands (as per past) 
but it cannot happen with 
dilution of program 


6-39 


7K-8 or Middle Schools Dalewood, Tweedsmuir, Bennetto, Ryerson, and Prince of Wales 
3 schools) (5 schools) are offering instrumental music on rotary to students 
Instrumental music (grades 6-8) in grades 6-8. Adelaide Hoodless (1 school) is of fering 


instrumental music to students in grades 7 & 8. Music specialists 

are responsible for these programs, and the subject is time- 
tabled at least 2 times 40 or 50 minutes ina cycle. 

Programming for JK-5 in JK-8 Adelaide Hoodless offers music to grades 1-5 as an integrated 

schools subject, taught by the classroom teachers with limited or no 
music background. The grade 6 students are given music by a 
teacher who has specialist qualifications, but does not teach on 
rotary. Prince of Wales school offers music programming that is 
integrated into the homeroom schedule or offered on a mini- 
rotary schedule. 


Primary /Junior Schools King George school delivers music on rotary at least 2 times per 
week, and the program is delivered by a music specialist to its 
primary grades. Central, Allenby, G.R.Allan and Prince Phillip time- 
table music at least 2 times per week, delivered by teachers with 
sufficient music background ( 4 schools). Hess St. Strathcona, 
Dr. Davey, Queen Victoria and Glenwood offer music as an 
integrated course or on mini-rotary, delivered primarily by the 
homeroom teacher or teachers with “limited” music background (5 

4% schools). King George (junior level), Stinson, Centennial, Gibson, 
Earl Kitchener, Robert Land, Sanford offer music as an 
integrated program, delivered by the classroom teacher (7 
schools). 


Observations and Interpretation 


*84% of schools with grades 6-8, offer instrumental programming delivered by a music specialist 
and with appropriate timetabling for students to demonstrate Ontario Curriculum expectations in 
music. 16% offer an instrumental program to grades 7 & 8 delivered by a teacher with considerable 


background in music. (which indicates 100% for grades 7 & 8). 


*0% of schools with grades 1-5 offer music programs that are delivered by a music specialist and with 
appropriate time-tabling for students to demonstrate Ontario Curriculum expectations in music, 


(although 5% of these schools do offer specialist programming to the primary division 2 classes per 


week. ) 
22% of schools with grades 1-6 offer music programs taught by teachers with sufficient music in their 


background, and are on rotary at least 2 times per week, which provides students with the opportunity 


to demonstrate Ontario Curriculum expectations in music. 
39% of schools with grades 1-5 offer music programs taught by teachers with varying degrees of music 


in their background, and on limited timetables (less than 2 times per week). Therefore, opportunities 
@... students to demonstrate Ontario Curriculum expectations in music are inconsistent. 

39% of schools with grades 1-5 offer limited or integrated music programs, classes are offered by 

homeroom teachers with moderate, limited or no music background, and instructional time devoted to 

music may be unstructured and random. In these situations it is very difficult for students to 

demonstrate Ontario Curriculum expectations in music. 


CITY WEST SCHOOLS - PRJRSCHOOLS @~YO 


DELIVERY IN THE TIMETABLE TYPE OF PROGRAM 
SCHOOL ON ROTARY INTEGRATED OTHER VOCAL VOCAL WITH INSTRUMENTAL 
ORFF/ 
RECORDERS 
King George | V1 -3 2x30 min per encecaet 
(JK - 6) week 
Stinson Street is on er 
(JK - 5) or wassroom 
Centennial 
(JK - 5) 
Hess Street V 1x30 min ona5 1-3 V4-6 
(JK - 6) day cycle 
Strathacona | V - specific time- JK - 6 V developing a 
(JK-5)_ tabled subject program with a 
teacher who has 
expertise 
Dr. Davey ; 1-5 Ts 
(JK - 5) 


Gibson y JK, SK 1, 2,3 V 4, 5 - recorders 
(JK - 5) JK - rhythm 
instruments 
y 


Earl Kitchener JK-5 
(JK - 5) 


Central 2 x 30 min per V1- 
(JK - 5) week 


Queen Victoria 
(JK - 5) 


CITY WEST SCHOOLS -- PR JR SCHOOLS -- continued @ —Y/ 
TYPE OF PROGRAM 


SCHOOL 


King George 
(JK - 6) 


Stinson Street 
(JK - 5) 
Centennial 
(JK - 5) 


Hess Street 
(JK - 6) 
Strathacona 
(JK - 5) 


Drg 
(J. 

Gibson 
(JK - 5) 


vey 


Earl Kitchener 
(JK - 5) 


Central 
(JK - 5) 


Queen Victoria 
(JK - 5) 


-continued 
ALTERNATI COMBINED 
VE VOCAL/ 
INSTRUMENT | INSTRUMENT 
AL AL 


Classroom teacher 
(own class) 


4-6 


DELIVERED BY 


music background — 
“mini” rotary or 
exchange 


Teacher with some 


Alison 
Simpson 
LTO 
beginning 
to 
implement 


Mark 
Novakovic 
.5 (shared 
with 
Roxborough 
Park) 


Teacher with some 
music background - 
rotary 
Music specialist 
On rotary 


1-3 
Mary Beth 
Wheeler 


QUALIFIED 
TEACHER NOT 


Fz 
i=) 


Yes 


Yes 


Yes 


No 


TEACHING MUSIC 


PE for release time 
because people had 
more music expertise 
than Phys. Ed. 

- school CD - 50 songs - 
assemblies 

- quality of music skills 
has diminished without 
specialist training 


Concern voiced at Council 
meetings have asked for 
community support 

- parent helping with 
choir (has qualifications) 


Tremendous concern 
among parents about loss 
of music program ~ 

- using opportunities in 
community to augment 
classroom 

- tapping parent 
volunteers 

- planning musical events 
- parents don't 
understand why Halton 
can have music specialist 
and we have to choose 


Small schools find it 
difficult to create a mini- 
rotary - there is no 
surplus release time - 
teacher with music skills 
can exchange but that 
means their home class 
has many different 
teachers filling in 


ITY WEST SCHOOLS -- PR JR SCHOOLS 
DELIVERY IN THE TIMETABLE 


SCHOOL 


Glenwood 
sp. Day school) 


Allenby 
JK - 5) 
G. R. Allan 
JK-=-5) 


Robert Land 
JK - 5) 


sanford Avenue 
JK - 5) 

Prince Philip 
JK - 5) 


ON ROTARY 


1-5 2x30 min per 
week 
V1-52x30 min on 
a 5 day cycle 


VY 1-52 x30 min per 
5 day 


INTEGRATED 


classroom 
teachers 
supplement 


school wide 
listening 
program - 5 min. 
daily 


G-Y 


ORFF/ 


RECORDERS 


Gr. 4, 5 


TYPE OF PROGRAM 


VOCAL WITH 


INSTRUMENTAL 
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TYPE OF PROGRAM DELIVERED BY 
-continued 
SCHOOL | cS 
ALTERNATI COMBINED 
| VE VOCAL/ | 5 ae vs Q 
INSTRUMENT | INSTRUMENT | 3 = oe ae 2 a 2 
a ] AL Als g 3 eee eae ae w zis 
-= Ss wes = ewe 9a ze 
a) xaos rta ie Sey 
os be @ f s bee a ) a= = = z 
os ¢5 > = ee Zé <oC= 
eS ses ° sy 3° 2<0 
s = 5- 33 = 7 ie 
1S) = 6 & = z 
Glenwood V No - would benefit from 


(Sp. Day School) having a music therapist 
on contract 

- run a very limited 
music program 

- students from several 
classes get together 1 xa 
week to sing favourite 


songs 
(JK — 5) Moore 
G. R. Allan all Betty Colleen No - things are so tight "staff 
(JK - 5) classes Ann Kurtz wise” that we have to 
Matthews make use of a variety of 
Mary ways to offer music 
Crane - only .5 music teacher 
- all 11 classes (bilingual - 
both Fr. & Eng. Classes) 


- remaining classes 
covered by mini rotary 

- all teachers expected to 
supplement classes with 
integrated work 

- whole school - 5 min 
listening program 


Robert Land V meet once No Difficult to teach 
(JK - 5) a week, not curriculum expectations 
mini-rotary without an itinerant 
Judy specialist 
Vandendoll 
Wendy 
Maloney 
Sanford Avenue y No itinerant music 
(JK - 5) ee ee 
Prince Philip Barb No Outstanding program 
(JK - 5) Yarwood - community supportive 


CITY WEST SCHOOLS -- JK -8 OR MIDDLE SCHOOLS 6 ~¥Y¥ 


SCHOOL 


Adelaide Hoodless 
(JK - 8) 


Dalewood 
(6 - 8) 


Tweedsmuir 
(6 - 8) 


Bennetto 
(6 - 8) 


Ryerson 

(6 - 8) 

Prince of Wales 
(JK - 8) 


ON ROTARY INTEGRATED OTHER VOCAL VOCAL WITH 
ORFF/ 
RECORDERS 
7-83x40ina5 1-5 
day cycle 


VY 100 min in a 5 day 
cycle 


3 or 4 50 min periods 
per week — 
semestered 


\ 2 or 3 times per 5 
day cycle (50 min) 


Gr. 6-2 
Gr. 7,8 -3 


6-8 2x 50 min per Gr. 6 
5 day cycle 


6-82x50minper5 | 1-5v JK -3 Gr. 4,5 
day cycle 


DELIVERY IN THE TIMETABLE TYPE OF PROGRAM 


INSTRUMENTAL 


V7,8 


V 6, 8 


Vv 6,7, 8 


Gr. 6, 7, 8 


V 7,8 


V Gr. 6, 7, 8 


CITY WEST SCHOOLS -- JK - 8 or MIDDLE SCHOOLS -- continued 


DELIVERED BY 


SCHOOL 


Adelaide Hoodless 
(JK - 8) 


Dalewood 
(6 - 8) 


Tweedsmuir 
(6 - 8) 


Bennetto 
(6 - 8) 


Ryerson 
(6 - 8) 
Prince of Wales 


TYPE OF PROGRAM 
-continued 
ALTERNATI COMBINED 

VE VOCAL/ 
INSTRUMENT INSTRUMENT 
AL AL 

Gr. 4 - 8 about 
30 students 

- also violin 
program 


| Gr. 6 - first 
half of year 
vocal 


Koday 
rhythm and 
SOLFEG 
- instrumental 
starts 
December 


S fan _ HS 
=. 56° 5 5 2 a 5Z 
a % ae ae et | a w Zis 
Oa =Sia ow ea >} = 
= & Somce = we 3 & % cs 
se ¢ za Pa >t a a mm (x) 
es G Fe Ge Sane . 326 
es: 2°23 mo 7 = 
an) Oo = oY s HS) 
a 335 $3 = “a2 
S) FE a zs 
Gr. 6 Yes 
Clive 
Shephard 
Gr. 4 Beth 
Grosso 
V Gr. 7, 8 
Gary 
LaPeare 
Natalie No 
Bastow 
Nancy No 
Minotti 
C. G. 
Behr 
Dave 
Thierry 
1-5 1-5 1.8 No 
P. Barnes S. Hibert 


Clive Shephard has a 
music specialist but 
prefers not to teach music 
Mary Sobota - 
instrumental music 
specialist teaching Gr. 5 
as a change (health) — 

full time music is very 
demanding 

Music too valuable to lose 
- need a subject specialist 
on staff 

- music appreciation is 
not a complete program 
Success of music program 
is a result of consistency 
from year to year in 
amount of rotary time - 
crucial for skill 
development 
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STATUS REPORT - MUSIC EDUCATION IN HWDSB ELEMENTARY SCHOOLS 


1999-2000 
Summary of Comments, Concerns and Practical Solutions Offered By Schools & 


Those schools that are fortunate enough to have specialists/qualified music teachers on staff are very 
pleased about their music programmes. Schools without strong music programmes (because of time- 

tabling issues/staffing issues) were consistent in their concerns about the deterioration of instruction 
and student performance in music while at the same time Ministry expectations have become more and 
more complex. 


Where qualified music teachers are on staff, but not teaching music: 

The physical/pacing demands of the job itself sometimes create "burn-out", especially when duty and 
prep. time scheduling don't take into consideration a music teacher's working conditions, and some 
qualified teachers are taking a break from the responsibility. In other cases, there is a specialist on 
staff who simply has been time-tabled back into a regular classroom assignment as a result of tight 
staffing formulae and the need to maintain other specialty programmes (e.g. LRT, computers, etc.). 


Schools consistently agree that the subjects of Math, Language, Science and Technology have been 
prioritized for emphasis in our board and subjects like music have taken a back seat in terms of 
implementation priorities. But schools agree that this is a mistake that needs to be corrected. They 
see student skills deteriorating, and falling behind the expected provincial standards. 


Schools would appreciate more system level in-service and board resources in the area of music, CC 
realizing that there is a cost for the services and resources. There is also a problem of overload. In 

order to make reasonable efforts at change and improvement, teachers need focus; they cannot attend 

to all seven curriculum documents at once. This would imply a need for more subject specific teachers, 

possibly itinerant, for subjects like music or phys. ed.. 


There is tremendous concern in the parent community, with many schools having discussed music related 
issues at School Councils. The school community values the benefits of strong music programming for 
its students. Some schools are relying on community support, but realize that this doesn't fulfill the 
demands of the curriculum. Artists in the schools can provide valuable experiences for students that 
enhance or support curriculum expectations, but this approach doesn't solve the issue around teachers 
being responsible for assessment of and reporting on student demonstration of expectations. 


Most schools would like to see the return of music specialists in some fashion: either a full time teacher 
in the school who is designated to teach all the music curriculum, and/or itinerant music teachers 
moving between no more than 2 schools. Some principals, however, note the difficulties created by 
part-time staff members around issues like extra-curricular programmes and presentations - an 
important aspect of the music programme in many schools. 


G- ¥F 
MUSIC PROGRAMS IN H.W.D.S.B. ELEMENTARY SCHOOLS 
~ INFORMATION GATHERING ~ 


SCHOOL: 


Grades at your school: 


O JK/SK - 8 JIK/SK=5S-or 6 QO 6-8o0r/7-8 


Define how the music program is delivered in your school: 
(please check where appropriate) 


“rerades. 1-3: Q On Rotary/How often?: 
or 1-6 (Number and Length of periods or # of mins. per cycle) 
(e.g. 100 mins. per 1500 cycle, or 2 - 40 min. periods ona 6 day cycle) 
G Integrated (e.g. music is delivered more asa support to 
themes in language, social studies, etc., but is not specifically 
ona class timetable) 


A grades (6)7-8: On Rotary/How often?: 
(Number and Length of periods or # of mins. per cycle) 
(e.g. 100 mins. per 1500 cycle, or 2 - 40 min. periods ona 6 day cyciz) 


What type(s) of music program(s) is/are offered at your school? 


Vocal only O Specify grades: 
Vocal with Orff/Recorders O Specify grades: 
Instrumental (Band) Program O Specify grades: | 
Alternative Instrumental O Specify grades: 


(e.g. Latin Percussion/World Drums/etc.) Describe: 


Combined Vocal/Instrumental O Specify grades: 
-- Describe Program: 


6-48 


Who delivers the program? 


grades 1-5: 
or 1-6: 


grades 6-8: 
or 7-8: 


QO classroom teacher to their own class 

Q teacher with some music background ona “mini-rotary" or 
exchange schedule 

name(s): 

O teacher with some music background on a rotary schedule 
name(s): 
Qi music specialist on rotary (at least part II music and/or Kodaly, Orff, 
ETM certification) 

name(s): 


— classroom Teacher fo their own class 

T teacher with some music background on a “mini-rotary" or 
exchange schedule 

name(s): 
teacher with some music background on a rotary schedule 
name(s): 
GC music specialist on rotary (minimum of instrumental music part I, vocal 
part II and/or Kodaly, Orff certification, and/or a Bachelor of Music Degree) 
name(s): 


Are there presently any qualified music teachers on staff who are NOT 


teaching mu 


narotary schedule? Ovyes Eine 


Comments/Concerns and Potential! Solutions: 


Chank vou for taking the time ta complete this form 


#F 


The Hamilton-Wentworth District School Board 


_proved for distribution 


MEMORANDU My) the pir 


or 

Signature: Motioas 

TO: Merv Matier, Director of Education 

From: Krys Croxall, Superintendent of Education pate: — Nev yl9g 


Curriculum Processes Transition Committee 
- Textbook /Learning Materials Selection Work Group 


Date: November 22, 1999 


Re: Selection of Learning Resources Policy 


DSL SR TELLS TET RA ELITIST ILD NES LL LAS LATE SITE LE I HEIL LDL SLL LINDELL ALLELE LSE LADLE SCL A, 


Recommended Action: 


Moved by that the draft Selection of Learning Resources 
policy be forwarded to the Joint Advisory Committee for review. 


Rationale: 


The final Work Group of the Curriculum Processes Transition Committee has finished 
its task of producing a new Selection of Learning Resources Policy. A draft policy was 
reviewed by Executive Council last spring and then vetted by system administrators 
at the cluster level. Based upon the extensive feedback received at that time, the 
policy was revised during the fall. 


Sincere appreciation is due to the hard-working members of this committee who dealt 
with the difficult task of bringing together the approaches of two different boards and 
creating a workable policy. 


Laura Romano, Ontario Curriculum Consultant - CHAIR 
Darlene Baker, Acting Special Assignment Teacher 
Rachel Campaigne, Parent - Balaclava 

Marg Fleet, Teacher (AUP) Green Acres 

Karyn Hogan, Head Librarian - Dr. Harry Paikin Library 
Brenda Holt,Teacher Librarian - Delta S.S. 

Randy Nagy, Parent - Greensville 

Evelyn Olejnik, Section Leader - Media Services 

Steve Sawford, Teacher Librarian - Westmount S.S. 
Scott Sincerbox, Special Assignment Teacher 

Debbie Sprentz, Special Assignment Teacher 

Linda Walker, Teacher - Sir Wilfrid Laurier 

Ann Tyrrell, Public Health 

Bill Whittle, V.P. - G.L. Armstrong 

Bill Yull, Teacher - Prince of Wales 


The final draft was reviewed by Ilze Dreimanis, Principal of Orchard Park Secondary and 
Lin Hart, Principal of Thornbrae. 
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Policy No. 000 


SELECTION OF LEARNING RESOURCES 


POLICY 
™ HAMILTON- WENTWORTH 
BrSTalts SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 


Policy Statement: It is the policy of the Hamilton-Wentworth District School to provide a 


wide range of learning resources at various levels of complexity, reflecting diversity of 
appeal, portraying gender and cultural inclusiveness, and representing multiple perspectives, 
to meet the needs of students, teachers and the community. 


For the purposes of this policy, the term “learning resources” refers to any person(s) or any 
material that is acquired for instruction and/or evaluation under the direction of the teacher. 


RESPONSIBILITY: 


School Level 

e School Administrator, Teacher and/or Teacher Librarian and/or Department Head 
System Level 

e Superintendent of Instructional Services and Superintendents of Education 


OPERATING PROCEDURES: 


1.0 General Guidelines and Considerations for Selection and Review of 
Learning Resources 


ae It is the responsibility of the professional staff of the Hamilton-Wentworth 
District School Board, under the direction of the administrator and/or supervisory officer, 
to exercise good judgment in selecting new learning resources which are of high quality, 
appropriate to the school community and consistent with the standards and criteria 
established by the Ministry of Education and Training to enrich and support the 
curriculum. 


ee Professional staff should consult with students, parents, school councils, professional 
agencies, and/or community representatives in the selection of learning resources when 
deemed appropriate by the school administrator or supervisory officer. 


Re In the selection of learning resources staff must adhere to copyright restrictions and 
appropriate licensing agreements. 


1.4 Where possible staff should endeavour to include Canadian books and other media 


representing the Canadian perspective and the creative talent of our nation when 
selecting learning resources. 
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1.8 


2.0 


Pa 


F “a2 
Learning resources selected should represent a balance of sources of information, 
including traditional (e.g., print, atlas, encyclopedia) and electronic (e.g., Internet). 


Individuals involved in the selection of learning resources shall consider the following 
criteria, understanding that not all of the following criteria may be met in each resource: 


e relevance to the curriculum as outlined by the Ministry, the Board and the school; 

e support for specific curriculum expectations which, among others, develop literary 
and aesthetic appreciation, encourage the exploration of different points of view, and 
enable students to develop, with guidance, the practice of critical analysis and the 
ability to become informed decision-makers and problem-solvers; 

e addressing specific interests, abilities, learning styles, maturity levels and needs of 
students in terms of their emotional development, intellectual development, language 
development, physical development, social development, and learning styles; 

e reflecting the contributions made by diverse groups to their community, to Canada 
as a multicultural nation, and to the world; 

e inclusion of and sensitivity to gender and peoples of diverse backgrounds, beliefs 
and experiences; 

e exclusion of all bias or stereotyping; 

e current and accurate content; 

e good writing and production values; 

e good organization, and clear and logical presentation; 

e appropriate visuals (pictures, charts, graphs, tables, maps, etc. ); 

e high technical and aesthetic quality; 

e good quality material designed for durability; and 

e visual attractiveness. 


Professional staff should consult selection aids when considering new learning 
resources for purchase or when reviewing existing resources. Selection aids include 
Ministry of Education and Training Circular 14, professionally written or prepared 
reviews, The Ontario Curriculum Clearing House Guidelines for Evaluating Learning 
Resources, The Bias Assessor, The Software Assessor (www.curriculum.org), 
catalogues, resource guides, and the learning resource itself, when available. 


Learning resources should be reviewed by professional staff on a regular basis to 
ensure that all resources meet current criteria, support changing curriculum needs and 
reflect the school community. 


1.8.1 Aregular schedule must be established by the administrator and/or supervisory 
officer in consultation with professional staff on site. 

1.8.2 School or board personnel under the direction of the administrator or supervisory 
officer, may decide to: 
e purchase the new resource or retain the existing resource being reviewed, or 
e not purchase the new resource, or remove the existing resource from its 

current use, or 

e seek out alternative resources to meet curriculum needs. 


Sensitive Subject Matter 


Any learning resource dealing with human sexuality or other sensitive subject matters for 
use in the classroom must be reviewed and assessed for appropriateness by 
professional staff prior to use by students. Parents, school council representatives, 
professional agencies, and members of the community may also assist professional staff 
in this determination. 
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3.0 


3.1 


OZ 


3.3 


7-32 


Any learning resource circulated centrally throughout the District School Board that is 
deemed sensitive is to be clearly marked with a warning label and should be carefully 
previewed by the classroom teacher prior to use with students. 


lf sensitive subject matter is to be used for instruction, a letter signed by the school 
administrator or designate describing the material and a form to obtain parent/guardian 
permission for the student to participate in the use of the learning material, shall go 
home with the students. The school administrator shall make arrangements for any 
concerned parent/guardian and/or the School Council to preview the material prior to 
use in the classroom if deemed appropriate. 


It is expected that the school administrator and teacher will recognize and plan for the 
possibility that some children may be placed in an awkward situation if subsequent 
classroom activities are directly related to the sensitive material. Teacher and/or school 
administrators must be prepared to provide alternatives in these situations. 


Procedure for Challenging Learning Resources 


A challenge may be initiated by a group or an individual who feels a resource is 
objectionable or inappropriate for use with particular individuals or in the system as a 
whole. 


Challenges are to be initiated at the school level where the resource is being used. 

The school level procedure is outlined below as Section 3.3. Challenges not resolved at 
the school will follow the procedure as outlined in Section 3.4. A challenged resource 
will remain in use until a decision is made. 


Challenging Learning Resources — School Level: 


3.3.1. The challenge is directed to the school administrator of the school where the 
resource is being used. The school administrator provides a copy of the Policy 
and Procedures for the Selection of Learning Resources to the challenger as well - 
as the Request for Reconsideration of Learning Resources — School Level form 
(Appendix |), which must be completed by the challenger before the school 
conference. No consideration of the complaint will be granted until this form has 
been completed and returned to the school. 

3.3.2 The school administrator holds a school conference with all parties concerned 
following the format outlined in Appendix II. At this time, the challenger may 
outline the concerns that initiated the challenge. 

3.3.3 The school administrator decides: 

e toretain the resource in question for its present use, or 

e tosubstitute an alternate resource, (e.g., an item is removed as a required 
text, and retained as an elective resource) or 

e toretain the resource in question for restricted use (e.g., for a particular grade 
level), or 

e to deem the resource inappropriate and remove it from use in the school. 

3.3.4 The school administrator informs the community, as appropriate. 

3.3.5 The school administrator provides a copy of the summary of the meeting to the 
challenger (See Appendix III). A copy is kept on file in the school office and 
another copy is forwarded to the Superintendent of Instructional Services as well 
as the Superintendent of Education responsible for the school in question, for 
appropriate action. 
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3.3.6 If the challenge is resolved to the satisfaction of all parties, no further action is 
necessary. If the challenge is not resolved to the satisfaction of all parties, 
reconsideration of the resource may proceed at the system level. 


3.4 Challenging Learning Resources — System Level: 


3.4.1 The Request for Reconsideration of Learning Resources at the system level is 
initiated by the completion of The Request for Reconsideration of Learning 
Resources -System Level form (Appendix IV), which is available from the school 
administrator. The Request for Reconsideration form is forwarded to the 
Superintendent of Instructional Services. 

3.4.2 Within 30 days of receiving the Request for Reconsideration form, the 
Superintendent of Instructional Services convenes a meeting of the Central 
Review Committee. 

3.4.3. The Central Review Committee is established annually and consists of: 

e the Superintendent of Instructional Services (Chair), 

one trustee, 

one representative from The Hamilton-Wentworth Principals’ Association, 

one representative from Principals’ Council 21, 

one elementary teacher and one secondary teacher, 

two parent/community representatives. 

3.4.4 The Central Review Committee receives presentations and consults with 
community representatives, “experts in the field”, and various Board staff 
involved in the selection/approval process. 

3.4.5 The selection criteria are applied to the resource in question to determine its 
current validity or appropriateness to the curriculum. 

3.4.6 The Central Review Committee reaches a decision based on the selection 
criteria and the information presented to: 

e retain the learning resource and continue its use in the schools of the 
Hamilton-Wentworth District School Board, or 

e restrict the learning resource in use in some defined, limited way within the 
schools of the Hamilton-Wentworth District School Board, or 

e remove the learning resource from use entirely within the schools of the 
Hamilton-Wentworth District School Board. 

3.4.7. Within 5 days, the Superintendent of Instructional Services provides this decision 
in writing to all parties and to the Director of Education and Secretary of the 
Board. The community is then informed as deemed appropriate. 

3.4.8 The decision is binding for two calendar years from the date of the decision. 


Authority: Education Act, Sections 170 (1), 264(1)(k) and 265(h) 
Regulation 298, Section 7 
Circular 14 
Human Rights Code 


ee 
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APPENDIX I 


REQUEST FOR RECONSIDERATION OF 
LEARNING RESOURCES 


~ School Level ~ 
School Name: 


This form with relevant attachments 
will be forwarded to the school 


This form has been developed to 
provide space for comments. 


administrator and will be followed by an 
in-school conference. 


Add extra pages, if necessary. 


Please address the following topics as fully as possible in order that this matter may be thoroughly 


reviewed. 


1. Details of resource in questions ( format, author, title, copyright date, curriculum connection): 


ee SSS. 


a oD 
See ee ee eee 


Ss ee ee eS 


2. Have you viewed or read the entire work? If not, what sections did you review. In the case of an 
organization or group, have all members viewed or read the entire work? If not, what sections were 
reviewed. 


eee 
ee SSS SS ee 
8 8S 


a 8 SS 6685656 0(€C@€_€0—0—0 


3. What is the nature of your concern? (Be specific, please.) 


rr _ 


nN TT 


i SS e_OOON>oE 


4. What do you believe is the main idea of this material? 


a a ee 
ee 


FN 8 SS 


5. In your opinion, does your concern eliminate all value the resource may have for your child? Other 
children? Why? 


enn 


ee a 


a 


ee ESS ee 0a 


| Se ene el 
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APPENDIX I - continued 
Request for Reconsideration of Learning Resources — School Level 


6. What do you feel may be the effect upon children who use this resource? 


7. What do you feel may be of value in this resource? 


8. In order to assist the selection procedure, please recommend other resources that you consider more 
appropriate. 


9. What do you think would be a satisfactory resolution? 


10. Do you have any other comments you wish to make? 


a 
a 
ee SSS... aannaaennneEnaneEd 


Date: 


Challenger’s Name: 


Challenger’s Address: 


Challenger’s Phone number: 


Challenger’s Signature: 


APPENDIX II ? -> 


RECOMMENDED FORMAT 


FOR A CONFERENCE 
AT THE SCHOOL LEVEL 


It is important to establish a positive environment for the school conference to occur. Creating a 
private space where all contributors feel comfortable is crucial. All participants should be made 
to feel welcome and properly introduced. 


The following questions may assist administrators to facilitate conferences, especially where the 
Request for Reconsideration form has not been completed in full. 


Do you have a child in a Hamilton-Wentworth District School Board school? 
How was this resource drawn to your attention? 
Do you represent an individual or a group? If you represent a group, which one? 


What learning resource are your requesting be reconsidered? 

- format of resource ( book, videocassette, film, magazine, etc.) 
- author 

- title 

- publisher 

- date 


a) Have you read or viewed the resource in its entirety? 
b) Are you aware of its historical/social context? 


What is the nature of your concern? 


Have you discussed your concern regarding this resource with the teacher-libranian, your 
son’s/daughter’s teacher or the person using the resource? If so, what was the outcome? 


Is this resource compulsory for use by your son/daughter? for use by students? 


Do you believe that your concern eliminates all value this resource may have for your 
son/daughter? other students? 


What would be a satisfactory resolution for you? Why? 

For example: 

- continue using resource with the student(s) after context is explained 
- substitute another resource/other resources for the student(s) 

- restrict use of resource within the school 

- remove use of resource across the school system 


F-7 
APPENDIX IIT 


RECONSIDERATION OF CHALLENGED RESOURCES 
SUMMARY OF MEETING 


School Administrator Challenger 


Name: 
Title: 
Location: 
Phone: 


Others: 


Details of resource in question (format, author, title, copyright date, curriculum connection): 

ee ee ee ee 
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Summary description of meeting held between school administrator and challenger: 
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APPENDIX III - continued 
Summary of Meeting with Challenger 


Summary of decision: 


Resource in question will continue to be used in the school. 

Resource in question will be substituted with another/other resource(s). 
Resource in question will have restricted use in the school. 

Resource in question will be removed from this schooV/location. 

No resolution. 


Other 


Challenger acknowledges receipt of a copy of this document. 


School Administrator’s Signature Challenger’s Signature 


A copy of this summary document should be: 


1) Provided to the challenger 
2) Filed at the office of the school administrator. 


3) Forwarded to the Superintendent of Instructional Services and the appropriate Superintendents of 
Education accompanied by the Request for Reconsideration of Learning Resources — School Level 


APPENDIX IV 


REQUEST FOR RECONSIDERATION 
OF LEARNING RESOURCES 
~ System Level ~ 
School Name: 


This form has been developed to This form with relevant attachments 
provide space for comments. will be sent to: 
Superintendent of Instructional Services 
Hamilton-Wentworth District School Board 
P.O. Box 2558, 100 Main Street West 
Hamilton, Ontario 
L8N 3L1 


Add extra pages, if necessary. 


Title of Work: 

Author: 

Publisher: 

Date of Publication: 

Format of resource (book, video, film, magazine, etc.): 


Request submitted by: 


City/Town: Postal Code: 


Telephone Number: 

The applicant represents: ty) self © organization or group 
Name of organization or group: 

Do you have a child in a Hamilton-Wentworth District School Board School? 


O Yes O No 


If YES, name of school: 


nnn ne. —_—_— 
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APPENDIX IV - continued 
Reconsideration of Learning Resources — System Level 


Please address the following topics as fully as possible in order that this matter be thoroughly 


reviewed. 


1. Please provide details (date, location, board personnel) of your previous in-school conference 
concerning this resource. 


2. Please describe the explanation that you have been given for the use of this resource 


3. Please describe the outcome of your conference with the school administrator about your concern. 


4. What do you think would be a satisfactory resolution at the system level? 


5. Do you have any other comments you wish to make? 


Caen eee ee ee ee ee eee en EEEESnEEETaInIInESnnEIEnININNESEEInEEEnEES 


Date: 


Challenger’s Name: 


Challenger’s Address: 


Challenger’s Phone number: ————_______________ 


Challenger’s Signature: Fe a ee a a er 


Date: December 2, 1999 


To: Merv Matier 
Director of Education and Secretary 


From: Dr. Elizabeth Bond 
Superintendent of Education, Secondary East 


Re: Annual Report - Adult-Based Continuing Education and Training 
Corporation (ABC etc...) 


RECOMMENDED ACTION: 


Moved by that the Annual Report of The Adult-Based 
Continuing Education and Training Corporation (ABC etc...) and accompanying 
statement of review by Taylor Leibow, Chartered Accountants, be received for 
information. 


The Annual Report of The Adult-Based Continuing Education and Training 
Corporation (ABC etc...) was deferred at the May 6, 1999 Education Committee pending 
the receipt of a formal statement of review of the financial records of the Corporation. 


David C. Weland, C.A. a partner at Taylor Leibow Chartered Accountants 
reviewed the financial information requirements of the Corporation and assisted in 
setting up the record keeping and accounting procedures as part of the first year of 
operation. 


The accompanying first Annual Report of the Adult-Based Continuing Education 
Corporation (ABC etc...) dated March 1999 and statement of review signed by David C. 
Weland, C.A. are enclosed for your information. 


Adult-Based Continuing Education and Training Corporation 


Annual Report 


March 31, 1999 
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ABC etc... Annual Report 


To All Members: 


A MESSAGE FROM THE PRESIDENT: 


Since the Adult Based Continuing Education and Training Corporation (ABC etc...) 
became incorporated on December 23, 1997, much energy has gone into the growth of the 
corporation. Over the past year directors have been elected, by-laws have been approved, 
officers have been appointed and auditors have been hired. The Board of Directors has 
met ona monthly basis to conduct business and monitor the operations of the corporation. 


ABC etc... has two objects that are central to the understanding of our mandate and goals 
for the future. The objects for the corporation are as follows: 


To develop, establish, maintain and operate educational, training and re-training 
programs that, in the opinion of the Directors, will promote the cause of community 
education, training and re-training. 


When the Directors deem it advisable, to make awards or gifts to individuals, 
organizations, corporations or institutions for accomplishment in or to assist in the 
furtherance and promotion of community education, training and re-training or 
research therein. 


I am pleased to report that as of March 31, 1999 ABC etc... as a newly formed 
corporation has been successful in achieving these two objects. It is with great enthusiasm 
that I look forward to the ongoing expansion of the work of the corporation in our 
community. 


A MESSAGE FROM THE CHIEF ADMINISTRATIVE OFFICER: 


During the past year the corporation has attracted financial support, provided training to 
corporate clients and participated in partnerships which have allowed the corporation to 
reach self-sufficiency and offer expanded opportunities to the region. 


Recently, the HWDSB has gone through an amalgamation and new funding initiatives 
which has caused our system to re-examine many of its policies and procedures. Our staff 
has needed to spend large amounts of time gathering information and adapting to these 
changes. The corporation has been immune to many of these changes and has been able to 
remain focused on developing programs. 


Partnerships have continued to develop with the corporation due to its small size and 
flexibility in meeting clients needs. As new programs begin and existing programs grow, 
new staff are hired and trained through a streamlined procedure and immediately begin to 
enhance our delivery of programs and carry on the objects of the corporation. 
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ABC etc... Annual Report 


ABC etc... has received external funding from Human Resources Development Canada 
which has allowed the corporation to hire staff and implement 4 much needed programs 
within our region: The Stoney Creek Career and Employment Resource Centre, The 
Briarwood Employment Assistance Program, The Youth Internship Employment 
Readiness Program, and the Youth Internship Computer Refurbishing Program at the 
Binkley Technology Centre. 


The Stoney Creek Career and Employment Resource Centre: 


This program has provided more than 800 clients with a comfortable and safe environment 
as well as assistance in conducting their personal job search activities. This assistance 
included access to current resources, videos, published materials and Internet access for 
on-line job search. Computer, fax and telephone equipment and training was also made 
available to clients to facilitate the development of effective resumes and cover letters as 
well as networking and follow up opportunities. Seminars and workshops were also 
provided as necessary to allow each individuai client the greatest chance of success. 


The Briarwood Employment Assistance Program: 


This program provides free assistance to clients, in groups of seven to ten, in a more 
structured setting. As of March 31, 1999 this program has assisted 35 individuals to 
successfully find full-time employment. The assistance includes skill and interest 
assessments, employment counseling, and a wide range of individualized workshops and 
seminars designed to result in full-time employment for each participant. 


This program also provides access to resources and equipment similar to the Resource 
Centre mentioned above and both programs actively share client referrals to best meet the 
needs of the individual. This program fits very well with the Continuing Education 
programs of the Hamilton-Wentworth District School Board and provides the often 
necessary next step for the Adult Learner - finding the right job. 


The Youth Internship Employment Readiness Program: 

This program, while similar to the previous Employment Assistance Program, is actually a 
much more in-depth training and skill development program designed to focus on At-Risk 
Youth, located at the Briarwood Adult Learning Centre. 

As of March 31, 1999, the end date of this particular program, 39 individuals had been 


assisted with the improvement of their career awareness and the development of skills 
essential to completing a successful job search with increased confidence and expertise. 
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ABC etc... Annual Report 


The Youth Internship Computer Refurbishing Program: 


This Youth Internship Computer Refurbishing Program at the Binkley Technology Centre 
is operating out of Binkley School in West Hamilton. To date, 40 clients (30 At-Risk 
Youth and 10 Adult Learners) have been trained in this facility during the first two 
sessions of the program. This program is designed to provide clients with the skills and 
experience necessary to successfully complete the At Certification Exam: the national 
standard for Certified Computer Technicians. 


Participants receive 11 weeks of in-class and hands-on training from highly skilled 
professional technicians, followed by 10 weeks of on-the-job training at a variety of 
technology-related work sites within the community. Throughout the program, 
participants also receive training and assistance in job search techniques, resume and 
interview skills development, and personal presentation skills. 


A MESSAGE FROM THE CHIEF BUSINESS OFFICER: 


Incorporated for a year, ABC etc... experienced start up delays mainly attributed to early 
Hamilton-Wentworth District School Board amalgamation challenges. 


Program offerings were established in the fall of 1998 through the primary funding source 
of HRDC. Contracts for programs have been entered into with ABC etc... for the 
purpose of facilitating the delivery of service to the community. All programs are 
reviewed by HRDC for the purpose of assessing outcomes and continued funding. Should 
a funding source not be renewed, ABC etc... establishes the sustainability of the program 
through its own means. 


The referenced revenue and expense statement provides an overview of the activities up to 
March 31, 1999. The financial records are presently being converted to a new software 
reporting system. This conversion and year-end audit is being preformed by ABC’s 
external chartered accountant firm. 


It is anticipated that the audited financial statement will be available within the next 6-8 
weeks. 
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ABC etc... Annual Report 


ABC etc... - Financial Summaries — As of March 31, 1999 
Unaudited Statement 


Revenue 

External funding through HRDC 359,400 
Computer refurbishing and sales 20,300 
Total Revenue 379,700 
Expenses 

Salaries and Wages 234,500 
Facility Usage 60,300 
Program Expenses 74,800 
Total Expenses 369,600 
Operating Income 10,100 


**The above presentation has been rounded to the nearest 100 


BENIFITS TO THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD: 


WV 


W 


ABC etc... has been able to incorporate and operate for one year at no additional cost 
to the Hamilton Wentworth District School Board; 

The corporation has provided assistance to approximately 950 clients through its 
various programs, 

The daily operating costs for Binkley School, which was a closed facility, will be paid 
by ABC etc... for the period from November 1998 to June 1999; 

The development of future relationships between the Hamilton Wentworth District 
School Board and ABC etc... in regards to the accommodation plan; 

The close relationship that exists between the Hamilton Wentworth District School 
Board and ABC etc... has produced some very positive public relations within the 
business and government community; 

The new programs have been provided by ABC etc... employees which has not 
increased the workload of Hamilton Wentworth District School Board employees; 
Approximately 130 computers have been repaired or refurbished and approximately 30 
computers have been built for the school system. 
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BUSINESS PLAN FOR APRIL 1, 1999 - MARCH 31, 2000 


A nominating committee was struck and the following Directors were nominated and re- 
elected for a further 1 year term. Merv Matier was re-elected as President and Chair of 
the Board, Elizabeth Bond was re-elected to the position of Secretary/Treasurer and Ray 
Mulholland was re-elected as Vice-President of the Corporation. David Mclsaac was re- 
appointed as Chief Administrative Officer and Daryl Sage was re-appointed as Chief 
Business Officer. 


The next twelve months will see a continued expansion of existing programs and the 
creation of new programs designed to meet specific needs within the Hamilton-Wentworth 
Community. Examples of this expansion include changes to the Youth Internship 
Computer Refurbishing Program and the Binkley Technology Centre as a whole, as well 
as the introduction of two new Career and Employment Resource Centres and a number 
of new partnerships designed to increase the overall effectiveness and training 
opportunities within the region. 


The expansion of an existing program can be seen in the Youth Internship Computer 
Refurbishing Program. The first two sessions of this program were funded through 
Human Resources Development Canada as an Internship Program for At-Risk Youth. 
Starting with the third session, however, this program will no longer be funded through 
HRDC but will be a self sufficient training program opening to a wider range of clients 
with an increased focus on training, skill development, and entrepreneurial ventures. 


To this point, the Binkley Technology Centre (Binkley School) has been the home for the 
Youth Internship Computer Refurbishing Program alone. Starting in April, 1999 there 
will be several new programs opening in the facility in partnership with the newly 
expanded and independent Technology program. These newcomers include a partnership 
to provide a west-end site for the InterNetworking Program, and potentially, a partnership 
with Open For Business to provide a non-traditional Entrepreneurial Training program. 
Both of these programs are HRDC funded not-for-profit ventures. Also included in the list 
is anew ABC etc... program: The Binkley Technology Centre Employment Resource 
Centre. 


The Binkley Technology Centre Employment Resource Centre is an example of a 
completely new program being developed by ABC etc... in partnership with Human 
Resources Development Canada to provide a much needed service in the west end of the 
city. This centre will be an expanded version of the Career and Employment Centre model 
provided previously in Stoney Creek. The Stoney Creek centre will also be closed and re- 
opened as a twin to this larger centre. The key improvements to the program include 
expanded advertising and involvement in community groups, fuller assessment procedures, 
linkages to local business and educational institutions, a wider range of seminars and 
workshops, and a much more proactive approach to dealing with the employment needs of 
the community. 
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It is the intention of the Corporation to provide a balanced offering of programs 
throughout Hamilton-Wentworth. This involves not only creating the programs and 
partnerships that are necessary to meet the needs of the community but also to provide a 
number of similar centres in key areas of the city to allow access for the greatest number 
of clients. 


The Binkley Technology Centre is being developed to address the needs in the west end of 
the city, while the Briarwood Adult Learning Centre is working to provide for the 
central/east areas of Hamilton. The Stoney Creek Adult Learning Centre is growing to 
provide equivalent services to the rapidly expanding community of Stoney Creek. Along 
with the changes taking place within the Resource Centre in Stoney Creek, a second 
partnership is being developed with Open For Business to provide an east end location for 
their non-traditional Entrepreneurial Training program. 


ABC etc... will continue to work closely with the HWDSB. As the HWDSB continues to 
develop its accommodation plan, the Corporation is eager to assist with the utilization of 
facilities on a lease basis as has happened successfully with the Binkley School facility. 


As ABC etc... continues to grow, as a result of these and other new programs, it will 
create the possibility for new opportunities in training and service programs that will help 
to further address the issues of unemployment and skill development in our community. 


These types of co-operative ventures can only be a positive step in bringing the 
community together in providing an efficient and easily accessed full-spectrum assistance 
program. In time, the programs being developed through ABC etc... will provide a 
number of one-stop full-service facilities throughout Hamilton and the surrounding area 
that will assist individuals on a long term basis and increase the awareness of relevant 
issues within the community as a whole. 


PROPOSAL 


The Corporation requests permission to lease Red Hill School in the east end of the city. 
The terms and conditions of this lease would be determined through discussions with the 
rental department of the HWDSB. 


RATIONALE 


Brock University is expanding their educational programs at Briarwood and have 
requested additional space within the building. To assist Brock University in this 
expansion some Corporation and Continuing Education programs may need to be 
relocated. Also, the facilities in Stoney Creek are quickly becoming overcrowded and 
additional space is required. ABC etc... is prepared to lease Red Hill School from the 
HWDSB and to accommodate Adult and Continuing Education Programs where possible. 
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A ; TAYLOR LEIBOW tte cxarrerco accountants 
i) 4 Amomber of DEK Intemational HAMELTON OFRICE BURUNGTON OFACE 
Effort Square The Taylor Leibow Building 
7% Floor First Floor 
105 Main Street East 3410 South Service Rd. 
Hamilton, Ontario Burlington, Ontario 
L8N 1G6 L7N 372 


Tel.: (905) 523-0000 Tel.: (905) 637-9959 
Fax: (905) 523-4681 Fax: (905) 637-3195 


Hamilton, June 18, 1999 
PRIVATE AND CONFIDENTIAL 


Adult Based Continuing Education and Training Corp. 
1842 King Street East 

Hamilton, Ontario 

L8K 1V7 


Attention: Mr. David Mclsaac, Chief Executive Officer 


Dear David 


Re: Finalization of 1999 review engagement 


We wish to thank the directors of Adult Based Continuing Education and Training Corp. 

y for allowing us to be of service to the company for the 1999 fiscal year. Our review of the 
1999 records has now been completed and it went extremely well overall. We are very 
pleased with the work done by Pieter Toth and with his willingness to help and assist us 
when ever we asked him. 


We have also completed all of the government filings for the 1998 stub period and for the 
1999 year (i.e. the NIL corporate tax returns and the charity returns) and the 1999 tax 
returns and these are now in the hands of David MclIsaac should any of the trustees desire 
acopy. We have also installed a simple computer accounting package for the 2000 year 
(Quickbooks) and have given Pieter Toth some training in this to the point where he is 
comfortable with it. This will reduce and simplify the accounting work that he has to do 


from now on and will make it easier for us to do a review in the future. 


Once again we want to thank you for allowing us to be of service to you. We trust that the 
year 2000 will be even more exciting and rewarding than your first year of operations. 


Yours very truly, 


Sse Niet a 


© DAVID C. WELAND, C.A. 
PARTNER 


é// a ee 
ROCHON Gistridutign 
by tne Directo 


The Hamilton-Wentworth District Schpel Boattde: 


ee 
Memo Date: Nos 


eee ee ee 
To: Merv Matier, Director of Education and Secretary 
From: Don Grant, Superintendent of Business and Treasurer 


and 
Deborah Russon, Manager, Human Resources 


Date: December 1, 1999 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


Moved by: 


That the November, 1999 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of November, 1999. 
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